Introduction
‘Learning’ is an ever-developing extremely wide topic, which has always highlighted differing viewpoints on its meaning and how it is carried out. However, a main theme that seems to arise with theorists like Vygotsky, Dewey, Piaget and Montessori, as Mooney (2000) presents, is that the child should be centre to the learning. This is also mentioned in The Foundation Phase Curriculum (2015) and in Donaldson’s Successful Futures report (2015). In order for teachers to teach alongside these, including the Donaldson (2015) four purposes (figure 1), it is important that the teacher knows pedagogy surrounding teaching and learning in order to support the child’s development. Grigg (2015, p.131) reiterates, ‘all teachers are expected to have a broad professional knowledge of teaching, learning, assessment and behaviour management strategies, a secure grasp of the curriculum that they are to teach, and knowledge of their own professional development needs’. This essay will focus on a specific learning event which I observed during classroom observations. In this case, my observation focuses on questioning and explorative talk, which predominantly supports the Constructivist and Social Constructivism schools of thought, which are child-centred too. Tandon (2017, p.1) uses Bruner as an example, ‘the constructivist learning approach emphasises upon the learner and their construction of their reality through their interaction with world and discussions with others (Bruner, 1986)’.

[image: ../../../../Desktop/Screen%20Shot%202018-10-13%20at%2016.32.31.png]Figure 1: Four purposes of new pending curriculum. Taken from Donaldson (2015)’s Successful Futures report.





Donaldson (2015)

While carrying out these observations I made sure I considered BERA (2018)’s Ethical Guidelines for Educational Research. Examples of this is that I chose to anonymise the school and the children involved, consent was given by the parents of the children in the class to the class teacher and School X gave me consent to carry out my observations; all in coherence with these BERA (2018) guidelines.

As some background context, ‘School X’ has 417 pupils in total, aged 3-11 years old and is located to the East of a city in South Wales. The last Estyn inspection was carried out in September 2014 and School X scored an Estyn grade of 2 which results to ‘good’ overall. It is mentionable that School X have a 26.6% free school meal rate, which is higher than the national average. The reference for the information on School X has been removed for the purpose of protecting the school’s identity, but it has been gathered from the official Estyn report and the school’s website.

During my time at School X, I realised the importance of the learning environment playing a massive part in the role of facilitating the learning also. As Leimanis-Wyatt (2010, p.12) writes, ‘a stimulation environment makes for a stimulated child’. If the child is not in a learning enriched, facilitated classroom then their learning will not develop as well, which I will focus on in this assignment also.

Observation
My chosen observation took place in a year two classroom within School X, consisting of children ages 6-7 years old. Year two is the highest age of children in the Foundation Phase, so this curriculum is still being followed, but at the most difficult levels of the learning strands.
The children in my class had been looking at ‘outer space’ as their topic of the term. This topic was suggested by the children, Pluckrose (2000, p.68) highlights the reasoning behind doing this, ‘it has not been chosen by the teacher because s/he believes it will interest the class’. The children obviously have an interest in said topic to want to focus on it for a prolonged period of time, therefore, it should engage them and they will connect to the learning better.
As part of this topical work, the class had previously read a book together called ‘Man on the Moon’ by Simon Bartram (Figure 2).

[image: mage result for man on the moon book]Figure 2: Man on the Moon book by Simon Barton, front cover. Taken from Goodreads website (no date).







Goodreads (no date)

Leimanis-Wyatt (2010) emphasises the importance of the carpet area of the classroom as a ‘whole-class gathering area’, I saw this to be true as during the classroom activity of my observation, the children all gathered on the carpet area with the teacher and she re-read the book to the children. This action of re-reading the book, coheres to Watson (1930)’s laws of learning, which he proclaimed two of these being ‘frequency’ and ‘recency’, so from this stance, the children would have the book fresh in their memory. The book is about a man called Bob who lives on Earth and works on the Moon, and his journey to the Moon every day for work and what he gets up to while being there. The teacher then led a class discussion about the book and some of the things Bob does on the Moon and on his commute. The teacher also then asked what the children would take to the Moon if they were to go. The learning event I observed took place in this class discussion on the carpet with the teacher and three children, in this case I’ve changed the names of the children to keep them anonymous. Figure 3 is a transcript of the talk I recorded. After this class discussion finished, the children returned to sit at their tables and had to write in their work books either a list or a piece of writing (ability dependant) saying what they would take to the moon with them and why.

