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Introduction
To critically reflect on key issues in contemporary education in an appropriate scope and detail my placement was split between primary and secondary education; spending one week in each location. Prior to placement we were taught the key issues in education and given time to expand our knowledge through research online and literary material. In the primary school segment, I wanted to focus of behaviourism, there would be a higher probability of incidents to observe with the age group of 5-11 years old. These early years are where you’re still learning motor skills such as listening, sitting sensibly, sharing with others; all of which encounter occasional opposition. For the secondary school portion, the new curriculum is an area of interest. By the time I become a teacher, the new curriculum will be in place, I thought it would be as wise option to investigate how schools are approaching the development in education. I remember my secondary school staring to introduce certain aspects when I was in 6th form so I’m curious to see how much further schools have come in the last 2 years. 
Primary School
The definition of behavioural problems translates to a child’s behavioural patterns, they are separate from the usual range of behaviour exhibited by a young person. They can range from disruptions to verbal and physical intimidation, and other various types of anti-social behaviour.[footnoteRef:1] A child’s behaviour is a product of their interactions and environments; all manners of behaviour are forms of communication.[footnoteRef:2] There are 5 models of children’s behaviour; Biological is concerned with the kids interactions with different environments and how they influence behaviour. Behavioural is achieved through conditioning in 2 forms: Classical, behaviour related to certain stimuli. Second is Operant, behaviour connected to and repeated by process of rewards and punishments. Cognitive is the child’s active judgement and reasoning for behaviour, processing situates in the cortex where rational thought occurs. However, negative exposure will cause the youngsters limbic response to react under even the slightest pressure, fight or flight comes into play. Systematic, targets behaviour exhibited in a certain system whether its school, family, friends etc; particular attention is paid to the quality of said system, correlation can be drawn between stressed homelife and issues at school. Psychodynamic centres around understanding and intervening through discovering past experiences in order to help the child process them appropriately, usually in a clinical environment.[footnoteRef:3] [1:  D. Hanley, The Dictionary of Educational Terms (Aldershot: Arena c1995) p.15 ]  [2:  J. Palmer, L. Bresler & D. Cooper, Fifty Modern Thinkers (London; New York: 2002) p.63]  [3:  Welsh Government, Practical Approaches to Behaviour Management in the Classroom (2012) p.6-7. Available at: http://wales.gov.uk/docs/dcells/publications/120713primaryen.pdf [Accessed 17th February 2020]] 

B.F Skinner’s theory on behaviourism states our behaviour stems from outside forces rather then from within, we are shaped by the consequences we face for our actions. Every human has a unique set of limbic responses to varied situations, some are passed on genetically, others are a result of social conditioning and acknowledging the power of positive reinforcement and its effects. Punishment is dealt out on the assumption that un-wanted behaviour will cease if repeated action is taken against it. The problem Skinner highlights is schools functioning with this praise and punishment route are only generating “artificial motivation”, meaning learning only occurs out of forced participation rather than sincere interest.[footnoteRef:4]  [4:  Fifty modern thinkers, p.59-63] 

Policies to remedy ill behaviour were placed outlined through Effective Classroom Management. A teacher needs to create a positive learning environment through a structured classroom so learning can be affective. This is especially important for a class of children with different needs, attention spans and mannerisms. A positive learning culture needs establishing where pupils are aware of what is expected of them as soon as they enter a room. This can be achieved by setting rules at the beginning of the year and agreeing collectively on rewards and repercussions. Positive learning can also stem from making the most of the classroom space provided in addition to well-planned lessons, both avoid wasted resources and encourage concentration rather than leaving room for challenges of behaviour. Positive relationships are a key element in managing behaviour, welcoming the pupils as they enter so they feel accepted and relaxed. Treating every child with respect will go a long way, not embarrassing them when incorrect information is given but rather guiding them to the correction. Making effort to praise them and share successes with the class will encourage the relaxed and safe environment. Taking time to recognise each child’s ability in learning and decision making, taking interest in pupil’s hobbies, talents, goals will further the positive relationship.[footnoteRef:5]  [5:  Practical Approaches, p.9-13] 

