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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.**  



Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:

The role, responsibilities, and duties of a Police officer in the United Kingdom have changed dramatically over time. During 1829 Sir Robert Peel established the London Metropolitan Police force which focused on Policing primarily emphasised on preventing crime through visible police patrols, maintaining public order and earning the consent and trust of the community. The modern Police officer is still today guided by the same principles set out by Sir Robert Peel; however, the variety and complexity of policing have expanded considerably and continues to evolve to address more complex social issues that we are faced with in today’s society. The modern police officer must address a variety of difficulties, such as protecting vulnerable people, counterterrorism, cybercrime and maintaining legitimacy in an increasing diverse and interconnected society (COLLEGE OF POLICING 2018). 

In this essay I will critically reflect upon an incident of an alleged assault on child by a parent, which I attended and played a significant role in and evaluate how my final year of probation has seen my role as a police officer change. I will reflect on my responses and the learning that emerged from this incident using the Gibbs reflective model (1988). 

Child assault refers to any form of physical, sexual or mental injury that is committed against a person who is under the age of 18 years of age. In Wales and England, the Police force are duty bound to protect children, by investigating crimes and work in collaboration with partner agencies to ensure the safeguarding of children (Bunting et al.2018). According to the crime survey of England and Wales (CSEW) for the year March 2024 estimated that 13.6 million individuals aged 18 and older (29.0%) had encountered “any abuse” prior to reaching 18 years of age characterised by emotional, physical, or sexual abuse, or neglect. (Office for National statistics, 2024). Given the extent and seriousness of these incidents, it is imperative that the Police response to allegations of child assault are timely, robust, and deliver with appropriate sensitivity. 
As a South Wales Police officer, I frequently deal with complex incidents that need for quick decision making and sound professional judgment. Responding to a child’s assault I feel is one of the most challenging situations to deal with because it requires balancing investigation of criminals, safeguarding of the child as well as welfare considerations. This incident highlighted significant complexities arising from the differing of legal frameworks of England and Wales. 
In England, the defence of “reasonable chastisement” remains available to parents, meaning that a physical act such as a “smack” maybe considered lawful if it amounts to “reasonable punishment” (Child Law Advice, 2019). Whether a smack is deemed reasonable depends on factors such as the child’s age, the nature and force of the blow, and weather any injury resulted. However, this legal stance stands in contrast to the law in Wales, where all forms of physical punishment against a child have been illegal since the abolition of the “reasonable punishment” defence in March 2022 (GOV,2022). This legal disparity frequently often leads to confusion for families who have moved across the border, particularly when parents assume that what is legally permissible in England remains acceptable in Wales. Such misunderstanding can create tension and conflict during police attendance, as behaviours considered lawful in England may constitute a criminal offence in Wales, which can undermine clarity for police, parents and safeguarding practitioners. 
According to Loader and Mulcahy (2003), research indicates that inconsistent frameworks can undermine the public trust in the Police, especially in situations when parents perceive disparities in treatment among jurisdictions. As an officer, I am required to deliver clear, assertive, and lawful answers to mitigate tension and uphold legitimacy.

While conducting routine mobile patrol with a colleague, I was deployed to a report that a mother had allegedly slapped her seven-year-old daughter outside a supermarket in the local area. Initial information provided was that A by-stander had witnessed the mother slap the child across the face and raised her concerns about child abuse. The report declaring the child appearing extremely distressed, crying and shaking and the mother very hostile, shouting at the bystander and refusing to explain her actions. The information received suggested potential risk of further harm, and the potential of escalation, therefore the need for immediate attendance and safeguarding to all involved was paramount. 

Upon receiving the initial report of attending a child assault, I experienced a mixture of emotions, concerns for the welfare of the child and found myself feeling frustrated towards the mother’s actions. Having recently become a mother myself, I felt particularly sensitive to the seriousness of the allegation and the potential long potential long-term impact on the child, which understandably provoked a strong emotional reaction. Research conducted by the World Health organisation (2024) highlights that childhood abuse can impair lifelong physical and mental health, as well as social and occupational outcomes, emphasising the severe and long-lasting consequences for a child development and wellbeing (WHO, 2024). 
Despite these emotions, I recognised the importance of upholding my professional standards and ensuring that my personal feelings did not influence how I approached the incident, in line with the expectations set out in the college of policing’s code of ethics. (College of Policing, 2024). Maintaining professionalism in the face of strong emotions was essential. I needed to remain calm, impartial, and focused on the child’s safety and the legal framework, rather than reacting impulsively or allowing personal feelings to drive my decisions. This aligns with Goleman’s concept of emotional intelligence, which highlights the need for conscious emotional regulation in high-pressure situations (Goleman, 1995). I understood that escalating the situation could heighten and distress and undermine the safety of all involved. 
On arrival at the location, I observed that the child was extremely distressed clinging a shopping trolley and appearing fearful of her mother. The mother displayed a defensive body language and was verbally confrontational at both the child and the bystanders. These observations indicated heightened tension and a potential risk for further escalation. 

