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COMPREHENSIVE PERSONAL DEVELOPMENT PLAN
	WHAT ARE MY GOALS?
	WHAT DO I NEED TO DO 
	POSSIBLE OBSATCLES IN MY WAY
	SUPPORT AND RESOURCES I NEED
	HOW TO
MEASURE MY SUCCESS
	TARGET TO ACHIEVE THIS



	Complete Professional doctorate studies



	1. setting clear goals and plans to finish my professional doctorate

2.Both mentally and physically demanding or stressful work situations and work-related roles

3.Time to recover and reflect after my daily work

4.Sustainable working life including balancing work and family

5. Time for recovery in the staff during my breaks
	1.lack of extensive reading within the areas covered during the course

2.Identifying a suitable area for research or area of specialisation

3. non-acceptance or delay in accepting my research topic

4.Completion and passing all the courses I do.

5.Paying all the tuition fees required

6. Heavy workload which could be caused by lack of proper planning or balancing family life, work and studies.
	1.Co-operation with my closest manager or the school principal

2.Come up with a priority list for my job tasks in conjunction with the principal.

3. Co-operation with my classmates regarding any updates on the course

	1.Identifying a specific area for my thesis research after feedback from the course co-ordinator and getting a clear picture of what I need to focus on

2.  Finishing all my course assessments and achieving all my results & grades

3.Acceptance of my doctorate thesis and thereby acquiring my degree certificate

4.Maintaining a higher-grade score and requesting monthly feedback from course co-ordinator
	I would like to achieve my doctorate in 2027.

	Differentiated instruction in my teaching



	1. Good communication, interpersonal skills and fluency in the language of instruction

2. Evaluation and reflection on my lessons to check if students are meeting the lesson goals

3.Sustainable working life with possibility to relax after my daily work

4. understanding and acknowledging my student’s needs

5. Having clear goals and learning outcomes using planned scaffolds to enable students reach their targets

6. increased student engagement and feedback leading to student’s progression


	1.lack of opportunity to develop skills and other competences such as confidence 

2.Lack of a sustainable work situation if complex issues arise or lack of motivation

3.Having large classroom sizes which could lead to a heavy workload

4. Both mentally and physically demanding or stressful work situations and work-related roles

5.Failing to adapt my mode of teaching to different student needs


	1.Continuing professional development courses on a periodical basis

2.prioritise joint assessments in conjunction with other schools

3. co-operation from the students in accepting each other’s differences in the classroom

4. support from the school principal for advice and school materials

5.Performance review from the principal

6. work meetings with colleagues
	1.Establishing a good relationship with the students depending on the students’ feedback

2. Appraisal reports from the principal assessing my performance and potential annually

3.Increased students’ engagement and learning outcomes through reflection and reviewing my teaching materials

4. Increased interest in the subject
And more learners’ choice next in the Autumn term

6. Sharing ideas and constant feedback from my work colleagues or the principal
	Autumn school term 24/25

	Working in academia

	1.Having clear goals and a time-plan to finish my doctoral studies

2. Sustainable work life balancing both family and work

3. Better interpersonal and classroom management skills with students at different levels

4. Developing good analytical and critical thinking skills especially in analysing data

5. Establishing a good social and professional network or getting more contacts

	1.Failure to decide on or identify a particular area for specialisation

2.Failure to complete and pass all the required courses and tuition fees 

Not frequently evaluating and reflecting on my lessons to check if my students are meeting the lesson goals

4. Lack of motivation and having fewer academic networks and social contacts

6. lack of access to short courses to improve on competences and skills


	1.Support from the university administration with documentation for my future employers.

2. Support from my previous employers with references

3. Job websites for higher institutions of learning and career advisors

4. Attending workshops, seminars on working in academia
	1.completion of my studies within the prescribed time

2. When I develop good analytical and critical thinking skills especially in analysing or interpreting data

3. Acquiring my first job as a lecturer just before completion of my course at any institution 

	Spring term 2026





TRAINING NEEDS ANALYSIS
	Training Needs Analysis


	Key objectives needed (skills to have in the future)

	Skills and competences required
	Courses available to close the skills gap
	How to close the skills gap

	Current capabilities


	Conducting research skills
-collecting, scrutinising and analysing data both quantitative and qualitative
	1.Good interviewing and inter-personal skills

2. Extensive reading and further research skills

3. Good data collection and sample analysis skills

4. Good interpretation analytical skills

5. Time management
	1. Free online summer courses on knowledge of data or sample collection techniques from Lund university

2. Free online short courses on how to carry out observations, interviews, and surveys

3. Research ethics training courses by doing free Harvard online courses on digital humanities
	1. Extensive reading and self- evaluation and reflection in my work
 
2. Doing and completing courses on data collection

3.Networking and sharing ideas with my course colleagues
	1. I am equipped with reasonably good time management and analysis skills

2.  I possess relatively good digital skills such as communication, social media and problem-solving

3. Good interpersonal and multicultural skills

4.  sufficient knowledge and skills on data collection and analysis

	Leadership and organisational skills
-extensive reading and research to prepare for working in academia
	1. Developing good analytical and critical thinking skills especially in analysing data

2.  Extensive reading and academic writing skills

3.setting clear goals and plans to achieve my professional doctorate.

