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Action points from Heike 
Action Points:

1. Indent quotes on both sides
2. Ensure you capitalise names of theories and acts and put the year of publication behind them.
A excellent first essay, with many good points, well done Sarah!


An examination of the factors that influence children’s behaviour - both positively and negatively - within a learning environment. 


This essay explores various factors that can influence children’s behaviour – both positively and negatively – within a learning environment. It considers key influential theorists, alongside relevant school policies and practices to manage behaviour effectively that show and provide an understanding of these influences, while also considering the personal characteristics that shape behaviour. The discussion will explore Skinner’s Behaviourist Theory (1953), Bronfenbrenner’s Ecological Systems model (1979), and the Biological Model. Understanding these influences enables educators to create supportive, inclusive environments that encourage positive behaviour and reduce barriers to learning. 

 The NSPCC claims that “Behaviour is natural form of communication” (2023), as it can reflect a child’s needs, emotions and experiences. Children’s behaviour is shaped by internal and external factors, including personal characteristics such as individual learning needs, emotional regulation and past experiences. Behaviours displayed in the learning environment may communicate unmet needs or emotional difficulties. The NSPCC (2023) highlights that behaviours perceived as undesirable often have underlying causes, reinforcing the need for thoughtful behaviour policies and strategies. 

An important factor influencing children’s behaviour is their external environment. B.F. Skinner (1904 –1990) introduced the Behaviourist framework of Operant Conditioning (1953), which emphasizes how behaviour is shaped through responses to stimuli using positive and negative reinforcement. Reinforcement increases the likelihood that specific behaviours will be repeated (Aubrey and Riley, 2019, p. 70). Positive reinforcement has been used widely in schools and has had a significant impact on shaping children’s behaviour (Aubrey and Riley, 2019, p.72).  Skinner discovered that when a behaviour is reinforced, it is more likely to recur. Behaviour could be modified using reinforcement. In the case of negative reinforcement, the avoidance of an unpleasant experience can also strengthen the likelihood of the behaviour occurring (Aubrey and Riley, 2019, p. 73). Operant Conditioning Theory can be applied in educational settings to manage children’s behaviours, reduce disruptions and encourage the repetition of positive behaviours.  For example, Tenby Primary school implements a ClassDojo points system (ClassDojo, n.d) that rewards pupils for positive behaviours, a reward system, such as completing homework and being helpful. Pupils may also get stickers or a “Star of the Week” certificate. This is an example of positive reinforcement, where accumulated points allow pupils to select a reward (Tenby Primary Behaviour Policy, 2026). This approach is widely used in schools through reward systems and behaviour policies and in Welsh schools where positive behaviour support aligns with the Curriculum for Wales (Welsh, Government, 2022).  Conversely, negative behaviours may result in the loss of privileges, such as break time. For pupils with SEND, behaviour management strategies include access to a sensory room, preferred toys and consistent verbal praise which support engagement and emotional regulation which reinforces positive reinforcement. Behaviourist approaches aim to minimise undesirable behaviours, with negative reinforcement considered more effective than punishment for prevention (Aubrey & Riley, 2019, p. 78). Skinners Operant Conditioning Theory helps explain how behaviour in school can be shaped through reinforcement and consequences using positive reinforcement and negative reinforcement and shows how environment and teaching practices strongly influence behaviour. 

