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Compare and contrast two different play-based approaches, including critical analysis of the curricula guidance. (1,500 words.)
Play-based approaches within the domain of early years education act as an essential guidance for nurturing the holistic development of young children. The premise of play-based approaches is implemented by practitioners, where practitioners will support children with acquiring knowledge, skill and comprehension through the world of play. (Nolan, 2018).  In Wales, there are two noteworthy play-based approaches embedded within separate frameworks. These frameworks provide the ideology and structure for practitioners to enrich children’s experience and integrate experiential learning through the world of play (Welsh Government, 2015a). Like each other, both the foundation phase framework and the curriculum for Wales framework share a common denominator of incorporating play-based learning into the curriculums of young learners on a local and national spectrum. 
The first framework that will be a focus is the Foundation Phase framework which was first introduced into Welsh primary schools and nurseries in 2010 (Welsh Government. No date).  The foundation phase framework focuses on young children that are aged between 3 and 7 (Welsh Government. No date). The notion behind this framework is that young children thrive under a play-based approach of learning, which heavily integrates independence, inquiry, firsthand experience and creativity with the goal to make children’s learning journeys more effective, purposeful and transferable (Taylor, et al. 2019).  The foundation phase framework can be understood through using Vygotsky's theory of zone of proximal development (Vygotsky, 2011). This theory projects the idea that independence, inquisitive learning and engagement with their environments is based on the interactions that is of opportunity between the learner and the educational setting they reside in (Vygotsky, 2012). The foundation phase prioritises learners’ confidence and engagement with their educational environments, for the child to engage in their activities with the purpose of building key skills but also to facilitate their curiosity, imagination and holistic development. (Chaiklin, 2003). By applying this theory to the foundation phase framework practitioners can provide rich opportunities for learners through collaborative play, where the learners have the opportunity to build rapport with their peers as well as their educational environment (Chaiklin, 2003).
A report composed by Graham Donaldson in 2015, as encouraged by the Welsh government was based on a systemic review regarding the foundation phase’s current curriculum (Donaldson, 2015). Graham Donaldson’s review was a reaction to the raised concerns of the educational curriculum at hand serving a transferable purpose with the complexity of the real world in the 21st centaury (Donaldson, 2016). The aftermath of Donaldsons’ review ascended a revitalised curriculum that proved drastically different, yet extending from its predecessor’s established curricula (Donaldson, 2015). The proposed curriculum for Wales was to expend the age range of the curriculum ensuring the curricula can be structured, flexible and centered around progressing educational skills (Welsh Government, 2020). The curriculum for Wales was implemented into all aspects of compulsory education projecting Donaldsons’ ideologies ranging from early year provisions to the completion of secondary education (Donaldson, 2015). The curriculum for Wales operates on a larger age scale of 3-16 (Welsh Government. 2015). As compared to the foundation phase framework, the curriculum for Wales can be used to guide and extend this structure throughout compulsory education to scaffold a more cohesive educational structure (Welsh Government, 2020). The purpose of the curriculum as stated by the Welsh Government themselves is to enable mandatory educational knowledge to be transferred to cross-curricula learning (Jones, 1994). However, despite the promising potential the curriculum for Wales has, there has been criticism. Power (2020) warns that the implications of implementing the curriculum for Wales loses the critical play element that has proved successful in other notable curriculums like the foundation phase. As the curriculum for Wales moves focus onto standardised forms of assessments and testing (Power, 2020). This contrasts with the experiential learning methodologies that have proved to be a paramount influence for a learner's holistic development. (Power, 2020). Evans (2023) says that the new continuum of age for the curriculum for Wales will cause problems with overwhelming workloads and more mandatory training to facilitate the transition to a more broader age range of the curriculum. Educators and teachers’ quality of teaching may suffer due to the multitude of classes across different age ranges, producing a heavier, more time-consuming schedule (Evans, 2023).