4. Good conflict resolution, presentation and management skills

	1. Professional doctorate online degree with UWTSD

2. Short online Harvard courses on management costing less than 200 dollars 

3. Courses on academic and scientific writing at Stockholm university costing 11250sek
	1.Completion of doctorate programme

2. Extensive reading and extra training on data collection and analysis methods

3. Being able to write and produce high-quality academic papers

4.establishing academic and social networks or contacts
	1. qualified and certified teacher with more than eight years’ experience

2. Able to collect and analyse data both qualitatively and quantitatively and present their value

3. Sufficient classroom management skills and conflict management skills

4. possession of sufficient academic writing skills with some theses to my name.

	Developing more skills for implementing differentiated instruction my teaching
-adapting my teaching to suit the diverse educational needs for my students
	1. Classroom management skills

2. Evaluation and reflection on my lessons to check if students are meeting the lesson goals 

3. Good communication, interpersonal skills and fluency in the language of instruction

4. More teaching experience and developed teaching skills

	1. Free continuing professional development courses on new teaching methods and research provided by my employers or online.

2. Free Harvard online short courses on leadership and management skills 
	1. Attending workshops, seminars or visiting other schools for new strategies

2. acquiring knowledge and skills needed to adapt my teaching

3. Creating a safe learning environment and efficient classroom with more flexibility during the lessons
	1.Possess sufficient team- building skills and I am flexible in adapting to the specific needs of students

2. good multicultural skills and awareness having worked with students from different backgrounds

3. good at making structured plans if I identify the students’ needs and goals

4. Bi-lingual capabilities. Fluent in both English and Swedish








JOB DESCRIPTION:
Institution: Viaskolan, Sweden
Department: Grades 7–9
Job Title: English teacher and mentor for grades 7-9
Department: Languages
Manager: The school principal

MAIN PURPOSE OF THE JOB
Teaching English/ mentorship 
The purpose of this job is to have a full-time teacher with the aim of inspiring and educating students while adhering to the curricula needs of the students. This is a teaching job, but it also includes mentorship of some students. The teacher should also be able to adjust to a pedagogy which is personally designed and based on individual students. Those seeking this job should also be able to foster close relationships between teachers, students and their guardians through their work to create a conducive learning environment for all the students to achieve their potential. The school creates an environment where students are allowed to be themselves, so the teacher or mentor needs to ensure that the students get proper support to thrive and develop. Further, the teacher will also be responsible for creating and planning lessons in an inclusive way to suit the circumstances and all individual needs of the students. They will be responsible for tracking the students’ progress, liaise with the students’ guardians by keeping them updated and maintaining classroom order. The teacher will have to co-operate with both the school administration and work colleagues to create, prepare, conduct and evaluate tests given to the students. They will also be able to demonstrate ability to work with diverse groups of students in a multi-cultural context while promoting enthusiasm for learning English.

KEY AREAS OF RESPONSIBILITY
1 English teacher grade 7-9
2 [bookmark: _Hlk162159614]mentorship grade 9
DESCRIPTION OF TASKS
1. Teacher, English Grades 7-9
· Preparing lesson materials, grade exams or test, managing a classroom, assessment and giving feedback
· Designing and preparing classroom activities to meet the requirements of the curriculum
· Academic assessment of the students’ progress and achievements regularly and provide reports to the school administration and the guardians
· Effective lesson planning to ensure clear objectives for the lesson
· Attending conferences and workshops for furthering advance professional development
· Ensuring that I keep the records of attendance, accidents, incidents and other events which are significant such as bullying or student behaviour
· Providing a safe, respectful and robust environment for all students in the classroom and within the school premises
· Cleaning and re-arranging the classroom after every lesson to create a clean and conducive learning environment for all the students
· Establishing professional relationships with the students in the classroom in order to help students succeed academically
· Teaching extra English to students who would like to improve their English skills such as speaking and writing
· Printing out the list for substitute teachers on a daily basis

