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Module Code: FLA 246
Title: First (Child) Language Acquisition 
Level: A2-level
Course Programme 
This module will focus on how first language acquisition is acquired from infancy, and how language is developed through four levels of linguistic development: phonology (the sound system), vocabulary, morphology (parts of words) and grammar (Saxton, 2017). First language acquisition (also known as child language acquisition) studies the infant’s native language and differs significantly from second language acquisition, which focuses on the acquisition of individual’s additional languages. This course is a ten week course, which will include one assignment weighted at 70% and a group project weighted at 30% and it is designed for students who will be studying at the A2-level.  Students will learn some of the philosophical problems children face through first language acquisition, and how they typically overcome these problems (Saxton, 2017) as they progress through their developmental stages. Theorists will be introduced and the theories they represent, which will be related towards the field of first language acquisition. The core reading material will be Matthew Saxton’s Child Language: Acquisition and Development (2017), however, Jean Berko Gleason’s The Development of Language will also be advised to the learners as it is also useful towards studying the course. The course will be delivered at Birchgrove College in Block D, classroom 249. The course will start in September 2018 and will run until mid-December, just before the holidays. It will take place on Wednesdays at 10.00am for one hour. 
Target Audience 
This course is specifically targeted towards A2-Level learners studying English Language. Child language acquisition is no longer in the GCE AS/A level English Language Curriculum within Wales, however, this course is still available as an option module for learners of interest within the topic area. The course is relevant to students who wish to learn about the developmental stages of first language acquisition, throughout the milestones of a child’s life. It is relevant for learners who wish to broaden their knowledge on the development of children’s language acquisition as this field encompasses a significant body of literature (Ingram, 1989) which will be studied and analysed. This course will also be beneficial for students who wish to study English Language at the higher level, as the majority of universities which offer English Language courses include first language acquisition as a module. The module studied at the higher level will involve a more in-depth standard of context, however, this course will provide students with a basic knowledge and understanding of what is expected within the higher level course. The course will also be beneficial for learners who wish to study Early Years Education upon completing their A levels and for students who have an interest of the subject topic in general. 
Learning Objectives
By the end of this course, learners must be able to:
· Recognise and describe the different principle stages and progression in first language acquisition.
· Learners should be able to understand the different stages of progression throughout a child’s journey to acquiring their first language and they should be able to confidently describe the principle stages linguistically. They should be able to list the stages in chronological order and the age bracket the child should be in, within the stages. They should also be able to have a complete understanding of the range of individual and cultural variation which also occurs in first language acquisition. 

· Understand the development of human speech.

· Learners should be able to understand how the psychological system correlates with the biological system in order to create utterances (OCR, 2018). 

· Understand and identify different theories of first language acquisition. Learners should also be able to correlate the theories to their predecessors. 
· Learners should be able to evaluate features within theories and the significance that they carry. They then should then be able to link these theories to their predecessors and explain why they had connected the two.  Showing an awareness of good research will lead towards higher marks. 

