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Introduction 
This research project will firstly describe the placement setting, including how long the school has been open, how many staff work there and approximately how many children attend. It will then state the issues the school face, the complex needs of the children within the school and how flying start can have a positive impact on the children before they are at school age. As a result of these issues and needs, the school have set aims to overcome barriers to learning which will also be analysed within the placement description. Again, to meet the needs of the children the school works closely with many multi-agencies and the community which will be discussed. 
Following the placement description, this research project will contain a literature review based on Additional Learning Needs (ALN). The literature review will begin by discussing who coined the term Additional Learning Needs and where the term stemmed from. It will then analyse a range of different legislations and how they have been amended over the years to have a positive impact on children with ALN. The frameworks and reports discussed within the literature review include The Warnock Report (1978), The Education Act (1993), The Salamanca Report (1994), The Special Educational Needs Framework (1998) and the Additional Learning Needs and Education Tribunal (Wales) Act 2018. The review will then analyse two policies used within schools to ensure that they are meeting current ALN guidelines and promoting an inclusive environment for all. Finally, it will examine Carl Rogers (1959) humanistic approach and how it links to the frameworks and policies discussed. 
Lastly, this research project will critically reflect on strategies used in practice to support the diverse needs of children with ALN and promote inclusion. The strategies that will be analysed are visual timetables, ear defenders, step-by-step boards, and regulation spaces. 



Placement Description
I am currently employed at a statutory provision primary school based in an urban location of a small city. The school is 145 years old with the exterior of the building remaining the same as it did in 1875. The school has an average of 220 children on role with a range of different needs and approximately 25 staff. The area in which the primary school is located is very deprived with the school having a total of 57% of children intitled to free school meals. It is believed that children that live-in poverty-stricken areas often underachieve which has a negative impact on their educational opportunities and overall success (University of Manchester, no date, pg. 1). This has been proven within the setting as children are attending nursery with low levels of language, communication and understanding of basic concepts. Although, the school currently has 55% of children with English as an additional language (EAL) and a total of 27 languages which also contributes towards this. As a result of these factors, children within the area have access to flying start which helps to prepare children for school by supporting their development, improving their outcomes, encouraging independence, and promoting socialisation. When a child attending flying start approaches their third birthday, they spend several hours within the school’s nursery class to prepare them for the transition and to make them familiar with the staff and setting. Staff within the school setting have noticed that a lot more children that attend flying start are able to meet the expected standards in nursery, compared to those that have not. To overcome this challenge and to encourage all children to meet expected standards, the head teacher believes that it is important that every class has a teaching assistant to ensure there is consistent help and support. The teaching assistants within the school also have the role of delivering interventions to ensure all children progress to their full potential, regardless of their background or ability. 
There are many aims that the school would like to achieve, with a focus on raising literacy and language standards due to the factors stated previously. To raise these standards, the school has many interventions in place such a Read Write Inc, WellComm, Elklan, Reading Eggs and Language Link. The setting has also become a pioneer school for a new intervention called EmpathyLab. EmpathyLab aims to improve children’s empathy, literacy skills and social interaction through the use of high-quality literature (EmpathyLab, no date). The school promotes EmpathyLab during celebrations such as Christmas, Easter and World Book Day, as well as within the classroom during English lessons and story time. As a result of EmpathyLab being a new intervention there is little evidence to support its success, although staff within the setting believe it has had a positive impact on literacy and social skills throughout the school, as well as the understanding of empathy. 
Another important aim for the school is to give children with additional learning needs (ALN) the support that they require and are intitled to. To meet this aim, the additional learning needs co-ordinator (ALNCo) ensures that all staff within the setting receive relevant training based on ALN so that they are aware of how to effectively support all children. The ALNCo also regularly observes children with ALN and has discussions with their teachers to put strategies in place to meet their needs and set targets for them. Within the school there are also 3 qualified teachers that are employed part to focus on target groups of children with both ALN and EAL to help them reach their full potential.