2.   Mentorship grade 9
· [bookmark: _Hlk166732689][bookmark: _Hlk166733018]Regular communication with guardians, colleagues and other school staff members on behalf of my students
· Promoting and ensuring a safe, respectful and inclusive classroom environment
· Explaining and ensure that the students understand and observe the school rules
· Managing student behaviour both in the classroom and on the school playground
· Ensuring all the students are healthy and not exhibiting any signs of ill health or anything that could be referred to the school health team
· Guiding the students on who they should elect as their class representatives to the student’s council
· Organising and planning weekly meetings to inform the students regarding activities in the following week.
· Building professional relationships with the students and their guardians to improve the students’ needs and meet all teaching requirements
· Acting as the main link between the school administration, my colleagues and the students’ guardians in case of any eventualities 
· Planning school activities for the students in liaison with parents involved in the organisation.
TEACHER QUALIFICATIONS 
· Teacher qualifications from an accredited university 
· Teaching license or certificate for the respective grade level and age group
· More than three years’ teaching experience
· Good written and oral communication skills
· Highly developed interpersonal and intercultural skills
· Proficiency in google classroom or V-klass and other digital tools
· Must be ready to present a police letter with confirmation of a background checks before starting the job
· Being able to communicate with the students’ guardians regarding the students’ academic progress
· Ability to follow, develop and implement the curriculum effectively
· Demonstrate ability to handle stress to ensure good classroom management

MY ANNOTATED CV:
 
PERSONAL DETAILS
Name:                                                  ARTHUR E. NKALUBO 
Address:        		Skogsduvevägen 3,
			148 34 Ösmo
			Stockholm, Sweden
Mobile:          		 +46 72 0496 303
E- mail:             	                    arnkalubo@yahoo.co.uk

PROFESSIONAL SUMMARY

An accomplished and dynamic teacher with a track record of delivering academic results in learning, organised, self-motivated and capable of creating an environment of certainty to students as well as my colleagues, school administration and parents. 

SKILLS 
· Performance oriented
· More than eight years’ experience in teaching
· Team player
· Professional and mature
· Fluent in both written and spoken English and Swedish.
· Digital skills: Microsoft Word, Outlook and Excel
· Result oriented and pay attention to detail
·  Highly motivated person with strong organizational and leadership skills.

[bookmark: _Hlk67596005]EDUCATION
			
M.Sc. Ed. Upper secondary, education with an intercultural profile, 
Södertörns, University, Sweden. 2015–2020 
Concentrations:  English and Comparative Religion
Dissertation: Contemplating the Didactics of Religion in a Post-secular Classroom in Sweden an Analysis. 

Dissertation: A Marxist Reading of Things Fall Apart in the ESL classroom: Exploring Colonial Socio-economic Exploitation in the Nigerian Context.

· I acted as a mentor for two foreign students during my third year at the university by helping them to settle into the Swedish society. 2017-2018
· Led a team responsible for planning and organising cheap accommodation for foreign students at the university. 

[bookmark: _Hlk20032445]M.A. Governance and Human Rights, Leuphana, University of Lüneberg, 
Germany, 2016-2018.

Dissertation: The right to freedom from poverty, an intricate affair. Analysing the challenges of regarding poverty as a human right in Uganda

· Part of a team organising conferences, seminars and workshops for students at the university.

Law Development Centre (LDC), Kampala, Uganda, 2002 – 2003  
Post graduate diploma in legal practice. 

Makerere University Kampala, Uganda, 1998 – 2002
Bachelor of Laws, LLB (Hons) MUK
Concentrations: law and jurisprudence





WORK HISTORY								

TEACHING EXPERIENCE:
Nynäshamn, municipality, Sweden 
Nynäshamn Municipality is an administrative unit located in Stockholm County, Sweden. 
Role: English teacher, class teacher, Aug. 2020-current 

· Teaching students critical and independent thinking skills 
· Managing class groups of students between 12-16 years
· Day to day teaching, mentorship and planning
· Marking of exams /assignments and grading
· Ensuring that I leave my planning to the substitute teacher in case of my absence
· Organising development talks for my students every term with their guardians 
· Nurturing a safe and inclusive learning environment for all my students
· Fully conversant with the Swedish national education curriculum
· Liaising with local business community to get scholarships for my best students
· Preparing exams for the students including the national exams for both grade six and grade nine
· Ordering of scholastic materials for the students in liaison with the school administration
· Ringing and talking to guardians about their children’s academic development
· Planning all lessons for my students
· Ensuring an inclusive environment in all my lessons 
· Cleaning the classroom after every lesson 
· In charge of the daily classroom management and monitoring of students
· Ensuring that I am updated about all the new teaching techniques 
· Updating myself on all digital tools and ensuring that the projector is operational
· Attending all work-related meetings with my colleagues
· Attend all the school organised continuing education courses
· Report all damages in the classroom to the school caretaker
· Assigning and grading homework and other assignments