To manage the situation effectively, I utilised the National Decision Model (NDM), which equipped me with a structured, ethically grounded framework for evaluating risk, considering powers, and selecting proportionate actions (College of Policing, 2013). The NDM enabled me to approach the incident focused child-cantered safeguarding, de-escalation, and make decisions that were lawful, necessary, and proportionate. 

It became apparent that the mother had recently moved from England and believed her actions to be lawful. This misunderstanding reinforced the need for clear communication and professional explanation of the differing legal frameworks surrounding child chastisement. 
I adopted a calm, non-threatening body language and positioned myself at the child’s level this was to support engagement, which is consistent with trauma informed practice. Trauma informed approaches emphasise safety, empowerment, and minimising perceived threat, particularly when children may be fearful or withdrawn (Vachon et al.,2015). 

Communicating in ways that lessen perceived threat was essential for me and my colleague at scene. I tried to reduce the child’s worry and provide a sense of psychological safety by speaking softly, avoiding sudden movements and assuming a non-dominant stance. Additionally, this strategy helped the mother feel less defensive, facilitating more positive conversation and enhancing the quality of information obtained. 

Safeguarding remained my priority throughout the incident. It was essential to ensure that the child would be protected from any further immediate harm. I ensured that information was shared promptly with partner agencies, including social services, to enable a multi-agency safeguarding response. Effective information sharing and collaboration are essential to safeguard and ensure that risks are addressed beyond the immediate police response (HM Government,2023).  

The college of policing plays a crucial strategic role in my role as a Police officer. By establishing national standards, promoting evidence- based practises, and integrating ethnical principles. Frameworks like the Code of Ethics, the NDM and the Policing education qualification framework (PEQF) illustrate the transition from a craft-based model of Policing to a recognised profession.  In this incident, College of policing guidance directly influenced my work by supporting ethnical decision-making, structured risk assessments, and victim-focused safeguarding. However, professionalisation is not without challenges. Operational demand, time pressures and limited resource can restrict opportunities for reflection and learning.  Despite of this, the College of Policing framework are essential in guiding and directing frontline Police officers through complex and high-risk situations. 

The Policing vision 2025, launched in 2015 by the National Police Chief’s Council (NPCC) emphasises legitimacy, ethnical conduct and effective partnership working to safeguard vulnerable individuals (NPCC, 2016). As a response officer attending this incident, I was aware that my actions could influence public confidence during a critical period. I prioritised immediate safeguarding while balancing the demands of a dynamic response environment. Even under time constraints I maintained a calm approach, and acted openly by clearly explaining my decision, and treating those involved with dignity and respect. This approach supported trust and demonstrated legitimacy. 
In my final year of probation, I have witnessed first-hand a clear shift in my role as a Police officer, especially when managing complex safeguarding incidents such as child assaults. During the initial phase of my probation, I depended heavily on supervisory and other colleagues to guide me when responding to allegations involving children, often seeking advice/ reassurance before making decisions. In contrast, during my final year of probation as a Police officer I have been required to work with a greater level of independence, where I have independently assessed risk, make decision and taken responsibility for safeguarding actions and the investigation of outcomes. While the increased responsibility has strengthened my professional confidence, it has also exposed the emotional demands of safeguarding work, requiring effective emotional resilience. The College of Policing five-year strategy underscores leadership across all levels, ongoing professional development, and high standards. Although I am not in a formal leadership role, I demonstrate situational leadership on a daily basic by managing conflict, safeguarding vulnerable and co-ordinating partner agency involvement. 

Additionally, this incident highlighted to me the importance of professional development. The college of policing encourages officers to learn from real-life experiences and emphasises reflective practice as professionalisation (College of Policing, 2020). When I reflect on this incident it highlights areas where I felt confident, such as remaining calm under pressure and engaging effectively with the child. I was able to build report by actively listening, using age-appropriate language and providing reassurance, which helped the child feel safe and understood. Areas of grown were also identified, including managing bystanders’ interaction more effectively, ensuring they remained at a safe distance from the incident to prevent interference while maintaining a calm and professional presence. Furthermore, I have arranged to attend an attachment with the public protection unit (PPU) this will allow me to strengthen my knowledge, improve my decision making and enhance my ability to support the public I serve more effectively, maintaining public trust and respond more effectively in high pressure situations. 
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Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:


