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The purpose of this assignment is to investigate how one aspect of a School Development Plan (SDP) is developed. The SDP is a plan created by schools to promote growth, it should clearly and concisely summarise the school's priorities, the primary steps it will take to raise standards, the resources allocated to these efforts, and the important outcomes and goals it hopes to accomplish. (Department of Education, n.a) For the purpose of this assignment the school in question will be referred to as School A, this is to protect the confidentiality of the school and pupils following BERA guidelines (BERA, 2018). 

School A is a small school of 119 pupils, of these pupils, 9.8% are entitled to Free School Meals (FSM) which dropped significantly over recent years and is well below the national average of 23% (My Local School, 2022). The percentage of pupils with additional learning needs (ALN) is 22.9% which is much higher than the national average of 15.4% (My Local School, 2022). Attendance at the school has stayed relatively the same increasing slightly to 95.3% somewhat higher than national average at 94.7% (My Local School, 2022). The priority in the SDP I've chosen to investigate is emotional and mental well-being. Within this priority, this assignment will look to investigate two objectives the school will employ to realise this priority. One will be a whole-school approach, while the other will be a targeted approach for individuals who require specific assistance. 

The Welsh Government (2014) describes the SDP as being a live document that focuses on both long and short term priorities, identified from efficient self-evaluation by all stakeholders that aims to raise standards for all pupils irrespective of their background. Their guidance on creating a valuable SDP notes four stages which stem from the school’s vision. The four stages are.
Stage 1 – Self-evaluation
Stage 2 – Strategic planning
Stage 3 – Making improvement/action.
Stage 4 – Reviewing impact (Welsh Government, 2014)

At the foundation of any SDP each school must identify their vision, this will greatly vary for each school and will depend on their pupils, community, aims and aspirations. The first fundamental stage in developing the SDP will stem from an ‘honest, robust, evidence-based self-evaluation’ (Welsh Government, 2022). To evaluate effectively the school should involve all stakeholders, from pupils, teaching staff, governors, parents, and the wider community. Brighouse and Woods (1999) note the closer the individual is to the school the greater their investment, if this is true then pupils are at the heart and their views should be given value, they also recognise the significance each stakeholder has in the function and working of a school and that strong collaboration is the key.

In 2017 the Welsh Government (2022, a) launched the Schools as Learning Organisations (SLO) approach to coincide with the Curriculum reform. This model focusses on everyone working together towards an ideal school. When a school transforms into an SLO it realises the seven dimensions.
· ‘Shared vision
· Continuous learning
· Learning and collaboration
· Culture of enquiry
· Exchanging knowledge
· External environment
· Learning leadership’ (Welsh Government, 2022, a)

These seven dimensions allow a school to encompass the four purposes naturally into the school. When considering the SDP, its priorities and schools vision are more likely to be reached and attained by schools that identify as Learning Organisations (LO) as their basis is about continuous professional reflection, evaluation and growth that is collaborative and puts the pupils at the centre (Harris et al, 2022) all attributes and the fundamental basis of an SDP and a reflection of the four purposes (Welsh Government, 2022,b). Learning organisations are dedication to improving the lives and learning of every pupil, particularly underprivileged pupils. Every pupil must have the tools necessary to take advantage of opportunities for growth throughout life, to expand their knowledge, abilities, and attitudes, and to adapt to an intricate, and interconnected environment (OECD, 2016).

The well-being of Future Generation (Wales) Act 2015 contains seven well-being goals to ensure a unified collaboration by all in Wales (Welsh Government, 2023). Encompassed in the Act are ten well-being objective which contribute to the seven well-being goals and should be considered as ‘mutually reinforcing each other’ (Welsh Government, 2022, c). In 2021 the Welsh Government set up the Renew and Reform Programme to combat the negative impact of Covid-19 (Welsh Government, 2022, c) Whilst analysing a range of date and findings NSPCC (2022) found that many children and young people's mental health and wellbeing have been profoundly affected by COVID-19. With signs that some types of child maltreatment may have become more prevalent during the pandemic with families feeling the heightened burden. Welsh Government (2022, c) note that the affects have varied depending on the learner and that bespoke packages should be available to these pupils. COVID-19 has been identified as being a traumatic experience that has happened to everyone but those already vulnerable have been ‘disproportionately affected’ (ACE Hub Wales, 2022). 

