[image: Discover University of Wales Trinity Saint David]  

	LEVEL 6 ASSESSMENT SPECIFICATION 



	Student name:
	Niah Orlandea     
	Student ID number:
	2319933

	Programme:
	Graduate Diploma in Policing (GDIP) 

	Module:
	Operational Policing Practice 3 

	Module code:
	BMPP6005D
	Contribution to Overall Module Assessment (%):
	100%

	Lecturer:
	
	Internal Verifier:
	

	Assignment Title:
	Academic assignment
	Word count (or equivalent):
	Essay 4000 Words

	Submission deadline:
	26th May 2025
	Return date of provisional marks & written feedback:
	16th June 2025

	Submission method:
	All written assessments, where practical and possible, must be submitted via Turnitin unless otherwise instructed by the lecturer. 

You should submit this assignment in a Word document. DO NOT put this assessment specification into Turnitin or it will match many similarities with other students’ submissions.
Late submission of the assessment will result in a late penalty mark.  Penalties for late submission: 
· up to one week late, maximum mark of 40%.  
· over one week late, 0%.  
Only the Extenuating Circumstances Panel may approve a change to submission dates.

	Academic honesty/ referencing:
	Academic honesty is required. In the main body of your submission you must give credit to authors on whose research and ideas your work is based. You must append a reference list indicating the books, articles, etc. that you have used, cited or quoted in order to complete this assessment.  
The university takes plagiarism very seriously.
All work submitted must be entirely your own work. You must not use work previously submitted by you or any other student, and you are not permitted to share your work with others either now or in the future.
Please be aware that if academic misconduct is committed unintentionally or accidentally, this cannot be used as a defence. 







	Module Learning Outcomes (from module syllabus)

	Understanding the Police Constable role
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Valuing Difference & Inclusion
· Critically review and demonstrate ethical and inclusive approaches to policing
· Understand how police actions and activities can influence public perceptions of policing

Maintaining Professional Standards
· Explore the concept of integrity in a professional policing context
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· Critically review methods for communicating and disseminating information in a policing context
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Policing Communities 
· Employ relevant strategies and initiatives to deliver effective community policing
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· Evaluate the organised criminal activity types using the road network and how these can be countered
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· Explore information and intelligence gathering in a policing environment
· Critically explore the concepts of risk in relation to intelligence
· Demonstrate an understanding of intelligence research and analysis
· Understand key intelligence roles and the tasking and coordination process

Conducting Investigations
· Demonstrate a comprehensive understanding of ‘volume and priority’ crime and ‘serious and complex’ investigations
· Understand appropriate procedures when engaged in overseas enquiries/investigations
· Employ appropriate strategies when dealing with complex interviews
· Understand the importance of reflective learning from investigations and interviews
· Evolve professional strategies to deal with the impact of personal attitudes and values on the investigation process

Introduction to Coaching, Mentoring and Assessment
· Understand coaching and mentoring approaches in professional policing
· Understand the role of assessment in professional policing education




	
TASK DESCRIPTION



Students are required to complete a 4000 word submission in the form of four 1000-word essays (4 x 1000 words, +/- 10% per essay).
You must submit the assignment in a Word document titled with your name and student number.
Do not submit your assignment on this document, as it will result in a high similarity score.

All of your answers must be based academic research, not personal experience.
 
Choose four titles from the list below:


Essay one:
How effectively has the police service adapted to accommodate diversity within the UK? Consider the police force itself and/or the way police engage with diverse communities.
Your answer must be based on academic research.
Word limit: 1000 words. 


Essay two:
Choose one of the following questions:
· Counter-terrorism policing – How might terrorist groups’ involvement in other forms of criminality inform counter-terrorism policing? 
· Response policing – Why is it important to manage mental wellbeing in policing? What can be the consequences if mental wellbeing is not managed appropriately?
· Community policing – Why is partnership working the most effective way to reach groups or communities who are unwilling to engage with police?
Your answer must be based on academic research rather than personal experience.
Word limit: 1000 words.


Essay three:
How might personal attitudes, values and bias impact upon the effective investigation of volume crime?
Your answer must be based on academic research, but you may refer to relevant, recent examples.
Word limit: 1000 words.


Essay four: 
Outline potential links between serious and organised crime and public protection issues. What characteristics make some people more vulnerable to exploitation by serious and organised crime gangs?
Your answer must be based on academic research.
Word limit: 1000 words. 
 