I’ll be referring to my day with Bran 4 on 27/02/2020 as my main example. Bran 4 was organised in such a way that even I felt stimulated sitting in the room. There were high ratios of art work on the walls, the class tracked the Rugby World Cup 2019 and incorporated Japanese elements into their art work. Learning aids displayed were compass points, times tables, days of the week and months of the year in Welsh. The classroom was extremely stimulating, the art work provided colour, there was a fish tank and plants placed near the windows. Pupils had trays underneath their desks which they organised and kept tidy. Mr J informed me that the tables were divided up by capability; 1 good table, 2 middle and 2 slow. Mr J had created an environment that was structured to learn in, using the physical space to the maximum, clear seating plans-based on capability of groups so they can work together efficiently, learning resources in addition to other stimulus to offer a balance. 
Positive learning culture made apparent through internet and bullying policies, displayed in a clear place for students and staff to see on the wall. Walking around the school I saw the bullying policies posted on most classroom doors, in English and Welsh. Pupils are aware of the expectations for treatment of each other in addition to their computer privileges. I can’t imagine any of the pupils would dare challenge or break rules in Mr J’s classroom, he’s formed a relationship with his students that doesn’t leave room for misbehaviour. He also seems like a daunting character that the last thing on Earth you’d want to do is get on his wrong side. Planning of the day was pristine, pupils were wearing running shoes, they had a P.E session scheduled in the leisure centre after lunch. The whole class read first thing in the morning, after reading, pupils were asked to finish incomplete work which included a colouring task, a welsh written task for Eisteddfod competitions and measuring work in their maths books. After morning break Mr J gave a lesson on perimeter continuing the subject of measuring in cm and set them on a task. Their P.E session was straight after lunch, after that they played on the yard until home time. 
Positive relationships formed in the classroom were a pleasure to witness, not just between student and teacher but the support staff and the pupils also. Upon entering in the morning there was initial confusion where the pupils thought I was their new teacher and Mr J was gone. The pure mortified look on these 2 girls who asked if I was their new teacher said it all, they truly valued their teacher. Mr J asked myself and support teachers if we knew an answer to a perimeter question, we all said yes; he took answers from around the room, then stated all the answers were wrong. However, upon second glance he realised he’d made a mistake. The correct answer was on the board and he apologized to myself and support staff. Mr J later said the children respect you more when you admit fault, it helps them to see even teachers can sometimes be wrong, it humanises them a little more. When Mr J was taking answers from the class, he expressed his disliked for copying, saying he doesn’t mind if the answer is wrong because at least you’ve tried it yourself. 
I entered placement wanting to pay specific attention to how children behave in classroom environments, how far they’ll push limits until sanctioned by teachers. My attention was also turned to how teachers then handle situations of unsatisfactory behaviour. I didn’t have an action plan; I simply went to engage in participation observation and that was successful. At the time I was caught up in information gathering and didn’t get the chance to ask questions, I planned to return on an interview basis during block 7 however, the COVID-19 pandemic has made that impossible so there are unfortunate gaps in my research. Had I been able to go back I would have asked Mr J how he responds to continued misbehaviour in classrooms, the punishment system wasn’t made clear like it was in Dewi 1 (read 28/02/2020 for context). I encountered 1 ethical issue when I witnessed a boy, A physically harming another child in Dwynwen 2. Obviously, I couldn’t dole out punishment but I had ability to tell A to keep his hands to himself and then report the incident to Mrs H who told A she would be having a word with his parents at the end of the day. 
The importance and success of effective classroom management was highlighted during placement; no major incidents, any behavioural issues were dealt with calmly and quickly. Organisation of classrooms promoted learning in a positive and creative manner through spatial awareness and accessibility to resources. Pupils were made aware of the planned day to avoid confusion and set goals. Positive relationships between teachers and support staff were strong, they presented a united front; similarly, pupil teacher relationships were profound. A general sense of respect was present between all parties, which combined to create a learning environment everyone could thrive and participate in. Operant Conditioning is successful and has developed since Skinner’s original observation, children are active in the process by negotiating rules, rewards and repercussions. 
Secondary School 
Professor Donaldson wrote the report Successful Futures in 2015 where he’d collected evidence from over 700 subjects, pupils, parents, and teachers alike. He found that Wales’ performance on the national scale of capability in education was lacking, the curriculum no longer met the needs of students. The reports purpose aimed to clarify the common mission in education to improve specific knowledge and skills of pupils to better prepare them for the future. Hopefully preventing the narrowing of curriculum in response to short-term pressure.[footnoteRef:6] The Welsh Assembly Government accepted all 68 recommendations and has continued to work collaboratively with schools to build a new curriculum since 2015. The timeline for this year was to have the new curriculum and assessment arrangements available, 2022 would see the beginning of usage in nursery to year 7 groups then 2023+ advancing to year 8 to year 11. However, with the interruption to education across the country due to COVID-19, I’m unaware if this timeline will be affected.[footnoteRef:7] [6:  G. Donaldson, Successful Futures (2015) p.3. Available at: file:///C:/Users/Home/AppData/Local/Packages/Microsoft.MicrosoftEdge_8wekyb3d8bbwe/TempState/Downloads/Donaldson%20Report%20-%20Successful%20Futures%20(1).pdf [Accessed 17th February 2020]]  [7:  Welsh Assembly Government, Curriculum for Wales Guidance (2020) p. 11. Available at: file:///C:/Users/Home/AppData/Local/Packages/Microsoft.MicrosoftEdge_8wekyb3d8bbwe/TempState/Downloads/curriculum-for-wales-guidance-070220%20(1).pdf [Accessed 4th March 2020]] 

