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I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.

OR:

I acknowledge the use of [AI Tool] [(AI Tool url)] on [Date] to [Purpose my work]. I used the prompt(s): 
1. [Prompt] 
2. [Prompt] 
3. [Prompt] 
I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 
I confirm no use of AI in this assignment 
Please refer to the next page for examples.
Prior to submission of your assignment, please delete any information on these pages that is not relevant to your submission, including the examples given below.

I confirm that I have not presented any AI generated materials as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 


Targets from my previous assignment

	Target
	How I have addressed it in this work

	
Read more relevant and peer reviewed books and journal articles as well as websites when researching

	Used books and journals from the library which were related to the subject 
Taken guidance from lectures

	
Ensure greater supported criticality of the good points identified and further elaborate with critical reflection leading to recommendations. 
 


	Ensuring to keep on topic for the assignment. This meant rereading work and referring to the previous lectures and checking relevancy between my own research and topic research

	
Using correct Harvard referencing i.e. alphabetical order
	Referencing done in alphabetical letter of names following Harvard referencing






Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential and the possible challenges that may arise.
Introduction 
 An ESTYN report (2022) defines intervention as a ‘formal action’ taken by a local authority to improve a school that is causing concern is typically known as a school improvement notice or intervention measure. This could be through the help of ESTYN’s advice with feedback on how to better the future of the school through reports. In this case, ESTYN’S role will be to reinstate how well the school’s intervention procedures are to help a student who needs extra attention to their academic performance.
In this assignment, the focus is to concentrate on how to assist pupils who may suffer from potential additional learning needs (ALN) needs or aiding those pupils with diagnosed ALN needs. 
The three personal targets which I intend to work on through throughout this assignment are:
1. Keeping relevancy regarding any research conducted. This is the most important target as it is easy to write off topic for myself and lost marks for relevancy.
2. Striving to base my points off any critical points or arguments I have made throughout the assignment. Using the correct theory’s and analysing my work further to demonstrate further reading into both mandatory and independent based research.
3. Ensuring accuracy or the correct format in Harvard referencing. i.e. referencing in alphabetical order. 
The chosen pupil’s name is Idris. He is a 9-year-old boy in year four. After reading Idris’ profile, it highlighted his struggles of capability in language and literacy both socially and constructively (academic achievement) so in this assignment, the focus learning target will be assigning Idris appropriate aid using intervention and ALN due to these justifications which will be discussed throughout this assignment. In the writes opinion, these are the main reasons towards referring Idris to an ALN intervention aid:
· Shows disappointment if he fails to perform tasks or gets wrong answers
· Begins to understand and use humour orally 
· Expresses opinions on likes and dislikes.
· Enjoys working alone rather than with others
· Doesn’t enjoy social company- working in pairs of groups