Cross-cutting themes 
Co-operation of science will be involved within this course as biology plays a vital role in language acquisition. The aspects of language acquisition involving science will be incorporated naturally within the lessons, therefore, students will learn the importance of the biological side without feeling the overload of contexts from the field of science. It is important to involve the biological side of language within this course as language is an aspect of human biology (Fernandez & Cairns, 2011). Aspects within the course will explore evidence correlating language with human biology presented by certain theorists and scholars, and it will explore whether language is universal in humans. The biological side of language acquisition within this course will be appropriate towards the A2 level, as the basics will be introduced. A more in-depth procedure of teaching the biological basis will be taught within English Language studied at the higher level. 
Teaching and learning strategies 
Throughout the course, lecturing will be one of the teaching strategies used as a substantial amount of information will need to be taught to the students. However, the majority of lessons will not consist of pure lecturing throughout the entire hour as it has been criticised for creating lack of student thinking and engagement, and it decreases the ability to create higher-order thinking, even though it is the most widely used teaching strategy in adult education (Clynes, 2008). Therefore, additional creative teaching and learning strategies will be integrated into the lessons, as it is crucial that we involve creative thinking within our education, because it is vital for our knowledge economy (Horng, Hong, Chanlin, Chang & Chu, 2005). By doing so, this should keep the learners engaged and using their critical thinking skills throughout the lessons. 
The involvement of group work will be consistent throughout the durance of the course where students will be grouped into smaller groups (maximum 4 per group) where they will need to complete projects and activities together as a team. The purpose of this is to involve every student in discussion and to also work on their key skills, as this is vital in order to work effectively within the working field and to simply understand how the world works in general. This will teach students to work as part of a team whether they naturally take the role as an effective leader, or an effective follower (Reece & Walker, 2007).
Discussion and Buzz groups will be incorporated into the lessons making the lessons more learner-centred and this will be integrated throughout the lessons. This type of teaching strategy can encourage students to become more articulate and provide the quieter students the chance to get involved. It can broaden each individual’s views, however, as this could be time consuming, it is important to consider that timing is key (Reece & Walker, 2007). 
Assessment strategies/methods 
There will be one assignment within this course which will weigh at 70%, this was chosen to simply test their knowledge and research skills of the subject as opposed to their memorisation skills. The assignment will be a summative assessment as a grade will be produced to each individual upon the completion of the course and it will be marked using the WJEC marking criteria. Not all students produce well in exams and some students may have high test anxiety which could have a negative impact on their test results no matter how hard they had studied, resulting to a lower grade, while others do not necessarily have to work as hard, as their memorisation skills are stronger (Clifford, 2012). Claxton has also argued that schools are too concerned with examination results produced by students and how this could have a negative impact on learners’ ability to enjoy learning. He also states that this negative impact could result in students lacking the ability to solve real world problems and can cause learners in becoming brittle (Aubery & Riley, 2007). With assignments, every student has the opportunity to produce work of their best ability and showcase their knowledge through different aspects of what they have learnt (Clifford, 2012).  
A group project will also be assigned to the students which will weigh at 30%, where students will be asked to form groups of three or four members, where they will be asked to research a topic and work together to present their findings through some form of presentation. Students will be marked on their team and communication skills, alongside their knowledge of the topic. They will be marked via an observation sheet which will be created specifically for this task, and feedback will be provided to the learners which will value the outcomes and emphasise the key points but in a positive manner, being very careful not to de-motivate the students (Reece & Walker, 2007). The project holds essences of a summative assessment as it is marked, however, Black and William’s review suggest that this form of teaching only assesses talent or ability, and that the quality and quantity of learning needs time and effort being spent on improvement, therefore, the project has been created to assimilate a formative assessment as it will diagnose weaknesses in the groups learning (Petty, 2009) and monitor their learning process. 
The use of clickers will also be used to assess the learners, where students are to log there answers using the A, B, C or D button on a remote control, to a number of multiple choice questions presented on the white board (Petty 2014). This will review learner’s progress on an anonymous level, exhibiting on what areas within the course needs more focus from a teaching view. Research has proven that this form of assessment strategy is the most effective way of improving student achievement and it also has impressive effects on weaker learners (Petty, 2009).
Evaluation techniques 
Towards the end of the course, students will be asked to complete an online module evaluation form, in order to obtain feedback from students regarding the course and the effectiveness of teaching, with the purpose of improvement (Denson, Loveday & Dalton, 2010). They will also have the option to input any extra comments that they feel to express. The goal of the form is not only for students to provide input about the effectiveness of teaching they had experienced, it is also a chance for them to express themselves, so that the student attainment of learning outcomes can be improved (Denson, Loveday & Dalton, 2010). Research has suggested that evaluation forms mainly include ratings of teachers and the teaching activities, but not enough questions asking students to assess their own learning outcomes, if this is considered more often, then the curriculum could be improved (Edstrom, 2008). Therefore, attentiveness towards creating an effective form will be focused on, one which will assess teaching and create room for improvement, alongside keeping the students best interests in mind, taking into consideration on what they want with regards to teaching techniques and the course itself. 
A box will also be placed within the classroom, where students are free to input any thoughts that they would like to share on the course or the teaching strategies, in order to provide a more pleasant learning experience. The comments can be completely anonymous and does not necessarily have to be negative, they could also post positive comments about what they are enjoying about the class and the module. It is important to consider the students’ physiological, emotional and motivational needs throughout their academic journey (Petty, 2009), therefore, this box could be a good stepping stone in considering every individual’s needs.  The comments will then be taken into consideration and changes can be made relating to the negative comments. This process will happen weekly. There is also the simple notion of at the end of every lesson, asking the students to share their thoughts, and this will give the chance for students to share what they had learnt or what they struggled with, therefore, ceasing the opportunity to look for improvements with teaching techniques. 
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Scheme of work – 2018-2019
Level – A2
	Module: First Language Acquisition – Room 249