Figure 3: Transcript of talk that took place with the teacher and a small group of children during class discussion.
Teacher: Ok, so children, what are some of the things we learn that Bob does in a normal day in his life?
Child A: Crosswords! Bob does crosswords when he drives the rocket on his way to work.
Teacher: Yes, he does do crosswords. Do you think he does a lot of crosswords on his way to work?
Child A: Yes.
Teacher: And why do you think that?
Child A: Because it takes him a long time to get to the Moon.
Child B: A really long time!
Teacher: Why does it take him a long time, do you think?
Child B: The Moon is really far away.
Teacher: Good. And what else does Bob do?
Child C: Miss, if Bob drives the rocket to work, how does he do his crosswords? Because you’re not allowed to drive and do crosswords and if he puts it down then it will press all the buttons on the rocket.
Teacher: That’s a good question because I’m not allowed to drive and use my phone, so I don’t think you’d be allowed to drive and do crosswords.
Child A: My Mammy isn’t allowed on her phone when she drives either.
Teacher: Maybe they have special crossword holders on the rocket?
Child C: I hope they don’t fall off on the floor.
Child B: Maybe his friends hold it for him?
Teacher: But his friends don’t go to the Moon, do they? Where do they go?
Child A: To Mars and Pluto!
Child B: Woah! That’s really far away!
Teacher: So we know Bob takes crosswords to the Moon with him but what would you take to the Moon with you?
Child C: I would take some food so that I could feed myself and the aliens.
Teacher: Child C, you’ve been doing some really good thinking on the carpet today so you can have a Dojo point!
Child B: *Turns around and faces Child C and smiles* Good answer! *Gives Child C a thumbs up*.

I chose to observe this lesson and classroom discussion as I knew the learning style of questioning and explorative talk would be used, alongside metacognition. Cubukcu (2009) supports this idea of metacognition and children directing their own learning, which was shown in this example of talk. There were also elements of co-operative learning and big concepts were discussed which involved a lot of thought. As it was a discussion, I noticed the natural ‘flow’ of the conversation and therefore, learning, which is a theory that Csíkszentmihályi (1996, 2008) identifies. I also felt that the discussion that I recorded showed signs of De Bono (1985)’s Six Thinking Hats (Figure 4) which I saw various displays of around School X, which interested me.





Figure 4: Edward de Bono (1985)’s Six Thinking Hats explained.
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The de Bono Group (no date)

