Assignment 1

This essay will evaluate one approach which supports the development of the writing strand within the Literacy Numeracy Framework in key stage two. The writing strand is split up into three aspects. The three aspects are; meaning, purpose and readers, structure and organisation and language (Welsh Government, 2014). The National Literacy and Numeracy Framework was introduced in Wales in 2013 due to concerns that children aged five to fourteen were falling behind in literacy and numeracy (Jones, 2015). This can be shown in the Programme for International Student Assessment (PISA) test as Wales performed the lowest out of England, Scotland and Northern Ireland in both mathematics and reading. OECD (2012) points out , in reading, Wales had a score of four hundred and eighty compared to England that scored five hundred in 2012. With regards to mathematics, Wales scored four hundred and sixty eight compared to England that scored four hundred and ninety five in 2012 (OECD, 2012). Both of the results clearly show that Wales is behind in both mathematics and reading in comparison to England, therefore something needed to be done to try and improve these scores, hence the introduction of the National Literacy and Numeracy Framework in 2013 (Welsh Government, 2014).

Nonetheless, when the National Literacy and Numeracy Framework was introduced, it made slower progress than expected as according to Sparks (cited in Jones, 2015) the framework was introduced too quickly which resulted in many schools not being prepared well enough. Sparks (cited in Jones, 2015) also reveals that there were issues with teachers accessing the correct training at the right time, this also contributed to schools not being well prepared. As stated above, the National Literacy and Numeracy Framework was introduced to improve mathematics and literacy. The results from the 2015 PISA tests (Hume, 2016) show that in mathematics, Wales scored four hundred and seventy eight which was higher than before however is still under the OECD national average of four hundred and ninety. Wales scored four hundred and seventy seven in reading which is actually lower than Wales’ PISA 2012 score and is still below OECD national average of four hundred and ninety three (Hume, 2016). Therefore, it can be argued that has the National Literacy and Numeracy Framework actually helped as one result has gone up, whilst one result has gone down. 

According to Wray et al (2002) literacy was defined through analysis of what literate children should be able to do. This included children being able to read and write fluently with confidence and have legible handwriting, understand sounds and spell accurately, understand words and their meaning as well as continuously growing their vocabulary. The National Literacy and Numeracy Framework (Welsh Government, 2014) define literacy as the set of skills they expect learners to become accomplished in. These skills are oracy, reading and writing across the curriculum. According to the national literacy trust (2018) if someone lacks literacy skills, it can hold them back at every stage of their life as in school the child will not be able to succeed, which will lead to them being locked out of the job market in the future and as a parent, they will not be able to help their child with their own learning. Therefore, literacy is seen as a significant focus in the curriculum as without the basic literacy skills, it will be hard to succeed in all aspects of someone’s life. 

Donaldson’s successful futures review (2015, p.40) explains that literacy “is essential for learning across the curriculum”. Donaldson (2015) believes that the key to developing literacy skills like the spoken word, syntax and spelling is not by repetition and drill learning but by appropriate teaching and learning and rich contexts in which literacy skills can be reinforced and applied. Donaldson (2015) quotes that “there is a real danger that we are teaching the mechanics of writing but giving the children nothing to write about”. Therefore, children need constant opportunity to explore and discuss their ideas in order to develop their literacy skills. The literacy framework (Welsh Government, 2014) provides guidance about approaches to reinforce the literacy skills needed across the different developmental stages. 

According to Palmer (2001) writing is considered the most challenging skill for teachers to teach and even for pupils to learn. This is due to the fact that writing consist of many different aspects, which include; spelling, vocabulary, handwriting, constructing sentences, organisation of text and phonic coding. Palmer (2001) goes on to discuss that all of these aspects need to be taught separately and how in due time, the aspects will fuse together and create the structure to writing. There has always been a gender gap between boys and girls attainment when it comes to writing. Graham and Kelly (2010) note that boys’ fine motor skills develop a lot slower than girls which makes writing more of a demand than it is for girls. In 2018, the National Literacy Trust (2018) published a report stating that out of forty seven thousand seven hundred and eight six pupils aged eight to eighteen in the United Kingdom just over fifty percent claimed that they only enjoying writing a bit or not at all and just over forty nine percent claimed that they enjoy writing. However this number has dropped as just over fifty percent claimed they enjoyed writing in 2017 (National Literacy Trust, 2018). The National Literacy Trust (2018) also found that children who enjoy reading and writing have better mental wellbeing than their peers who are the least engaged. These results prove that literacy skills play an important part in people’s lives, not just their education, as it involves their well-being as well. 

