


Process Workbook 



 Our process started by creating an introductory workshop that would allow us to get to know the pupils and gain an idea of themes that could be used for our assessed workshops. Using a continuum provided us with an opportunity to ask suitable questions to be able to gather information about the pupils. After this session with the pupils, my colleague and I met up to discuss some themes which we wanted to focus on. One of the biggest topics for the pupils which arose from the continuum, was that they didn’t feel listened to or heard, however, during the session it became evident that the pupils actually struggled to listen to each other. 
Our umbrella theme for our workshops was ‘listening and being heard’. Listening is so basic it is often taken for granted, similarly being heard can be fundamental to who we are. Being accepted or feeling isolated can be determined by whether a person has felt listened to (Nichols, 1995, cited in, The International Centre for Compassionate Organisations, 2015). A child feels valued and worthy when they are listened to, paying attention to a child when they are speaking, especially in a group scenario such as the workshop makes that child feel important and by modelling listening to the other children, spans of attention can be improved (Adejokun, 2020). Additionally, listening, as a competency, is now seen as a soft skill prerequisite in many leadership roles in employment and a skill to be learnt not just an innate acquirement (Reichert, 2006). When we digest and understand what a person is saying to us, we are actively involved in listening to that person not just hearing the words, this enables better social and professional communication and improves knowledge learning (Care First, no date).
‘Listening and being heard’, provided an opportunity to expand the process to include sub themes. I wanted to explore, and for the children to recognise, the range of emotions that they have experienced throughout their first year of secondary school. What challenges have they faced personally? and how would they deal with them in the future? I wanted the children to be able to reflect on their growth throughout the year. When children are encouraged to perform a range of emotions in a safe and supported environment, feelings and developing empathy for others is understood better (Owen, 2021). The children were asked to write down a range of emotions they had felt throughout the year and relate that in a pen colour on a large piece of paper. In smaller groups they were then asked to pick two emotions, a positive and a slightly less positive emotion and to then think of a time where they may have felt those emotions. Finally, they were asked in their small groups to create a still image of both these scenario’s. This promoted listening skills, collaboration, confidence, and creativity.
Towards the closing of the workshop, I encouraged the group to think about advice they may give to the new year 6 children transitioning to year 7.  By actively listening to each other they were better able to understand how the younger year six’s may be feeling. The creative process of my workshop was quite short which meant I had to make sure that I was using the time I did have very effectively and efficiently.
My main aim for my workshop was to create an open safe space where the pupils felt they could reflect on their past year at school, the emotions, and challenges they have felt and faced. I wanted them to find their own individual ways to do this because exploring creativity in participatory theatre improves children’s well-being, mental health, and self-esteem. It provides children with an opportunity to connect with others, provides a sense of achievement and allows an opportunity for mindfulness, of being in the moment (Agathangelou, 2015). 
When facilitating a participatory, safe space for children, understanding of Ethics and Safeguarding is paramount. Children’s welfare and their safeguarding are everybody’s responsibility. All facilitators working within schools must use a child centred approach, meaning that the well-being of children comes first at all times (Department of Education, 2021). Within a group of 24 children there could be a range of diversities including gender, race, poverty, and Adverse Childhood Experiences (ACE’s) (Public Health Wales, 2015). Because my workshop would be potentially dealing with a variety of emotions, I had to make sure I am aware of certain issues surrounding working with children. Respect for the rights of the child including use of pronouns and identity for example, making sure that all voices are heard and that everybody is treated equally. I Considered a traffic light system for emotions and risk and that any other relevant facilitators and I are trained in Safeguarding so that we are aware of escalation of need or inappropriate behaviour and that I am aware who the Safeguarding Officer is in the school (Pavorini et al, 2021).
After attending the workshop, I wanted the pupils to leave feeling as though they had the chance to be creative and reflective and that they felt they had tried something new and grown in confidence. 