I thought it was important to observe this kind of talk because as Pluckrose (2000, p.30) states ‘as human beings we relate our thoughts and feelings through language’, so you can gain an understanding of the children’s current knowledge and thoughts surrounding a topic. In coherence with Jablon (2010, p.24) observations “provide specific examples of what children know and can do”. This is something I will take with me into my future practice when looking to observe. However, as the children were restricted to the carpet area for this task, some would argue that it may have restricted their thinking ability. Moyles (1992, p.39 presents Jones & Jones’ idea ‘if the teacher is going to work with the whole class from a whiteboard, blackboard or other focal point, then the location of the carpet or the seating arrangements must enable all children to see clearly from a comfortable position without unnecessary movement (Jones and Jones, 1986: 242)’. However, this contrasts with what Moyles (1992, p.60) also presents about Susan Isaacs’ idea ‘’it is stillness we have to justify, not movement’ in the primary classroom (in Smith, 1985: 68)’. This raises the question of if the children had been allowed to move around the classroom while this discussion is going on, would they have come up with deeper thinking, would they have just been distracted or would it be completely impractical. This is definitely something I would like to trial within my classroom but to do this the furniture layout would need to be considered.
So that I could record this talk mentioned, I used a structured observation but with a naturalistic approach, in the sense that the children were in a normal classroom activity but it was still structured as the activity was planned before-hand. The specific method I used was a written observation method, in this case, that of note-taking. I found this method to be beneficial as it was quick and easy for me to write down exactly what was being said. On the other hand, this was not the best method in the sense that I did have to rush what I was writing to keep up with the discussion, which could have slightly affected the accuracy of the recording. Also, it raises the potential idea that as some of the children saw me sitting close-by with my notebook, were some of them a little shy and this reserved their input to the discussion and whether or not there would have been a slightly different outcome if this observation was carried out by a familiar member of staff or the observation was secretly recorded and I was not present. For example, Myhill et al. (2006) explain how they think video observations could be successful, which is a possible tool I could have used. However, The Department for Children, Education, Lifelong Learning and Skills (2008 p.11) at the Welsh Assembly government say, ‘when engrossed in their work children are absorbed in the activity and may appear to be unaware of what is happening around them’, if this is the case then me being there should not have affected the children’s involvement or behaviour within the task. With regards to future practice, if it is suitable to the individual learning activity I am observing, I would use this method again as I did personally find it effective.
Learning Theories
As previously mentioned, the main learning theories that relates most to my learning event and topics of questioning and explorative talk is that of constructivism and social constructivism. Although these share a similar basis and both follow the Socratic way of teaching (Wilberding, 2014), they do have differences, which will become apparent. This section will now focus on these schools of thought to begin with, but also discuss other learning theories which both relate, build on and/or contrast with them.
As Jordan, Carlile & Stack (2008, p.55) explain, ‘for constructivists, learning is an active process through which leaners ‘construct’ new meaning’. This links to my learning activity as although the children were not physically active while learning, as such, they were active as they were discussing the book and topic all together on the carpet were actively involved in said discussion. This style of active learning is acknowledged by Brooks (1999) ‘as long as there were people asking each other questions, we have had constructivist classrooms’. Although there are many theorists who are constructivists, the main ones I will focus on will be John Dewey, Jean Piaget and Jerome Bruner.
Aubrey & Riley (2016, p.6) summarised Dewey’s belief on learning, ‘he promoted the idea of learning by doing and experimenting’, cohering with the constructivist approach and supporting Piaget’s theories. Although Dewey is predominantly constructivist, he is also social constructivist too as Aubrey & Riley (2016, p.6) identify, ‘he contended that learning should focus on practical life experiences and social interaction rather than the more traditional and staid manner of instruction and rote learning’, which is a social constructivist belief and a belief that is shared with Vygotsky. This belief also links back to Donaldson (2015)’s Successful Futures report, who emphasised the importance of experiential learning for the upcoming curriculum in Wales. However, Dewey does contrast with this report also as he states in his book that ‘education should address what the person needs to know at the time, not prepare them for the future’ (Dewey, 1897) in Mooney (2000, p.5), which completely disagrees with Donaldson (2015)’s belief on the pending new curriculum and lifelong learning for children. Dewey also agrees with Bruner’s theories because they both acknowledge the importance of socialisation (although differing views on importance) within learning but also agree that the learning does still take place without this as learners still construct their own meaning. Dewey’s theories relate to my observation as the children were ‘doing’ in the both discussion and writing processes and they were using others to develop thinking, in a non-traditionalist way.
Unlike Dewey, Jean Piaget is very much a true constructivist. He described children as being ‘lone scientists’ (Fosnot, 2013), completely disregarding the possible social aspect to learning. Aubrey & Riley (2016, p.34) explain, ’Piaget saw children as constructors of their own knowledge, taking information from the people and objects in their environment and making meaning from them’. Although he acknowledged that children could get this information from people, he did not mean the actual social aspect to that. This fits in with my learning activity as the children were taking information from the people in their classroom. Piaget’s emphasis on the learning environment really does make me realise the importance for this and is something I will carefully consider in my future practice. Piaget (1985) also believed that when children learn new information, they try to fit it in to their previous knowledge, which he otherwise referred to as ‘schemas’, (process shown in figure 5).
[image: ../../../../Desktop/Screen%20Shot%202018-10-16%20at%2015.47.11.png]Figure 5: The process Piaget (1985) believes children acquire new information to previous information.