Welsh Government (2010) assert that someone who is a good writer must have  numerous characteristics that can be used together in a piece of writing. Examples of these characteristics involve the writer engaging their readers, being able to adapt their writing to suit different audiences and different purposes, use a range of sentence structures, appropriate vocabulary as well as organising their writing i.e. making sure their writing flows effectively. In order for a child to develop these characteristics, they must have model writing pieces, regular opportunities to develop their writing as well as and assessments for the person to understand how they can improve their writing (Welsh Government, 2010) This can be done in the classroom with the help of teachers. The Skills Framework for three to nineteen year olds in Wales (Welsh Government, 2008) was introduced as teachers need to acknowledge and respond to where a learners is currently at, instead of where the child should be at i.e. due to their age. This framework provided teachers with resources that allow them to help meet the child’s individual needs, which is extremely important, instead of the class as a whole as this could be one factor as to why children fall behind due to completing work that is not catered to them individually. 

Bushnell and Waugh (2017, p.16) reveals that “children need to understand that there are different ways of writing which are appropriate for different situations”. Davies (2006) notes that there are six different types of non-fiction writing. The first is recount, this is where the writer re tells events in time order i.e. retelling a visit they have been on. Report is a factual description of something i.e. a science experiment. The explain text type is talking about the why and how an event or experience. Procedural is instructions on how to do something i.e. instructions how to make a certain recipe. Persuade is why you think something should happen, this could be written in the form of a speech, letter or leaflet etc. The sixth text type is discussion, this is a reasoned argument which the writer needs to evaluate and analyse their response to something. 

One approach that supports effective teaching of literacy, more specifically writing, is Pie Corbett’s ‘talk for writing’ approach. This approach was developed and based upon how children learn. It allows children to copy the language they need orally for a particular topic, before reading it and then writing their own version of the topic (Talk for writing, 2019). This can be adapted to suit the needs of any learner at any stage (Talk for writing, 2019). 

The talk for writing method involves the teacher starting with a task that provides a stimulus i.e. a film clip, object or picture etc which allows the teacher to examine what each child can do individually, using information from their prior learning. Targets can then be created for each individual child where at the end of the unit, the child will be assessed again to see what they have learned (Talk for writing, 2019). The second stage is the imitation stage. This is where the teacher used a ‘creative hook’ to gain the interest of the pupils. An example of this would be the children copying the teacher read a book out loud in a creative, unique and memorable way which would allow the children to internalise the text (Corbett and Strong, 2012). Once the text has been internalised, the innovation stage comes next. The teacher would then encourage the children to create their own version of what they just completed, by giving them a new topic (Corbett and Strong, 2012).  For this to be used in key stage two, the pupils could use boxed up planners and the teacher would demonstrate how to create the plan in order for the children to orally develop their ideas before their writing (Talk for writing, 2019). Once this is completed, the children would be guided and share their writing with others a section at a time, where feedback is given. Once each section is completed, it can be brought together to complete their piece of writing. The next stage is the independent application, where the children apply what they have been taught and learnt from the previous stages and put it into practice independently (Talk for writing, 2019). Talk for writing (2019) talks about how the aim of talk for writing is to “develop imaginative, creative and effective writers” as children are not writers until they know what they want to write about by creating poems and stories etc. 

The talk for writing has had an exceptional impact on schools that use this approach. Talk for writing (2019) found that overall, schools stated that the children that used this approached doubled their progress rate, which had increased their attainment. However, this approach has also increased the interest and enjoyment of pupils that use the approach to improve their writing. An example of how well this approach works is in Selby Community Primary School where approximately fifty percent of the pupils are on free school meals. The talk for writing approach helped the schools results lift from twenty two percent in 2011 to above the national averages in 2012. The school also state that writing is a huge strength of the school across every age group in the school as some pupils have doubled their individual results (Talk for writing, 2019). Just this school’s result alone proves that the talk for writing approach supports the writing strand within the literacy framework as it is shown that it has improved children’s writing skills across all ages in just one year. 

