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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	To engage with and include a wider range of academic literature. 
	In this assignment I have ensured that I engage with a wider range of academic literature by exploring deeper into policies and criticism. 

	Targed/Target 2
	To develop a level of academic criticality in your writing.
	In this assignment I have focused on developing a higher level of academic criticality through exploring literature that supports and contradicts the points being made. I have further questioned the reasoning behind certain criticism and explored this within my academic writing. 

	Targed/Target 3
	To avoid unsupported generalisations.
	In this assignment I have paid close attention to the vocabulary being used and bias points of view, to avoid unsupported generalisations. 









I confirm that I have not used any AI tools in the research and creation of this assignment. I confirm that I have not presented any AI generated materials as my own work. I confirm I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence. 











A critical evaluation of the development of a strategic target on a school development plan: actions, impact and evidence-based reflections.









Introduction 
For the purpose of this assignment, I will be referring to the chosen school being evaluated as ‘School X’ to adhere to the ethical guidelines of BERA (2024) to ensure anonymity for the school. This essay will critically evaluate the development of a strategic target identified in School X’s School Development Plan (SDP), analysing the impact of the actions implemented through evidence-based reflections on learner outcomes. A foundation will be established for what is meant by the term ‘School Development Plan’ and ‘Strategic Target’ and applied to the purpose and effectiveness on learner outcomes through embedding them as a whole school approach. Through School X’s chosen strategic target “continue to develop Welsh oracy across the school” further analysis will be provided not only on the development of the priority, but also on the extent to which they contribute towards the Welsh Governments national mission of ‘Cymraeg 2050’ (Welsh Government, 2024). School X is situated in South Wales and has 470 pupils on roll with a 0% intake of native Welsh speaking students. This highlights a further point of analysis on the constraints that can appear in implementing the strategic target and the schools’ wider mission of receiving ‘Criw Cymraeg -Gold Siarter Liath Award’ by July 2025. The demographic of School X further sees an intake of 25% of pupils having additional learning needs (ALN) and 10% of pupils having English as an additional language (EAL), which can see further challenges in the continuation of developing Welsh oracy skills. 
Literature review
The Welsh Government (2018) defines an SDP as a document that outlines a school’s short- and longer-term planning to improve leaner outcomes. This is achieved through a continuous cycle of self-evaluation to identify areas of improvement and develop strategies to address them (Welsh Government, 2018). Although SDPs were recognised in the late 1990’s, it was not until 2015 that they became a legal requirement for schools in Wales and with the more specific regulations of being a three-year plan of priorities (Legislation, 2014). These priorities are known as ‘strategic targets’, referring to the specific and measurable goals of improvement that a school aims to achieve (Welsh Government, 2018). It can be seen that SDP’s are essential strategic tools because they allow a school to systematically assess their needs and prioritise their goals clearly in a collaborative framework amongst educators and stakeholders (MacGilchrist and Mortimore, 1997). The Department of Education refers to this cyclical process as being a ‘road map’ to the larger system of school development planning, where each stakeholder follows a path that brings together the school’s priorities to enhance educational quality (Menary, 2024). This analogy successfully highlights the value of each member of teaching staff, head teacher, and stakeholder, and the importance of working collaboratively to place learners at the heart of the SDP, to improve their educational journey within the school. 
Within the framework of an SDP, it should be essential that it is underpinned by a primary framework of social justice, creating an integral school system that promotes equality. In doing so, the school must embed this within their cyclical process of self-reflection, an action step within the process of creating an SDP. The acknowledgement of social justice in education, and the importance of closing the gaps in education inequalities that are enhanced by poverty and discriminatory curriculum, has been made by the Cabinet Secretary of Education, Lynne Neagle (Neagle, 2024). As a means of combatting this, Neagle (2024) has stated that the national priorities for educators in Wales are to raise the standards of literacy and numeracy in education, and to reduce the impact that poverty has on attainment in education. However, it could be suggested that in order to directly address the social injustice in education, as highlighted by Neagle (2024), then schools could dedicate one of the strategic targets specifically to reducing the gap of educational inequalities. In the Governments SDP document (Welsh Government, 2018), it highlights that self-reflection allows schools to obtain a level of accountability in the consciousness of their practice. Implementation of social justice within the mandatory aspect of the self-reflection process will allow Wales and educators to better advocate for students who come from a lower socioeconomic standing 