Donaldson outlined 4 key purposes for necessary change: Wales needs creative ambitious, capable learners, encouraged, creative contributors, ethically informed citizens, in addition to healthy and confident individuals. He aimed to achieve these purposes across the curricular skills of Literacy, Numeracy, and Digital Competence.[footnoteRef:8] The 4 purposes can be achieved by re-working the curriculum around the 12 pedagogical principles. An authentic context for learning based on our culture, encouraging the responsibility for individual learning and collaboration, while supporting social and emotional development to form positive relationships. Sustaining students’ efforts to achieve their maximum capability, broaden teaching approaches so every form of learning is covered, promote problem solving and creative thinking. Add to previous knowledge to engage pupils’ interest, use assessments to advance progress through learning and encourage connections to other areas of learning and experience. Reinforce everything with the 4 purposes and cross curricular skills.[footnoteRef:9]   [8:  Successful Futures, p.23]  [9:  Guidance, p.16] 

The new curriculum corelates to the 7 core aims set by the United Nations Convention of the Rights of the Child in 1990. Every child should have a flying start in life, accessibility to a complete range of education and learning prospects. A child should have the best possible health and a life void of abuse, victimisation, and exploitation, they should enjoy access to play, leisure, sporting, and cultural activities. Every child should be listened to and treated with absolute respect having their race and cultural identity recognised and understood. Every child has the right to a safe home and community environment that supports their physical and emotional needs and wellbeing. No child should suffer consequences or be disadvantaged by poverty.[footnoteRef:10] I believe these aims are a major contribution as to why the Welsh Assembly Government accepted every suggestion made by Donaldson. Ysgol Bro Pedr has been a pioneer school for the New Curriculum since 2016, providing me with multiple opportunities for observation of said curriculum at work. [10:  UNICEF, The United Nations Convention of Rights of the Child (1990) Available at: https://downloads.unicef.org.uk/wp-content/uploads/2010/05/UNCRC_united_nations_convention_on_the_rights_of_the_child.pdf?_ga=2.185243567.76315763.1558374299-401543311.1558122377 [Accessed 17th February]] 

I’ll be refereeing to my lesson with Year 7 English on 02/03/2020 as my main example. The class were working on a project where they designed theme parks based off books. Groups would be marked on their ability to work together and follow instructions, with the prize of an Easter egg. The whole class had a list of criteria to follow, other to those guidelines they could design whatever and however they wanted. The set criteria required the park included disabled friendly rides and toilets, healthy food and snacks, a learning zone, a first aid station, and a shop. Certain groups were working on different capability themes, higher capabilities centred around classic titles, middle focused on adventure, I didn’t observe any low capability workbooks unfortunately. Every group assigned team roles and set their own rules. Team roles included Researcher: in charge of all research, only member allowed access to iPad’s and the library during lesson time. Manager: duty to keep everyone happy and focused, ensure everyone has equal opportunity to contribute. Sneak: allowed 3 minutes each lesson to look at other groups work and take ideas back to the table. Questioner: expected to question every idea in group discussion to weed out the best ones, can it be improved? What if this happens? Groups set their own rules like listening, sticking to roles, positivity, planning together. Higher capability had previous tasks of definition matches and creating a 30 second radio advert describing and encouraging visitors to theme parks. Middle capability read adverts and ranked their favourites, then wrote their own. I observed every group taking different approaches, some made cardboard models and pop ups, other drew; some parks were based on 1 book, others on multiple. 
My goal was to observe how the new curriculum had adapted tasks and teaching approaches since I was in secondary education. My action plan was the same as the primary segment, participation observation and it was again successful. I was fortunate enough to meet Mr D who helped write the new curriculum and was kind enough to share his resources, due to this I don’t think I would have needed to return for interviews in block 7. There were no ethical issues to report during this week’s experience. 
As a pioneer school Bro Pedr have achieved the progression to the new curriculum already, I saw numerous examples in all subjects (journal entry 04/03/2020 specifically year 8 D.T and year 10 Textiles). The 12 pedagogical principles were present in year 7’s project. Free reign given to students in designing the theme parks encouraged creativity in various manners with numerous ideas. Their ability for group work tested positive relationships and they built on previous knowledge of literature to achieve targets. They faced ethical issues with respect and problem-solving mindsets, placing disabled facilities and healthy food options around their parks. The class took responsibility for their learning, set targets, problem-solved and created something fantastic as an end result. 
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