The role of a Police officer has seen considerable evolution, especially regarding interaction with the public. Communication is essential fundamental tool to all in Policing, as it supports legitimacy, public trust and effective operational results (College of Policing, 2018). Social media has become a vital tool for the police to interact and share information, given its global reach of approximately 4.8 billion users, encompassing 59.9% of the world’s population (University of Maine,2023). 
Platforms such as Facebook, X (previously Twitter), Instagram, YouTube and TikTok are used to share information with a variety of users. Facebook is the most popular site for community interaction and missing person appeals, but the Police Force are progressively utilising Instagram, TikTok and other platforms to connect with the younger generation through crime prevention and awareness programmes (Cullen, 2020). As noted by (Bulklock,2018), social media has provided the Police force a new platform to interact with the public and increase their visibility.  Officers can now respond quickly to incidents, provide real time updates, and work with other agencies while ensuring transparency. 
The authorised professional practice (APP) provides a systematic framework to assist the police force with adhering to general data protection regulations (GDPR), the Data protection Act 2018, and the Human Rights Act 1998 in the dissemination of personal information. It underscores the importance of lawful, ethnical, and proportionate information sharing to protect individual’s rights (College of Policing,2016).  According to the College of Policing (2017) who acknowledges that social media is a valid policing instrument, however its application must be professional, proportionate, and accountable. Officers must follow the force authorised professional practise guidelines and the Code of Ethics. 
This essay will discuss my experiences of the use of social media as a communication tool with a specific incident involving two high risk missing person appeals in which I played a significant role in. I will evaluate its advantages and disadvantages while reflecting on how my actions adhered to the College of policing guidelines which are set out for the policy for professional social media usage. 
Each year, more than 170,000 people are reported missing each year in the United Kingdom notably, almost two-thirds of these incidents involve missing children, who are recognised as being at heightened risk of harm and criminal exploitation (National Crime Agency, 2022–2023). This demonstrates the scope and difficulty of missing person investigations, imposing a heavy burden on police resources. A co-ordinated and specialised response is needed to investigate such cases. To find missing people, the Police force rely on a variety of tools, such as dogs, police drones, and social media platforms. Using social media is a much faster way to reach the community rather than relying on word and mouth.
I was deployed to a report of two missing 14-year-old girls, who had been reported missing after not returning home to their family and carers. Both girls remained missing overnight, raising immediate safeguarding concerns. Initial information indicated that the two girls had previous child sexual exploitation (CSE) concerns and were known to Police and partner agencies. This information heightened my concerns and elevated the risk assessment, influencing the police response as an urgency. In line with force policy, the two girls were graded as high-risk due to their age, vulnerability, and the extended period of absence (especially as this was through the nighttime). 
Upon receiving the initial report, I liaised with the parents and carers of the missing girls to gather a detailed background information, including last known location, locations they usually spend time at, associates they bother with, medical history, access to mobile phones and social media accounts, and any other potential risk factors.  
Considering the fast increase in missing person instances, the associated risks identified, and the likelihood that members of the public may have seen the girls, a decision was made to utilise social media, to launch a public appeal to help with the investigation. This decision emerged from a thoughtful collaboration between supervision and communication team. Ensuring adherence to policy and safeguarding standards. 
The social media team was contacted to distribute a message through Facebook and other social media platforms, ensuring that the content being shared was accurate, propionate, and in compliance with safeguarding and data protection requirements. The appeal included an approved photograph and limited identifying information, designed to maximise public engagement while minimising risk to the girls’ safety by excluding the sensitive details relating to the girl’s vulnerabilities. As an officer it wasn’t my job to directly release information to the public, but to make sure that the correct information is distributed and ethics concerns are carefully considered before anything is released to the public. 

The social media appeal was designed with the goal of maximising public engagement while maintaining professionalism and safeguarding the two girls. Within a short period, the social media post received a high volume of shares, interactions and comments. This generated several enquires for me as the investigator. 

In addition to missing person appeals, the Police force increasingly utilise social media to promote crime prevention, road safety, anti-violence campaigns such as violence against women, person’s unlawfully at large, and wider public awareness initiatives. Empirical research emphasises the practical significance of social media in law enforcement, with one study indicating that 80.4% of police respondents acknowledged that social media facilitated crime resolution, and a considerable number utilised digital platforms to disseminate information (Elphick et al.,2021)