HANINGE KOMMUN, Stockholm, Sweden, 2019
Fredrika Bremer Gymnasium 	
Role: substitute teacher, English & comparative religion 
· Ensuring order in the classroom & availability of scholastic materials
· teaching & back up support for absent teachers
· Overseeing classroom organisation
· Engaging with the principal regarding students’ performance
· Time-reporting after work every time I worked
· Filling in electronically my available times for work
· Maintaining classroom cleanliness for the next lesson
· Writing class reports to the class teacher after every lesson conducted 
· Taking attendance and planning lessons for the students
· Able to form productive relationships with colleagues and students

BILDA PERSONNEL, Stockholm, Sweden, 2018–2019 
[bookmark: _Hlk65500369][bookmark: _Hlk65500270]Role: Substitute teacher within Stockholm municipality 
· Teaching in several schools in Stockholm
· Covering for other teaching staff during periods of absence
· Planning & teaching
· Liaising with school leadership to assess & evaluate students’ performance
· [bookmark: _Hlk162789207]Reading and understanding the maps to where I was always sent
· Informing my bosses of my availability on a timely basis
· Being able to use the planning which was left by the absent teacher
· Observing and following the school rules and policies
· Having class experience to teach at different levels
· Managing a classroom and fostering discipline

HANINGE KOMMUN, Stockholm, Sweden, 2018
Riksäpplet Gymnasium, Söderbymalmsskolan 
Role: substitute teacher	
· Teaching English and comparative religion
· Covering for other teaching staff during periods of absence
· Planning lessons & classroom management and teaching
· Reporting to my supervisor after all lessons
· Reporting in my availability and all the times I had worked
· Receiving the planning of the absent teacher and being able to use it during the lessons
· Checking with my bosses from the recruitment company to see if there are any available times to book for teaching
· Behaving in a respectable and professional manner as the representative of the school. 

PEDAGOGPOOLEN AB, Stockholm, Sweden, 2015 – 2018 
Role: substitute teacher within Stockholm municipality
· Teaching in different schools within the Stockholm municipality
· Covering for other teaching staff during periods of absence
· Planning & teaching
· Reading and understanding the maps to where I was always sent
· Informing my bosses of my availability on a timely basis
· Being able to use the planning which was left by the absent teacher

AUTHOR EXPERIENCE:
Author, Nile post Newspaper, Uganda, 2018-current 
One of the leading online independent newspapers in East Africa which are part of Next Media Services, limited.
· Work as an independent contributor
· Edit, revise and co-ordinate newspaper articles before they are published
· Writing articles and assist in promoting ethical reporting through misinformation checks
· Providing support to the day-to-day operations on conducting research and checking facts
· Managing and leading a team of young journalists
· Co-operating with my colleagues on matters of corporate social responsibility
· Liaising with the chief editor to ensure timely publication of articles
· Updating myself on current affairs both locally and globally
· Ensuring that I write at least an article on a weekly basis
· Attending all work meetings with my work colleagues
· Discussions with the editor in chief before writing newspaper articles
· Making corrections in the articles before they are printed for the public to read

CHARITY EXPERIENCE:
Bantu Children, Centre, NGO, Uganda, 2016 - current
Role: founder and voluntary link worker
· Board member & one of the founders
· Responsible for planning and follow up of the organisation’s projects 
· Overseeing strategic planning, fundraising, and administration
· Special advisor & co-ordinator of action plans
· Maintaining and updating the records upcoming and existing projects
· Helping to organise charity events for the organisation as an outreach worker
· Organising events and liaising with local communities on behalf of the organisation
· Storing and carrying equipment before and after events
· Holding lectures on poverty eradication and women empowerment on behalf of the organisation.
· Holding meetings with the local leaders on behalf of the organisation
· Flexible and being able to work people from all walks of life




MENTOR EXPERIENCE:
Mentor, grades 7-9, 2020 to date

· Maintaining contact with guardians, colleagues and other staff members on behalf of my students
· Nurturing and promoting of a safe, respectful and inclusive classroom environment
· Managing behaviour and ensuring that the students understand and observe the school rule
· Building professional relationships with both the student body and their guardians to improve relations. 
· Linking the school administration, my colleagues and the students’ guardians. 
· Planning school activities for the students in liaison with parents. 
· Guidance and planning weekly meetings to inform the students regarding weekly activities.