Bronfenbrenner’s Ecological Systems Theory (1979) explains how children’s development and behaviour are shaped by multiple interacting environmental systems. He proposed a model made up of hierarchical layers, each influencing the child directly or indirectly (Evans, 2025). At the centre is the Microsystem, which includes the child’s immediate surroundings such as home, school, family and peers – the environments they experience daily. The next layer, the Mesosystem, refers to the connections between these microsystems, such as the relationship between home and school or parents’ involvement with the child’s school. The Exosystem includes external structures that do not involve the child directly but still impact them, for example a parent’s workplace or local authority decisions about resources and funding. The Macrosytem encompasses wider cultural values, societal beliefs and laws that shape the broader context in which a child grows up. Finally, the Chronosystem represents the influence of time, including life transitions, technological change, war and historical events (Evans, 2025).  Together, these layers demonstrate how experiences at one level can create ripple effects across others, showing how disruptions in any system can impact a child’s everyday behaviour and well-being. It has been emphasised that all professionals and families must work together with the child’s best interests at the centre of decision-making (Aubrey and Riley, 2019, p. 150). Bronfenbrenner also advocated for greater support for disadvantaged families, and his work influenced the development of UK social policy initiatives such as Sure Start (1998), which aimed to provide early intervention and family support. His theoretical contributions had a substantial influence on wider social policy (Aubrey and Riley, 2019, p. 151). Bronfenbrenner suggested that improved communication between these systems play a crucial role in supporting a child’s overall development (Aubrey and Riley, 2019, p. 150). His research showed that pupils achieved better educational outcomes when communication between home and school was effective, while negative parental attitudes towards school could hinder a child’s development (Aubrey and Riley, 2019, p. 153). A child’s behaviour in school can be influenced by factors within their wider environment. Instability or disruptions at home or within the Mesosystem may reduce their capacity to engage positively in school. By considering what is occurring within the child’s immediate systems, practitioners can better understand the underlying causes of behaviour (Aubrey and Riley, 2019, p. 158 – p. 159). Inclusive school culture and community support can promote positive behaviour, with parental engagement projects such as Springboard (Springboard, 2023). Tenby Primary has a policy that supports inclusive approaches and emphasises parental communication. As stated in the policy, “The class teacher reports to parents about the progress of each child in their class, in line with the whole–school policy” (Tenby Primary, 2024, p. 6). 

The Biological Model argues that some behaviours arise from innate biological factors such as brain development, genetics and physical health. Baron-Cohen (1995) supports this model through his research on autism, highlighting neurological differences that affect empathy and social understandings and interpretation of others’ intentions (Costandi, 2011). He explains autism is neurological and biological, and the differences in a child’s behaviour is linked to brain development. Central to his work is the theory of ‘Mind Blindness’ (1995) as characteristics of autism (Costandi, 2011). The concept of Mind Blindness overlooks the role of emotions and the ability to interpret other people’s thoughts and feelings. He argues that autism is not a mental illness, but a disability relating to social functioning and the capacity to adapt to changes (Costandi, 2011). With autism, behaviours may come across as difficult as the child may not understand social cues, have a rigid interest in routines, need predictable routines and have an intense focus on specific subjects (Costandi, 2011). According to Tsou et al. (2024, p. 1) research shows that school environments can be overwhelming for some autistic pupils, particularly when spaces are noisy and crowded. This reinforces how biological differences can influence a child’s behaviour and can lead to behaviours being misinterpreted as non-compliance. According to the Department for Education (2015, p. 25), biological factors emphasise the need for consideration for inclusive approaches in schools by making education more personalised. By recognising these influences, it allows educators to respond to behaviours to support learning and positive development. In Wales schools adopt practices that align with the Biological Model. The education system in Wales promotes inclusive programmes shaped by evidence-based frameworks such as the National Autistic Society (2025) who work with local authorities, which then schools can adapt teaching methods and environments accordingly. According to Carmarthenshire County Council (2025), teachers are encouraged to use clear and precise language, use visual supports and apply sensory aware approaches, in which helps neurodivergent pupils to participate. It is also mentioned that schools have key staff and ALN Coordinators that plan and personalise pupil’s support. By embedding these adaptations into school life in schools in Wales aim to create inclusive supportive environments that help reduce behavioural misunderstandings and promote positive engagement. This aligns with the Additional Learning Needs (ALN) Code for Wales (2021), which requires schools to identify, assess and provide tailored support for pupils with additional needs through IDPs and person-centred practice. The Code also states that Pupils with SEND must not be excluded for behaviours arising from unmet needs, emphasising the importance of adapting the learning environment and teaching strategies to meet their biological and developmental differences (National Autistic Society, 2026).

To conclude, children’s behaviour is shaped by a wide range of interconnected factors.  Theories of development, school and national policies, everyday practices and individual personal characteristics all contribute to how children respond within a learning environment. Adopting a holistic approach that recognises each child’s uniqueness – including their environmental context, emotional needs and personal capabilities is most effective in promoting positive behaviour and learning.  No single theoretical model can fully explain behaviour; therefore, an integrated perspective is essential. When schools draw on multiple frameworks and consider behaviour as multifaceted, they are better equipped to understand pupils’ needs and respond in ways that support their overall development. 
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