Essay five: 
How effective is early intervention an effective means of preventing young people from offending or re-offending?
Your answer must be based on academic research, but you may make reference to relevant case studies.
Word limit: 1000 words. 



	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, peer-reviewed research articles and/or original materials appropriate to the discipline). You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites. You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly. Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older. You must provide evidence of your research/own reading throughout your work, using Harvard referencing conventions; this includes in-text citations and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, and your sources should be reliable. Try to limit the quantity of journalistic sources you use and instead include peer-reviewed journal articles or academic sources. Refer to the reading list to help you find relevant sources. The university library is 90% available online; make use of this to access academic e-books and scholarly journals. 


2. Knowledge and Understanding Skills

At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area. Knowledge relates to the facts, information and skills you have acquired through your learning. Demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set. You should be able to explain the theories, concepts, etc. in your own words to show your understanding. Your mark will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each answer should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: While you should demonstrate that you have understood the lecture material, do not simply reproduce information from the lectures; you must show your understanding, and expand your knowledge through wider reading. Summarising and paraphrasing what you have read will demonstrate your knowledge more effectively than simply quoting the work of others word for word.


3. Cognitive and Intellectual Skills

You should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data, some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems. You should describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, you should examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing What but also justifying: Why? How? When? Who? Where? At what cost? Throughout your assignment, you must provide justification/evidence for your arguments and judgements. In order to provide a reasoned and informed debate, you must show evidence that you have reflected upon the ideas of others within the subject area. Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work. Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas; at this level you should be discussing and arguing points. Do not try to discuss too many points; select an area of study and then analyse and discuss this area. You should present a balanced, unbiased argument, and put forward different perspectives on the topic. This can be achieved by writing your answer in the third person, not the first person as you would in a reflective person. Academic writing should be objective and impersonal.


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or solve problems. You should be able to frame appropriate questions to achieve a solution, or identify a range of solutions. You should be able to demonstrate how subject-related concepts and ideas relate to real world situations and/or a particular context. How do they work in practice? You will deploy models, methods, techniques and/or theories in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria. You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You may use ‘real world’ examples to highlight your arguments, but you need to base your answers on your wider reading rather than relying on your personal knowledge and experience.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment, requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances. This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.

Guidance specific to this assessment: Put into practice what you have learned in academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate effective referencing skills. Proofread your work to prevent errors such as typos and unfinished sentences.


















Essay one:
How effectively has the police service adapted to accommodate diversity within the UK? Consider the police force itself and/or the way police engage with diverse communities.
Your answer must be based on academic research.
Word limit: 1000 words 


In 2023, Chief Constable Jeremy Vaughan gave a speech during the 2023 National Black Police Association Conference in Cardiff, published by South Wales Police (2023). During this speech, he stated “Without public trust, the principle of policing by consent is nothing more than an unattainable ideal.” Getting trust from minority communities, of which the vast majority of the South Wales Police workforce do not represent is challenging in several ways. There are cultural, societal and beliefs that many officers can only try and understand when dealing with members of these communities.
This essay will explore how well South Wales Police represents minority communities and how it plans to improve this and how it deals with minority communities.