PROFESSIONAL AFFILIATIONS
· Advocate of the High court of Uganda and all courts of judicature
· Member of the Swedish Techers’ Union

OTHER ACTIVITIES
· Volunteer, Bantu Children Centre
· Fitness trainer
· Brazilian Jiu-Jitsu

CERTIFICATION
April 2007-Advocate of the High Court of Uganda and all courts of judicature
June 2021-Certified teacher with an intercultural profile



Title: Reflective Critical review of learning 
1.0 INTRODUCTION
[bookmark: _Hlk163322322][bookmark: _Hlk163091274][bookmark: _Hlk163090201][bookmark: _Hlk163324004][bookmark: _Hlk163177010]            Reflecting on one’s past work experiences is very significant for all professionals in order to enhance their future career progression and development. Sadirova & Sydyk (2024) define reflection as an important human activity through which people recapture, think and evaluate their experiences and working with these experiences is the most important aspect in learning. Every reflection is an act of judgement and understanding. Therefore, reflecting means perceiving and understanding the situation or action in a person’s mind (Sadirova & Sydyk, 2024). Reflective practice was first proposed by Dewey as a way for teachers to become aware of their classroom practices but has also been identified by many researchers as a pedagogical tool to support and enable quality education (Connelly et al., 2020). According to Brame (2011), a reflective model enables learning while using experience from previous reflections as in Gibbs’ reflective model which was inspired by Dewey’s claim that, “we learn by doing and realising what came of what came of what we did”.  The Gibbs’ reflective model emanates from the works by the English scientist Graham Gibbs in 1988 and is based on Dewey’s notion that we learn by doing. In these works, Gibbs presents a model of a reflexive cycle where it is possible to learn from the past because of reflection (Sadirova & Sydyk, 2024). With the help of Gibbs’ reflective model, I am going to critically reflect on my past experiences as teacher at the school where I work. This reflection will evaluate my experience as a new teacher while highlighting some of the positive and negative aspects encountered in pursuance of my work. More so, this critical reflection is inspired by my desire to reflect on my experiences and knowledge I have gained as a new teacher. 
2.0 DESCRIPTION & EVALUATION
            Reflecting on the start of my teaching career, I was new to the field of education. The day I entered the classroom to hold my first lesson, I immediately realised that the theory was very distinct from the practical part of teaching. Indeed, I was very nervous, but I tried to hide it as much as possible from both the principal and the students. Everything happened very fast from the time I applied for my first teaching job, to the subsequent interviews, meeting my new colleagues and starting the actual job as a teacher. Additionally, I was fresh from university, but I could not tell my colleagues that I lacked formal training to undertake certain tasks. The assumption was that since I was a certified teacher, I had been formerly trained to do certain tasks which was not the case. Further, I had just completed my master’s degree in Education and this put me at the level of an expert in the subject which I thought was ambiguous. This ambiguity came from the fact that some of the roles I was supposed to be doing were not mentioned in the job description. In the past, I had worked as a substitute teacher where all the planning and most of the work had been done before I held my lessons by the class teacher. It was now my turn to plan for and teach students all of whom I had never met. Theoretically, I had the competence to perform my teaching role but practically I felt lacking and somehow not mentally ready for the job. The main challenge was when I met the students without any supervision or someone to help. My confidence was low at the time. However, despite feeling inadequate as a new teacher in terms of my practical skills, I realised gradually that my master’s degree had given me many of the skills and competencies required for the teaching role. Feeling inadequate was and is still a weakness I tend to exhibit as a person because I am more of a perfectionist in my work. I always focus on getting a task done and I am never satisfied in my teaching until a task is fully completed. 
2.1 LIFE AS A NEW TEACHER
            At first, I felt that the students would question everything I taught them but surprisingly I realised that the students were more than willing to accept what I taught them. The previous teacher who I replaced was not a qualified teacher and was always absent so my presence in the classroom was warmly welcomed by the students. I learnt that it was not perhaps a good idea to judge the students when I had just began teaching. It is important for the teacher to understand the student, reflect on what the student’s work to understand how to meet the individual needs of the student (Connelly et al., 2020). Personally, I had concerns that the students would reject me as a teacher but to date this has not occurred which still seems a bit uncomfortable with me. I was a qualified teacher after all and I felt that my presence gave the students a sense of security. However, I was assigned a supervisor and mentor from by the school as is required by law to follow me as I carried out my lessons in my first year as a teacher. 