This approach supports the development of the writing strand in the literacy framework (Welsh Government, 2014) in key stage two as it covers many aspects of the strand, especially in year four. The talk for writing approach allows learners in year four to “adapt what they write to the purpose and reader” (Welsh Government, 2014) as the teacher helps the learners break down the topic section by section, “improve writing, checking for clarity and organisation” (Welsh Government, 2014)  as the teacher will provide the learner guidance on how to better their work and by also sharing their work with the class, “use visual information which is clear and relevant to the written task” (Welsh Government, 2014) as the teacher will provide a stimulus at the beginning of the topic or lesson to help the learners generate ideas which in turn will help them create their piece of writing (Welsh Government, 2014).

One theorist that supports talk for writing is Vygotsky. Vygotsky’s learning theory states that by allowing and encouraging children to be active learners through oracy, is necessary to clarify what they have learnt but the child needs a role model to learn from and develop their knowledge. This is known as the Zone of Proximal development (Pound, 2006). The zone of proximal development is where the child can go on to achieve next with adult guidance and help but the child would not be able to do by himself at this particular stage (Latham, 2003). Clark (1998) supports Vygotsky’s ideas as he believes that speech is important for enhancing children’s learning and that talking will enhance learning in the primary school. Therefore, speech definitely plays an important role within the talk for writing approach as without speech, children would not be able to write as speech is the foundation to the approach, especially in the imitation stage. Bruner’s idea of scaffolding can also be used to support the talk for writing approach. According to Latham (2002) the scaffolding idea was initially developed by Bruner, however Bruner was inspired by Vygotsky’s Zone of Proximal Development when creating this idea. Scaffolding is where a child has a scaffold, who in this case is the teacher. The scaffold (the teacher) helps the child achieve something that would not be able to do on their own. The scaffold (the teacher) can be removed when the teacher things the child is ready and capable to complete something on their own with no help (Latham, 2003). This can be put into practice with the talk for writing approach as the teacher is the scaffold to the children in the classroom. At the beginning of the talk for writing approach the teacher will help the child by providing a stimulus for the child to work on with the help of the teacher. Through step by step practice, when the teacher (the scaffold) thinks the child is ready and able to complete their work on their own the teacher will encourage the child to work independently and create their own piece of work, using the ideas they have developed throughout the approach. 

Blooms Taxonomy can also be used to support the talk for writing approach, or just the importance of literacy in general. Amer (2006) discusses that blooms taxonomy was published by Bloom in 1956 and it included six important categories in the cognitive domain. These six categories are; knowledge, comprehension, application, analysis, synthesis and evaluation. The individual starts their learning at the bottom category which is knowledge and the climbs the ladder to reach the top of the ladder at the evaluation category. As you move up the ladder, the idea is that the higher category the individual reaches, the individual is expected to know more about the subject of interest (Amer, 2006). Knowledge is where the individual is expected to recall facts and basic concepts. Comprehension is where the individual should be able to compare and combine basic information. Application is when the individual is expected to use the knowledge from the previous levels and apply the previous knowledge to something new. Analysis is where the individual should be able to split new information up into parts and  find evidence to support this. Synthesis is where the individual should be able to combine information together. An example of this would be an individual putting words together to form a complete accurate sentence. Finally, evaluation is where the individual should be able to use evidence to support their opinion (Amer,2006). This theory can be put into practice when an child has to complete a piece of writing, as they have to start with the basics, plan their piece of writing by finding research and putting the information together before they can form their writing, with accurate sentences and valid, backed up evidence. 

To conclude, the talk for writing approach (talk for writing, 2019) supports the learning of the writing strand in the literacy framework (Welsh Government, 2014) as it gives the child a guide to follow and use before creating their own piece of work. This is helpful as the child will be able to generate and process ideas along the approaches process which will in turn help them when completing independent work. As mentioned above, the talk for writing approach covers many points within the literacy framework (Welsh Government, 2014) which can be seen as a benefit to the approach as it can be used in schools across Wales or even the United kingdom to boost their literacy attainment levels. This approach works as it has been used in numerous schools across the United Kingdom and it has been noted and praised that the talk for writing approach has raised the schools attainment levels and well as raising the children’s individual literacy attainment levels also. 
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