To meet the diverse needs of the children within the setting and to help support parents, the school works closely with many multi-agencies. These multi-agencies include Educational Psychologists, Social Services, Team Around the Family (TAF), Education Welfare Officers (EWO), Behaviour Therapists, Play Therapists, Speech and Language Therapists, Exchange Counselling, Police Community Support Officers (PCSO), School Nurse and Language Translators. 
The school also works closely with the community. Before the Corona Virus outbreak, children within the school would regularly visit elderly people living in the local nursing home to chat and read stories with them. They also provide entertainment and send cards to the elderly during different celebrations such as Christmas and Easter. Children are aware that the people in the nursing home do not have many visits from friends and family and therefore look forward to visiting and making them smile. As a result of the school being located in a deprived area we have many connections with local food banks. The school receives food for families and encourages children, parents and members of staff to donate food when possible. For example, at Christmas time the school provided the children with an advent calendar with a different item of food on each day which the children could donate. Members of staff also contributed to the local food banks at Christmas time by creating a variety of different hampers. By working closely with the community children should gain a better understanding of their environment and build on their empathy skills. 


















Literature Review
The term Additional Learning Needs (ALN) was introduced by the Additional Learning Needs and Education Tribunal (Wales) Act which was passed in 2018 and has been implemented within schools since September 2020 (SNAP Cymru, 2021, pg. 1). The Additional Learning Needs and Education Tribunal (Wales) Act has replaced the term Special Educational Needs (SEN) and learning difficulties and/or disabilities (LDD) with the term Additional Learning Needs (Wales. Department for Education and Skills, 2021, pg. 1). 
The Warnock Report (1978), which was chaired by Mary Warnock is considered a revolution for children and young people with additional needs and/or disabilities (Warnock Report, 1978, pg. 1). The report introduced the term special educational needs and stated that it refers to any child that requires extra help and support (Warnock Report, 1978, pg. 1). It also introduced new terms that are used to specifically identify children’s needs such as “speech and language disorders, visual disability and hearing disability, emotional and behavioural disorders and learning difficulties: specific, mild, moderate and severe” (Warnock Report, 1978, pg. 1). The Warnock Report had an influence on the Education Act (1993) as many of their recommendations were incorporated within the Act and therefore became part of the law (Warnock Report, 1978, pg. 1). The Education Act (1993) also set a Code of Practice for local authorities and schools which produced guidance on how to identify, assess and provide provision for children and young people with special educational needs (Dauncey, 2015, pg. 3). The first Code of Practice was produced in 1994 by the UK Government, although in April 2002 the Minster for Education and Lifelong Learning released the first Code of Practice specific to Wales (Dauncey, 2015, pg. 3). The Code of Practice for Wales is made up of many different chapters which include: 
Principles and Policies, Working in Partnership with Parents, Pupil Participation, Identification, Assessment and Provision in Early Education Settings, Primary Phase and the Secondary Sector, Statutory Assessment of Special Educational Needs, Statements for Special Educational Needs, Annual Review and Working in Partnership with other Agencies (Wales. Welsh Assembly Government, 2004, pp. v-ix).
Also in 1994, 92 government representatives and 25 international organisations met up in Salamanca, Spain for a world conference based on Special Needs Education (CSIE, 2020, pg. 1). Parties involved within the conference acknowledged the need for a new statement which relates to the education of disabled children and the importance of inclusion within schools (CSIE, 2020, pg. 1). This statement is now known as the Salamanca Statement. The statement also approved a new Framework for Action for schools that provides guidance on how schools should support all children, “regardless of their physical, intellectual, social, emotional, linguistic or other conditions” (CSIE, 2020, pg. 1). 