The use of social media during the appeal illustrated the several advantages particularly for engaging with the public, supporting intelligence gathering, and resource efficiency. A noticeable advantage was the capacity to rapidly engage with a broad audience quickly. The appeal reached many people within a short time frame, something that would not have been achievable through traditional methods alone. Heywood and Cartwright (2025) emphasise that police social media appeals effectively encourage public participation and promote quick reactions, while Kaplan (2026) note that social media enables organisations to communicate instantly with a wide range of audience, surpassing the limitation of conventional one-way communication channels. 
An additional significant advantage was the contribution of social media to intelligence gathering. The missing person’s appeal generated several lines of enquiries, including sightings and further information about possible locations, and associates. This supports existing research which suggests that social media can act as a force multiplier by enabling the public to contribute directly to investigations (Heverin and Zach, 2021). Tsoi et al. (2018) argue that disseminating information via social media platforms may be a particularly effective strategy, discovering that duration required to locate individuals was noticeable reduced. 
Social media enhances transparency and public confidence. By disseminating proportionate information, this highlighted that proactive measures were being implemented to find the two missing girls. Thereby reassuring both the families and the broader community. Walsh and O’Connor (2018) state that transparent and professional police communication on social media can strengthen legitimacy, especially in investigations involving children, this incident solidified my understanding that effective use of social media usage can enhance public perception of the law. 
Furthermore, this incident demonstrated to me how important it is for collaboration between differing departments ensuring that the content shared was professionally presented in line with the authorised professional practice (APP), and code of ethics. Effective collaboration necessitated me as the attending officer delivering precise case information, the communication team crafting a clear engaging post, safeguarding specialists reviewing the content, supervisory staff approving messaging to adherence to operational priorities and legal requirements. Collaborative working, highlights that coordinated efforts help achieve goals, allow for shared expertise, and more effective responses to complex problems (Smith et al, 2025). 
Despite the advantages, social media presents significant risks that require careful management. A significant risk is the increase in the number of misinformation and speculation. While social media allows information to be shared at a swift rate, inaccuracies or misunderstandings can rapidly gain traction, potentially diverting police resources, creating hazardous situations, prompting unsafe actions by the public, and exacerbating distress by families. (Luzia Sievi and Pawelec,2025). 
Safeguarding and Ethnical considerations represent another major challenge. In cases involving vulnerable children, there is a risk that the dissemination of certain information could inadvertently expose their vulnerabilities subjecting them to additional harm (Fallik et al.,2020). In this incident, sensitive information on the girls’ vulnerability were deliberately excluded from the missing person appeal. This decision exemplified adherence to force policy and college of policing guidance, demonstrating that ethnical consideration must take precedence over public interest. 
The emotional and behavioural reactions of internet viewers also present challenges. Social media posts may elicit emotionally charged or inappropriate comments, thereby adversely affect families and impose additional pressures for officers in managing public perception and legitimacy (Bullock, J & Dodsworth, F, 2025). In addition, Police accounts are frequently faces with heightened scrutiny, online threats and abuse, which can adversely affect wellbeing which has the potential to manifest as real offline harm (Wong et al.,2025). 

Another consideration is the risk and potential danger of operational compromise. Poorly scrutinised posts may reveal investigation methodologies or police capabilities. (Walsh and O’Connor,2018). Ultimately, the utilisation of social media raises concerns over digital isolation. Not all members of the community engage with or have access to online platforms. Excessive reliance on social media may consequently marginalise certain groups, requiring the police force to adopt a balanced approach to communication. 

Reflecting on this experience, it became apparent that the effective use of social media within the police force was not merely on the platform, but on the governance, teamwork, and professional judgement applied throughout the process. The collaboration of supervisors and the communication team was essential in ensuring that all messages were accurate, proportionate and ethnically approved. This systematic approach reduced the risk of error and safeguarding of the individuals involved and the investigation. 

The incident reinforced my understanding that my role as a police officer was not solely on interacting directly with the public through social media, but to guarantee that accurate and relevant information was relayed to the specialist teams, and that possible hazards were thoroughly evaluated before publication. This clear separation of task fostered professionalism and accountability, while conforming to force policy and the guidance on the use of social media set out by the college of policing. 

Overall, this experience deepened my understanding of social media as a powerful yet high risk policing tool. When used correctly it can play a vital role in safeguarding of vulnerable individuals, facilitate intelligence gathering, and enhance public confidence. Nonetheless, without robust guidance, ethnical reflection and strict policy compliance, it uses has the potential to undermine police legitimacy and operational effectiveness. 

