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Rationale
This briefing paper will look at inclusive practice in depth, looking at what inclusive practice is and why it is so important for education in Wales. There are various legislations and policies relating to inclusive practice which will be researched and discussed. The paper will highlight the reasons for inclusive practice and barriers that some have which exclude them from their peers or from various areas of education, these barriers including disability, gender, race, culture, background, appearance and beliefs. Providing children with an inclusive classroom where they learn and engage with peers promotes an inclusive society for them to grow up into (Liew, 2016). Ensuring inclusion within a mainstream classroom is beneficial for all children in the classroom, Liew explains that encouraging children to understand the cultures of others and to support children in their classrooms who have ALN, builds on their respect for others and develops a want to help, building their ability to empathise with others less able than them. This in turn prepares them integrate well with others in their everyday life outside of school. This briefing paper will also look at the proposed ALN reform which is currently being developed, looking into how with could affect inclusion for schools in Wales. With the new ALN reform changing our educational system, it is an ideal time to improve and plan for inclusive practice and is crucial for the future of education.


Definitions
Inclusive practice has been given many definitions relating to inclusion and the importance of inclusion, one being from NASAN (1998), who explain that inclusive practice means meeting the needs of all individuals, they state that inclusive practice is a specific goal within mainstream settings that cannot develop naturally without implementation. Another definition for inclusive practice, is from the Centre for Studies on Inclusive Education, (2018). The CSIE aim to support inclusion and challenge exclusion, they believe that inclusion is equally valuing everyone, children and adults, aiming to increase involvement of all students and rebuilding cultures, policies and practices within all schools supporting diversity. They wish to minimize the learning barriers that children with different ethnicities or with additional learning needs encounter in a mainstream school, ensuring the same opportunities for all. The CSIE want us to reflect on failed attempts for inclusion and take action based on this, and to stop viewing students as an issue that needs attending to and instead view them as tools which support learning, also being aware of each students right to an education. They also believe in inclusion for staff and so therefore there is a need to provide a healthy work environment for all teaching and teaching support staff. The CSIE want society as a whole to recognise the importance of inclusion within education and for schools to advertise this across their communities so the public can develop a better understanding of the role of their local school. When it comes to inclusion in schools for all children, as Thomas, Walker and Webb, (1998) point out, it is assumed that they are incapable of discussing their own education due to a lack of understanding, whether this be due to age or ability. Whereas this may be the case for some children with special educational needs, teachers are reluctant to approach the matter with all children. Therefore, teachers and other education professionals plan for their education the way they see fit, which often lacks complete inclusion for every child. It is for this reason that you need to begin to bring children into the planning of their education, asking them about their own learning and ways of learning such as how they feel they could be better included into the mainstream classroom. Inclusion is not simply planning ways for children to become included and engaged within the classroom activities but to also include them in the planning process for their own learning. Including children in the planning process will motivate their learning and willing to join in, creating learning that is relevant to them as well as building on their self-esteem and confidence and therefore encouraging them to contribute and engage with others, leading to supporting their peers to become included as well. (Potter, 2008). Open Society Foundation, (2015) explain that children learn and grow better together and that being amongst peers of different beliefs, abilities and cultures encourages learning and understanding of others. These young diverse experiences can shape the way in which they interact with others and their view of the world, building their respect, concept and open mindedness. 

Legislation and Policy
The Equality Act 2010 came into force to replace all other equality legislation, including the Disability Discrimination Act and Race Relations Act so they all came under the same umbrella. The act protects anyone from being discriminated against, for any reason, in all settings such as schools (Department for Education, 2014). The governing body is liable for any violation of the Equality Act for all publicly funded schools. They also hold all responsibility in regard to the Equality Duty and it’s two elements: the general duty, which could also be called the School Action Plan or School Development Plan and the specific duty. The three aims of the general duty, are that all schools are required to abolish all discrimination, harassment and victimisation and provide equal opportunities for all children, making the curriculum accessible to all and to promote healthy attitudes towards all, no matter their ability, gender, race, culture and so on. As for the specific duty, this requires all schools to give published evidence of how they are meeting the requirements of the general duty. Documents must be kept on the implementation of the general duty such as the opportunities provided for all children, their achievements, policies and procedures for equality along with methods for assessing and reviewing the school’s action plan, this information will need to be accessible to anyone who may want to read it (Hills, 2012). According to the Children’s Commissioner for Wales, (2018), The UNCRC state in articles 28 and 29, all children have the right to an education no matter their race, gender or disability which is steered towards their individual ability and interest and that these are fully utilised. Under Article 24 of the UN Conventions on the Rights of Persons with Disabilities (2008), all persons with a disability have the right to an inclusive education and must be equal to all others, receiving equal opportunities, and are not excluded from mainstream school due to disability. UNESCO Convention against Discrimination in Education (1960), interdicts any form of limitation within education for all persons with disability preventing their exclusion from a mainstream classroom, according to the UNECSO, it is necessary for the development and implementation of policies and procedures which enforce inclusivity for disabled children within all mainstream schools. Under Article five it is mandatory for the inclusion or parents or legal guardians in the decision of the school their child attends and that their wishes are respected whether or not the child has a disability. 