The foundation phase framework has a structure that is devised of seven different areas of the curriculum which collectively support children’s developmental needs and their individual learning journeys (Murphy, 2014). These areas of the foundation phase curriculum combined offer a wide-ranging pedagogical repertoire that can guide children to develop a holistic, sustainable education within their full potential (Grenier, 2022). As the sectors of the foundation phase framework are unique from each other, this allows for early years practitioners to integrate tailored elements of personalisation within their sectors of the curriculum, facilitating a mixture of differentiated child-led and practitioner learning experiences to promote and support children and their unique developmental needs (Grenier, 2022). This clear and comprehensive approach with dedicated areas of learning will aid the autonomy of practitioners in their guidance and facilitation of planning and evaluating a learner's developmental needs and progression. (Murphy, 2014). The foundation phase can face criticisms for the overfocus on play-based learning, and less of a focus on facilitating early literary comprehension and mathematical skills (Thomas, 2016). Thomas (2016) suggests that children’s development through play-based learning strictly, will have a detrimental impact on how prepared and competent the learners may be when moving through early education to the beginning of compulsory education. 
The two focal frameworks have a contrast regarding their curriculum structure. The curriculum for Wales instead of basing curriculums off aspects of development, the curriculum for Wales uses six Areas of Learning and Experience. (AOLE’s) (Hughes, et al. 2021.) The Areas of Learning and Experience that are embedded within the curriculum for Wales (Hughes, et al. 2021). Different to what is noted within the foundation phase framework, which primarily focuses on the early years and the education of children between 3-7 (Welsh Government. No date). The curriculum for Wales embeds the aims and structure of the curricula to be tailored and benefits learners throughout the duration of their compulsory educational endeavors instead of a singular age frame (Crick, et al. 2023).
A vital pedagogy of the foundation phase framework is the embedded ideology that children have the capabilities to become an active participant within their learnings and curriculums (Waters, 2016). The foundation phase framework emphasises the significance of allowing a child to have control and engagement within their own chosen activities. This ensures that the role of the practitioner will instead be more of an indirect intervention. (Wainwright, et al. 2020.) The role of the practitioner will be to enrich, prolong or to identify any possible further learning opportunities. (Wainwright, et al. 2020.) While the foundation phases forefront the execution of child led play, there is a healthy balance to be maintained regarding the use of child-led activities and practitioner led activities. (Fisher, 2011.) To ensure that a balance of child led play and practitioner led play is prominent, learners have the educational freedom to engage in activities they find interesting or engaging, while simultaneously reaping and flourishing their developmental needs and goals from practitioner led activities. (Fisher, 2011.) This maintained balance instils and fosters flexibility to both the involved learners and practitioners of an educational setting…
The curriculum for Wales' pedagogy focuses on learners developing the necessary skills and knowledge needed for the progression between full time compulsory education and to build up resilience and transferable knowledge for the real world. These necessary skills are developed through malleable personalised teaching methods from teachers and practitioners to facilitate and accustom for each learner's individual, personalised learning method. The curriculum for Wales allows for each subject to be substantially useful and produce interchangeable skills that involve cross-curricular utilisation and associate with real word contexts and relevance, as the curriculum for Wales aim to prepare learners adequately for experiences after their learning journey concludes.  
To conclude, both the foundation phase and curriculum for Wales share the element of play within their curriculums, but both curriculums execute these ideas on a drastically different approach. The foundation phase prioritises the play-based approaches to learning, where children learn from their environments, through their imaginations and through organised play. Alternatively, the curriculum for Wales operates on a stricter, more cohesive and structured experience where the obtaining of knowledge and skills are at the forefront of their curriculum outcomes. 



















Considering the concept of the ‘Unique Child’ critically evaluates methods of assessment, progress tracking and age or stage related development models within play-based curricula. (1,500 words.)
The concept of the ‘Unique Child’ is an underlying principle that guides the early years framework with the central philosophy that each child is individual and unique (Norquay, 1999). With individuality and uniqueness come different paces and varieties of development, interests and learning needs (Reza, 2020). The concept of the unique child can be useful when applied to the nuisances of assessments within early years education. This concept of the unique child can be applied to existing curricula and assessment techniques (Reza, 2020). The principles of the unique child can be particularly useful when discussing and critically evaluating assessments methods; like the foundation phase profiles used in the foundation phase to track, enable and facilitate progression in skills, or knowledge (Welsh Government, 2017). The reminder of the notion that each learner is unique and will require different methodologies, resources and guidance will create a learning atmosphere and pedagogy that is inclusive, operational and comprehensive for all unique learners (Welsh Government, 2017).