The former SEN Framework was based on a “three-tiered response to children with SEN, namely, School Action, School Action Plus and Statements” (Special Needs Jungle, 2018, pg. 1). School Action is based on differentiated teaching and interventions that are put in place to help SEN children progress to their full potential. According to Contact (2021a, pg. 1) School Action support should include 1to1 help for maths and literacy from a teaching assistant, small group intervention to develop social and communication skills, equipment to help SEN children with their writing and a specific teaching programme. School Action Plus is used as the next step if School Action is not sufficient and involves the help of multi-agencies and external professionals, although it is likely that a statement of Special Educational Needs would be required for School Action Plus to take place (Special Needs Jungle, 2018, pg. 1). If the school are struggling to meet the needs of children with more severe special educational needs, they may need statutory assessment which could lead to the Education Authority providing a Special Educational Needs statement for the child (SNAP Cymru, 2021b, pg. 1). A SEN Statement is a legally binding document that states the child or young person’s needs and the provision they must receive to meet their needs (Contact, 2021a, pg. 1). Despite the positives a SEN statement can bring to a child, some people would argue that they can be difficult to interpret (Special Needs Jungle, 2018, pg. 1). As part of the SEN Framework, all education facilities such as nursery’s, primary and secondary schools are required to have a Special Educational Needs Coordinator (SENCo) (National Autistic Society, 2021, pg. 1). The role of a SENCo includes helping to identify SEN children, cooperating with parents and guardians, creating provision for children with SEN, communicating with other outside agencies to ensure the needs of SEN children are met and to keep SEN records within the school up to date (Reeves, 2015, pg. 1). 
As a result of the SEN framework being over 30 years old and the outcomes of children and young people with ALN being poor, it is believed that the framework is no longer fit for purpose which is why the Welsh Government have introduced the new Additional Learning Needs and Educational Tribunal (Wales) Act (Wales. Welsh Government, 2018). As stated previously, the new Act has replaced the term SEN with ALN which means that Special Educational Needs Coordinators (SENCos) will now be referred to as Additional Learning Needs Coordinators (ALNCos) (SNAP Cymru, 2021a, pg. 1). It is said that the term ALN is broader than the term SEN in order to recognise and meet the more complex and diverse needs of learners (Wales. Welsh Government, 2009, pg. 1). The term applies to all individuals that require additional support for a range of reasons, and those that are not learning at the same rate as their peers (Wales. Welsh Government, 2009, pg. 1). These learners include those with special educational needs, disabilities, medical needs, complicated family circumstances, inconsistent education, and learners with English as an additional language (EAL) (Wales. Welsh Government, 2009, pg. 1). 
[bookmark: _Hlk68879945][bookmark: _Hlk69316559]Another significant change to the framework is that School Action, School Action Plus and Statements will be replaced with Individual Development Plans (IDPs) (SNAP Cymru, 2021, pg. 1). The Welsh government believes that IDPs will be a new, simpler, and more responsive strategy to meet the needs of children and young people with ALN (SNAP Cymru, no date, pg. 2). All children and young people that are considered to have ALN and receive extra support to what is usually provided by the national curriculum will have an IDP under the new Act (SNAP Cymru, no date, pg. 3). IDPs continue up to the age of 25 for young people who need extra support during further education or work, which is an improvement on statements which were only valid until a child or young person left school (SNAP Cymru, 2021a, pg. 1). All previous Action Plan supports will be included within IDPs, including the evidence for the actions (SNAP Cymru, no date, pg. 2). Once the need for an IDP has been recognised, the school ALENCo must begin writing IDPs for the child or young person with an influence from parents and carers, the class teacher and other appropriate professionals (SNAP Cymru, no date, pg. 4). An IDP contains personal information about a child or young person, a one-page profile and an action plan (SNAP Cymru, no date, pg. 5). A one-page profile is created to make professionals aware of how they can effectively support children with additional learnings needs, as well as their strengths and areas of improvements (Sanderson, Smith and Wilson, 2010, pg. 5). The profile can also help members of staff create targets that are more relevant and personal to the child or young person (Sanderson, Smith and Wilson, 2010, pg. 5). A one-page profile is made up of 3 questions relating to the child or young person with ALN which are; “what people like and admire about individual, what is important to the individual and what is important for the individual (how to support them in school)” (Sanderson, Smith and Wilson, 2010, pg. 9). In order to create an adequate one-page profile there must be many contributors such as the child or young person, their peers, parents and carers, teachers and teaching assistants. 
