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Introduction

During this assignment I will be using a pseudonym for the child in this research to protect their anonymity. The child’s name used will be Lucy. The approach is used to engage the reader and create a more immersive narrative along with continuing the anonymity and protection (Yu, 2008).  
 
Parents’ permission to overserve Lucy within a school setting, 





Female, Age: 3 years and 4 months 

Background of Lucy 
Lucy is 3 years and 4 months old. Lucy began full time Nursery 5 months ago. The Teaching staff are concerned about Lucy as she is a shy character. Lucy gets very upset in the mornings when leaving mum to begin school. The staff have noticed that Lucy interacts very well with one child within the class. Furthermore, Lucy struggles to interact with other children and will only speak to one teacher. This nursery class has 27 children and 4 staff. The teaching staff decided to reduce Lucy’s time in school by 1 hour in the hope that she becomes more settled and gains more friendships.  

Aim
The aim of the study is to observe Lucy (3 years old) within a nursey setting when left by Mum. In addition, an observation on Lucy’s emotional and social development will be analysed. 








Time sample observation
Method used: Lucy will be observed every 10 minutes over a 1-hour period. This method will be used to grasp the research aims, whilst allowing Lucy the freedom to create these social engagement opportunities. 
	Time 
	Others present 
	Actions & Reactions 
	Language & expressions 
	Emotions 

	9.00am 
	· Children 
· Teacher 
· Support assistant 
	Walking in with teacher. Holding teacher’s hand. 
	Shouting “mam”
	Crying, distressed. 

	9.10
	· Children 
· Teacher 
· Support assistant
· Lucy
	Sat on chair in the corner of the room. 

Teacher approached. 

Sitting on teacher’s lap. 
	Non-verbal,  
	Sobbing.

	9.20
	· Teacher 
·  1 child 
· Lucy 
	Teacher is talking to Lucy and another child. 
Lucy and another child walk to the home corner holding hands. 
	Lucy: nods head 
Another child: “You come play with me, yeah.” 
Lucy: nods head. 
	Stops crying. 

	9.30
	· Lucy
· 2 other children 
	Lucy in home corner, holding a doll, feeding the doll an apple with her friend.

Another child tried to join in. 
	Lucy: You eat all you dinner ok. 
Another child: Do you want egg 

	Smiling. 
Laughing.





Angry

	9.40
	· Lucy 
· 4 children 
· Teacher 
	Lucy is sitting around a writing table. Drawing a image of herself. 
	Teacher: what colour hair have you got? 
Lucy: Me got brown hair. 
	Smiling 

	9.50
	· Lucy
· 4 children 
· Teacher
	Lucy is picking up the pencils putting them in the pencil pot. 
	Teacher: Tidy up time everyone.  
Lucy:  Tidy up time. 
	Smiling, Happy. 

	10.00 
	· Teacher 
· Lucy 
· All children 
· Supporting Assistant 

	Lucy and all children sitting on red milk mat. Holding hands up.  
	Teacher: Who wants milk? 
Lucy: Puts hand up
	Happy. 






Observation 1 – Time Sample 

Lucy gets distressed when mum leaves at the start of school. Additionally, Lucy finds it difficult to interact with other children in the class and other teachers. When the mother departed, Lucy sat on her regular chair within the corner of the nursery and sobbed whilst playing with her ‘favourite’ toy.  One of the teachers approached Lucy, Lucy seemed fond of this typical teacher and sat on their lap. After such engagement, Lucy began to settle and became more upbeat by smiling and laughing with the teacher.  Lucy was then approached by a class friend and asked lucy if she wanted to play. Lucy nodded her head slowly but surely and left the teachers lap and walked to the home corner whilst holding her friend’s hand. 

When Lucy and her friend were playing with the dolls within the home corner, Lucy was pretending to make food and her friend was serving the food to the dolls. Lucy spoke to the doll and said: “You eat all your dinner, ok?”
Both, the friend, and Lucy were smiling, and the friend said: “Do you want egg?”
Lucy seemed amused with this and started laughing with her friend. Another child within the nursery tried to join in with the fun by picking up the spatula. Lucy frowned and moved away from the other child immediately.  The class was then instructed to draw a picture, Lucy sat on a table with three others. Lucy decided to draw a picture of herself, Lucy remained quiet and stayed focus when drawing. The teacher asked Lucy what colour is her hair? Lucy responds instantly with ‘me got brown hair’ Yet continued drawing her hair with the pink pencil. When asked to tidy up, she repeated what the teacher said with ‘Tidy up time’ and put the pencils back after herself. 

Conclusion 
Throughout this observation, Lucy does show signs of separation anxiety. Such signs were shown by Lucy as she still tends to get upset when departing from her mother before school. 
This correlates to Pound’s (2011) suggestion, that young children have a built-in signalling system to which triggers a response to mothers, such system promotes the mother protective behaviours and instincts. The teacher said she is reaching her milestones but tends to get upset when left on her own which is natural within these early stages of nursey. Malik and Marwaha (2018) propose that milestone competencies are to measure and track progress of the following examples within infants, growth in the motor, cognitive, speech-language, and social-emotional domains. This particular milestone reviews the stages of social-emotional development and determines if the interprofessional team needs to intervene effectively upon the identified social-emotional problems. However, it is the couple that have become separated, the mother and the child. Henceforth, it not just the child that will need to readjust but the mother also (Schaffer, 1977).  