	Week 
	Day and Time
	Date
	Topic
	Resources
	Activities
	

	1
	Wednesday
10:00 (1 hour)
	5th September
	Introduction to First Language Acquisition

	Whiteboard: for presentation slide.
Pens and paper: for students who came unprepared.
	(Icebreaker – group work): Students communicate in small groups about any childhood memories they have (get to know each other). 
Lecture (presentation): 
· Inform students of:
· Learning objectives
· Assessments of the course
· Reading list
· Teach students:
Brief overview of FLA and what the course will consist of. 
	

	2
	Wednesday
10.00 (1 hour)
	12th September
	Stages of Child Development 
	Whiteboard: for presentation slide.
Clicker: For true/false game
	Buzz groups: 
· Students are to work together and to research and discuss (either on phones or laptops) the critical period hypothesis within a limited time. A nominee can present their groups findings. 
Lecture (presentation): 
· Teach students: 
· Stages/ages of child development. 
· Lenneberg’s Critical Period Hypothesis (1967)
· Genie (feral child) case
Class game (played individually):
· True/false game loaded on whiteboard, students answer anonymously via clicker.
Class discussion:
· Ask students for thought of lesson – address any needs.
	

	3
	Wednesday 10.00 (1 hour)
	19th September
	Phonology and Vocabulary
	Whiteboard: for presentation slide. 
Hand-outs: Powerpoint slides and relevant chapters from Saxton’s book (for those who do not have it). 
	Lecture (presentation): 
· Teach students:
· Children’s phonology 
· Milestone in speech perception 
· Phonetics vs phonology
· Lexical principles 
Conversion activity: 
· Student’s to turn hand-out texts into a format of learning suitable to them (mind-map, flow diagram etc). 
Class discussion: 
· Ask students for thought of lesson – address any needs.

	

	4 
	Wednesday 10.00 (1 hour)
	26th September 
	Morphology and Syntax

Language in Context: Perception, cognitive and social development 
	Whiteboard: for presentation slide. 
Hand-outs: Powerpoint slides and relevant chapters from Saxton’s book (for those who do not have it).

	Lecture (presentation): 
· Teach students: 
· Morphemes 
· Word form
· Syntactic categories 
· Developmental stages through the aid of the cognitive and social side (cognitive and social approaches). 
Conversion activity:
· Student’s to turn hand-out texts into a format of learning suitable to them (mind-map, flow diagram etc - for morphology and syntax).
Class discussion: 
· Ask students for thought of lesson, address any needs.

	

	5
	Wednesday 10.00 (1 hour)
	3rd October
	Recap
Group project (30%)
	Clickers: for multiple choice game on everything learned so far). Hand-outs: 
A3 sheets of paper and coloured marker pens – for students who want them.
	Class game (played individually):
· Multiple choice quiz loaded on whiteboard, students answer anonymously via clicker.
Class discussion: 
· Ask students if they have any questions, address any needs. 
Very brief teacher talk: 
· Students are to get in groups of 3 or 4
· Pick a topic (Stages of development; language in context; phonology and vocabulary; morphology and syntax) 
· To create a 10-15 minute group presentation (can be as creative as 
· possible) to present on the 17th. 


	

	6
	Wednesday 10.00 (1 hour)
	10th October
	Continue working on Group Project 
	
	Very brief teacher talk: 
· Ask students how they are getting on and if they have any questions.
· Answer any questions asked.
Group work: 
· Students are to continue working on group projects (they can go off to the library if they require a computer).
Teacher observation: 
· Teacher is to observe by walking around and joining in group discussions (for the ones in class). 
	

	7
	Wednesday 10.00 (1 hour)
	17th October 
	Presentation on group projects. 
	Observation sheets (for the teacher only). 
	Group work: 
· Students are to present their presentations 
Teacher observation: 
· Teacher is to make notes based on their skills and team work (alongside the information being relevant). 
Class discussion: 
- give feedback to the class as a whole and announce there will be a 2 week break. (back on the 7th November).  