In conclusion, this essay demonstrates that social media has become a vital element of the modern-day police officer, particularly in high-risk missing person investigations. Reflective analysis of practice reveals that social media can improve public engagement, intelligence acquisition, and safeguarding results when utilised correctly. Nonetheless, its utilisation also entails considerable hazards, such as disinformation, safeguarding issues, and operational vulnerabilities. This experience underscored that successful social media utilisation depends not on the platform, but on robust governance, interdepartmental cooperation, and professional discernment. Social media should be utilised ethically, proportionately, and in alignment with policy to enhance police legitimacy and operational efficacy.
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Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:
Leadership can be defined as the ability of an individual to guide, influence, and motivate others towards a shared goal (McKinsey & Company,2024). However, leadership extends beyond influence and includes the ability to make ethnically responsible, legally justified and proportionate decisions in situations of uncertainty. Effective leadership is often, regarded as a key determinant of group performance, decision making, and long-term success across various situations. Leadership is especially important in operational Policing within the United Kingdom due to its extremely high risk and ethnically diverse complexity. Officers are routinely compelled to make swift decisions in rapidly evolving circumstances, which are high pressures, and frequently with insufficient knowledge and considerable implications for public safety, individual rights, and community confidence. According to the College of Policing (2023), leadership in Policing requires setting clear direction, upholding ethical standards, and building community trust. 
Research suggests that effective leadership is underpinned by five primary components establishing and conveying a vision or purpose, influencing and promoting recognition, assigning power and duties, and committing to exceptional performance. When it comes to the management of important operational situations, that assure justice and security in the criminal justice system is affective, this forms a leadership strategy that is flexible are necessary (Basilio,2025). This flexibility allows leaders to adapt their styles in response to changing levels of risk, vulnerability, and operational demand. 
This was particularly evident in a domestic incident involving an injured victim, a suspected offender, and four young children present at the scene, in which I played a significant leadership role in managing the incident. Domestic incidents are frequently complex, emotionally charged and have significant safeguarding concerns, and may present significant risks to victims, and attending officers. Therefore, Officers must take prompt and appropriate action’s as they deem necessary; while safeguarding measures are put in place and the immediate welfare of all parties is thoroughly considered. 
 I attended an emergency grade 1 domestic abuse incident following reports of an ongoing assault at a residential address. Upon arrival, I was presented with a volatile and high – risk situation. The adult victim has sustained significant visible injuries, with blood present throughout the property, and was in a highly distressed emotional state. The suspect offender was present at the address, heavily intoxicated and believed to be under the influence of drugs and was displaying aggressive and confrontational behaviour. Additional, four young children all under the age of twelve were present, visibly distressed and exposed to immediate aftermath of serious violence. 
As one of the first officers on scene, I assumed responsibility for managing the incident. This included ensuring officer safety, separating the involving parties, safeguarding the victim and children, and coordinating investigation and welfare actions. The presence of injuries and children elevated the risk level and required immediate decision-making under pressure, highlighting the need for clear effective leadership. 
During initial attendance at the scene, my leadership approach was predominantly authoritative and directive, closely aligned with transactional leadership principles. Transactional leadership is characterised by structured and clearly defined interactions between leader and their teams. It places emphasis on order, delegation, and close supervision focusing on delivering results with rewards and punishments (Murphy, 2024). Research further indicates that in crisis or critical incidents environment, such as emergency responses, traditional transactional leadership provides clarity, authoritative decision making, and stability for frontline officers managing complex operational risks (Leslie and Martin,2025). Given the offender’s aggressive behaviour, intoxication and the immediate risk of further harm, I issued clear and direct instructions to colleagues regarding immediate control of the scene, the separation of the parties, and the prompt request for ambulance support due to the severity of the victim’s injuries. 
Responsibilities were clearly allocated to ensure officers understood their specific tasks, including managing the suspect, safeguarding the victim and monitoring the welfare of the children present. 

This approach reflects Hersey and Blanchard’s situational leadership theory, which claims that effective leaders adapt their styles according to the availability, both capability and willingness of those they supervise and the demands of the environment (Hersey-Blanchard Model,2022).  This combination approach was highly effective in swiftly establishing control and reducing immediate risk, nevertheless it was inadequate for addressing the long-term safeguarding and emotional requirements of the victim and the young children. Prolonged reliance on a directive, task focused style could have undermined trust and engagement, highlighting the importance of transitioning to a more supportive leadership style once the immediate threat had been mitigated. 