Below is a table taken from the article Diversity in South Wales Police (2021) published by Police.UK, where the ethnicity of the general population was compared with that of the serving Police Officers in South Wales Police.
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This table shows that South Wales Police was not fully representative of the Asian, Black or Chinese population. 97.4% of officers are ethnically white. This can pose a challenge when these officers are attending calls which involve those of minority communities.
The National Police Chiefs Council, in conjunction with the Collage of Policing, published a Police Race Action Plan in 2022, titled Improving Policing for Black people. This action plan sets out five commitments and four ways in which it will take action to improve Policing for Black people. 
The first of these commitments is to take a zero-tolerance stance on Racism in the Police. This includes offences reported to police and any incidents where those who come in contact with Police believe they have been dealt with in a racist manner. Last year, the Home Office (2024) published that there were 140,561 hate crimes recorded by Police in England and Wales, which was a 5% decrease from the year previous. Although there was a recorded decrease in hate crimes relating to race, sexual orientation, disability and transgender, there was an increase of 25% in religious related hate.
The second of these commitments is to place greater emphasis on the lawfulness, necessity and proportionality of the use of police powers on those of Black and Minority Ethnicity (BAME). 
The third of these commitments places an emphasis on forces ensuring that officers and staff understand the history of policing BAME communities. The most prominent of these incidents is the death of Stephen Lawrence. Following Lawrence’s death, Sir William Macpherson (1999) published an inquiry which defined institution racism as “The collective failure of an organisation to provide an appropriate and professional service to people because of their colour, culture, or ethnic origin. It can be seen or detected in processes, attitudes and behaviour which amount to discrimination through unwitting prejudice, ignorance, thoughtlessness and racist stereotyping which disadvantage minority ethnic people.” Following this incident, trust between BAME communities and the Police were essentially broken. It is important for all officers to remember this incident and subsequent inquiry and carry it forward to improve the relationship between Policing and the BAME communities.
The fourth commitment is to develop a representative workforce. This can be achieved through policies such as Positive Action. Positive Action Support (2024) outlines the support available from South Wales Police for those in BAME communities when applying for roles in the organisation. It outlines Positive Action as a way for employers to lawfully encourage those in BAME communities to apply for roles, stating “Having true difference in our police family brings different perspectives and help us better understand our communities. In doing so, we can innovate and respond to the needs of our ever-changing society.”
The final commitment is to increase the involvement in BAME communities to foster better partnerships. This is usually best done through Neighbourhood Policing Team (NPT) initiatives. NPT are a department that are there to foster better relationships between the community and Policing. Police.UK (2021) published the proportion of BAME representation in different roles within South Wales Police:
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This shows that Police Community Support Officers, who work as part of the Neighbourhood Policing Teams, are showing a slightly better representation of the BAME community, than those in the role of Police Officer.

In 2023, Chief Constable Jeremy Vaughan published his 2024-2028 Strategic Equality Plan. In this plan he outlines his primary focus areas to tackle racism and misogyny within the Police Force.
Constable Vaughan states that the force will actively address institutional and structural racism, following feedback that the BAME communities believe they are over policed and under protected.
Police.UK (2024) researched the number of stop searches conducted between August 2024 and December 2024, based on searches per 1000 resident based on ethnicity.
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As seen above, Black residents of the population are disproportionally stop searched in comparison to White and other BAME communities.
The murder of Sarah Everard in 2021 highlighted a serious example of misogyny in Policing, which lead to mistrust of officers, in particular male officers. A way to improve this could be having a representative work force. Police.UK (2021) conducted a study into the representation of male and female officers within the workforce and looking into the difference ranks both genders represent.
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As seen above, it is evident that as an officer progresses in rank, there is more disproportionality between the genders. Female officers in positions of rank are able to implement policies which will better represent the female population due to them understanding the struggles that female members of the public experience.


In conclusion, both nationally and within South Wales Police, there are policies being implemented to better encourage those underrepresented within the workforce into the role, whilst also supporting those who are already in the roles to progress in their careers. There are also policies being implemented to encourage better trust between Policing and those in BAME communities within Police forces. This is not something that can be fixed overnight, but there is clear progress being made and better focus on those areas in order to make some true improvement. There is an extensive history between BAME communities and the police which has been passed down generationally in these communities. It is important to remember this history to learn from it and not repeat the failings of previous incidents between the BAME communities and Policing.



Essay 2:
Response policing – Why is it important to manage mental wellbeing in policing? What can be the consequences if mental wellbeing is not managed appropriately?
Your answer must be based on academic research rather than personal experience.
Word limit: 1000 words 


In this essay I will be exploring the issues that affect officer’s mental health in modern response policing and what mechanisms can be put in place to assist officers in coping with the stresses of response policing. I will be focusing on how these stresses can lead to officers dealing with PTSD and Burnout, and what Police Forces can implement to prevent these happening and what individual officer can do to minimise these occurring. I will also be exploring the reasoning for officers taking sick leave and why the stigma as to why they might not take the leave and prolong dealing with the issues.