How Children are Supported in Wales
The City and County of Swansea’s Inclusion Policy, (2012) aims to develop better understanding of cultures and policies and procedures throughout their schools, recognising and encouraging children’s individual learning needs and showing their entitlement to inclusion. They plan to develop a curriculum in which diversity is respected and valued, working with agencies to offer services to pupils that are accessible for all. The Welsh Government, (2017) ensure children with SEN receive a statement, which is a statutory assessment carried out by the local authority concerning the child’s educational requirements so they can receive extra support, in mainstreams schools. Working for inclusion children with additional learning needs within all mainstream schools is so important in Wales right now, as it currently stands, special schools are the minority with 41 out of 1,521 schools in Wales being a special school (with and without post 16), an average of 1.9 per county across Wales (StatsWales, 2017). Therefor it is incredibly important to ensure inclusive practice is evident for children with additional learning needs in the mainstream schools and not just within the Learning Support Centres that are offered in limited mainstream schools. Every school in Wales has an appointed SENCO to work individually with the child and their family, planning provisions for effective learning, using the their IEP, observing the child’s learning and progression and reflecting on how well support and strategies have worked for the child. This extra support will provide the child with equal opportunities and ensure their inclusion in the classroom. The Additional Learning Needs Educational Tribunal Bill (2016), has been introduced to the National Assembly for Wales and strives to completely rebuild the system, supporting children to become involved in the planning process for their individual learning. The terminology for SEN will be changed to ALN (Additional Learning Needs) and therefore the title ‘SENCO’ will become ALNCO, this will hopefully have a positive impact of the way children with additional needs are viewed, stopping others from seeing them as ‘special’ or different and to understand that they simply need more support to achieve. Early identification of needs will be paramount, using better communication between agencies, this will allow for earlier intervention, (Welsh Government, 2016) for a child with ALN, early recognition of needs could have a massive impact for their inclusion in the classroom, others will understand their needs sooner and the child can receive the attention and assistance required to integrate them into activities in the classroom. According to SNAP Cymru, (2018), many improvements have already been presented such as extending the age the system will support young people with ALN, from a maximum of age 19 (depending on provision after age 16) to age 25. SNAP Cymru discuss the abolishment of statements in replacement of Individual Development Plans (IDP) which will have more detail on each individual child’s progression and development through education, including what interventions have been made, how successful they were, when they were implemented and who carried them out, this will then be followed by review dates and set outcomes, and IDP could be far more beneficial towards the child’s inclusion compared to having a statement as a statement of needs declares the child’s disabilities and needs whereas an IDP will explain how to support the child’s needs and what implementations would encourage inclusion for them. The Welsh Government will be expecting all IDP’s to be followed by all schools and colleges to the best of their ability and that all teachers and educational professionals must provide the support that each child needs, these will be frequently reviewed and monitored. Within the new ALN reform, SNAP talk about how the new ALN Code of Practice will set out the legal framework and will include guidance assessable for educational professionals which will be easily implemented, this will ensure that all educational professionals understand and are able to follow the framework, allowing for successful results across Wales. Another proposal SNAP discuss is for the local authority to offer advice for children and young people and their parents or legal guardians, meaning if a child is being excluded in school and would need, they, or their parents is able to seek support. It has also been said that the Welsh Government will be providing guidance for circumstances in which a disagreement arises and how to settle them, offering advocacy and support, a parent of child may also have the right to appeal to the ALN Tribunal regarding a child’s IDP. 

Summary
Inclusive practice in schools is to ensure to inclusion of all children, including those with disability, regardless of disability, gender, religion, culture, background or appearance. However, to stop exclusion we need to teach understanding in all classroom and provide support for those who need it, ensuring equal opportunities and inclusion for every child. Inclusive education not only promotes learning for these children but the children around them, while they work together and build friendships, they learn diversity, socialisation and better perception of those who are different from themselves. The Equality Act 2010, the UNCRC, the UN Conventions on the Rights of Persons with Disability and the UNESCO Convention against Discrimination in Education are all frameworks that ensure inclusivity and promote diversity throughout education, giving every child the right to and inclusive education and not to be excluded for any of these reasons. There are provisions in welsh school today to ensure inclusion for all, such as the Inclusion Policy set up by Swansea council, this policy works to develop understanding of differences to stop exclusion due to reasons including ethnicity or religion, they want more schools to learn about all cultures and beliefs to prevent misconception and exclusion. The aim is to build respect for others, no matter their background and not to treat them any differently because of this. Every school in Wales also has an appointed SENCO to work individually with children who have ALN to work closely with them to develop a unique learning plan which will help provide them with an inclusive education and present them with equal opportunities. The new ALN reform, which is currently being developed, is hopeful to further inclusive education in Wales by removing the phrase ‘special’ which has previously been used to describe a person with additional learning needs to help others understand that these children may just need more support in their learning than others. The reform also aims to provide each statemented child with the alternative IDP so they are able to have unique learning strategies to help include them in mainstream learning. 
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