            My supervisor would come to my lessons every other week and this really made me nervous. The mentor was an experienced colleague of mine who had worked at the school for a very long time and they would give me tips on how to improve my teaching. Mentoring of newly qualified teachers plays a crucial role in supporting their professional development and confidence (Klages et al., 2019).  In the beginning, I felt that I mainly focused on trying to please the supervisor that I was doing everything right, but I later realised that it was the students who should be prioritised. I would get feedback after every lesson that my supervisor attended which I found very useful in my work. There were other problems as well such as me not knowing the names of all my students or lack of time to build the teacher to students’ relationship and the classrooms were large with about thirty students on average per class. According to Connelly et al., (2020) a teacher who reflects on the impact they have on their students can build strong relationships and have a positive impact on the classroom. Upon reflecting, every time I had my supervisor in the classroom, there were many thoughts running through my head like what if my teaching does not match the students’ expectations? Further, I worried about whether I would always give good explanations especially when it came to areas within the subject that I was not sure about. Klages et al., (2019) mention that, newly qualified teachers need support in their daily work and adequate information about what they are supposed to do without causing stress and insecurity. My mentor explained to me in a conversation with them that as a new teacher, these false fears had all been created in mind and I had to clear my head of such thoughts in my work.
            Suddenly these false fears in mind which plagued my role as a teacher had to stop after a conversation with my mentor. I then realised that having self-doubts in the beginning was nothing and I had to forget all the negative thoughts immediately and focus on the job at hand. In my career, I have now learnt to only put my focus on the job which I am doing now rather than focusing on unnecessary and external pressures. Similarly, this has helped to be more assertive in my career and to be more goal-oriented which has given me more confidence in the pursuit of my work. I am now more structured in my plans and I ensure proper communication to all stakeholders including my students and their guardians before undertaking any tasks which has now boosted my confidence.  Having guidance from my mentor has enabled me to learn how to embrace every opportunity as it comes in my career and that fear is nothing. However, besides having some confidence challenges at the beginning of my career, I was as well concerned with learning a new language-Swedish which I considered an obstacle to my new career aspirations. 
2.2 LANGUAGE SKILLS
            Additionally, I constantly felt that my Swedish language skills both speaking and writing were not that perfect since Swedish was not my first language. Language is important for our ability to structure and provide meaning to our experiences, shape our imaginations, express our ideas and feelings (Costa, 2010). Sadirova & Sydyk (2024) mention that, language is a very significant tool of reflection in speech, interpersonal relationships, culture and communication reflections and in self-refection. Further, I thought that I needed to improve almost instantly because of my fear of failure despite feeling more accepted by the students. In reflective practice, problems or challenges which arise are dealt with as they happen so the teacher can make changes to their reality throughout different tasks to maximise teaching and learning outcomes (Connelly et al., 2020). In communication, language is used to reflect social and cultural norms. Therefore, not being able to properly speak a language may cause a sense of loss, inadequacy and to restrictively operate in society (Costa, 2010). Furthermore, I had acquired some of my Swedish language skills from not only my “Swedish for migrants (SFI)” classes but also from the different jobs I had done while I studied at university to become a teacher.  The “Swedish for migrants (SFI)” course had some practical components which prepared me with some practical competencies so on the outset I looked very comfortable before the students during the lessons. Yet as time went on, I had to re-evaluate my knowledge or whether I had made the right choice in switching careers. I understood the responsibility which I had as a teacher to deliver but some of the duties which accompanied my job seemed overwhelming. Surprisingly, when I started teaching, my Swedish language improved gradually until when it stopped personally bothering me in my work. Ironically, my writing abilities in Swedish seemed much better than my speaking abilities. I learned that I had to embrace the pressures which came with working in a language as a non-native speaker. No extra measures had been taken by the school to ensure that I was linguistically comfortable which could have been due to the lack of certified teachers. Despite adjusting from working in one language to another, an even bigger challenge in terms of classroom management was yet to come my way. 
          