Overall, the Additional Learning Needs and Education Tribunal (Wales) Act 2018 aims to ensure that all children and young people with ALN receive the correct support to overcome all barriers to learning they may face and to reach their full potential (Wales. Department for Education and Skills, 2020, pg. 1). The Act intends to do this by creating a unified legislation to support all children and young people with ALN in education, an integrated assessment, planning and monitoring process, provide effective interventions and create a fair system to provide information and advice on ALN (Wales. Department for Education and Skills, 2020, pg. 1). 
To support the previous SEN framework and the current ALN framework schools create and implement a range of different policies. One school has a SEN policy in place that aims to give individuals maximum support and promote inclusion. The school states that they promote inclusion by “removing discriminatory structures, promote diversity and maximise achievement for all” (Waun Wen Primary School, 2019, pg. 2). The policy also sets out clear roles of what all staff within the school should put in place to help children with ALN, including governing bodies, the head teacher, the school SENCo, class teachers, support teachers and teaching assistants (Waun Wen Primary School, 2019, pp. 5-9). This ensures that all staff within the school understand exactly what is expected of them in relation to ALN, as well as making all parents and carers aware of the support put in place for children. The policy also explains how the school identifies, assess, and provides provision for ALN children, as well as the resources used and several different arrangements for the support such as 1to1 and speech and language groups. Although the schools SEN policy provides information relating to all aspects on the SEN/ ALN frameworks, the policy should be updated to align with the new Additional Learning Needs and Education Tribunal (Wales) Act (2018). 
Another policy implemented within schools is the Inclusion Policy, which displays similarities to a number of aspects within the SEN policy. One Inclusion Policy states that individuality should be valued and that all children should have the opportunity to develop to their full potential, regardless of their “ethnicity, attainment, age, disability, gender or background” (Abbey Primary School, 2020, pg. 2). The policy also states that the school aims to remove all barriers to learning by providing extra support an attention to groups of children that need it, including children with ALN (Abbey Primary School, 2020, pg. 2). The school believes that to achieve this it is important to regularly assess the children in order to plan effective lessons and adjust programmes of learning to each child’s stage of development (Abbey Primary School, 2020, pg. 3). Although, in practice this is not always possible as teachers and other members of staff do not have time to regularly assess children and modify lessons to meet every child’s needs. The policy has a section based on children with disabilities within the school and explains how to school meets the requirements of the Disability Discriminatory Act (2002) and what is put in place to ensure that disabled children are not at a disadvantage compared to non-disabled children (Abbey Primary School, 2020, pg. 3). All these aspects promote inclusive practice for children with additional learning needs. 
[bookmark: _Hlk69412108]Both the SEN Policy and the Inclusive Policy display links to the UN Convention on the Rights of the Child (UNCRC). The Convention has created 54 articles on the rights the child and states how adults and the government should value the rights (UNICEF, no date, pg. 1). These rights apply to all children regardless of their “ethnicity, gender, religion, language, abilities or any other status” and no right is more important than another (UNICEF, no date, pg. 1). This displays links with the Inclusion Policy as no child or young person is treated any differently to another due to their differences, which should help to promote inclusion in schools. In practice children learn about their rights at the beginning of every academic year when they choose 4 rights which they think are important to the class. These rights are then put on display within the classroom on the class charter. The rights are also displayed throughout the school for the child, members of staff and visitors to see. The SEN Policy discussed previously demonstrates a clear connection with the UNCRC as it states that the school is a right respecting school followed by Article 29 “you have the right to become the best that you can be” (UNCRC as cited in Waun Wen Primary School, 2019, pg. 2).  
Carl Rogers (1959) theory relates to many aspects of ALN, including both the SEN and Inclusive Policies (McLeod, 2014, pg. 1). Rogers agreed with the main points of Maslow’s theory although he believed that for an individual to thrive and grow, “they need an environment that provides them with genuineness (openness and self-disclosure), acceptance (being seen with unconditional positive regard), and empathy (being listened to and understood)” (McLeod, 2014, pg. 1). He also believed that all children could reach their goals and desires in life (McLeod, 2014, pg. 1). The Additional Learning Needs and Education Tribunal (Wales) Act 2018, the SEN policy and the Inclusion policy aim to ensure that all children are given the opportunity to reach to their full potential and are accepted within school. One-page profiles are created to provide staff with important information on the child or young person which can help them to understand their needs. Children and young people also play an important role in providing information for their one-page profiles which supports pupil voice. All of these element’s link to Rogers theory on how to help children grow.






