A previous study by Heller-Sahlgren (2018) considers a rather controversial theory that there is a ‘trade off’ between pupil’s well-being and academic achievement. Using PISA 2012 results he argues that the two do not go together. Whilst the OECD did report high achieving countries like Japan and China having low life satisfaction scores, PISA (2017) it is important to note that the way in which each country identifies happiness and views well-being varies greatly (Rappleye et al, 2020) and so the findings lack clarity. In a study conducted by Greenspoon and Saklofske (2001) their results showed a link between the pupils’ overall wellbeing demonstrating clear links between pupils’ views on their ability to learn and their wellbeing. With pupils who are happy also displaying academic self-esteem, which is connected to greater accomplishment. While students with poorer wellbeing being more likely to encounter behavioural issues (Arslan and Renshaw 2018). 

This is highlighted in Self-Determination Theory (SDP) when a person has autonomy of their goals and show competency by achieving them, they are intrinsically motivated and can gain fulfilment leading to positive well-being. The third basic need identified by the SDP theory is the need for relatedness, connecting to others and having a feeling of belonging (Ryan and Deci, 2017). Similarly, Bronfenbrenner’s Ecological Systems Theory considers the fundamental impact that relationships with others have on our well-being, and the detrimental effect a lack of these bonds can have on pupils (Hindt and Leon, 2022).

The Curriculum for Wales identifies the impact on the pupil’s well-being and addresses this by realising its significance as being one of the areas of learning, thus ensuring its place in education to transform pupils’ mental health now and for the future (Welsh Government, 2020). Alongside this the Welsh Government have introduced Free School Meals which will be made available to all pupils by 2024, this will be a great step in not only ensuring equality but justice for all pupils (Welsh Government, 2020). 

School A identified that despite pupils returning to school happy after lockdown initially, once they had returned to routine, they began to exhibit signs of anxiety and low mood, which were negatively impacting their learning, this rationale was the basis for the priority. While the head teacher and teaching staff identified that this was not the case for all pupils, research conducted revealed that taking a whole school approach to enhancing well-being would benefit everyone. Every morning, relaxation practises in the form of yoga were introduced to ground students and give them a moment to separate home and school. The priority identified in the SDP was linked to two National Priorities that must be taken into account as a result of the amendment of the national priorities in relation to the ‘Curriculum and Assessment (Wales) Act 2021’(Welsh Government, 2022,d)  ‘NP1: Improving pupils’ progression by ensuring their learning is supported by a range of knowledge, skills and experience NP2: Reducing the impact of poverty on learners’ progression and attainment’ (School A, 2022). 

To evaluate current health and well-being in the school the school used a Self-Assessment Tool which involved key questions from the Welsh Government statutory framework on ‘embedding a whole-school approach’ to emotional and mental well-being (School A, 2022). The tool was completed by different groups within the school; Senior Leadership Team (SLT), teachers, support staff, parents, and pupils. Education Scotland (2018) believe that involving pupils promotes an accurate and robust self-evaluation process. The data collected from all groups was amalgamated to provide a base score. This was used with discussion gathered from each group and evidence they had gathered to support this. From this qualitative and quantitative data individual objectives were identified and strategies to meet these were agreed. 