	

	Mid-term break (2 weeks)

	8












 
	Wednesday 10.00 (1 hour)




	7th November 










	Theories on first language acquisition. 
	Whiteboard: for presentation slide. 








	Buzz groups: 
· Students are to research on laptops or phones the theories provided to them in their groups, within a limited time and provide feedback on their findings.  
Lecture (presentation): 
· Noam Chomsky (Innateness - Language acquisition device)
· B.F. Skinner (behaviourism) 
· Jean Piaget (cognitive approach).
Class discussion: 
· Ask students for thought of lesson, address any needs.
	

	9
	Wednesday 
10.00 (1 hour)
	14th November
	Theories on first language acquisition (continued).





	Whiteboard: for presentation slide.
	Recap: 
· On pervious learning theories.
Buzz groups: 
· Students are to research on laptops or phones the theories provided to them in their groups, within a limited time and provide feedback on their findings.  
Lecture (presentation): 
· Halliday’s functions
· Jean Aitchison (Language – bilogogy organised schedule). 
· Bruner & Vgotsky (social interactionism). 
Class discussion: 
· Ask students for thought of lesson, address any needs.
Teacher talk: 
· Set assignment on learning theories (due 12th December).
· Ask if there are any questions – make very clear office times if they need help with the assignment out of lessons. 

	

	10
	Wednesday 
10.00 (1 hour)
	21st November 
	Assignment lesson 
	Hand-outs: additional hand-outs on learning theories 
Evaluation forms: Students are to fill out evaluation forms on the course. 
	Class discussion:
· Class discussion on learning theories, answer any questions students have.
· Go over theories students do not quite understand.
Teacher talk: 
Evaluation forms explained and handed to students. 
Individually:
Students have a set amount of time to complete end of module evaluation form and hand back in.
Teacher – talk:
· Announce that is the end of the module as there will be no more classes.
· Make clear the assignment deadline and it is to be handed into the office with a submission sheet. 
· Make clear of office hours (Wednesdays and Fridays between 1-3pm – tell students to email and book appointments). 
 
	


 
References 
Get Revising., (2018). AQA English Language Child Language Acquisition Theorists. Available at: https://getrevising.co.uk/revision-cards/aqa_english_language_child_language_acquisition (Accessed: 05 February 2018). 
Ginnis, P., (2002). The Teacher’s Toolkit. Raise Classroom Achievement with Strategies for Every Learner: Crown House Publishing LTD. 
McLeod, S (2015). Simply Psychology – Jean Piaget. Available at: https://www.simplypsychology.org/piaget.html  (Accessed: 05 February 2018). 
Saxton, M., (2017). Child language: Acquisition and development. Sage: London


 









