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How does adventurous activities contribute towards children’s physical literacy?’

In this essay, I will be discussing how adventurous activities contribute towards children’s physical literacy. In the simplest terms physical literacy can be defined as “the motivation, confidence, physical competence, knowledge and understanding that individuals develop in order to maintain physical activity at an appropriate level throughout their life.” (Whitehead, 2010). However, physical literacy is a complex social concept that can be explored and evaluated to come to an understanding of how facilitators can use adventurous activities to contribute to the development of physical literacy. To come to this conclusion, I will be exploring specific concepts such as an in-depth discussion and definition on physical literacy. I will be discussing the influences of physical literacy e.g., the concept of cotton wool kids and affordances. And lastly, I will discuss what it means to facilitate and its part in developing physical literacy.
As mentioned above, I will be exploring the social concept of physical literacy. Physical literacy has a foundation of monism, meaning a whole person must be engaged, ‘mind’ and ‘body’, for physical literacy to develop in young people (Whitehead, 2013, p. 38). It’s believed that in recent years there has been too much focus on the development of numeracy, language, and social skills (which in fact engages the ‘mind’ but not so much the body) in the early stages of children’s lives, and not enough engagement with movement and physical skills, or in other terms, physical literacy (Whitehead, 2010, p. 3). Many philosophers have recognised this issue, hence why this concept has been developing and integrated into today’s society. It has been recognised by Whitehead that physical education has narrow opportunities for those who are exceptionally skilled and talented in sports or physical activities and if a child isn’t deemed ‘good at sport’ by a certain stage in their life it’s “beyond an individual’s reach” (Whitehead, 2010, p. 5). The concept of physical literacy has a different approach to this, that being “a capability all can develop” (Whitehead, 2010, p. 5). In other words, physical literacy is for everyone. It justifies the need of physical education for all and not only the most able, it emphasises the importance of physical education in school circulars, it encourages participation in physical activities in one’s lifetime, and overall shows the value of engaging the body alongside the mind (Whitehead, 2010, p. 6). 
How can we develop physical literacy in early stages of life? Locomotor skills are the skills in which children need to gain an awareness of their body and how they can navigate it from one point to another (Goodway, Ozmun and Gallahue, 2019, p. 223). They are the Fundamental Movement Skills (FMS) required for early stages of development. These movements consist of hopping, running, crawling, jumping, climbing, galloping, skipping, writing and the use of instruments (Haylock and Davies, 2022). Engaging with these small and simple tasks and movements from a young age can develop into complex tasks and movements in later years of adulthood (Haylock and Davies, 2022). For example, as a child I would engage in FMS whilst walking long distances on mountainous terrain with my parents. This experience allowed me to develop my mountaineering skills as an adult, allowing me to develop my map reading skills, navigation, and risk awareness due to the environment I was exposed to as a child. However, some may not have the luxury of accessing these kinds of environments and activities as a child, especially in today’s circumstances. Many factors may influence a child’s ability to develop their locomotor skills and therefore may impact their physical literacy. These factors include technology, lack of opportunity, difficulty accessing the outdoors, safety due to the environment, health problems, mental health, or the aftermath of the recent pandemic (Haylock and Davies, 2022). The impact of these factors can be perceived in two different ways, that they don’t allow children to develop their FMS and there’s nothing we can do, or we can recognise these factors and come to a realisation that physical activity is essential, and that action can be taken (Haylock and Davies, 2022). National standards such as The National Association for Sport and Physical Education (NASPE) “recognise that FMS are important and should be taught, practiced, and reinforced during childhood years.” (Goodway, Ozmun and Gallahue, 2019, p. 241). 