Project  
In practice within the year 3 class there is one child (child A) with expected autism who is currently being observed by a behavioural psychologist, and another child (child B) who has a statement for autism. It was a difficult process to get the child A statemented as his dad did not believe he was autistic and would not accept it. Now that he finally has a statement, there are many strategies put in place to help him reach his full potential and ensure he is happy within school. 
One strategy put in place to reduce child B’s anxiety is a visual timetable (Appendix 1). Visual timetables help children to understand the daily routines within school and can make them aware of what is expected of them at certain times throughout the day. The timetable uses cartoon pictures, symbols, and words to indicate the range of activities and lessons the children will encounter during school hours. As a result of using cartoon pictures and symbols, visual timetables can be easier to process for some learners as they do not need to rely on their reading level or verbal language skills to understand it. Visual timetables are also displayed within the classroom for the whole day so that children can refer back to it if they have forgotten what is happening next. A visual timetable is extremely important for child B as he becomes very distressed and upset if he is unsure of the daily routine. To ensure he fully understands the routine, child B is in charge of putting the pictures onto the visual timetable in the morning whilst the class teacher is talking the children through the daily routine. Although the visual timetable has proven to be effective for child B, there are often changes to the routine that he is unaware of which often causes anxiety. To inform child B of any changes within the routine, the class teacher places an “OOPS!!” card next to the part of the routine that has changed and explains how and why it has changed (Appendix 1). 
Child B also becomes distressed and tends to self soothe by rocking back are fore if the noise levels are high within the classroom. To prevent this, the school has provided ear defenders for him to use when he feels they are needed. Ear defenders help to reduce background noise, minimise distractions and prevent sensory overload for autistic children whilst still allowing them to hear people talking (Ems For Kids, 2020, pg. 1). At first the ear defenders were extremely beneficial to child B as he would use them if the noise levels increased or when the class teacher put a video on the interactive whiteboard. Members of staff noticed a positive change in child B once the ear defenders were introduced and stated that they reduced his stress levels. After around 2 weeks, child B refused to wear the ear defenders anymore and said that he no longer needs them. Staff believe that child B has stopped wearing the ear defenders as he does not want to be perceived as different to his peers and that his parents have had an influence on his decision. 
Another strategy used within school to support both child A and child B is a step-by-step board (Appendix 2). A step-by-step board is used to write down clear, specific instructions on what the child must do to complete an activity. Before the child starts an activity, the class teacher or teaching assistant must sit with them and talk through the instructions whilst writing them down. Neither of the 2 children will ask for help during a lesson if they do not understand an activity and as a result of this the boards were created to make them aware of exactly what they need to do. This strategy has proven to be very effective with child B as if he refers back to the step-by-step board if he is unsure of what he needs to do to complete an activity. Although child A shows no interest in the board and rarely uses it if he needs help. As a result of this, another whole class strategy has been put in place using a two-sided coloured card. Each child in the class has a card which is green on one side and red on the other. If a child is struggling with their work, they place the card on the table red side up to make members of staff aware that they need help without having to ask. If the children understand the work and can complete it independently, they place the card on the table green side up. Child A has thrived from this strategy and is now getting the help and support he requires. This strategy has also been beneficial to child B and other children within the class that do not have the confidence to ask for help. 