Academic Critique of Teaching, learning and Assessment Strategies and Learning Theories
One of the teaching strategies chosen is lecturing and this was chosen because a vast amount of information is needed to be taught to the students, in order for them to gain the knowledge of the subject topic. This is one of the most commonly used teaching strategies within adult education, however, it lacks the ability of being an interactive and participative teaching method (Hassan, Aslam, Shah & Luqman, 2016). Lecturing is useful for introducing new topics and updating knowledge, however, it typically focuses more on being teacher-centred as opposed to student-centred, and this can cause learners in feeling overloaded with excessive content and cause most learners to adapt short attention spans (Hassan, Aslam, Shah & Luqman, 2016). 
Lecturing may fall under the learning theory of behaviourism, as students are required to behave in a specific way. They are required to sit silently whilst the lecturer is teaching and are encouraged to take notes in whatever way is beneficial for them, therefore, making it easier for them to study outside of the lesson. With lecturing, there is very little concern for the mental or internal processes of thinking (Hoy, Davies & Anderman, 2013) as students lack the ability to use their thinking skills and creativity, as they are expected to sit and listen to the lecturer throughout. Hoy, Davies and Anderman (2013) state that teaching approaches consisting of behavioural learning theories can be effective when it comes to learning, however, Dewey argues that lessons should typically consist of a learner-centred pedagogy, where they are encouraged to learn through the procession of their own interests, as opposed to a didactic model of teaching, and it should lessen the experience of students playing a passive role (Aubery & Riley, 2016). Lessons containing this theory would most likely be effective if teachers set achievable tasks for students, spend the time to mark their work straight away and provide feedback as this encourages learners to stay motivated, and reward students for completing the tasks set (Petty, 2009). However, lecturing tends to obstruct these methods, as learners only play a passive role. Bligh also argued that lecturing can be an effective method of teaching, however, also agrees that they should not focus intently on inculcating information, and that they should be made more student-centred providing self-directed learning opportunities (Hassan, Aslam, Shah & Luqman, 2016). 
One of the learning strategies incorporated into this course is the use of Buzz groups.  Bligh (2007) favours the use of Buzz groups as they teach thinking and attitudinal skills, as opposed to lecturing, and that this form of activity requires thought instead of regurgitating information. He also pinpoints that buzz groups should be introduced early into student’s education. This draws a parallel to Kocadere and Ozgen’s (2012) acknowledgement on modern education theory focusing intently on skills of creative thinking and problem solving, emphasising that this is needed in the education system today, and states that the most appropriate approach for learners to gain these skills is the use of constructivist environment. Thus, Buzz groups tend to fall under the constructivism learning theory, as it correlates with students making meaning of activities that are set and use it to build a construction of knowledge (Hoy, Davies & Anderman, 2013). Therefore, it values learning supported by the teacher, however, it is directed by the learners. Buzz groups correlate with the social side of the constructivism theory, as it requires the concept of constructing knowledge through a social context. The Buzz group activities within this course involve the assimilation model of learning, as learners are asked to research new information into framework that already exists (Tasnimi, 2013). In a constructivist view, by creating Buzz groups, learners have the power to construct their own knowledge and understandings, however, the thought concept does not transfer from one student to another as every individual is unique. Consequently, learners tend to express what they have learned in different ways, even if they have worked together as part of a group and shared the same learning process (kocadere & Ozgen, 2012).
 Vgotsky’s Zone of Proximal development teaches that there is a distance between actual developmental level in independent problem solving and the level of potential development through the help of more capable peers (Aubery & Riley, 2016). Therefore, if this is applied into Buzz groups, learners can guide and assist each other’s learning process, and the more knowledgeable learners can encourage the less enthused into participating within the discussion. However, there have been criticisms on Vgotsky’s ZPD, as it has been argued that it is difficult to measure what a student can do on their own as opposed to what they can do with the help of another peer. There is no guarantee that students’ needs will be met, if one student offers to help another. Typically, Learners will most likely have different strategies in incorporating the knowledge they seek and will probably have different opinions on how to present their knowledge, however, typically, students need to negotiate a way to work together by considering each individuals learning needs.  
Group work is also incorporated into this course as a learning strategy, where students are required to form small groups and complete a project together. This learning strategy links to the cognitive theory of learning as learners have to process thinking and decision making skills, offering a chance for students to have more control of their learning through the development of their own metacognitive skills and embrace their own learning strategies (Hoy, Davies & Anderman, 2013). Students also learn by constructing their own meaning and applying that knowledge into the tasks they have been set (Petty, 2009), in this case a group project. However, it also holds essences of the sociocultural theory of learning as learners are required to work as part of a team through the use of socialisation. Forming group work within classrooms can cause extraordinary environments as students from different backgrounds, cultures or social classes come together and work as part of a team. They incorporate different views, opinions and strategies and by constructing group work within classrooms, students have the opportunity to use speech to bond and learn from another. Vgotsky has claimed that speech can be seen as a tool in the construction of culture and through this use people express what they are thinking (Smagorinsky, 2007). Group work also has the power to generate constructive, experimental and developmental speech amongst students as the teacher is not involved and typically there is no dominant individual to control the flow of discussion (Smagorinsky, 2007). 