In a Freedom of Information request, Gwent Police (2022) published that the average officer stays on response for 5 years and 10 months. Considering the length of a Policing career is 30 years, it is concerning that the majority of officers are leaving Response policing having spent less than 20% of their career on response. Response Policing is considered the front line of Policing with the most interaction with the public. Response officers carry out the difficult job of dealing with victims who are calling them in their hour of need and suspect who hurl abuse at them on a daily basis. The Collage of Policing (2022) published that response officers are amongst those with the highest rates of sickness, with 2,358 officers off on long term sick in 2017. It is no wonder that as the department that are the first responders at the most horrific of incidents, that officers are either leaving the department due to burnout or are going on sick with being unable to cope with the stress. Officers going off on sick is not only a detriment to the officer that has needed to take that leave, but also the colleagues of that officer who now have to work with a team member short, with the officer’s position not being filled to help with demand.

Lewsey (2022) published a study that outlined that officers suggest that the work-related trauma they experience was made worse by lack of support, not enough time to deal with the trauma and hours worked. In this study it was found that the rates of PTSD were halved if officers felt supported by colleagues and felt the sense of doing something meaningful. A study conducted by Cambridge University (2019) found that almost 1 in 5 officers had symptoms consistent with PTSD. Police Care UK (2023) conducted a survey which found 56% of officers found that the lack of time between incidents contributed to not being able to deal with the trauma effectively.

Therefore, what is being done and what support is available to officers who are struggling with mental health and stress related issues?
There are a number of external agencies that offer support to officers. One of these is a Trauma Risk Management (TRiM) referral. March On Streess.com outlines that TRiM is a referral scheme which put officers in contact with practitioners who can support the service user who has undergone a traumatic event. The practitioners are not therapists or counsellors but have undergone training that allows them to understand the effects of trauma and offer the service user practical advice. This service can be referred to a service user by another colleague or can also be self-referred.
There are also a number of internal processes which have been implemented internally in order to support officers. One of these is the Police Federation. In 2017, the Police Federation launched the nine-point stress plan to assist the UK Police Forces in helping officer wellbeing. This plan includes identifying and understanding the sources of stress within the organisation, breaking down the stigma of stress and to provide suitable welfare support to officers. The Police Federation conducted a survey in 2016, which showed that 39% of the 17,000 officers surveyed were seeing help with mental health issues, and this is why they established the nine-point plan. This is a staggering statistic, especially considering that 65% of those officers surveyed stated they stayed in work even when they thought they shouldn’t have. This evidences that officers are able to identify when there is an issue, whether this be stress or depression, and still remained in work despite this. This is something that requires drastic change. Officers remaining in work out of fear of letting down their teams or out of fear of the stigma associated with taking time off for stress is something that requires immediate change. If the nine-point plan is implemented, the actions that forces would have to take should assist officers in feeling like they can take the time off to deal with their mental health.


In conclusion, it is important that the officers who are on the frontline, who deal with the most horrific of incidents, the most vulnerable in our society are supported. The stigma surrounding taking sick leave is slowly changing, but this is a slow process. It is clear that organisations, such as the TRiM referral scheme and the Police Federation are putting support in place and trying to change the culture around sickness. The nature of Response Policing is an inherently stressful job based on the nature of the incidents that officers have to deal with on a daily basis, but having support services in place will ease the tension and lower the number of officers that require going off on sick leave.




Essay four: 
Outline potential links between serious and organised crime and public protection issues. What characteristics make some people more vulnerable to exploitation by serious and organised crime gangs?
Your answer must be based on academic research.
Word limit: 1000 words 


The Home Office (2023) defines serious and organised crime as individuals working together by planning and organising to commit serious offences. They only desire for these groups is to exploit the markets in order to extract as much profit. The National Crime Agency estimate that serious and organised crime costs the UK economy £37 billion per year. In this essay, I will be exploring the intricate links between serious and organised crime has an impact on the public and its protection, highlighting how certain individual and societal characteristics increase vulnerability to exploitation.


The main way in which serious and organised crime groups succeed is through exploiting the most vulnerable in society. They often exploit individuals by forcing, coercing, deceiving or manipulating into committing crimes on their behalf (The Centre for Social Justice, 2024). 
Serious and organised crime groups often target the most vulnerable members of society, these include children. Organised crime gangs use a number of tactics to groom children and young people into their world. Children’s Society (2019) found that these include free food, prestige/cool factor, gifts, online grooming, offer a place to stay, offer protection, access to drugs, and test of loyalty. These gangs will often target areas of poverty, making children who are suffering from poverty, where there is intervention by social services, children who frequently go missing, and those who have been excluded from school at the highest risk of exploitation (National Crime Agency, 2018).
Children are attracted to these groups to have a sense of belonging as they may not have this in their current life. Children who do not feel supported in their every day lives are often exploited my organised crime gangs by making them feel cared for, notice and feel apart of something larger (Godar, 2021). 
Between 2022 and 2023 the Home Office (2023) estimated that 14,000 children were identified or involved in child criminal exploitation but stated that this was likely an underestimation of the scale of the problem. 
It is important to remember that although children are involved in criminal activity and are committing offences, they are ultimately victims of exploitation from the organised crime gangs.

