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Critically analyse the strategies for promoting inclusivity in a given UK curriculum.
Early Years Foundation Stage in England

In this essay, there will be a critical analysis for the many strategies of how inclusivity is promoted within the Early Years Foundation Stage in England. According to (Evans, 2007, p. 2), the definition of ‘inclusion’ within an education context is to ‘reduce educational failure and maximise potential for all children’. This definition is very applicable to the Early Years Foundation Stage because the main goal of the Foundation Stage is to ensure that ‘every child deserves the best possible start in life and the support that enables them to fulfil their potential’ (Department For Education, 2017, p. 5). Both the definition and objective of the curriculum connect because they both mention the importance of reaching the upmost potential within education. There are many strategies in promoting inclusivity in Early Years Foundation Stage. Strategies such as attending every individual child’s needs within the classroom, understanding how children with special educational needs are supported and also talking about the importance of learning English as a Foreign Language through play and active learning within the classroom. The Early Years Foundation Stage in England took effect in September 2008 and it is established for children aged from birth to five years old. 

The Early Years Foundation Stage in England is a curriculum which sets out standards for learning, development and the care of children aged from birth to five years old. The methods of learning that Early Years Foundation Stage provides is for learning through games and play. There are seven areas of learning and development to help successfully shape this Early Years Foundation Stage. These are areas such as communication and language, physical development, personal, social and emotional development, literacy, mathematics, understanding the world and expressive arts and design. The Early Years Foundation Stage aims to believe that ‘every child deserves the best possible start in school’ and the chance to fulfil their potential (Department For Education, 2017, p. 5). At the early years of a child’s life, that is when the child develops more rapidly. That it why it is important for a child to be learning in the right way at that age because it may have a major impact on his future. There are four primary principles that are believed to shape a great setting for early years education. The first principle is the understanding that ‘every child is a unique child’, the second principle is that children learn to be independent and strong through ‘positive relationships’. Thirdly, the principle emphasises on the importance that children learn and develop well in ‘enabling environments’. The final principle is understanding that ‘children develop and learn in different ways’ (Department For Education, 2017, p. 6). The principles all mention ways to help increase a positive and successful early years curriculum. The fourth and final principle mentions the importance of understanding that children ‘learn in different ways’ and it highlights the inclusion of children with special educational needs and children who have disabilities. In these principles, there are traces of how inclusion can be met within this standard of learning for early years education. As mentioned previously, the importance that all children learn in different ways, which focuses on support for ‘children with special educational needs and disabilities’ (Department For Education, 2017, p. 6). The second principle emphasises the significance of ‘positive relationships’, this could mean pupils relationships amongst other pupils and teachers. The way inclusion is hinted here is because by creating a positive relationship, the teacher would need to find a level of trust and confidence within the relationship with each pupil. This can be generated by teachers meeting children’s individual needs within their education. Another way this can be created is by the teacher having a strong interaction with the pupil so the pupil will have that confidence in knowing that the teacher can help them progress to their best (Department For Education, 2017, p. 6). 

The Early Years Foundation Stage puts a huge amount of importance on how to have success in their settings and one of the principles they aim to promote is attending children’s needs. This is an important way that inclusion is promoted within this early years curriculum. The third principle in the Early Years Foundation Stage frameworks highlights the importance in responding to children’s ‘individual needs’ (Department For Education, 2017, p. 6). This way inclusion is significant here is because in the principles of the curriculum, it is believed that children learn and develop at their best when they are in ‘enabling environments’. When they are in environments that they are comfortable in, that it is when they exceed at their highest potential. In the early years curriculum, the way children’s individual needs are met is by the early years teachers understanding the interests and capabilities of each individual pupil. According to (Fisher, 2013, p. 25), it is a ‘key task of the early childhood educator to identify precisely’ what the ‘children already know and can do in order to build on their existing competences’. The reason behind the concept of the practitioner knowing information about the interests and skills of their pupils is so that the teachers can plan out their lessons to meet the individual needs of each pupil. Also according to Fisher, planning lessons ‘that is tailor-made for each child’ (Fisher, 2013, p. 25). By doing this, it can help expand and increase learning by enabling a comfortable environment for the pupil. (Fisher, 2013, p. 59) believes that a way children’s individual needs are encountered in Early Years Foundation Stage is by the curriculum allowing learners to learn at ‘their own pace and their own way’. That is in fundamental way of identifying the way children’s individual needs are met in the Early Years Foundation Stage. In the Early Years Foundation Stage framework for the curriculum, it also highlights in the principles that ‘children develop and learn in different ways’ which relates to children learning at their own pace and their own way (Department For Education, 2017, p. 6). In the early years curriculum, meeting children’s needs can occur in a different way but an essential way for teachers to recognise what needs the children may require can be recognised by observation. Observation is done by the teacher watching, listening and noting down personal characteristics and the performance of each individual child; the development of the child, how the child interacts with others and features like behaviour and attitudes. However, according to (Louis, 2009, p. 21), she believes that by observation, ‘practitioners often underestimate the extent of children’s early knowledge and understanding’. Louis puts major stress on how learning can not be underestimated. Stella Louis believes by doing this, it can have massive repercussions on the child ‘achievements and prospects’ (Louis, 2009, p. 21). The reason this can occur is because our society is made up of ‘different cultural groups’ who have different perceptions and ideas on what they know and understand about learning through play (Louis, 2009, p. 21). This is key because observation has an important role in identifying children’s interests and needs; it leads to teachers planning and addressing each individual’s requirements within the classroom. This is why learner’s capabilities can not be underestimated, because it will affect their growth in their academic learning and can have an impact on their future. In an education environment, it is crucial for the learners to be comfortable and have a positive relationship with the teacher and pupils. This is how confidence would get built for the learner and how the learners can excel the most in his early years education.