(Surgenor, 2010)
This was modelled within my learning event as there was evidence that the children were using their past knowledge in the questions they were asking and through the discussion (Figure 3). For example, Child C had previous knowledge that it is not legal to drive and use a mobile phone, and was enquiring that thought to his inquiry on Bob. Pluckrose (2000, p.35) also supports Piaget’s theory on this, ‘children are enquirers, bringing past experience allied to a sharp imagination to almost every situation in which they find themselves’. However, Piaget would disagree with my learning event in the sense that he would not have liked the idea of the adult being so heavily involved, ‘Piaget believed children needed every possible opportunity to do things for themselves’ (Mooney, 2000, p.62). This completely contrasts with the social constructivists like Vygotsky and Bandura, who emphasis other people in aiding learning in an individual.
Jerome Bruner ‘was in favour of children constructing knowledge in a scientific manner (Aubrey & Riley, 2016, p.102), which links to Piaget’s belief of children being ‘lone scientists’ (Fosnot, 2013). Bruner was a strong believer in discovery learning and although he was predominantly constructivist, did agree with an idea put forward by Vygotsky called the Zone of Proximal Development (ZPD) (Vygotsky, 1978), and came up with the scaffolding theory. Aubrey & Riley (2016, p.109) clarify, ‘Bruner extended the idea of scaffolding even more, because he considered that scaffolding was flexible and evident in all aspects of a child’s learning’. To put it simply, Bruner believed that when acquiring new knowledge, children may need an adult there to support this and act as a scaffold. This was evident in my learning event as the teacher was questioning the children and even corrected Child B when he/she thought Bob’s friends went to the Moon with him (figure 3). Jordan, Carlile & Stack (2008, p.55) would support this method, ‘by investigating the origins of a wrong answer, the teacher can uncover the learner’s thinking processes, subsequently challenging and refining faulty mental constructs’. Bruner’s theories of scaffolding learning do suggest that a higher level of scaffolding, if needed, could have increased the learning outcome.
Social constructivism has the same foundation except it highlights the importance of another person as an aid to get this learning out of an individual. Kim (2001) explains that ‘social constructivists view learning as a social process’ and deepens this explanation with ‘meaningful learning occurs when individuals are engaged in social activities’ (Kim, 2001, p.3). This also supports my chosen learning event as the children were socialising with peers and their teacher, using each other to develop their own knowledge and thinking. The social constructivist theory I will look at is Lev Vygotsky.
With regards to social interaction, ‘Vygotsky believed that this interaction contributes to children’s construction of knowledge - to their learning’ (Mooney, 2000, p.83). Vygotsky is a true social constructivist, although he did agree with Piaget that personal experience formed knowledge, he added that social experiences were just as important. Vygotsky (1978) created the Zone of Proximal Development (ZPD) (figure 6). Vygotsky explains the ZPD is ‘the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem solving under adult guidance or in collaboration with more capable peers. (Vygotsky, 1978: 86)’ Aubrey & Riley (2016, p.51). In the example of my learning environment, the Vygotskian theory would say that the children would not have achieved as high level of learning from the discussion if it had not been for the teacher to facilitate and ask the appropriate questions. However, we will never truly know this as you cannot have the same discussion again but without the adult input because the children would already remember what was discussed last time.
[image: creen-shot-2016-09-20-at-7-46-14-pm]Figure 6: Vygotsky’s ZPD (1978)