The environment in which children grow and develop in can determine how their physical literacy develops, this can also be referred to as affordances. The term affordance was created by Gibson, and he defines it as “The affordances of the environment are what it offers the animal” (1986).  Therefore, when applying this hypothesis to the context of what influences physical literacy, what can certain environments offer to developing young people? Fjortof explains how an outdoor environment is crucial in developing a young person’s physical literacy due the “rough surface provides movement challenges, and topography and vegetation provide a diversity of different designs for playing and moving.” (2013, p. 22). He believes that children gain from outdoor environments as they offer complex challenges that excite them which can engage their mind and body. Children prefer these environments due “to colours in nature, trees, woodlands, shifting topography, shaded areas, meadows, places for climbing and construction, and challenging places for exploring and experience.” (Fjortof, 2013, p. 23). Naturally, facilitators must try to provide developing children with these environments, doing so by facilitating a natural environment if possible. However, a natural environment raises concern for those who view risk as a problem rather than something we can facilitate. The term ‘cotton wool kids’ is often used to describe children who may have been shielded excessively throughout their childhood, resulting in “anxious, fearful, stressed or ambivalent” children (McBurnie, 2014, p. 24) when it comes to challenging activities that may involve risk. Risk is one of the key components in adventurous activities and when controlled it can offer amazing learning opportunities, McBurnie shares my perspective: “The ironic part is that as parents are shielding their children from risk and managing their lives for them, the very same parents also expect more of those children and that they be the best and brightest at everything they do” (2014, p. 25), here McBurnie is insinuating that by shielding your children from the risk they won’t succeed as they expected them to. This behaviour could influence a child’s physical literacy in a negative way and could potentially cause them to avoid physical activities during their adulthood. 
What is a facilitator? According to Heron “a facilitator [in this book] is a person who has the role of empowering participants to learn in an experiential group.” (1999, p. 1). Therefore, a facilitator has the ability to develop one’s physical literacy in an experiential group. Heron defines ‘an experiential group’ as “an active and aware involvement of the whole person” which can be interpreted as taking the monistic approach (mind and body). In terms of using adventurous activities to contribute towards a child’s physical literacy, a facilitator is the one that’ll provide the components needed, e.g., a natural environment and the knowledge of learning styles that allows children to gain the physical activity needed for the development of physical literacy. What are learning styles? According to Pashler, McDaniel, Rohrer, and Bjork the term learning styles “refers to the concept that individuals differ in regard to what mode of instruction or study is most effective for them.” (2008, p.105) The theory behind learning styles is that individuals are assessed to determine which learning style they prefer: words, picture, and speech. This should allow individuals to process information depending on their learning style and the one most suitable to them can prove and advantage when learning new things (Pashler et al. 2008, p.105). However, I recognise fault within this theory and that being we need all three learning types (words, picture, and speech) to learn new information as well as experiencing it. The theory was tested in a recent lecture, we were asked to place ourselves in the learning style we benefit the most from. We were then given a task to do, however the other senses were taken away. I stated that I benefit from speech (or listening) and therefore my sight was taken away from me and I was given a description of what to do. I discovered that this was difficult in comparison to when I had all my senses and so concluded that I needed all learning styles to complete this task to my best ability. (Haylock and Davies, 2022). However, facilitators can still benefit from the use of learning styles to ensure young people can gain the most out of an adventurous activity. The Experiential Learning Theory, it’s defined as “a particular form of learning from life experience; often contrasted it with a lecture and classroom learning” (Kolb, 1984). It’s a four-stage learning cycle that begins with a concrete experience, reflecting upon that experience, learning from the experience, and then trying the experience (Kolb, 1984). If a facilitator were to use this learning style in an outdoor environment and using adventurous activities as the main components it would contribute to a child’s physical literacy development doing so by “Integrating learning and outdoor experiences.” (Learning and Teaching Scotland, 2010, p. 5). Therefore, when a facilitator is instructing an adventurous activity, their ability to integrate learning styles and incorporate the natural environment contributes to a child’s physical literacy as they are engaging certain areas of their characteristics: motivation, confidence, physical competence, and knowledge. 
To conclude, I have explored many concepts and theories that influence physical literacy as a social concept and discussed how adventurous activities and the natural environment can contribute to its development in society as well as to an individual. My thought processes and ideas have been influenced by figures whom I aspire and admire, such as Whitehead and my lecturers Haylock and Davies. A child’s physical literacy is special and must be nurtured. As an aspiring facilitator of the outdoor industry, I now understand my role in developing a person of any age’s physical literacy.
Words: 1670
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