The following approach of inclusivity in the Early Years Foundation Stage is the support of children with special educational needs and disabilities. Every child is a ‘unique child’, that is the first principle of the Early Years Foundation Stage framework (Department For Education, 2017, p. 6). This principle links with the fourth principle which focuses on the importance that all children are different and learn in their own way which includes ‘children with special educational needs and disabilities’ (Department For Education, 2017, p. 6). In the early years framework, it states that all schools ‘must have arrangements in place to support children with special educational needs or disabilities’ (Department For Education, 2017, p. 31). The Department of Education states in the ‘Special educational needs and disability code of practice’ that a child or young learner has ‘special educational needs if they have a learning difficulty or disability which calls for special educational provision to be made for him or her’ (Department for Education, 2015, p. 285). Another way to recognise if a child has special educational needs is if a child has ‘significantly greater difficulty in learning than the majority of others of the same age’. The ‘Equality Act 2010’ sets out many legal obligations for schools, early years providers, post-16 institutions, local authorities and others to have towards disabled children and young people. The Equality Act states that children with special educational needs and disabilities ‘must not directly or indirectly’ be discriminated, harassed or victimised (Department for Education, 2015, p. 16).  An important legal obligation which links to a method of inclusion in the Early Years Foundation Stage is that schools ‘must make reasonable adjustments’ for the children with special educational needs. Also to provide ‘aids and services, to ensure that disabled children’ are not at a ‘disadvantage compared to their peers’ (Department for Education, 2015, p. 17). An important feature of the Early Years Foundation Stage is that children with special educational needs receive extra support. This is important because at the very beginning of the framework for the Early Years Foundation Stage, it states that ‘every child deserves the best possible start in life and the support that enables them to fulfil their potential’ (Department For Education, 2017, p. 5). Children with special educational needs and disabilities receive enough support to ensure they are getting the best out of their education therefore this portrays the level of inclusivity that the Early Years Foundation Stage provides for children with special educational needs and disabilities. The Early Years Foundation Stage follows many different criteria’s, one of the criteria’s that stand out is the ability to maintain a good ‘partnership’ system ‘between practitioners and with parents and/or carers’ (Department For Education, 2017, p. 5). In this day, having a relationship between parents and teacher is common and very much influenced for the benefit of the child’s academic growth. In the book ‘Parents, early years and learning’, it is stated that a child with special educational needs learning is ‘more effective, both at home and in a setting’ when the ‘practitioner work together with parents’ (Wheeler, Connor, & Goodwin, 2009, p. 39). This is done by sharing observations about the child by both parents and teacher so they can combine their thoughts on how to help the child most effectively and plan ‘together’ (Wheeler, Connor, & Goodwin, 2009, p. 39). This is how inclusivity is conveyed within the Early Years Foundation Stage for children with special educational needs. This is important because parents see the child in a different environment at home and teachers see the children in the school setting, this can then help create a good plan for the child so he can effectively improve on his education and his home life. However, there is a setback that is very common when understanding how to recognise which children need special educational needs. Many children who are registered as children with special needs are ‘summer-born children’, this is because the children are seen as ‘less able’ (Fisher, 2013, p. 48). Whereas that is not always the case, the fact that they may have not been ‘alive long enough to be judged fairly alongside children who are perhaps 11 months older’ (Fisher, 2013, p. 48). That is the one negative that occurs when recognising which child has special educational needs because when a child is assessed in a class, they are assessed with everyone in the class, ‘irrespective’ of the age difference in their year group (Fisher, 2013, p. 48). 