The chosen intervention aid for Idris would be pair Idris with an Emotional, Literacy, Support Assistant (ELSA). ELSA is a school-based aid that trained members of staff can lead these sessions so the importance of having a professional, open and trusting relationship with Idris is paramount (Mowat,2010).
After researching other intervention aids, ELSA fitted most well with Idris due to his struggles with emotional literacy and engagement with peers in the classroom. Helen Marks argues that social engagement in the classroom has a positive impact on academic skills meaning that if a pupil can make friends in the classroom, then it has been proved that his classroom academia experience will progress. (Marks, 2000).  In taking the decision to choose an effective intervention aid for Idris, this suited his social and language needs but for this assignment, Idris’ social needs will be focused on. 
Main body 
The wellbeing (both emotional and physical) of a child plays just as of an important role as academic progress according to Talcott Parsons (1952). Parsons agrees with the importance of positive well-being just as much as the new curriculum for Wales in 2022. Parsons, a key functionalist thinker, saw society as a system where institutions work together to maintain stability. Using ELAS for a strategy to better the emotional well-being of Idris during classroom engagement. 
Expressive language and social norms play vital roles in the development of a child and are a key intervention targets for children with autism spectrum disorder (ASD). Although Idris is in the process of receiving a diagnosis for ASD, it is important to give him the correct intervention aid such as ELSA for his social developmental needs.  According to the national health service (NHS), Idris’ social norms are of five-year-old children (NHS, 2019).  This cause for concern is a key target towards the acceptance of the ELSA programme for Idris to upscale his social development and gain confidence and self-esteem. Ivan Pavlov’s theory of behaviourism comes to surface during the observation stage of finding aid for Idris. The main reason for monitoring Idris’ behaviour before, during and after receiving ELSA is important to issue whether ELSA was the best intervention aid for his social barriers. Pavlov’s conditional reflex theory is a good tool to use the behaviourism theory to aid pupils with potential ALN intervention needs (Pavlov, 1927).
The Educations Act (2002) has the role of implementing the promotion of the wellbeing of children in all areas. The curriculum for Wales has imbedded this duty to ensure the wellbeing of a child is measured and aided if needed.  The ‘whole school approach’ idea meaning all children are inclusive to any intervention aid if necessary. In this case, the chosen wellbeing aid for social situations is ELSA as this intervention has been used and deemed effective for children with ASD and lacking in social developmental skills (GOV,2020).  
Clear communication between ELSA intervention staff and the classroom teacher is a vital attribute towards a successful ELSA aid. According to Helena Rogers, this is called ‘a whole school approach’ (Rogers, 2024). In Rogers’ article, the focus plays on the roles the staff play to ensure a smooth referral and administration towards a successful ELSA intervention. Idris has been noted to assist his mother at home and is reported ‘friendly and respectful’ to adults. Having a clear and positive communication circle between staff, pupil and parent is essential as there will be a clear understanding of Idris receiving the specific intervention he needs and where further aid is required.
The whole school approach is also encouraged by the Welsh government, especially in pupil referral units (PRU’s) (Llywodraeth Cymru, 2021). When Idris’ social development was raised for concerns, it was based on the multiple school staff members including the class teacher who further reported their concerns to senior leaders and the additional learning needs coordinator (ALNCo), otherwise known as inclusion. This defines the professional decision making in the concept of a whole school approach (Education Wales, 2021)
ELSA teaching assistants ELSAs are trained and regularly supervised by Educational Psychologists. The course tends to be 6 full days and covers many areas from emotional literacy to active listening.  ELSA support cannot be used to ‘fix’ and more of a support for Idris. The aim of referring Idris is to assist his social development such as self-confidence, emotional regulations in the classroom, problem solving and creating friends. ELSA’s are trained to help support pupils like Idris. They cannot fix the challenge Idris is potentially facing as ELSA is an intervention aid, not a form of therapy. The curriculum for Wales does recognise that learner well-being is affected by their surrounding both inside and out of the classroom, especially with the teachers they are surrounded with therefore, it is important for Idris to feel comfortable with the member of staff he works with during the six weeks of ELSA (GOV Wales, 2021). Erik Erikson’s theory of psychosocial development also agrees that the caregiver ELSA’S (and impactful members of staff should create a circle of trust with Idris as this is the best way to attain success in the aiding of using embedding ELSA towards a better, healthier social development (Erikson, 1982).
Idris likes to play. His physical development is not a cause for concern although he only prefers to play alone and independently. With the effective ELSA aid, it may potentially help Idris learn to play in groups and make friends in his classroom. If successful, this may assist his confidence in academic progress for the future The curriculum for Wales supports free play for children in all ages, notwithstanding that he can play during his break and lunchtimes (CIG, 2022). During the ELSA sessions, Idris should work on his confidence skills in making friends during playtimes. Perhaps using his likes and dislikes, to find a ‘midground’ to build his self-esteem and find similarities when beginning to make friends. According to an Estyn report in 2021, teachers were discouraged to keep pupils in during playtime and breaks as this would negatively impact their social development (Estyn,2021). The same Estyn report further encourages the use of outdoor play for pupils as it develops the essential independent skills (Estyn, 2021). In relation to Idris’ case, he enjoys being outdoors and this is not a cause for concern within this physical intervention aids although, it is noted that he ‘prefers to play independently outdoors.  A part of ELSA sessions includes ‘talk about’.  Where pupils the ELSA’s prompt questions about feelings and emotions such as the feeling blobs The Welsh government had issued this type of talking therapy to support the rights of children to encourage them to speak openly, especially those children with difficult home lives. Although Idris may not have a tough home life, he finds it difficult to regulate his emotions at school and often ‘sulks’ when he does not want to work. 
Language acquisition was not the key focus of the assignment, but the writer argues that language acquisition complies with social development specifically in Idris’ case. Nanna Ryder explains that the key stages of social development are between the ages of 7-11. They include the environment to which Idris is facing. The author argues that positive environment influences the pupil in questions’ development and behaviour. (Bronfenbrenner, 1979).   A further reiteration to Erikson’s theory of psychosocial development explores another route which consists of autonomy and the exploration that pupils build their own sense of self through creating relationships in their lifespan to create a healthy balance of self-sense. (Erikson, 1982).  To update the theory of Erikson’s theory,  Jacobus Maree agrees with a peer reviewed critical overview on the psychosocial approach believing that social development occurs when a child is able to grow confidence in building his own relationships within his lifespan (Maree, 2022)ELSA ‘s will emotional literacy with Idris to support him in exploring his emotions and build on his self-esteem guiding him to create positive relationships in the classroom. As Idris is undergoing diagnosis of ASD, this chapter of aiding him may leave him feeling self-strenuous as he is only just approaching the understanding of sarcasm and humour. 
In 2020 a study was conducted on pupils receiving aid from ELSA intervention who were also diagnosed with ASD.  The research focused on how much impact ELSA had on back-and-forth positive exchanges in conversations between pupils and by the end of this study which lasted results show lasted two hours and twenty-nine minutes, children between of 10 months to adolescent ages developed more confidence. These children reported in this assignment were reported closest in ages with Idris; they were aged between four and eight years of age.  (Barokova, et.al, 2020)
Estyn reports call attention to the importance of being aware of what a child can and cannot do within the vital ages of 6-12 when they have approached the ‘later stages’ stages of growth (Estyn,2022).  The key focus of the task is to assign aid for Idris on milestones he has not achieved at his age. 
One of the main principles of ELSA is observing the ability of the pupil before adhering to their needs. The behaviourist theory Edward Thorndike’s research focused on observation before administrating stimulus (Thorndike, 1910).  Thorndike theory of using positive consequences to positive responses is like the positive reinforcement and motivation ELSA’s are taught to implement in their six-day programme. 
Following Thorndike’s book, “the contribution of Psychology to Education, his theory has further been developed by B.F.Skinner in 1938. . Skinner emphasised the role of positive reinforcement but also focused on negative reinforcement which is also known as operant behaviour. (Skinner, 1938). The curriculum for Wales 2022 capitalises itself on using both positive and negative reinforcement in the Welsh education system (GOV,2022). Positive reinforcement is praised rather than punishing Idris for his emotional outbursts, talking through how and why he feels the way he does. This creates a pathway of open, trusting conversation and develops areas to begin working on during ELSA sessions adhering to both the theorists and the new Curriculum. 
To evaluate the use of ELSA for Idris, one must argue the limitations against the many strengths of the programme. Firstly, for Idris, there is a high potential of Idris falling into the restrictive barrier of academia meaning he will face the barrier of missing out on crucial lessons in the classroom due to being away receiving ELSA intervention. As he is awaiting diagnosis, this may have more of an effect of him regulating his emotions when he returns to lessons leading to more potential outburst. Anne Smith wrote a book on restrictive environments for students with significant cognitive disabilities. Smith further highlights the ‘access, participation and progression’ approach in lessons arguing that pupils receiving intervention of any type, will be missing out on access to classroom sessions, will struggle to participate and will use an element of progression in their classroom academia leading the work in intervention deemed ‘useless’ (Smith, 2006)
Another limitation of ELSA could potentially be funding towards children receiving the whole six sessions within six weeks due to staff absence or funding for the roles. A study examined the success factors of school in the grand scheme of children wellbeing. Evidence proved that schools with funding excelled in maintaining a better positive wellbeing due to having funding given to evidence-based intervention practices such as counselling, psychotherapy, speech and language therapy and ELSA (Forman, et.al, 2009)
The theory of mind by Baron- Cohen highlights some challenges of ASD struggles and some of which Idris struggles with such as recognising others’ feelings or emotions and understanding humour and sarcasm. These personality traits the theory of executive functioning (Pennington, Ozonoff, 1991). A limitation to receiving intervention but more specifically ELSA and ASD pupils, is that they may need more time to process and understand what they are learning. They may even require more than six weeks of ELSA training due to a slower understanding in what is being assisted with. (Cohen, 1997).