Whilst the construction of an SDP works towards meeting Neagle’s national education policies, one of School X’s strategic targets works towards meeting another national mission: Cymraeg 2050. Cymraeg 2050 is the Welsh Governments aspiration to reach a million Welsh speakers by 2050 by using flexible strategies to produce confident bilingual speakers (Bangor University, 2025). One of these strategies is embedding the language into education as an integral part of the Curriculum for Wales under the objective “Cymraeg belongs to us all” (Welsh Government, 2023, p.7). To address this national mission, the Welsh Education Strategic Plan (WESP) highlighted that in 2020 only 15.4% of year one students in Swansea were taught through the medium of Welsh (Swansea Council, 2025). As a result, a local authority target of 23-27% of primary education through the medium of Welsh was set by 2030 (Swansea Council, 2025). It seems that the Welsh Government has acknowledged this ambitious target and highlighted the need for an increase in the number of primary school teachers with a solidified knowledge of the Welsh language (Welsh Government, 2022). Henceforth, learning Welsh language skills has become a mandatory aspect of the Initial Teacher Education in Wales (Welsh Government, 2024). However, this does not address the matter of current primary school teachers who already have a Qualified Teacher Status without Welsh language skills, bringing forth a critical flaw in the Governments mission. 
In the 2023 annual ESTYN report, it evidenced that 30% of English-medium primary schools received a recommendation to increase the use of incidental Welsh and oracy skills (ESYTN 2023), School X being one of these schools. Henceforth, resulting in the decision to address the Welsh Governments national mission through their strategic target “develop Welsh oracy across the school”. Although, with School X having a demographic where 0% of students on roll are native Welsh speakers and 10% have EAL, many challenges can arise in the implementation of this target. The fact that the Education Workforce plan is to increase the number of teachers with Welsh oracy skills highlights their shortage (Welsh Government, 2022). This shortage may be further confounded in schools who have fewer native Welsh speakers and those with EAL, as these students would require a higher level of support (Graf, 2011). Moreover, this creates complexities in the bilingual education of Wales and the diverse linguistic background of pupils and educators, which Lewis (2008) suggests requires specialised training for educators to acquire the necessary skills for teaching a language. This suggestion can be further supported through the push for an urgent need of “specialized professional development, to equip teachers with the skills necessary for effective language instruction” (British Council Wales, 2019). Currently, teaching staff in School X are only receiving language training from the schools designated language lead, and not from an outside organisation.   
Developing an action point 
In 2023 School X had an ESTYN inspection where they received a recommendation to improve Welsh oracy skills throughout the school. Within a year of this, the school achieved its ‘Criw Cymraeg – Silver Siarter Liath’ award. Through this achievement, School X aims to continue its trajectory with the language to achieve the Gold Criw Cymraeg award by July 2025, showing a steady and yearly progression in the development of Welsh oracy skills. It is this broader school mission that drove the strategic target “continue to develop Welsh oracy skills across the school” to be placed as priority one in the SDP. These priorities are formed through self-evaluation carried out by the headteacher and school staff, as well as taking into account ESTYN reports, pupil/carer questionnaires, and the LA and national priorities. It can be seen that School X’s construction and systematic decisions in relation to the SDP, are in line with the Welsh Governments (2018) recommendations. 
Throughout the duration of my placement in School X, I implemented the Welsh language resource ‘Ffa La La’ into my practice within a reception class. This resource is in line with one of the designated action steps of the school’s strategic target. The purpose of this resource is to take a simple sentence pattern and move it into a song form that has a repeated structure of question and answer, where the answers are interchangeable (Ffa La La, 2023). The use of song on language learning has been found to have a positive impact as an auditory stimulus; the repetitive nature of lyrics allows learners to process new vocabulary and audibly hear sound pronunciation (Grimm, 2020). I placed this into practice in School X to find that the use of Ffa La La songs successfully worked as an engagement strategy but appeared to create problems in the pupil’s recognition of Welsh sentence patterns outside of the song context. When pupils were playing in provision, I used this time as an opportunity to ask them questions using Welsh sentence patterns learnt that week, however many struggled to make the connection when in real life authentic contexts. 
School X evaluates the success of strategic targets by applying qualitive data such as book work and observations, to the quantitative data question “is the pace of learner progress in line with the expectations of teachers and curriculum?”. School X chose this approach in relation to the Curriculum for Wales expectation that schools “focus on progression” (Welsh Government, 2024). However, the term ‘progress’ can cause difficulties in education due to the subjective nature and varying interpretations, making it challenging to measure accurately (Selfridge, 2019). Selfridge states that ‘progress’ is often seen as a numerical summary of a pupil’s development that is compared against their peers, therefore creating unfair measurements (Selfridge, 2019). Quantitative data can present ethical challenges in mainstream classrooms where there are pupils with ALN and EAL, meaning assessment strategies need to be altered to fully capture the diverse abilities and achievements of all pupils (NCSE, 2014). The document highlights that a more qualitative approach to collecting data is required to ensure a meaningful and individualized method for all student abilities. Ultimately, the term ‘progress’ feels too broad of an umbrella to accurately measure the impact of a strategic target. 