A regulation space has been created in the classroom for both child A and child B to use if they feel overwhelmed at any point throughout the day. The regulation space contained bean bags, blankets and soft toys which have unfortunately been removed due to Coronavirus guidelines. The regulation space has many sensory toys which have proven to help both children to self soothe, relax and calm down when they are feeling anxious and/or overwhelmed. Child B tends to use the regulation space more often than child A as he is more aware of his feelings and independently takes himself into the regulation area when the environment becomes too much for him. However, child A does not understand his emotions and waits for a member of staff to suggest that he uses the regulation space, which is often during a meltdown. Although the regulation space is a positive strategy, many children within the class believe it is unfair that child A and child B can use the area whenever they want, and other children cannot. To try and overcome this, the class teacher had a discussion with the children about how everyone is different, and everyone has different needs which the school aims to meet. 















Conclusion
In conclusion, there are several reports such as The Warnock Report (1978) and The Salamanca Report (1994) that have had an influence on the former and current SEN/ALN frameworks. The Warnock Report (1978) introduced the term Special Educational Needs (SEN) and provided recommendations which later became part of the law under The Education Act (1993). The Education Act (1993) also created a SEN Code of Practice which helped schools to understand exactly how to identify children with SEN, how to assess them and what provision they should provide to fully support the children. Following this, School Action was introduced to children with SEN which encouraged teachers to differentiate work and provide extra interventions to help children reach their fully potential. This promotes inclusion as the children still have access to the National Curriculum although it is amended to meet their stage of learning. School Action Plus was also implemented within schools which brought together multi-agencies to ensure that the needs of children with SEN were met. As a result of the SEN Framework (1998), all schools in Wales introduced SENCos which are responsible for all aspects of SEN within schools including providing provision, liaising with parents and carers, and maintaining school records. 
After the SEN framework being in place for over 30 years, the Welsh Government believed it was no longer adequate and introduced the Additional Learning Needs and Education Tribunal (Wales) Act (2018). The Act is believed to be more beneficial to the world we live in now and meet the needs of all children, no matter how complex.  It also aims to create a simpler process to meet the needs of children with ALN, as well as promoting pupil voice which could help to encourage inclusion within schools. 
Schools also have their own individual policies based on SEN/ALN and inclusion. Both policies aim to to help all children and young people develop to their full potential regardless of their ability, which displays clear connections to the SEN Framework (1998) and the ALN Act (2018). The policies also set out clear roles of each member of staff within the schools to ensure that everyone is playing a role in supporting children with ALN, removing barriers to learning and promoting inclusion for all. The Inclusion Policy stresses the importance of regular assessments on children and young people with ALN so that the teacher is able to plan successful lessons, which has been proven within a setting. Overall, both policies are beneficial to individuals with ALN. 
This research project also critically analysed strategies used within a setting to meet the needs of children with ALN and to promote inclusion. The first strategy analysed was a visual timetable. Within a setting this has proven to reduce a child’s anxiety as it helps him to be more aware of the daily routine and what is expected of him throughout the day. To ensure that he has a complete understanding of the routine, the class teacher has made child B “visual timetable monitor” which staff believe has had a positive impact. Although this is a highly effective strategy, it does not prevent changes from occurring which still cause child B to become anxious and distressed. Another strategy discussed was ear defenders for children that are sensitive to sound. Despite the ear defenders creating a quieter learning environment for child B, this strategy was not effective as he believed it made him feel different to his peers and will no longer wear them. Lastly, the school have created regulation spaces within classrooms for children with ALN to use if they feel overwhelmed and/or anxious. The regulation space within a classroom is used by both child A and Child B although it appears that child B has benefitted more from the strategy. One disadvantage to this strategy is that not all children are able to use the space when they wish to, which does not promote an inclusive environment. To overcome this, all children should be allowed to use this area when they feel that they need to if they are anxious or upset. 
For future direction, it is important that all members of staff within school understand and are aware of the relevant ALN frameworks and policies, as well as understanding their role in supporting children with ALN. It is also important that the school continue to use strategies to meet the individual needs of the children and to help them reach their full potential. To ensure that all strategies used are effective, members of staff should regularly monitor them and amend them if needed. To conclude, all school staff must continue to develop and expand on their knowledge on ALN and inclusive practice to create a happy learning environment for all. 
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