 2.3 CLASSROOM MANAGEMENT
[bookmark: _Hlk163281026]            On reflection, the task of managing classrooms with mostly teenagers was not always going to be an easy task. Successfully managing a classroom is central to the success of both students and teachers. Classroom management refers to anything a teacher does to promote student learning and instruction by organizing students, materials, time and space (Deaton, 2012). As a teacher, one is expected to be a leader but being a leader is not something that just happens instantly when it comes to teaching. A teacher should assert their control of the classroom but at the same time they need to have the trust of the students. Having confidence in one’s values and beliefs supports teachers in the construction of classroom environments in turn supports quality learning since reflection occurs both in and on practice (Connelly et al., 2020). More so, becoming a competent teacher requires knowledge in action, taking a step back and to reflect on practice by commenting and putting practice into words (Klages et al., 2019). In practice, I had to teach high school students ranging from the range of 12- 16 years which role did not actually suit my personality and this was a great challenge. I spent most of my time dealing with discipline issues in my lessons as opposed to the actual teaching. Teachers face difficult situations daily with students and yet they should meet the constant and diverse needs of these students (Markkanen, P. et al.,2020). I felt that the teacher training I received at university somehow did not quite prepare me for what was to come especially when dealing with teenagers. Even though I shared some of my sentiments with my colleagues, I did not share or communicate my feelings to my boss for fear of being deemed incompetent as a leader. 
2.3.1 Communication
            According to Gill (2003), Proper and clear communication of the process of change is needed because lack of good communication could lead to misunderstandings which might be perceived as a lack of commitment to change the status-quo in leadership. Effective communication at work bolsters good leadership within a classroom environment which ensures a more stable and productive working environment for both the teacher and the students. In the future as I pursue my career, I will very be open about some of the challenges I face at my workplace especially with my boss and disregard the fear of being thought of as not being competent. In sharing my experiences with my work colleagues as part of managing my classroom, will help to me ensure good behaviour in the classroom, ensure better results amongst the students and improve on my management skills. Learning how to share my feelings with my colleagues where necessary is part of emotional intelligence which is constantly required in teaching and in any leadership positions to create a positive learning environment.
[bookmark: _Hlk163587239]            Relatedly, good leadership needs a good measure of emotional intelligence to understand oneself and others while exhibiting self-control and self-confidence to react to others responsibly (Gill, 2003). I had to invoke my leadership skills from other fields where I had worked before getting into the teaching profession since my teaching job as well included mentorship. Teachers at all levels bring to their work environment their own learning experiences, beliefs and different aspects of their teaching practice (Deaton, 2012). Reflective practice could clarify challenging situations through identification of connections between own personal experiences and professional values (Markkanen, P. et al.,2020). Transferring the different skills from the different fields like administration where I had worked felt natural however, managing a classroom was unique and challenging because every day was different. Indeed, reflective practice is more than ‘thinking’ about what happens in a classroom because it gives meaning to the thinking while creating opportunity for teachers to develop a clear understanding of how to support education (Connelly et al., 2020). According to Deaton (2012) classroom management is very significant to student learning and teacher success which makes it important for teachers to reflect and view how They manage the classroom. Teachers both experienced and inexperienced are faced with unfamiliar challenges and tend to spend too much time on behaviour management despite them being qualified (Deaton, 2012).  Most of the challenges faced by teachers in the classroom relate to behaviour such as verbal aggression and verbal disruption (Markkanen, P. et al.,2020).   I heard to learn and as well improve on my classroom management skills gradually. Before my job as a fulltime teacher, I had worked with mainly adults but managing a group of students who were mainly teenagers was not an easy task. It was apparent that there was no one going to help me. Sometimes, I would get feedback from my work colleagues but ultimately, I had to manage the classroom myself, yet I lacked proper classroom management skills since I was just adjusting from a courtroom to a classroom. According to Markkanen, P. et al., (2020), teachers need support to learn how to respond to challenging behaviours of their students and this can be done through further training. 