(Edufolio, 2016)
Another learning theory that my learning event touches on is that of Behaviourism, this is due to the ‘Dojo point’ given to the child for good level of thought, hence the positive reinforcement aspect. The idea behind Dojo points is that every child in a class as a profile on the Dojo class website and when they do something good they received a Dojo point to their profile, these points then get exchanged for a reward at the end of term.
Burrhus F. Skinner is a believer of the effectiveness of positive reinforcement (Skinner, 1938) within this school of thought. His theory is called ‘supposed behaviour is determined by consequences, such as positive and negative reinforcers, and the application of these will increase the possibility of a behaviour occurring again’ (Aubrey & Riley, 2016, p.60). With this theory in mind, Child C should contribute to classroom discussions again and share his/her thoughts, as when they did that in my learning, event they were rewarded with a Dojo point for their level of thought (Figure 3). Ollerton (2004, p.73-74) adds to Skinner’s positive view on reward systems, ‘another argument used in favour of a merit mark or reward system is it reflects real life that, as adults, we are rewarded by what we are paid’. This links back and supports Donaldson (2015)’s view that the new curriculum should be relevant to real life. Although, one argument is whether rewards systems are needed or if things should just be expected of children, as Ollerton (2004, p.72) presents, ‘students who come into any classroom are quite capable of working hard without the teacher needing to offer carrots of merit marks to motivate them’. This raises the questions of if rewards systems are encouraging children’s behaviour or if they are placing an expectation within them that they need a reward for something instead of being intrinsically motivated. A head teacher (Crowe, 1995) highlight this negative aspect, ‘’the tables raise aspirations, which is a good thing, but they also foster unhealthy competition; if there are winners there must also be losers’ (Crowe 1995)’ (Ollerton, 2004, p.76).
These theories and theorists are all aspects I will keep in mind for my future practice. I shall use these through trial and error and seeing what works best with my individual class at the present and aspiring to get the most out of my learners, taking into consideration learning theories and their individual needs, taking the learning environment into consideration also.
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Poster Write-Up
The learning environment has always been a vital aspect to children’s learning, Leimanis-Wyatt (2010) explains the importance of this and that the ‘much research shows that children who feel engaged in their classroom are more receptive’ (p.12). Bilton (1998, p.35) takes this belief further and stated how Blenkin and Whitehead (1988) believe that ‘the most neglected and misunderstood dimension of the planned curriculum is the creation of an environment or setting in which education is to take place’. Moyles (1992, p.35) also builds on this idea but brings in Entwhistle (1988, p.249)’s view that the effectiveness of the learning area is the responsibility of the teacher. Due to these beliefs, I have carefully considered my ideal learning environment, in this case for a Foundation Phase classroom; I shall now explore some of its main features.
One of the main aspects of my ideal learning environment is my outdoor learning area. The effectiveness of outdoor learning is obvious through Fiennes et al. (2015) report; and with the Welsh Government’s Foundation Phase (2015) Curriculum emphasising the importance of learning outdoors for children’s learning and development, and Donaldson (2015)’s Successful Futures report highlighting the importance of experiential learning, something which takes place outdoors as White (2014, p.10) identifies, I felt this was vital. Dewey (2011) also talks about the importance of a ‘hands-on’ approach to learning, which is something that takes place naturally outdoors and something that I would provide and facilitate for in my outdoor learning area.
Bilton (1998, p.ix) reiterates the importance of having an outdoor learning environment and how ‘it should be available every day alongside the indoor class and throughout the year. Outdoors, children have space, freedom, fresh air and time to work at their current interests. It is an area to which young children are naturally drawn’. Hence, not only would I have an outdoor learning area but it would also be available for children to use in their free choice time, but there would also be lessons and activities held there. By doing this it would not only support the learning done in the classroom but also make the skills learnt transferrable. Woods (1995, p.57) re-establishes this idea, ‘what we do outside at schools feeds what happens inside and resources it, and vice versa. It has significance for every curriculum area’. Therefore, I think it is important to have this area accessible from within the classroom at all times.