Throughout the incident, my leadership decisions were guided by the National Decision model (NDM), which guided my actions. The NDM provides a structured framework to make legal, ethnical and proportionate decisions within policing (College of Policing, 2013). The NDM supported my judgment of the threat, risk and harm especially when it came to striking a balance between legal actions and safeguarding responsibilities. Initially the decision was to detain the suspect and then later arrest the suspect in order to prevent harm, protect the victim and the children at scene in addition to securing evidence.  However, as the situation developed, the wellbeing of the children became a primary concern, and the NDM assisted me to consider and identify my options and contingencies and how these would affect the vulnerable. 
The incident’s dynamic shifted dramatically after the suspect was arrested and taken into custody, the imminent threat of violence had subsided. The operational emphasis transitioned to safeguarding, investigation, and emotional support as an incident priority. At this point, I recognised that continuing with a transactional leadership style would be unsuitable and potentially harmful. I then purposely modified my leadership style to be more transformational and emotionally aware. Transformational leadership emphasises on motivation, support, and empowerment, encouraging followers to take ownership of tasks while aligning with shared values (Bass,1990). Research suggests that transformational leadership is associated with higher rating of effectiveness and satisfaction (Hater & Bass, 1988). 
Importantly, emotional intelligence specifically, self-control and empathy were necessary for this transition. According to numerous studies, leaders who can control their own emotions under pressure are better equipped to establish emotionally secure and trustworthy workplace, which facilitates more productive interactions with others who are more vulnerable (Joanna Ćwiakala, W Gajda, E Gorka, 2025). When interacting with the victim and the children, I was able to manage my own physiological stress response and adapt a calmer empathetic communication style and encouraging body language. This is consistent with research that shows emotionally intelligent, self-regulated leaders are perceived as more reliable and creditable under high pressure situations (ĆWIĄKAŁA et al.,2025). Empathy is a key element of emotional intelligence which enables leaders to understand and validate the perspective of others, which is particularly important when working with people who have experienced trauma (ĆWIĄKAŁA et al.,2025). By adopting and reinforcing a collaborative and reassuring communication style I encourage colleagues to give safeguarding referrals and child welfare considerations a top priority, this strengthened collective responsibility beyond enforcement measures. This change demonstrates my ability to be a flexible leader but also highlights my relative inexperience. The transition was initially instinctive rather than strategically planned to show that my leadership skills are still developing. 
While transactional approach achieved rapid control it also posed a risk of restricting team autonomy and decreasing co-operative problem solving. It’s possible that instead of taking initiative, the officers submitted to my authority. On the other hand, although operational urgency and cognitive load limited the level of participation that could be achieved, the transformation phase improved psychological safety and trust. These difficulties highlight the conflict between theory and reality in leadership: situational leadership assumes a logical evaluation of followers' preparedness, whereas high-stress policing frequently necessitates impulsive choices. Critical reflection revealed that both approaches had advantages and disadvantages, and that understanding these is crucial to creating adaptable leadership in operational policing.
Throughout this incident, I developed and applied a range of leadership strategies to manage complex operational situations. illustrating the interaction between theoretical frameworks and real-world decision-making. Initially, I was able to identify immediate threats and balance enforcement and safeguarding responsibilities through quick risk assessment and prioritisation guided by the National Decision Model. Additionally, the clear task allocation made sure officers understood their roles in monitoring the children, controlling the offender, and supporting the victim. As the circumstances changed, I modified my communication style and strategy to become more emotionally intelligent. I was able to remain composed under pressure, show empathy, and promote teamwork among coworkers, all of which improved team cohesion and made sure that the welfare of those who were most in need was given priority. My initial use of transactional leadership, which offered clarity and structured advice in a high-risk setting, proved beneficial for immediate control and order when compared to conventional leadership models. However, because of its task-focused character, it carried the risk of limiting team autonomy. While situational leadership principles supported my overall approach by allowing adaptation in accordance with team capability, environmental demands, and the evolving nature of the incident, transitioning to transformational leadership during the safeguarding phase encouraged empowerment, motivation, and ownership of responsibilities. Despite the lack of specific application, the focus on putting the victim's and children's needs first is consistent with servant leadership's tenets and emphasises the moral aspect of policing leadership. After giving the event some serious thought, I see that the natural movement from directive to supporting leadership was mostly successful in lowering risk and enhancing psychological safety; but more careful planning of these changes may have further maximised results. By highlighting the fact that leadership in policing is a dynamic process requiring constant evaluation, learning, and flexibility to respond effectively to both operational and human factors, this reflection also highlighted the continued need for developing emotional intelligence, strategic thinking, and adaptive decision-making in high-pressure situations. 
In conclusion, this incident illustrated that good leadership in operational police is characterised not by a singular style, but by the ability to adjust seamlessly to evolving risks, vulnerabilities, and environmental demands. The first implementation of a directive and transactional approach was essential and appropriate for establishing control in a volatile and high-risk domestic abuse context. As the immediate threat diminished, the shift towards a more transformative and emotionally aware leadership style became crucial for addressing safeguarding priorities and assisting traumatised victims. This evolution demonstrated the practical implementation of situational leadership theory, while also revealing the constraints of theoretical models in dynamic and emotionally intense police environments.

This reflection has underscored that leadership in policing is fundamentally dynamic and ethically based. The application of the National Decision Model guaranteed that my actions were legitimate, proportionate, and centred on the victim, while the alteration in communication style conformed to the tenets of emotional intelligence and procedural fairness. Nonetheless, I acknowledge that my shift in leadership styles was primarily instinctive rather than intentionally devised. Heightened understanding of leadership phases, earlier collaboration with colleagues, and more intentional delegation could have further improved team performance and safeguarding results.