When meeting the group for the first time, there were a few of the pupils who were lacking confidence, self-esteem, and the enthusiasm to participate. They looked uncomfortable, stood on the side and did not engage.
For me it was important for them all to be included through eye contact and gesture, to be able to still engage with them and encourage them to join in. By also offering alternate exercises so they may feel more comfortable. Children’s active participation is encouraged through Theatre in Education. Participation is integral to the deepening and extending of children’s learning experiences (Readman, 2012). By encouraging these pupils, when it came to the last session which was my workshop, I had all pupils participating, even the ones who didn’t want to in the first 2 weeks. I did this by offering a safe space where they feel they won’t be judged, can speak freely and confidentially also making sure they know I am trustworthy and treat them with mutual respect. A community includes all people regardless of age. Children should not be seen as second-class citizens but members of a wider community which values them as individuals (Hart, 2020). 

I made sure that I recognised the accomplishments of the children throughout the workshop. Making sure I had praised them individually for their growth in confidence.  Praise is important to encourage further growth of confidence and self-belief. Additionally, I made sure that I used descriptive praise, I told them what it was I was specifically proud of them for. Praise should be given mindfully and a child’s age and stages of development as well as their individual ability should be considered (Help With, no date). 

Reflecting on the project I think with the short amount of time available, effective workshops were achieved. My workshop gave the pupils a chance to be creative and achieved my aims.  There were areas which went well as well as some things I would do differently. Firstly, I think our range of activities were positive. Throughout all 3 workshops we had lots of different activities, some that required big group work and some that require pair work. This allowed the pupils to work with new people they may not have worked with before and allowed them to develop their interpersonal and intrapersonal skills. In a generation of children which are so involved in digital development it is important to give opportunities for teamworking, collaboration and empathy (Gurukul World school, 2021). I used good techniques of how to keep the class engaged and listening during my individual assessment workshop. I Gave the children time limits on every activity so that they felt a sense of urgency to get the task done instead of deviating to chit chat and losing focus. I reiterated to them, so that they understood, the importance of listening to each other so we can all understand each other and the tasks they’ve been given. Collaborative knowledge sharing and listening to others improves children’s awareness and leads to higher level learning (Moses, Ogden and Kelly, 2019). Once I had spoken to the children about the importance of listening and they knew the signal for when I was asking for quiet, they were very respectful and continued the workshop with this ethos. Additionally, I maintained a positive high energy throughout the whole workshop. As a facilitator, the enthusiasm for the topic generates the atmosphere of the learning environment (Horsfall and Cleary, 2008).
On reflection, If I was to do this workshop experience again there would be a few things I would change. When children are in groups with their own friendship group, they can be easily distracted, may not concentrate as well and may ‘play up’ in front of their friends. This occurred momentarily during my workshop. However, If I had arranged an activity which would have created random groups of children who do not normally mix, it may have created a more positive dynamic and the children may have reacted in a more individual way. By counting off groups and grouping according to number there is an increase in diversity and variable composition of children (University of Waterloo, no date). Secondly, I think I should have put more detail into my exercises. Meaning, that I would have liked to really challenge the pupils on the idea’s they were coming up with, taking them a step further to really delve deep into their thoughts and process’s. I could have done this by thinking outside the box and planning a thought-provoking activity such as hot seating. When strategies and instructions are changed, this can lead to deeper thinking. If activities remain the same this just reinforces the same behaviours and ways of thinking (Baldwin, 2019).  
When moving on to the Documentary exercise, it was important that we all understood the same definition of ‘documentary’. I asked the children to explain to me what they felt the understanding of ‘documentary’ was and once this was established, I reiterated that the documentary needed to be informative, to think about their character and include advice.
Additionally, although I think the exercises worked well and helped the pupils build confidence, when it came to reflecting on their emotions and documenting advice for the transitioning year six’s, there was a flaw. It would have been beneficial to have had a further discussion exercise, where I could have given clearer direction of what I was expecting from them. That they were required to come up with 2 pieces of advice to offer emotional support. I think because I gave them too much freedom, it became a bit of a free for all in the documentary exercise with regards, ‘this is a chair’, and ‘this is a table’. However, I did get the response or outcome I wanted eventually but I just needed a little bit more framing to my documentary exercise, so the children were less likely to go off topic.
Overall, however, I think the pupils really enjoyed my workshop and it gave them a safe space and an opportunity to be creative and build confidence.  My time management was very good. I was able to look at the time and monitor and judge how long each exercise needed to take. I was able to fit everything in and close the session off at the end by leaving them with the idea of reaching out to School Council to improve transitions for year six pupils and for greater acknowledgement of the emotions involved. 
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