To support the concept of the unique child, recognising their individuality and diversity is paramount to the success of a learner’s journey throughout continuums of education. It should be known that every child will have a different style of learning, a personalised tempo to how they progress, and hitting developments milestones at staggered paces than other children. (GOV Wales, no date). 
The foundation phase profile is a form of assessment that is used between the ages of 3 to 7 years old. The foundation phase profile has been composed to be conducted as a formal assessment tool, that will assess a learner and demonstrate an understanding of a child’s holistic progression and development (GOV.UK, 2018).The foundation phase profile promotes and supports the use of assessment of learners learning and their development while they reside in the foundation phase (GOV.UK, 2018). The foundation phase profile embeds and assesses holistic development through the realm of play based education and learning (Makeleni, 2013). Using the foundation phase profile, practitioners will be able to create, alter and deliver a rich and nurturing curriculum that can support the uniqueness of each learner. (Maynard, 2013).
The foundation phase profiles utilises observations and formative assessments in order to evaluate and measure a learner’s holistic presentations (Makeleni, 2013). Observational assessment allows for early year practitioners to have the first-hand experience and witness children engaging with their educational setting and organic playing environments (Howard, 2019).  Piaget’s constructivist theory within education allows for the continued understanding that conducting regular observations, practitioners can observe how children experience play, and how they are benefiting from these engagements (Chand, 1995). Piaget’s theory embraces the uniqueness of individual learners, to which they will experience play differently, using objects differently and exploring uniquely (Chand, 1995). These observational assessments offer practitioners the value of  gaining such important insights into a child’s unique learning styles, progress of development and growth (Kim, 2010).  The concept of the unique child can be supported by planning regular observations, with the advantage that observations can be carried out in a multitude of contexts, where practitioners can continue to monitor, understand and act accordingly to a child’s progression of skills or lack thereof (Kim, 2010). The multitude of opportunities for observational assessment ultimately allow for practitioners to apply this methodology of assessment as a collective, instead of only observing a learner’s unique ability once. The continuous integration of observations will allow for an advancing intervention and monitoring (Robson, 2012). Despite acknowledging that using observational assessments can be flexible and insightful to child-led play, it is imperative to acknowledge the criticisms also. A common criticism regarding observational assessments is that the observations taken will be exposed to the practitioner’s own subjectivity and perceptions with what they observe (Clements, 2017). The observations noted by the practitioner will be through their clarification of their observational assessment (Clements, 2017). Brodie (2013) states that this can lead to evaluations made by numerous practitioners to disclose an insufficient reflection on the learner’s progression, skill development and knowledge. It is also important to note the amount of time it takes to compose and conduct an observation (Welsh Government, 2022). They can alter the educational  practice harmony as the Welsh Government (2022) recognise that these observational assessments need methods with a significantly less time constraint and even more personalisation elements to recognise the needs and developments of the unique child. 
Alternatively, the curriculum for Wales embodies the use of observation but through a different means. The curriculum for Wales also personifies the ideology that learning journeys for each child is unique and prioritises nurturing this individuality and facilitating their growth (Hayward, 2018). The curriculum for Wales also uses an observational assessment methodology, through learning stories. (Welsh Government, 2019). The curriculum for Wales using learning stories as an assessment tool, where the educational staff will observe and document aspects towards their learning journey with the purpose of supporting unique and individual learner progression (Welsh Government, 2019). The use of learning stories allow for a holistic overview over unique learners. Learning stories allow for the report of a learner’s individual experience, progression steps, strengths and weaknesses. The accumulation of these contexts will allow for teachers and practitioners to recognise and adapt these individual nuisances and put structures into place to maintain the personalised approach to learning the curriculum for Wales embeds. Alusbaie (2015) reiterates the importance of educational staff investing their time within learning profiles, as the more familiar a teacher can become with each unique learners and their learning style, skill levels and knowledge the teachers will feel competent in fulfilling the needs of each unique learner. Learning profiles can be an advocate for reflection, where reflection can be initiated, where both the unique learner and teacher can take advantage from, improving  overall pedagogical practice (Sands, 2024). Lee (2024) further expands on the reflection that is used within the learning profiles, educational staff can recount their observations and deliberate whether their intervention is benefiting the unique learner’s progress, if the latter is discovered educators may use their recorded observations to alter their pedagogies and methodologies improving their professional development and promoting an inclusive and adaptable teaching environment. This can be projected onto the unique learner themselves, by having that reflection from the learning profile learners can have that opportunity to vocialise their thoughts of their progress, and challenges and work with their teachers to set criteria to improve and involved within their learning journeys (Carr, 2019).