When working in group projects and buzz groups, it is important for students to consider the needs of each other and to make every individual feel as a participant. Therefore, these learning strategies also involve the humanistic learning theory as the emotional needs for learners need to be met. This approach believes in emotional factors, personal growth and development being of the highest values and learners should let each other pursue their own interests and talents in developing themselves (Petty, 2009). Bloom’s affective domain taxonomy reflects on how learner’s feelings and attitudes should be considered, by both the teacher and learner, and it is important for teachers to ensure students attitudes towards learning is on a positive spectrum  in order to keep them motivated. Therefore, Maslow’s hierarchy of needs should also be considered when placing students in groups to work within, to ensure that each individual is motivated in completing the group project and does not become lazy which could result to their team members doing all the work. Thus, it is important to consider each individuals lower needs and that they are met before working upwards to their basic physical needs and finally towards self-actualisation (Reece & Walker, 2007). 
An assignment was chosen as an assessment strategy and this was chosen to assess how learners process their existing knowledge, research and cognitive critical thinking skills into written work, and how well they use those skills in order to construct an academic piece of writing. It is assumed that college students are able to employ a holistic approach to their own learning, by connecting reading materials to their writing skills in an analytical way, however, not all students have the ability to do so (Dail, 2011). Therefore, it is important to practice these skills in education as it has been acknowledged that assignments are a better predictor of long-term recall as opposed to exams (Petty, 2014).  It is also important that students have the right guidance, support and encouragement in learning, as Claxton suggests that those rules followed can facilitate students in becoming better learners (Aubery & Riley, 2016). Thus, making it important for teachers to make themselves available for learners if they seek help with their assignments, without feeling nervous in approaching for help.
I believe this form of assessment correlates with the cognitive learning theory as learners are required, as they are in group work, to use their metacognitive skills and acquire their own learning strategies, to put into practical use (Hoy, Davies & Anderman, 2013). However, as opposed to group work, it is obligatory for learners to produce their own work as they could be done for plagiarism. The cognitive learning theory involves the notion of a self-regulated learning service, which is parallel to assignments, and offers an opportunity for learners to produce three different types of metacognitive knowledge, outlined by Pintrich. The first is offering a chance for learners to produce strategic knowledge of learning, thinking strategies and problem solving strategies, which can be linked to essay planning and researching skills, in order to construct an effecting piece of writing. The second is introducing knowledge about specific cognitive tasks to apply in particular situations, thus with assignments, it corresponds with applying appropriate researched reading materials into the assignment, in order to support the points made by the students. The third and last one is for individuals to acknowledge their own strengths and how they can build on that to optimise their own performances, therefore, learners have the chance to explore and understand what works best for them in producing their academic work and to build on those strengths in producing effective and high quality pieces of work (Hoy, Davies & Anderman, 2013). 
The use of clickers are also involved within the course as an form of assessment strategy, where learners will be required to answer a combination of multiple choice questions. It has been proven that students tend to learn better when they are engaged in active cognitive processing (Mayer, Stull, DeLeeuw, Almeroth, Bimber, Chun, Bulger, Campbell, Knight & Zhang, 2009). This form of strategy links to the cognitive learning theory as new learning is built on existing learning and it aims to check for understanding (Petty, 2009). Therefore, through the use of clickers, students are able to see whether they had recalled the correct answer based on the existing learning they experienced through the use of lectures, and it also gives an opportunity for the teacher to check whether their teaching strategy was successful based on the answers presented.  It also holds slight essences of the constructivism learning theory as some learners may recall information as to how they remembered learning it (Petty, 2009) even through the answer may or may not necessarily be correct. 
Each learning and teaching strategy presented have been split into different categories of learning theories, however, each strategy does hold essences of each learning theory as they combine together in delivering successful learning. Hoy, Davies & Anderman (2013) have stated this process as the four pillars for teaching. In order for learning to be effective and successful, students must first understand the material presented to them (constructivist) and then they must be able to remember what they have understood (cognitivism). Following this, they must be able to practice and apply their new skills which results in learners in acquiring a repetitive system in learning (behaviourism). Most of these processes will be embedded within a social and cultural setting, resulting in learners to work together and learn off each other (socialisation). It is also important that learners whilst journeying through these processes, are comfortable within the learning environment and have a positive approach to learning and are motivated and happy throughout their education (humanistic ). If any of these processes are neglected, then students may possess lower-quality learning (Hoy, Davies & Anderman, 2013). 


