Additionally, Lucy is particularly close with one of the teachers who almost fulfils this ‘Motherly’ role throughout Lucy’s time within the nursery (Ailwood, J., 2007).  Lucy does enjoy her company and feels confident around this teacher which is a positive. On the other hand, from a critical standpoint is Lucy achieving this milestone and dealing with her separation anxiety or has she replaced the problem rather than learning to cope with it.  Furthermore, Lucy has one close friend within the nursery and is very protective of this friend, particularly the scenario within the housing corner where she frowned and removed herself when other children tried to intervene (Fox, and Boulton, 2006).
Lucy is polite when spoken to and instructed to complete activities, she is socially competent for her age and clear within her speech compared to others within the class.  Henceforth, Lucy may be less engaged by those that are not at the same level of her capabilities (Rubin, 2013). 




Recommendations 
To improve Lucy’s emotional and social development, I do believe her favourite teacher needs to take a step back and not fulfil this motherly role as is potentially restricting her from finding coping strategies and managing the separation anxiety with her mother (Hock, and Schirtzinger, 1992).
Additionally, Lucy needs to socially engage with other children, a recommendation would be collaborative tasks with various children (Tolmie, Topping, Christie, et al, 2010). I feel there was an opportunity within the drawing task for the teachers to pair the children up with partners.  Furthermore, the use of empowerment could be implemented, for example, Lucy to take up a leadership role within the class or activity to instil confidence and social engagement (Livari and Kinnula, 2018). 
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Event sample observation: 
Method used: Lucy will be observed over a 1-hour period when engaging with multiple events and scenarios which both surround emotional and social development.  
	Time 
	Antecedent 
	Interaction 
	Communication 
	Speech 

	1.00pm 
	Lucy is sitting in a circle. Teacher asks what area would you like to play in? 
	Teacher asks Lucy, would you like to play outside?
	Lucy nods head and walks outside holding another child’s hand. 
	Non- verbal 

	1.16pm 
	Lucy walks over to sand area holding another child’s hand. 
	Lucy and another child fill up the sand bucket together. 
	Lucy stands holding and biting her fingers whilst smiling.  
	Non-verbal 

	1.24pm
	Lucy walks over to the water tray with another child. 
	Lucy is filling up the jug with water then tips it out.  
	Lucy passed the bucket to a child. 
	Lucy says “want it” 

	1.36
	Lucy’s friend leaves to work in a different group.
	Lucy is on her own in water tray. 

	 Lucy is crying.
	Non -verbal 

	1.45
	A girl walks over to Lucy 
	Lucy and the girl look at each other. 
	Girl: Why you crying? 
Lucy: nods her head. 
Girl: You sad? 
	Lucy says “Yes” 

	1.48
	Teacher walks over to see Lucy. 
	Teacher sits down next to Lucy 
	Teacher: what’s the matter? Come and sit with me.  
	Lucy says ‘yes’

	1.55
	Lucy sits with teacher around red circle table.
	Lucy is drawing a picture with teacher.
	Lucy is smiling at the teacher. 
	Non-verbal

	2.00
	Lucy gets coat and bag. 
	Lucy waves at everyone. 
	Waves 
	Lucy says “Bye everyone”








Observation 2
Lucy when asked what area to play in, she did not respond and awaited the teacher to dictate. Lucy nodded to play in the outdoor area, whilst Lucy was walking over, she grabbed her friend’s hand and started filling up a water bucket, she emptied out the water bucket and spoke to her friend by saying: ‘’want it?”. However, the friend left to work within a different group, this caused Lucy to become upset and starting crying. A girl came over to Lucy and asked, “why are you crying” and Lucy “nods her head”. The girl responded “yes’. However, Lucy walked away from her and sat by the teacher where she began to draw. Lucy became settled rather quickly was back smiling. Lucy finishes school an hour earlier than all the other children. The teachers decided to do this in hope that Lucy would settle more with a reduced school day. 

Conclusion
Lucy makes eye contact and smiles showing interest in others and toys, Lucy does seem low in confidence throughout this process and less engaging with others she is not comfortable with. The moment Lucy felt fear and separation she immediately looked to find comfort by searching for her ‘favourite teacher’. Thus, missing out on the opportunity to play with a new friend who was looking to socialise with Lucy.  (Pittman, Keiley, Kerpelman, et al, 2011) proposed that a child with positive expectations of self and others is more likely to approach the world with confidence, along with tackling situations and finding solutions. However, infants whose emotional needs have not be consistent or adequately met may approach the world comfortless and unpredictable by shrinking from challenges or hiding from it in all together (Lally, 2010). Furthermore, Lucy does show confidence when it is home time. Lucy runs to get her coat and waves shouting goodbye to all the children. Ekeland, Heian, and Hagen (2005) suggest with time and guidance Lucy will gain confidence throughout the school day if there are interventions put in place to support self-esteem and confidence. 


Recommendations 
A key implementation would be supporting Lucy’s social engagement by create opportunities for Lucy to be out of her comfort zone and getting to know other members of the class. An example would be during break time to hand out fruit or milk to other children within the class (Whitehead and Greenier, 2019).  Lucy’s speech is very advanced and hitting above her milestone on speech (Sachs, and Devin, 1976). However, lucy needs to be encouraged to speak more within the class to develop confidence and to enhance her social engagement (Buchan, B., 1990). Lastly, have Lucy to finish school the same time as the other children, this will allow Lucy to have a longer duration to create opportunities to enhance her social and emotional engagement (Elfer, Greenfield, Robson et al., 2018).
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