2.3.2 Further training
            Recently, I have completed some compulsory continuing professional development courses provided by my job which have enabled me to acquire more professional language skills and broadened my understanding of the teaching profession namely, the practical part of teaching. Undertaking these courses has helped me develop effective strategies in differentiated instruction, learning new ideas and strategies of student inclusion such as adopting more flexible student learning options. Further, these short courses have as well enabled me understand motivation and its value in my teaching especially in creating an inclusive pedagogy for all students to feel safe and participate in the learning process.   I need to know more about classroom management and the professional doctorate degree I am pursuing will hopefully enable me to overcome some of the practical inadequacies and skills needed to further my teaching career to meet the students’ academic needs. According to Connelly et al., (2020) meeting the students’ individual needs supports child development in a positive way through the provision of different learning opportunities as part of the curriculum. During the free short courses attended, we teachers are asked to do certain teaching activities in the classroom with the students which we discuss as colleagues and give each other feedback. 
            One such assignment was when I asked my students to make PowerPoint presentations on any famous English artist of their choice. In this assignment the students were supposed to practise on their speaking skills. During the presentations, the students would mainly be assessed on their rhetorical or oral skills and how they catch the audience in their presentations. This assignment helped me assess the level of the students’ speaking skills while helping the students as well to improve on their rhetorical skills. Working through the practical skills and competences acquired through these short courses, I got an opportunity to include some students who I would normally miss during the normal lessons because of increased class participation. My realisation is that inclusivity as in the above example, is seemingly the key to academic progress and effective learning by the students. Amongst the students I taught, those who were strong theoretically exhibited lesser skills when it came to PowerPoint presentations. Relatedly in teaching practice, critical reflection is described as a constructivist act whose outcomes in planned activities could lead to social change (Hyde, 2021). Such change could be achieved by integrating the different skills into teaching and learning which I intend to make my focus because of the flexibility I get in my professional doctorate studies.
3.0 ANALYSIS
[bookmark: _Hlk163212158][bookmark: _Hlk163178964]            When I reflect on the main themes that emerge out of my narrative, there is a clear emphasis on skills such as teaching, language, communication and classroom management.  An individual critical reflection is grounded on the epistemological question of how meaning is constructed (Hyde, 2021). This focus therefore requires an urgent process of integrating certain skills into teaching based on my own epistemological assumptions. Ultimately, my epistemological assumptions and the requirement to understand their implications thereof have importantly offered guidance on what I consider authentic to include in my reflection. Epistemology concerns itself with how knowledge develops and how researchers interpret the world around them or specifically what an individual assumes as valid knowledge (Sanders et al., 2015). However, in interpretivism, both epistemology and ontology are connected since understanding social meanings is very crucial when making ontological assumptions. Ontology is referred to as the nature of reality (Goldkuhl, 2012). In interpretivism, all our truths or reality are socially constructed from our own perceptions and actions (Sanders et al, 2015). Theoretically, reflective practice stems from Vygotsky’s socio-constructivist theory which supports effective learning for both the teacher and the students to support their development by deeply reflecting on their teaching practice (Connelly et al., 2020). Critical reflection is based on a constructivist epistemology which perpetuates that knowledge is constructed from an individual’s action and interaction socially to form a rational worldview (Hyde, 2021). Therefore, this reflection adopts a constructivist epistemology and an objective ontology specifically from my own observations to address my experiences and knowledge I have gained as a new teacher. Our ontological assumptions determine the way we see and research our research objects and these objects include people’s working lives, management or the organisation (Sanders et al, 2015).  Therefore, I have learnt that my ontological assumptions affect how I perceive my beliefs, values, experiences in my role as a teacher, observer and a part of the reality. 
            Similarly, the practice of reflection supports the theory that teachers construct their teaching and learning basing on their beliefs, values and understanding (Connelly et al., 2020). Ethically, in reviewing their practice through reflection, teachers make their understandings and beliefs about teaching clear since reflective practice needs careful and clear consideration of any belief or knowledge (Deaton, 2012). An individual’s values are guided by our actions which is the basis of our judgement in terms of axiology which is a branch of philosophy that studies our judgements about values and indeed assumptions (Sanders et al., 2015).  Values are principles which people hold dearly at their hearts by which the live or die and these personal values are intrinsic in nature (Gill, 2003). Teaching involves building relationships and the teachers who reflect on their modus operandi are aware of the influence they have on the students they teach since such relationships can be used to offer valuable guidance needed in the students’ academic development. In some cases, students could on ethical grounds benefit from clear boundaries despite needing reflective and emphatic responses from the teachers (Markkanen, P. et al., 2020).  More so, having confidence in one’s values and beliefs supports teachers in the construction of classroom environments which leads to quality learning (Connelly et al., 2020). 
4.0 CONCLUSION
            In conclusion, it can be maintained that in reflecting upon one’s past experiences as a teacher, a lot has been learnt, experienced and embraced regardless of whether it was positive or negative. All these experiences are very significant in teaching to ensure good classroom practice and form one’s career progression and development. In sharing my experiences as a teacher in a reflective manner, it can be argued that I have gained new knowledge and understanding. Particularly, it has been important to critically reflect on the different skills and experiences such observations which will only enhance my performance and improve my pedagogical skills.
            With inspiration of Gibbs’ reflective model which is based on Dewey’s assertion that we learn by doing, this reflection evaluates experiences in my early years as a teacher while highlighting some aspects encountered in pursuance of my work. Therefore, reflective practice has been said to be good since it helps one learn from their past experiences. Reflection has been described as an important human activity through which people recapture, think and evaluate their experiences and therefore working with these experiences is very central to supporting and enabling quality education.  This reflection as well offers insight into my own experiences in teaching such as language barrier, insufficient class management and teaching skills. With hindsight, it could be argued that I should have been more open-minded than what I thought, been more realistic perhaps and with more clearly focused goals in my work. This understanding has been a teaching moment for me as it has provided valuable lessons, to me now and in the future.
             In future, I intend to ensure sufficient planning and flexibility into my teaching and classroom management. Indeed, reflecting critically has enabled me to consider some challenging issues and questions about my teaching career which I was not aware of especially in managing a classroom and my role as a teacher both in the class and socially in a broader context. One of my future goals is to be more aware of role as a teacher beyond the classroom and embrace more of my personality and values as an individual socially to benefit my career positively. After thinking about my reflection, I have learnt to accommodate more flexibility in my teaching. I intend as well to exploit my experiences from the different fields I have worked into the teaching profession.
            Further, I will ensure as well that I build more professional networks with other teachers or even with some of my work colleagues and I will share my experiences with them. Gibb’s reflective cycle was very helpful in aiding me when reflecting on my work experiences. Indeed, I have had conversations with some of them and we have agreed to meet monthly to discuss how we improve on our classroom management skills. My decision to speak with some of my colleagues regarding my experiences will ease the pressure on me as I expect to gain a wealth of experience from them. Ultimately, I must embrace dialogue with some of my colleagues especially the more experienced ones if I intend to continue improving on my communication.
            Lastly, through self-assessment I realise now that I plan my lessons much better since I already know and understand the requirements of my students. Better planning has helped me adapt my teaching to suit the different needs of my students even though it is still a gradual process. However, I need to be able to understand and clearly mark my own achievements during the process for me to not derail my successes or make instant corrections where I make mistakes. This will take some more experience to achieve together with the necessary resources such as information and knowledge from my professional doctorate studies.
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