 Once again, like the foundation phase profile there are also drawbacks to this assessment pedagogy that needs to be acknowledged. Despite the insightful and advantageous nature of learning profiles, the execution of these learning profiles require educators and teachers to have a up to date, modern understanding of child development (Nevenglosky, 2018). The process of conducting learning profiles requires a detailed, holistic understanding from the practitioner or educator. If this is not present, teachers or practitioners will need to undergo sufficient training to carry out assessments in the curriculum (De Costa, 2022). Another barrier that this practice can encounter is the lack of funding that Welsh schools have encountered through the lack of resources, materials, funding and staff training (Senedd, 2024).
The concept of the unique child proves essential to developing an inclusive, effective and tailored education recognising the concept of the unique child. To reflect both the foundation phase profile and the curriculum for Wales’ learning profiles provide assessment that can be an integral aspect of supporting and understanding unique learners. The assessment methods allow and embrace the unique child to be exposed to play-based curricula with assigned formation of assessment to assure their holistic development, reflection, and active engagement within their educational journeys (Ryan, 2011). As the realms of education continue to evolve, and learners retain their individuality and uniqueness. The ever-changing forms of curricula assessment will need to be facilitating malleability, adaptability and meaningful learning to sustain the concept of the unique child’s learning diversities (Welsh Government, 2015a). The dedication to understanding the concept of the unique child through the formative assessments of observation adhere to the ideology that each learner is unique and requires guidance and support in ensuring that however different every learner may be, that are still participating in a curriculum that is nurturing, inclusive and comprehensive. (Welsh Government, 2015a).


Write a blog suitable for a professional publication, linked to considerations needed when implementing a play-based curriculum/curriculum change. (1,000 words.)
How does the integration and focus on outdoor learning contribute to the overall development of a child; especially during an era where digital means are so intwined with modern curriculums?
The evolution of the sector of early years education demands recognition, adaptability and modification (Glover, 2023). As early childhood education shifts from traditional methods of teaching, and more towards education that is primarily child-centered rather than teacher led, a more traditional sense of teaching (Hendriks, 2016). This translates efficiently to the ever-changing realm of education, with new curriculums and methodologies implemented and recognised by practitioners. An example of one of these curriculum changes is the new focus on integrating outdoor play into curriculums all throughout Wales (Wainwright, 2020).
Outdoor play has gained significant traction within school curriculums and acts as a catalyst to curriculums that are progressively more digitally centered (Bergen, 2017). Senedd Cymru (2023) proposed a policy that ensured the significance of outdoor learning was recognised and ensure this became a mandatory aspect of the Welsh curriculums. The driving force behind the Outdoor play legislation was to enable all learners to experience an outdoor learning in all maintained educational settings (Senedd Cymru, 2023). The outdoor learning pedagogy defers from the traditional methodologies of teaching, deviating from your traditional classroom environments, this has paramount benefits to a child and their holistic development (Gilbertson, 2022). Outdoor play and learning has been endorsed and advocated by the Welsh Government through the curriculum for Wales, by advocating and implementing outdoor play at the heart of the curriculum for Wales they seek to promote a nurturing and holistic experience for children to engage with (Welsh Government, 2023). Welsh Government (2023) recognise that outdoor learning is a pedagogical methodology that is an effective tool when planned and  structured sensitively enable learners to develop their experiential learning. Yildrim (2017) states that through the exposure to the outdoor classroom, children will acquire and grasp critical, fundamental concepts through their direct involvement with structured and unstructured outdoor environments.  Bilton (2010) advocates for the use and progression of outdoor education, Bilton (2010) echo’s the belief that children need to be exposed to natural environments where interacting with the environment benefits educators let alone children physically, psychologically and cognitively. Yildrim (2017) continues with this philosophy of providing early years children opportunities to participate in the outdoor learning allows them to incentivise their senses, make discoveries for themselves while engaging with their environments through their own accord.