Conclusion 
Firstly, after carefully reviewing the ELSA intervention aid from its relevancy, theorists agreeing with this intervention aid, the whole school approach, behaviourist theories and articles arguing the strengths and limitations of this chosen intervention, it appears from evidence-based practice that ELSA is a very fitting intervention aid for Idris after considering his perspective diagnosis, behaviour and emotional outbursts inside the classroom. It was Idris’ lack of social developmental progress which mainly needed intervention for due to his progression into the following year 5. By embedding ELSA,into his school life it will push Idris to gain confidence in speech, self-regulating his own emotions, recognising his boundaries when he is feeling overwhelmed both in and outside the classroom. By slowly bettering his social cues, he may be able to create friendships to which he feels comfortable speaking about his likes and dislikes with. By receiving ELSA, Idris could work on his self-esteem to be able to ask questions within the classroom and receive help from both his peers and teachers. 
Secondly, after researching whole school approach and intervention, the curriculum for Wales embedded both intervention and the whole school approach within the new curriculum. The writer believes that intervention aids such as ELSA should be an exclusive intervention AID. This is also agreed upon with Jochem’s journal of psychology of education as he believes that all pupils should receive some type of emotional literacy aid to help them self-regulate their emotions Jochem, et.al, 2019)
Thirdly, the writer believes that there should always be. Set up multidisciplinary school approaches available to ensure pupil well-being is constantly being monitored. As the approach the Welsh government had reported in 2021, they embed the scheme of intervention within the curriculum but unfortunately, there is a significant loss in being able to fund members of staff to apply the intervention aids to many schools across Wales. By doing this, it will reduce missed lessons for pupils already receiving intervention as whole classrooms will be participating in ELSA. This will also demonstrate whole classrooms learning to be able to regulate their emotions and work on their self-esteem and confidence. This has the potential of decreasing the statistics of classroom pupil disruptions due to lack of emotional development. On the topic of a whole school approach, it has the potential to be open for home use too meaning parents and guardians who decide to issue training for themselves, can use ELSA strategies to perhaps improve their home lives.
Lastly, as stated in the main body of the assignment that ELSA staff are supervised by educational psychologists, but the writer believes that there should be refresher courses. Especially for emerging practitioners to understand how the constant changes of life can impact the emotions of children today needing to seek aid through intervention. 
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