Serious and Organised Crime groups also target vulnerable adults. These groups often exploit those with alcohol or drug dependencies. One of the ways they do this is by “Cuckooing” their properties. They do this by taking over the vulnerable adult’s property and use it as a base to store and deal drugs (NSPCC, 2025). Another method they use is by introducing vulnerable people to supplies in exchange for “free drugs” (National Crime Agency, 2021). However, these drugs are often not free, and the exploited individuals get themselves into debt keeping them in the cycle of exploitation. 

Serious and Organised Crime groups also exploit local businesses in order to hide the money made through illegitimate means in order to make them seem legitimate, this is called “money laundering”. In April 2025 19 forces across England and Wales engaged in ‘Operation Machinize’. This led to over £1 million in bank accounts being frozen, the seizure of £400,000 cash, the shutdown of the 2 cannabis farms, the closure of 10 premises and 35 arrests (Greig, 2025).
The Home Office (2019) outlined several factors which makes a person more vulnerable to exploitation from Organised Crime Groups. One of these include those who have had contact with the criminal justice system. This even includes those who have been involved in minor offences that would initially have nothing to do with County Lines offences. Serving prison sentences puts offenders in contact with those who are already involved in serious and organised crime and thus could lead them to being involved themselves. Another of these factors includes experiencing trauma, including adverse childhood experiences, causing the individual to be impacted in how they trust and access support services. Ulloa, J (2023) found that those who experienced separation from a parent or guardian, domestic violence, household incarceration, and parental substance abuse were more likely to report that they were involved in serious and organised crime than those who had not had those experiences. 

Serious and Organised Crime groups are often involved in offences of modern slavery. They commit this in several ways, including human trafficking, forced labour, debt bondage, descent-based slavery, child slavery, forced marriage, and domestic servitude (Anti-Slavery, 2023). The International Labour Organisation (2022) estimate that there are 49.6 million people living in modern slavery, with a quarter of those victims being children. The business of modern slavery produces billions of dollars annually for organised crime groups as there is very little risk and a high amount of reward. Stopthetraffik (2024) believe this is due to the prevalence of structure gender inequality. They estimate that 70% of modern slavery victims are women, and they are between 97%-99% of the victims of sexual exploitation.


In conclusion, there are several factors which can make a person more vulnerable from the exploitation of serious and organised crime groups. In this essay, I explored how children are targeted by these groups and exploited, often becoming trapped in a cycle of exploitation well into their adult lives. I also explored how adults are also exploited, and what vulnerabilities in the adult populations make them more vulnerable to exploitation, including drug misuse and how organised crime groups use “cuckooing” tactics to invade homes of vulnerable adults. How organised crime groups exploit legitimate local businesses in order to evade capture was explored in this essay. And finally, I explored the use of modern slavery by organised crime groups and how it disproportionately affects women.

Essay five: 
How effective is early intervention an effective means of preventing young people from offending or re-offending?
Your answer must be based on academic research, but you may make reference to relevant case studies.
Word limit: 1000 words 


Early intervention in the context of preventing young people from reoffending is identifying children and young people who are at risk of offending and providing them with effective early support (Early Intervention Foundation, 2023). Youth offending is when anyone between the age of 10 (minimum age of criminal responsibility) and 17 who commits offences. In this essay I will be exploring the importance of early intervention, how effective it is at preventing offending, and how effective it is in preventing re-offending.