References 
Aubrey, K. and Riley, A., (2016). Understanding and using educational theories. Sage.
Bligh, D,. (2007). What's the use of lectures? Journal of Geography in Higher Education, 9(1), pp. 105-106. 
Dail, T, K,. (2011). Assignment and Assessment Strategies that Keep Students on Track. Faculty Focus. Available at: https://www.facultyfocus.com/articles/online-education/assignment-and-assessment-strategies-that-keep-students-on-track/ (Accessed: 19 February 2018).  
 Hassan, S.H., Aslam, A., Shah, Z.H. and Luqman, M., (2016). LECTURING EFFECTIVELY: BORROWING FROM THE THEORIES OF TEACHING AND LEARNING A REVIEW OF LITERATURE. Pakistan Armed Forces Medical Journal, 66(3), pp.435-438.
Hoy, A., Davis, H.A. and Anderman, E.M., (2013). Theories of learning and teaching in TIP. Theory into practice, 52(sup1), pp.9-21.Medical Journal, 66(3), pp.435-438.
Kocadere, S.A. and Ozgen, D., (2012). Assessment of basic design course in terms of constructivist learning theory. Procedia-Social and Behavioral Sciences, 51, pp.115-119.
Mayer, R.E., Stull, A., DeLeeuw, K., Almeroth, K., Bimber, B., Chun, D., Bulger, M., Campbell, J., Knight, A. and Zhang, H., (2009). Clickers in college classrooms: Fostering learning with questioning methods in large lecture classes. Contemporary educational psychology, 34(1), pp.51-57.
Petty, G., (2014). Evidence-based teaching: A practical approach. Nelson Thornes.
Reece, I. & Walker, S., (2007). Teaching, training and learning: A practical guide: Business Education Publishers Ltd.
Smagorinsky, P., (2007). Vygotsky and the social dynamics of classrooms. English Journal, pp.61-66.
Tasnimi, M., (2013). Assimilation vs. Accommodation. Available at: https://www.slideshare.net/nina_nu83/assimilation-vs-accommodationfinal (Accessed: 15 February 2018). 
Woolfolk Hoy, A., Davis, H.A. and Anderman, E.M., 2013. Theories of learning and teaching in TIP. Theory into practice, 52(sup1), pp.9-21.