It can further be questioned if School X’s approach to the evaluation is appropriate for the strategic target “continue to develop Welsh oracy across the school”. This target was prioritised in line with the national mission ‘Cymraeg 2050’, where the Government measures success based on the learners ability to use their language skills confidently (Welsh Government, 2023). The government document reinforces this idea by stating that “individuals’ linguistic journeys do not necessarily follow a systematic linear pattern, and that they interrelate with a variety of social factors” (Welsh Government, 2018, p.17). This suggests that a pupil’s development of language skills should not be measured through the lens of the teachers’ expectations or the curriculum, highlighting a possible weakness in the SDP because its evaluation is not applicable to all strategic targets. 
Reflection and evaluation
In recent decades, literature has highlighted a popularity in peer learning approaches as they have been found to foster learning motivation and develop subject learning (Conti et al. 2024). School X has been exercising this current trend in education through a ‘buddy system’ that allows year six students to be partnered with a reception pupil. Here, lesson time is dedicated to the year groups working together academically and socially. Baloche and Brody (2017) found that the use of peer leaning developed a more inclusive learning environment and fostered a sense of belonging. The evidence based observation supported my decision to use the already established buddy system to aid reception in their Welsh oracy skills, to create a more inclusive approach in line with the national objective “Cymraeg belongs to us all” (Welsh Government, 2023, p.7). Having observed a struggle amongst reception pupils to transfer the Welsh sentence patterns into spoken conversations, I developed a strategy of using peer learning to aid this oracy skill. This strategy entailed developing School X’s strategic action plan of using Ffa La La songs, by creating actions to form an expressive arts performance to be shown to the year six buddies. Using expressive arts as a means to heightening pupil engagement is crucial to the success of motivation in language learning (British Council Wales, 2019). Once reception had performed their songs, the buddies would take them aside to practice conversing, using the sentence pattern within the song, and hence creating an inclusive learning environment. Although the use of song to increase language learning is evidently beneficial (Grimm, 2020), School X’s strategy could be further developed through the ongoing implementation of peer learning to cement oracy skills and utilise them in more authentic contexts. 
It must be noted that the success of this method cannot be measured quantitatively, but rather qualitatively, through the long-term assessment of a pupil’s confidence to use sentence patterns outside of the Ffa La La songs. Furthermore, it must be acknowledged that although my practice supported School X’s strategic target, the success in the strategy improving learner outcomes is subjective to the class. The reception class that I taught thrived in expressive arts and being able to show their buddies what they had learnt, resulting in a successful outcome in the peer learning approach. However, by using performance to gain confidence in language oracy skills, makes the assumption that there is already a certain level of confidence in the induvial pupils character to perform. 
Conclusion 
Through incorporating knowledge acquired during the bridging session focused on School Development Plans, with my own professional research surrounding the topic, a deeper understanding and insight has been gained on the importance of SDPs on learner outcomes. Through this essay it has been evident that a whole school approach towards strategic targets is paramount to implementing effective improvement, with each staff member and stakeholder obtaining significant value in the ‘road map’ of enhancing education quality (Menary, 2024). In order to keep pupil development at the heart of school development planning, it is essential that decisions are made through a process of evidence-based actions and self-reflection (Welsh Government, 2018). I have further understood how action plans must be constructed strategically and collaboratively to ensure that all informed decisions are made with evidence-based reasoning. 
Moving forwards with my practice, this experience has contributed towards my own attainment of the four purposes, thus being an ethically informed citizen of the social justice in the teaching practice. The continuous cycle of self-evaluation, making improvement actions and reviewing the impact, is the core of the SDP and has become the centre of my own teaching practice. My newfound awareness of this process has aided my confidence to implement methods of teaching and alter them accordingly to improve learner outcomes. Overall, this experience has allowed me to contribute towards the School Development plan as a vital part of the educational ‘road map’ and positively supported my teaching practice. 
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