S.37 of the Crime and Disorder Act 1998 outlines that the aim of the Youth Justice System is to prevent offending in children and young people and for every body involved in the Youth Justice System to follow that aim. Action for Children (2019) defines the criminal exploitation of children as a form of child abuse where a child commits criminal acts by being coerced, manipulated, or deceived. This could be done by a complete stranger, or even someone known to them like a friend or family member. Adverse Childhood Experiences (ACEs) put children at risk and make them more vulnerable to offending. The Centre for Disease Control (CDC) (2024) defined ACEs as potentially traumatic events that occur in childhood. In a 2019 study, the CDC found that ACEs included experiencing violence, abuse or neglect, a family member attempting or dying from suicide. They also outlined that children experience ACEs when living in households where there was substance use problems, mental health issues, and instability in the household. Therefore, targeting children who have experienced ACEs could reduce the amount of offending committed by children and young people. In 2021, the Home Office (2023) found that there was a 63.8% reoffending rate with those who had committed 11 or more previous offences, with children reoffending costing approximately £1.5 billion per year.

The majority of crime is committed by children and young people. As seen in figure 1, which depicts the age crime curve in England and Wales 2000, the majority of crime is committed by those before the age of 25.
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Figure 1, (Gormley, Hamilton and Belton, 2022)

There are a number of agencies involved in preventing youth offending. These include schools, mental health services (CAMHS), youth offending teams, social services, and the Police. Youth Inclusion and Support Panels are where all these agencies come together to provide working strategies for early intervention and to help prevent offending in youths (Walker et al., 2007). A study found that Youth Inclusion and Support Panels had many benefits to the youth justice system. Most of those involved found that the creation of the panels provided for better sharing of information between agencies, improved co-ordination of activity, more structured interventions, and a higher-level accountability with partner agencies. The study also found there were some negatives, the main one being partner agencies committing resources (Walker et al., 2007).

Another form of early intervention in youth offending can be done through health care settings. Redthread is an organisation of youth workers, who work alongside healthcare professionals in hospitals to engage with young people and victims, with the aim of breaking the cycle of violence (Youth Violence Intervention — Redthread, 2014). Redthread found that in 2023/4 of the 1680 young people they engaged with there was a 78% reduction in future harm.

Another approach to dealing with young offenders, rather than arresting them, is through the restorative justice approach. This is when mediation between the parties involved takes place through a third party and an outcome that all parties agree to is reached. It allows the subject to take accountability for their actions.
Restorative Justice Council (2015) found that the restorative justice approach reduces reoffending by 14%, with 85% of victims satisfied after meeting the offender face to face. They also found that for every £1 spent on the restorative justice approach £8 is saved through the reduction in reoffending. Beyond Youth Custody (2019) found that those given custodial sentences are at a higher risk of displaying an enhanced pattern of offending behaviour. They also found that they are more likely to commit serious offences. For those who receive custodial sentences two thirds of children reoffend within a year.

There is clearly a problem with youth offending and the requirement of preventing offending and reoffending. As evidence already in this essay, there are a number of agencies and schemes in place to try and achieve this. It is all good and well having several ways to sort the problem, but the biggest hurdle is whether there is enough funding to run these programmes. The Ministry of Justice has a turnaround programme which is a funding programme, that provides money to early intervention schemes. In the financial year of 2025/26, they are providing £71 million to youth offending teams across England and Wales to intervene earlier and provide better outcomes for those at risk of being involved in the youth justice system (GOV.UK, 2023).


In this essay I have explored the ways the children and young people may be more at risk of offending and reoffending. I then explored the number of agencies and programmes that are available and how they intervene early to prevent offending or work in lowering the risk of reoffending with those who have already offended, looking into the effectiveness of these agencies and programmes. Finally exploring the cost of youth offending and how ultimately these schemes do work but a massive barrier to them working is involved in how much funding they can get.
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	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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environments.”™’ On this basis, by enabling social maturation, and avoiding impeding it,
sentences may be able to push the offending in Figure 1 towards the horizontal axis
(reducing the volume of reoffending in a criminal career of a given length) or towards the
vertical axis (reducing the length of the criminal career).5®
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3.3.1 The centrality of the individual

In advance of the discussion to come, we note that the trend towards recognising

offenders’ agency has somewhat shifted rehabilitation efforts from a model of ‘doing things

to’ offenders in terms of treatments and towards a model where the emphasis is on ‘doing

things with’ offenders.8° Additionally, there may be certain needs or risks that are

especially important to target in a disposal (e.g. substance abuse).5! A recent focus has

been on trauma-informed correctional practices considering that studies find a trauma -
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