As society is fascinated with technology, media consumption and managing screen times, it  can influence educators, parents and curriculums to implement rewarding methods of learning  and development deferring from the unnecessary use of technology (Selwyn, 2010). GOV UK (2017) concluded through a survey that 81% of children across Wales have access to a technological device for two or more hours a day. One of the most important positive notes from implementing  the outdoor classroom pedagogy is the physical development and exercise children can experience (Cooper, 2015). The outdoor classroom allows for an endless opportunity of active exploration and learning, and naturally encourage the development of gross and fine motor skills (Yilmaz, 2016). Planning activities that encourage the development of these skills, structured activities like treasure hunts, manipulating items in sandboxes and organising sports days directly involve the learner in promoting their physical development through experiential learning (Yilmaz, 2016). Learners who have the access to outdoor play and education will accomplish milestones through facilitating the outdoor education as the learning experience will be compelling and dynamic (Higgins, 2018).
It is no disclaimer that digital technology have advantages to their use within education, but it  is important to not make the curriculum dependent on their usage. (Midgely, 2014). Digital use can be implemented into outdoor activities, creating a balance between the usage of technology and interacting with the outdoors facilities and education, this allows for both set of skills to be developed competently and simultaneously (Hills, 2021). Although the addition of digital technology within outdoor education should have a purpose to further develop the holistic need and development of the child (Hills, 2020).  Outdoor learning and education is a vital contribution to the overall development of the child, by inviting skills like inquisitive learning and first-hand experiences (Hills, 2020). The realm of outdoor learning invites children to be curious and explorative when investigating nature, new environments or observing wildlife for topics associated with school curriculums which are critical experiences for a child cognitive development in the early years (Hills, 2020). The use of technology can benefit and heighten these experiences of cognitive development by fostering skills of observations, critical thinking and inquisitive learning. Educators can incorporate technological elements by using the use of digital recounting (Robb, 2014). Learners can recount their experiences with the guidance of practitioner through taking photos, reciting what they experienced through voiceovers or possibly making videos of their outdoor classroom activity (Arnott, 2017). These balanced integrations of outdoor learning and digital can enhance the experience of each singular element of learning, Dewey’s methodology of experiential learning applies to outdoor learning as the incentive is that learners will best retain knowledge from a direct first-hand experience (Robert, 2012). As the outdoor learning is a mandatory aspect of the  foundation phase, the experience learners will acquire will transform and maintain their holistic development from their acquired understanding and engagement with digital aspects and the world of outdoor learning. (Welsh Government, 2009). Dewey’s theory of experiential learning face the criticism of the difficulty of implementing these diverse methods into more traditional setting of educational provisions (Cox, 2010).
The unified digital learning and outdoor learning harbours the knowledge children need to advocate for their own learning and become the driver in their educational journeys (Welsh Government, 2023). By reaping the benefits of these two cross curricular subjects, children will begin to broaden their thinking, curiosity and understanding by engaging with the outdoor classroom. This integration and focus on the outdoor classroom and outdoor learning are still increasingly pivotal for the successful development of a learner. As discussed Bilton (2010) recognises these pedagogies as the interactions between natural environments fosters children with a sense of engagement, holistic development and an incentive to learn through their evolving curiosity. The combined methodology of using the outdoor classroom and digital technology harmoniously allow for learners to develop holistically, these skills from two different branches of pedagogies can be applied and transferred to cross curricula learning through the interaction and implementation of the outdoor classroom (Yildrim (2017).
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