A significant scheme of promoting inclusivity in Early Years Foundation Stage is by encouraging children from different cultures to learn English as a second language within the classroom. Lev Vygotsky emphasised a huge amount on the importance on culture and how ‘culture’ affects ‘cognitive development’ (McLeod, 2014). If a child grows up in a foreign country with a complete dissimilar culture, however they move to England and join an early years school, it would be a complete different environment and culture to them. It can affect their learning because firstly there would be a language barrier and secondly there would be a complete change in culture which may be hard to adapt to. The Early Years Foundation Stage shows how vital it is to concentrate on the seven areas of learning but two of the seven areas mention, ‘communication and language’ and ‘personal, social and emotional development’ (Department For Education, 2017, p. 7). Many children join the early years education in England when ‘English is not their first language’ (Guilfoyle & Mistry, 2013, p. 63). The Office for Standards in Education suggest that ‘pupil learn more quickly when socialising and interacting with peers who speak English fluently’ (OFSTED, 2013, p. 4). Jean Piaget expressed the importance of learning through play in early childhood. According to (Guilfoyle & Mistry, 2013, p. 65) an ‘effective practice for children learning’ English as foreign language can be ‘reflected through role play’. It is believed that role play influences the learners to ‘develop important concepts and learn key language items in English’ (Guilfoyle & Mistry, 2013, p. 65). Role play is heavily influenced in Early Years Foundation Stage for concerts that children and young learners do during festive seasons in school. Role play is also a concept that can be a class learning activity which the teacher can plan for the pupil’s entertainment. This is very important way if promoting inclusion in the early years curriculum and teaching English as a foreign language. Another way of promoting culture in the Early Years Foundation Stage is by ‘songs and rhymes’ (Jarvis, 2013, p. 47). Songs and rhymes are ‘common techniques used in the foundation stage’ and they play a ‘vital role in developing children’s interests for another language’ (Jarvis, 2013, p. 47). It is believed that ‘sharing nursery rhymes and songs are particularly valuable strategies in developing language with the first six years’ of your life (Jarvis, 2013, p. 48). Learners learn at their best by ‘imitation and repetitive action’, so this identifies how learning and memorising a English song has a great impact in learning English as a foreign language (Jarvis, 2013, p. 48).  In early years education, singing and nursery rhymes are a very fun and enjoyable way to learn. Singing ‘songs’, ‘rhymes’ and telling ‘stories’ is a great way to ‘stimulate active learning’ (Louis, 2009, p. 42). By doing this, it is simulating active learning and providing inclusion for children from different cultures who are learning English as a foreign language.

[bookmark: _GoBack]In conclusion, the Early Years Foundation Stage aims to provide inclusion to its maximum potential. The early years curriculum aims to believe that ‘every child deserves the best possible start in school’ and the chance to fulfil their potential (Department For Education, 2017, p. 5). To reach the aim for every single child to receive the best possible start can only happen by every child being treated equally. A positive way to increase a comfortable and confident relationship between teacher and pupils is by the teacher attending their child’s individual needs. The teachers need to be making sure that they are meeting the needs by understanding the interests and capabilities of each individual pupil. By knowing this, they can create a plan and idea on how to teach each individual child most effectively. Another essential way of inclusivity and equality being promoted in the Early Years Foundation Stage is by understanding that all children learn in different ways, including ‘children with special educational needs and disabilities’ (Department For Education, 2017, p. 6). The way inclusivity is provided for children with special educational needs is by receiving support to keep them on track with their peers. There can be negative techniques in recognising which children need special educational needs because some children who are ‘summer-born’ may be seen as less academic but that may be just because their peers may have lived longer and experienced more (Fisher, 2013, p. 48). Finally, a significant way of inclusion in Early Years Foundation Stage is by teaching children from different cultures English as a foreign language; which is done by learning through play and active learning within the classroom. The aim of the curriculum is to provide every child with best possible start to their education, that only can be done by every child being treated equally. 
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