Bilton (1998, p.2) emphasises the importance of the outdoor area being focused on just as much as the indoor area and how it is sometimes overlooked (Blenkin and Whitehead, 1988, p.35). I think that it is important that the outdoor area keeps up with the topical work that goes on inside the classroom too. Both Tann (1988) and Kerry & Eggleston (1988) support the idea of topic work throughout primary education and providing consistency and fluidity through this. Wyse et al. (2018) also provide a more current validation of the benefits of topic work as opposed to more traditional, categorised subjects which don’t promote holistic learning as effectively. Hence, why I have not included any furniture in my academic poster of the ideal learning environment within my outdoor learning area as I would regularly change the layout, equipment and materials. Bilton (1998, p.38) echoes this idea and emphasises how having fixed equipment in the outdoor environment can seriously restrict play, and therefor, learning, and not take into consideration what equipment the children would like, which seriously contrasts with the Welsh Government’s Foundation Phase Curriculum (2015) of child-centeredness. Linda Thornton (2016) explains the importance of this in the outdoor environment for explorative talk within children, ‘providing an interesting and ever-changing environment for children to explore is an ideal way to develop their curiosity, provide opportunities for them to ask questions, and to talk about things they have discovered’. As these kinds of provisions within schools provide opportunities for teachers to use questioning and encourage explorative talk with children, this can produce learning events such as the one I have previously explored. Outdoor learning does provide opportunities for the teacher to observe children too, as there is lots of natural play which takes place in outdoor learning areas, which Welsh Assembly Government’s Department for Children, Education Lifelong Learning and Skills (2008) identifies as being good opportunities for observation. Although, Estyn (2011) argue that ‘teachers tend to assess children’s learning less often and less well outdoors than indoors. They do not track the progress children make in developing their skills outdoors well enough’. Therefore, I believe that these opportunities need to be available where possible within my learning environment so that the children’s interests, progress and difficulties can be easily tracked by teachers.
With regards to equipment, one constant would be that I would ensure to include natural materials to provoke heuristic play, identified by Goldschmied & Jackson (2004), which also creates opportunities for child-led play, an approach firmly supported by Montessori (1909, 1949) and her theories. Linda Thornton (2016) also supports this idea and states, ‘natural materials are perfect resources for use in heuristic play sessions when children are developing their creative and critical thinking skills’. This also links back to explorative talk and questioning, not only by teachers but by children too, as these items can give opportunities for the teacher to lead conversations and question children but also encourages the children’s curiosity and thoughts on the materials and hence, create experiential learning that have the potential to lead to learning events. Heuristic play also encourages flow which Csíkszentmihályi (1996, 2008) identifies as being optimal for a child’s learning outcomes.
Another reason I wanted to include an outdoor learning area into my classroom environment is because of the learning opportunities it provides children in relation to high challenges, risk taking and problem solving to make safe and well-thought judgments on these risks. This also links back to developing cognition and explorative talk, and opportunities for questioning. Estyn (2011) highlights how The Foundation Phase (2015) focuses on children ‘using the outdoors to experiment, explore and take risks’, which solidifies this idea. White (2014, p.11) raises concern on the effects of children not learning to manage risks ‘children are seriously disadvantaged if they do not learn how to approach and manage physical and emotional risk. They can become either timid or reckless, or be unable to cope with consequences’. Learning to manage risks is often something which is not addressed within the classroom environment, so it is invaluable to have this taking place in the outdoor learning area. This will provide children with skills for life and starts lifelong learning from an early age.
An outdoor learning environment will also provide children with behavioural difficulties and additional learning needs such as ADHD, a physical outlet for them to release some energy and have time away from the indoor classroom if needed. Austin (2007, p.1) echoes, ‘it has always amazed me how differently children behave outside the classroom. Whatever the purpose of going outdoors the children and I always seemed to return in higher spirits’. This is vital for child centred-ness and children’s wellbeing. With Estyn (2011) and White (2014) both supporting this idea of the outdoors being beneficial for children’s behaviour and wellbeing also.
Wellbeing of children is another main aspect to my ideal learning environment. Children’s wellbeing is highlighted in the Foundation Phase Curriculum (2015) through the area of learning of ‘personal and social development, well-being and cultural diversity’ and has been brought to light by Donaldson (2015) in the Successful Futures Report also. Although, I have kept it in mind throughout the whole planning of my learning environment which Pluckrose (2000) would support, there are several areas it is a focus of.
Moyles (1992, p,38) explains, ‘many primary teachers prefer to have the opportunity to bring the whole class together on to a carpeted area rather than talk to the children when they are seated at tables’. My carpet area is in my learning environment to support the children’s wellbeing and to encourage opportunities for questioning and explorative talk. Mosley (1996)’s Circle Time can also be implemented here, which Bliss, Robinson & Maines (1995) agree with, and it is also a strategy used daily in Primary schools in this country. Children are given time to talk, express feelings and discuss important concepts and topics. By incorporating this into the classroom, and through talking, children have chance to practice their speech and acquire language alongside their thinking and cognitive skills, which turns into explorative talk. Vygotsky (1934) believes that the development and language and thought should cohere and go hand in hand, as it does in Circle time. Hence, the carpet aspect of my learning environment is vital.