Curriculum of Professional Teaching Experience
A curriculum embodies knowledge and skills that students are expected to learn and its academic context is positioned in schools, colleges and universities. It attempts to communicate principles and features of educational proposals, and it is often critically inspected, assessing whether it has the appropriate tools to put into practice within learning programmes (Abie, 2014).The professional teaching experience carried out this academic year have been within ESOL lessons at entry level two. The curriculum for Teaching English as a Second Language has been criticised for its lack of appreciation towards other cultures, as learners from other countries do not understand the curriculum and pedagogies used in westernised schools (Miller & Endo, 2004). Therefore, it is vital that the curriculum is constantly analysed and reconstructed making it appropriate for education today. 
It is typically known that the lower level education literature strongly reflects towards the product model, nonetheless, it has been stressed that a negotiation needs to be met for the needs of the learners, and the process model should be taken into consideration also (Wette, 2010). The product model represents a learning process that exemplifies behavioural objectives and requires specifications that are independent in learning and teaching processes. The criteria assessment within this model is particularly precise as it emphasises advantages in learners’ knowledge and focuses on the ability to communicate within the target language, which will benefit learners outside of the classroom through studying the course (Wette, 2010). If the product approach is embodied within curriculums, the outcome of learning will rely on the cognitive, affective and psychomotor domains (Abie, 2014). The domains provide the ultimate goals in indicating what the learners will be able to do in completion of the course as they provide direction for the teaching and learning taking place (Reece & Walker, 2007). Examples of what is obtained through the product model is knowledge of facts, skills and competencies being mastered and acquisition of ‘appropriate’ attitudes and values (Abie, 2014). 
Within the schooling system in England and Wales, current policies rely heavily on targets and objectives that need to be achieved (Kelly, 2009) and this is certainly the case within the curriculum of ESOL. There are specific aims and objectives for each Skills for Life category which are Reading, Writing, Listening and Speaking (Pearson, 2017), therefore, the ESOL curriculum is heavily embodied in the product model. Teachers who teach English as a second language put a lot of emphasis on the product model and strongly advise to plan an organised syllabus containing high-constraint contexts and lesson plans accordingly and efficiently, in order to produce and implement reliable guides into lessons and ensure that the aims and objectives are met (Wette, 2010). This is vital as according to Pearson (2017), the qualifications related to the Adult ESOL Core Curriculum and the National Standards for Adult Literacy, are only provided to learners if they pass the assessment tests and tasks.  Therefore, there is very little negotiation as to what teachers are allowed to teach and they need to ensure that their teaching styles and materials are relevant, as each learning category delivers certain aspects as to what the students need to have accomplished in order to gain the qualification. Therefore, much planning is needed in order to successfully teach all the appropriate topics, in order for the learners to gain experience and pass the tests and tasks successfully. 
It is true that ESOL lessons have strong product oriented approaches, with regards to strict focus on the syllabus and ensuring that the inhuman abilities regarding tendencies (attitudes, morals and values) and capacities (all the different types of skills) are met, however, there are also aspects of the process model. In order to gain all the inhuman abilities, there needs to be an opportunity for it to take place through the use of appropriate learning experiences (Abie, 2014). The product model has been criticised for its lack of freedom and the ability for individuals to apply their own wishes, interests or desires (Kelly, 2009) and although this may be the case for some curriculums, I personally believe that this is not necessarily the case with ESOL, as students learn by drawing on their own experiences in some of the tasks that had been set. 
According to Harmer (2003) the choice of methodology that is applied in ESOL lessons will have a significant impact on the rate of learning, therefore, it is important to consider a range of appropriate methodologies in preparing lessons that can produce effective learning outcomes. He also suggests that teacher’s need strong enthusiasms and beliefs, otherwise they will be client satisfiers, therefore, suggesting the product model should be dominant in ELT. It has been acknowledged that most ELT lessons apply product-oriented approaches, where the foundations of lessons rely on commercial textbooks that aim to develop skills and knowledge in English (Wette, 2010). However, through personal experience in ESOL lessons, no textbooks have been used as it would be extremely difficult for students studying at the lower level to learn via textbook materials, as their English proficiency levels would be at the minimum. Miller & Endo (2004) have stated their concerns about the cognitive load on lessons needing to be reduced and that teachers should produce materials that allow learners to draw upon their prior knowledge and life experiences. This suggests that learners at this level are most likely to learn through the use of relevant teaching materials that make use of scenarios which are relevant to the learner and through the use of practical activities (Pearson, 2017). Therefore, the need for textbooks is unnecessary for learners studying at lower levels. 
Although textbooks have not been used throughout my professional teaching experience, hand-outs have been a core value towards the student’s integration of learning. The hand-outs have been fairly simplistic and easy to follow and there has been an overall success rate in the completion of them, as they have been an attribute to the learners’ personal lives.  For example, when learning about grammar, students were asked to fill in forms, and not only did this focus on their spelling and word-order, it was to also help learners with their life outside of the classroom, such as filling in home office forms, their children’s school forms and even possible job applications. Therefore, even though the tasks are focusing on the mastery of skills and competencies which is vital for students’ learning experience, correlating with the product model, there are also essences of the process model as appropriate learning experiences are applied in order to develop these abilities, which will benefit learners in real world contexts (Abie, 2014). 
Harmer (2003) favours educators who are committed and have distinctive ideas about what they can produce in lessons that can create successful learning, however, also take into consideration the learners needs and well-being, and manage to combine the two in order to benefit all. Therefore, it is vital that the target language is absorbed, however, it is important to also consider tactical strategies of ensuring that the target is met. Speck (2014) states that ESOL learners should have the opportunity to be asked what they feel they need to learn and practice, in order to enhance their knowledge. This relates to decision making with the learners which is an aspect of the process model (Wette, 2010). Through personal experience, this has taken place in classrooms where learners have had the advantage to express aspects of teaching that were not understood, and further lessons were planned in order to practice those topics.  Learners also have an active process in solving meaningful problems within ESOL lessons which has an advantage to the process model, however, they are typically provided the tasks to complete, leaving very little room for learners in choosing the problem (Abie, 2014). Though, it has been personally acknowledged that slight negotiations have been met in order to make the learning outcome more personal, but within reason.
To conclude, it has been acknowledged that the curriculum of ESOL embodies the product model, as there are dominant aims and objectives that need to be met and a mastery of skills that needs to be accomplished, in order for learners to gain the qualifications. However, there is also a slight influence of the process model as in ESOL it is crucial that the needs of the learners are met in order to keep them motivated and eager to learn, and relevant learning experiences are provided in order for learners to be fully equipped in real-world contexts. 
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