Whilst all stakeholders are involved in implementing and realising priorities, from pupils, parents, governors, PTA, and relevant agencies it is the SLT that produced the action plan on embedding a whole school approach to Emotional and Mental Well-being, with the headteacher taking on the role as lead co-ordinator. Despite School A conducting a thorough evaluation of current well-being at the school, they did not involve all stakeholders in identifying the objectives withing the priority. This does not allow for transparency in ensuring these objectives align with the findings of the evaluation. Their actions are not reflected in the premise that they are a Rights Respecting School and are said to place high value on pupil voice , following Article 12 (UNICEF, n.a); ‘Parties shall assure to the child who is capable of forming his or her own views the right to express those views freely in all matters affecting the child, the views of the child being given due weight in accordance with the age and maturity of the child’ pupils were given the opportunity to have their views listened to but their opinions have not been the driving force behind the objectives fuelling this particular priority. Pupil participation involves not only listening to the pupils but having their views ‘taken into account when changes are being planned and implemented’ (Education Scotland, 2018, p.7).

The two objectives I have focused on for the purpose of this assignment are relaxation sessions, in the form of yoga to promote self-regulation and boost overall health by reducing negative feelings. Secondly by developing a calm down area in the office of the Additional Learning Needs (ALN) and Pastoral support co-ordinator. Thus, ensuring that a staff member is available to the pupils without taking a teacher away or support staff from other pupils in class. To measure impact, the school will conduct learning walks to observe relaxation sessions in action and the impact they have on the following lessons. They will listen to pupil voices through meetings and questionnaires and feedback their findings to all stakeholders. Whilst School A mention ways in which it will monitor results it does not specify a time scale, efficient monitoring allows stakeholders to ‘adjust, improve or correct’ (Chang, 2008, p.9) throughout and ensures the success of any implemented actions. The school’s success criteria are very vague and does not note what it deems as successful and does not coincide with the action points. 

Whilst the school shows dedication to its pupils and its whole school approach to health and well-being, this is not evidenced through their SDP. Whilst they included pupils in the evaluation of well-being through the school this was not reflected throughout the rest of the SDP and in the action, points identified and the implementation process. Greater efforts are needed in their dedication to pupil voice. The school would benefit from creating a child friendly SDP which could be presented in a school assembly, perhaps when the school have their Right Respecting Assemblies, and their ideas can be highlighted, this will act to boost their self-esteem and show that their ideas are listened to and are reflected in the plans (Estyn, 2018). 

The SDP could benefit from clear and concise success criteria that align with the action points. Clarity needs to be highlighted through the SDP on who is accountable for each priority and objective/action point. The implementation of the relaxation sessions had been very slow, and the calming room had not yet been set up during my time on placement, this was due to time and awaiting funding to create the calm room. Due to deadlines not being identified the school isn’t held accountable and there are no expectations as to when these action points are to be completed. 

Specific responsibilities from the SDP could be allocated to governors and senior leaders to monitor actions alongside staff peer observations where all findings are shared and discussed (Estyn, 2019) in an effort to keep the SDP a live working document that is challenged and assessed regularly during governors’ meetings where progress should be discussed and when needed challenged (Estyn, 2020). Additionally, to having the SDP as a live document School A should consider having it as an online shared document for those involved and/or priority is coded to show progress, this keeps the document transparent and holds all accountable (Estyn, 2020). There is, therefore, a definite need for a clear time scale of when monitoring aspects will commence, for example assess the introduction through learning walks after a two-month induction to assess its implementation. 

To conclude on this report, being part of conducting an SDP and promoting opportunities to enhance well-being are both parts of the 12 Pedagogical Principles namely number 11 and 12 which states ‘supports social and emotional development and positive relationships and encourages collaboration’ (Welsh Government, 2023, a) These are fundamental principles which both put the pupil at the centre. The SDP does not fully engage with the reader in allowing them an insight into their plan, thus making it difficult for parents to articulate. When creating the child friendly model, attention should be paid to the specific details included and this should also be shared with parents to build relationships and involve them deeper into the school (Harris and Goodall, 2007). 

It has been insightful to analyse the literature surrounding well-being and the SDP, many of the considerations I have uncovered will prove invaluable in my teaching practise, and understanding the vast impact well-being has on pupils and their learning. Engaging with the SDP and reflecting on each aspect has provided insight into how schools identify, action, and evaluate priorities it has recognised to make improvements to the school and its learners, vital consideration that will no doubt inform my future pedagogy.
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