Conclusion
To conclude, by observing and witnessing my learning event, I saw how questioning from the teacher and other children, and explorative talk can be used as a catalyst for learning. I observed the children using each other’s contributions to the discussion to develop their own thinking by their responses. Although my observation coheres with several constructivists views, it mostly supported Vygotsky’s theory of learning, as social constructivist, and his Zone of Proximal Development (Vygotsky 1978) which I looked at in this assignment. My learning event was invaluable to me in the way of seeing these school of thoughts in a practical, real-life example and I now feel my understanding of them has improved. I will take this knowledge forward with me when doing my teaching practice and make sure I use my own self to facilitate the learning of children as much as possible, without taking the discovery element away from them.
Also, from spending time in School X, I feel that my knowledge and understanding of the importance of an effective learning environment has significantly gained. I now understand that everything in the learning environment within schools has a purpose and reason. I will be very aware of this when I am on my teaching practice and will make sure I am aware how to use the environment to get the best out of my pupils.
I will also ensure that whatever I do within my teaching and classroom environment, I will always be reflective of it, an idea which Grigg (2016) supports. Some things may not work for individual classes or children so even though something has lots of research, it does not necessarily mean it will always be effective.
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The White Hat calls for information known or needed. "The facts, just the
facts.”

The Yellow Hat symbolizes brightness and optimism. Under this hat you
explore the positives and probe for value and benefit.

The Black Hat is judgment - the devil's advocate or why something may
not work. Spot the difficulties and dangers; where things might go wrong.
Probably the most powerful and useful of the Hats but a problem if
overused.

The Red Hat signifies feelings, hunches and intuition. When using this hat
you can express emotions and feelings and share fears, likes, dislikes,
loves, and hates.

The Green Hat focuses on creativity; the possibilities, alternatives, and
new ideas. It's an opportunity to express new concepts and new
perceptions.

The Blue Hat is used to manage the thinking process. It's the control
mechanism that ensures the Six Thinking Hats® guidelines are observed.
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Assimilation

e Occurs when a learner
perceives new objects
or events in terms of
existing schemes or
operations. This
information is
compared with existing
cognitive structures

 This has occurred when
existing schemes or
operations must be
modified to account for
a new experience

Accommodation |

Equilibration |

e This is the master
developmental
process, encompassing
both assimilation and
accommodation.
Anomalies of
experience create a
state of disequilibrium
which can be only
resolved when a more
adaptive, more
sophisticated mode of
thought is adopted
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Graph: Zone of proximal development: Vygotsky

Zone of proximal development
Focused teaching






g2 v g s . s e s
TN S ——
L ————
L T ——
T ]
S ———
i gy g s o o
A T ——
B T ——
[ ——————
e —
T —————
T —————

[ ————