This event has so constituted a significant developmental milestone in my professional advancement. I now perceive leadership not as power or positional obligation, but as an ongoing process of evaluating risk, managing emotion, and adjusting influence in response to human and operational dynamics. Henceforth, I will adopt a more intentional and contemplative strategy for leadership transitions, ensuring that authority, collaboration, and empathy are judiciously balanced in accordance with the situation. This episode underscored that effective police leadership necessitates adaptability, ethical discernment, and emotional intelligence to safeguard the vulnerable, assist colleagues, and uphold public trust in high-pressure situations.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:
The Police Constable degree apprenticeship (PCDA) three-year probation period is designed to prepare, monitor and evaluate a trainee police officers’ performance and conduct for the complex and demanding role of policing in the United Kingdom. The programme itself, integrates operational experience with academic learning, emphasising personal and professional development, reflective practices and competence, in line with the National policing curriculum. The PCDA programme ensures officers develop the necessary skills and legal knowledge to perform effectively in operational demanding and unpredictable environments. This essay will critically reflect upon my experiences throughout my probation period with South Wales Police, examining the impact of mentoring, coaching, feedback and assessment on personal growth, professional competence, and organisational contribution. 
During my probation period I lacked confidence in making operational decisions independently and would seek confirmation and reassurance on most incidents I attended. However, mentoring and coaching from experienced officers played a crucial role in building my confidence and supporting me throughout my transition from student officer to a confirmed in rank Police constable. I initially completed the six months learning programme at the headquarters alongside other students, this is what provided me with the theoretical knowledge of legislation and procedures, however, when I was allocated a mentor who worked alongside me on my team, this was when I was able to translate this knowledge into effective operational practices. 
Coaching and mentoring are fundamental to police officers’ development, especially as an introduction to the role and career. Coaching is a systematic, objective-oriented approach designed to enhance abilities to performance area and specific skills within a specified timeframe (Whitmore, 1996). In policing, coaching often involves practical guidance from supervisors or senior officers to improve operational competencies, including the documenting and managing of incidents, including risk assessments. Coaches act as advisors or guides, helping officers formulate and implement strategies to achieve desired outcomes. Research acknowledges that coaching in modern policing is essential due to its heightened public scrutiny and media attention of police misconduct, as well as operational stressors that negatively impact officers’ well-being (Magny,2021).
Mentoring, in contrast is a long-term connection between an experienced officer and a trainee which is designed to facilitate personal and professional growth. Mentors offer guidance, support, and reflective opportunities, cultivating resilience, ethical awareness, and professional identity (Ramalho,2014). During my probation period, my tutorship consisted of one-to-one mentoring, where my mentor would dissect the incidents, he offered advice on operation procedures and provided reflective feedback on a regular basis. This form of support boosted my confidence and improved my understanding of organisational culture and expectations. This also encouraged me to consider the wider impact of my actions on my colleagues (both on my team and the other teams and nearby stations), investigations, and public trust, all of which strengthened my professional responsibility. Reflecting back at this time, I can also see that I learnt well from being mentored through real time incidents and working in real-life situations and thrived on positive feedback. 
Policing requires obedience and a sense of loyalty to professional standards, ethnical principles and procedural guidance. Furthermore, mentoring enhanced my ability to make decisions, encouraging resilience which are essential in high pressure environments. This was evident when reflecting on my actions with my mentor which helped me identify unconscious bias and ethnical considerations, which improved my overall professional judgement. I feel mentoring is a useful tool for when it comes to reflecting on certain situations and discussing what unconscious bias may occur as sometimes, this can be difficult to do independently and when you less experienced. 
During my probationary period, mentoring significantly enhanced my workplace learning by allowing operational experiences to be discussed and analysed in a supportive environment. Following incidents I attended, my tutor would often review my decisions or any actions that I made during the incident and encourage reflective discussions, sometimes this would include praise, sometimes he would talk through alternative approaches. This reflective learning allowed me to identify areas of strengthen and highlight areas for development or improvement. Over time, these discussions enhanced situation awareness and decision-making during times when attending incidents independently. In my experience mentoring provided me with guidance but also supported ongoing professional development through reflective practice and experiential learning. It enabled me to build greater confidence in applying legislation, policy, and organisational procedures within real time. Moreover, being mentored / tutored created an environment where mistakes and uncertainties could be explored constructively without fear of criticism.  
However, mentoring relationships are not without limitations. At times, operational demands limited opportunities for structured mentoring conversations. In busy response environment, officers may prioritise incidents over reflective discussions. This highlights a challenge within policing organisation, where workload pressures can reduce opportunities for professional development. 
Kolb’s experiential learning cycle (1984) provides a central framework for effective coaching and mentoring, guiding learning by actual experiences, reflective observations, abstract thinking and active experimentation (University of Hull,2024). This cycle closely mirrors the reflective learning I undertook during incidents, allowing me to extract lessons from experiences, think of ways to better, and try out new approaches in subsequent situations. The GROW model (Mogonea,2020) enhanced this process by providing a systematic coaching framework to facilitate reflection and growth. By elucidating objectives, assessing performance realities, investigating avenues for enhancement, and pledging to act, GROW offered pragmatic guidance to the experiential learning framework which identified performance gaps, exploring solutions, and committing to improvements, particularly during formal reviews which were undertaken every three months by a dedicated assessment training officer. 
This methodology was especially beneficial during the evaluation of operational incidents and investigations. For instance, while overseeing investigations and compiling case files, supervisors frequently directed me through a systematic evaluation of my performance. During the initial phase of my probation, I occasionally exhibited a deficiency in confidence while building case files and verifying compliance with evidence standards. Effective casefile building is essential for ensuring that investigation results in successful prosecution. It requires officers to collect evidence thoroughly, produce clear witness statements, and prepare case file that meets evidential standards required by the criminal prosecution service. Coaching played an important role in addressing challenges I first faced when completing casefiles, Supervisors, through coaching dialogues, prompted me to reflect on the purpose of each document in the investigative process, the evidential significance of statements, and the necessity for clear presentation of material for the criminal justice system. This coaching markedly enhanced my capacity to compile thorough case files, guaranteeing that evidence was meticulously documented and consistent with organisational and legal norms.

Moreover, the completion of a hub attachment enhanced my understanding and practical abilities about case file creation. During my attachment, I saw and collaborated with seasoned officers specialising in investigation management and the preparation of files for the criminal justice procedure. This exposure enhanced comprehension of evidence requirements, disclosure obligations, and the significance of precision and organization in documentation. Through the examination of actual case files and the reception of critiques on my work, I was able to enhance my methodology for collecting, documenting, and presenting evidence. The hub attachment improved my proficiency and assurance in case file preparation, allowing me to generate work that was more comprehensive, organised, and adherent to evidential and organisational standards.
From an organisational standpoint, mentoring and coaching enhance the overarching objectives of policing entities by facilitating the development of essential skills in officers to deliver an effective and professional service to the public. Mentoring cultivates proficient officers who comprehend investigative standards and ethical decision-making, thereby preserving public trust and advancing organisational goals such as accountability, professionalism, and efficient crime investigation. In policing, mentoring and coaching are acknowledged as essential instruments for cultivating proficient practitioners and facilitating ongoing professional growth within the organisation. 
Feedback is a crucial element for my career development. During my probation period, I would regularly receive feedback from my supervisor, mentor and other colleagues which was crucial in facilitating my learning. Receiving feedback enabled me to pinpoint areas from enhancing my performance, and helped me understand how my communication styles and decisions effected team dynamics and public interactions, initially, receiving critical feedback was initially daunting, however, I come to recognise its value it illuminated the impact of my actions on investigations and organisational outcome which supported my development.  
Providing feedback to colleagues also became part of my professional development as I gained confidence and experience. When working collaboratively on investigations, I occasionally offered suggestions regarding evidence gathering or documentation. Ensuring that feedback was delivered respectfully and constructively was essential to maintaining positive working relationships. This exchange of feedback contributed to a culture of learning within the team and reinforced the importance of collaboration in achieving effective policing outcomes.
However, While I recognise that feedback is essential for professional development, it can also have a negative impact if not delivered effectively, providing feedback requires emotional intelligence and situational awareness. Receiving Feedback may lead to increased anxiety, or could be perceived as unfair resulting in the individual being less motivated to improve. Poorly delivered feedback can contribute to bias or interpersonal conflicts (Kluger and DeNisi,1996). This highlights the importance of delivering feedback in a structured, balanced, supportive manner. 
Although coaching and mentoring have proven highly beneficial to me during my probation period, it is essential to critically evaluate their limitations. The effects of operational demands on the accessibility of mentoring and coaching, in high pressure situations, mentors and coaches may prioritise urgent operational duties over reflective discussions. Additionally, the quality of mentoring and coaching can vary depending on experiences and ability of the person providing it. Not all officers hold the required skills to effectively mentor or coach others, which may result in inconsistencies. Recognising such limitations has reinforced my understanding that mentoring and coaching requires ongoing organisational support, structured time, and professional development for mentors themselves. 
In conclusion, mentoring and coaching along with receiving feedback have played a fundamental role in supporting my learning and development during my three-year learning probation period. Through a combination of observational learning, reflective practices and structured frameworks, I have developed the essential skills and confidence required to succeed as a police constable. 
The application of theoretical frameworks, including Kolb experiential learning cycle, and GROW model demonstrates the effectiveness of coaching and mentoring in supporting professional development within policing. While limitations exist due to operational pressures and variability in delivery, however my experience is that the overall impact of these approaches have been highly positive. Reflecting on these experiences has highlighted the importance of applying these principles in my own practises as a come to the end of my three year probation and gain the status of confirmed in rank police officer. I recognise the importance of applying coaching and mentoring principles in my own practises, particularly in supporting the development of less experienced colleagues. By doing so, I can contribute to a culture of continuous learning and professional development, ultimately strengthening the effectiveness and professionalism of the Police force. 
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