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Welcome
The information contained in this document will enable parents and carers to discover more about the objectives and aims here at Bluehill. Bluehill school caters for children ranging from 4 to sixteen. Throughout this prospectus for our ‘radical school’ you will discover that we have a belief that children should be the facilitators of their own learning and be able to choose what path they aspire to take in life. What makes this school radical is that it challenges the hierarchy that has been normalised inside a school setting and instead focusses entirely on democratic schooling, where the child is in charge of their own learning and their decisions hold equal status to those of the teachers. It has been argued by many that in mainstream settings there is often undue pressure placed on students to achieve a high-quality grade over a vast majority of work that often seems to lack purpose (Pollard et al, 2008). For some pupils, there is a disconnect between what they are being taught and the benefit it will bring to their adult lives, after school. This is when pupils become disengaged and sometimes hostile to a school establishment. At Bluehill, we aim to overturn this; there is great focus on child centred learning, there is no set curriculum and the education provided is tailored to the interests and needs of each individual pupil. It is a truly bespoke curriculum offer. The ideas behind our provision have been greatly influenced by academic A.Neill who worked towards providing children with an education that was without dictation and enabled the child to have true freedom to learn and his ideas have stood the test of time as an alternative but static view in a rapidly changing world of education. 
However, one priority established in all schools reflecting Neill’s ideal of giving pupils a voice and choice, is that of the school council, where pupil voice is encouraged, heard and acted upon as far as is practicable. This is highly important at Bluehill as it supports our individualised curriculum development and gives direction and steer for us as a school in terms of well-being for all. As Crane informs us, ‘Schools cannot learn how to become better places for learning without asking the pupils.’ (Crane, 2001: 54) 
Our philosophy is always based on well-founded research and the benefits of pupil voice have been noted by Mitra (2001) and Rudduck (et al, 2003) as increasing pupil engagement, improving pupil teacher relationships and providing the right conditions for schools to become effective learning communities. Therefore, Bluehill embraces this premise and as a result we have a very happy and healthy pupil and teacher family, who all strive to be the best they can be whatever that looks like for each one as an individual.





	
	What you need to know about us?

We have many inquiries about our school and so we hope that the information we have given will
allow you to make an informed judgement about us. Bluehill is not your ‘typical’ school and is
not the right choice for some. But it is a place where everyone is treated with equity,
respect and understanding and where young people flourish in an environment of choice
and voice.


The Bluehill vision
What is our vision: what we aim to do as a learning provision. 
Our vision is that we nurture and inspire our young people so they develop a love of learning,
have an interest in the world around them with a good social conscience and the skills and
abilities, academically and emotionally. to contribute positively to society as willing, responsible
and motivated citizens. This is an ambitious vision, for which we make no apology! Many schools
would report their vision is to ensure their pupils achieve academically. There is a difference
between passing examinations and being successful in tests and instilling a love of learning in
young people. Being successful in examinations does not always suggest intelligence. Many pupils 
conform to the ‘jug and mug’ principle of learning (Bowles and Gintis, 1976) but there is little excitement or innovation to be
found in that method of teaching and learning. In fact, it is argued that this type of teaching
creates passive and disinterested learners and actually serves to ‘dumb down’ the creativity of
people to establish a consenting and conforming population. Whilst we do not object to this
functionalist theory at Bluehill, with a desire and thirst for knowledge and the opportunity for
exciting and experiential learning of choice, our young people achieve huge things with their lives.
The love of learning is a natural driving force in developing inquiring and creative minds, thus
placing our young people in a position of strength in the jobs market and in life in general.
Therefore, we endeavour to maximise the holistic development of the young people in our care.

With an age of poor mental health upon us, and with growing numbers in young people, we
put well-being at the heart of everything we do. As reported by Allen and Kerne (2018)
‘Schools play a central role in addressing the well-being and emotional needs of young people.’
We welcome therefore the significance given to health and well-being in Professor Donaldson’s
(2015) ‘Successful Futures’ report and that now given in the new Curriculum for Wales.
This recent curriculum change supports the work that we do at Bluehill and adds strength and 
confirmation to the radical elements of our context.


Our core values

Bluehill has a set of core values which are those of respect, responsibility and relationships.
Everything we do here aims to reflect these values. To this end, we have no set school rules; instead, we
encourage our young people to demonstrate their understanding of the values in the way they interact
with each other, staff members and their environment. The extrinsic pressure to ‘conform’ is not our
ideal at Bluehill. We aim for all of our stakeholders to feel the intrinsic desire to be part of our family and
to contribute positively to the school and wider society. In an article written by Gabriele Harecker (n.d)
I is stated that,
‘School should take the development of individual values as seriously as the syllabus – you cannot have
one without the other.’ She expressed how working with values rather than rules allows young people to
have the element of choice- they can choose how they respond to the world around them and learn to live
with the consequences of their choices. At Bluehill we want our young people to develop their own moral
compass and use this to guide them in life. Harecker supports our promotion of values over rules when she
reports that, a “values-centred” pedagogy is still considered to be a worthwhile investment, which brings
even more worthwhile dividends with it. In many cases, teaching can become easier, more enjoyable
and has more effect; the pupils become more focused, more active and more independent.
Interest and participation in lessons increase.’ Every day at Bluehill we witness this connection between
the school, our staff, pupils and their peers. We see how values have much more of an impact on pupil
behaviour and choices than rules would. Rules are, as the old saying goes, made to be broken!
Richard Curwin believes that ‘Students are far more likely to follow rules based on values than those from
Authority. (Curwin, R., 2013). We believe it proves to be a superior
strategy to formal rules because it enables pupils to become active participants in their community.
David Tow cited by Curwin (2013) tells us that,
‘Rules alone tend to condition students to become dogmatic followers, while broader imperatives
guide them to be critical and reflective participants.’ These are the skills we want for all of our young people
to have developed with us, so they can become socially responsible citizens.

The School Structure

The typical school day at Bluehill will always begin with a provided breakfast for all pupils. There are many
great benefits of this for our pupils, Health correspondent Denis Campbell stated that the findings of
a study he conducted on over 4000 school children suggested that children who skip breakfast either
occasionally or routinely are less fit, less active and more likely to be overweight or obese than those who 
always eat breakfast (Campbell, 2011). It is evident that the provided breakfast results in higher engagement 
from the pupils. Maslow’s (1943) hierarchy of needs is a great supporting theory when discussing the 
importance of breakfast. Maslow’s theory states that we as people are unable to reach our full 
potential on any task provided if we have not had our basic needs met. In order to meet all the needs of our
pupils, before learning commences the pupils have the option of partaking in mindfulness sessions in order to
ease any stress and strengthen their engagement at whatever task they choose to partake in. It is common for
pupils in mainstream settings to report high levels of stress related to their academic life therefore we practice
mindfulness to reduce the risk of any of our pupils developing mental and emotional health problems such as
depression and anxiety (Burnett, 2011). The well being of the pupils is also embedded in the way in which the
classroom dynamics work. The peer group relationship inside the classroom has a detrimental effect on a pupil’s
achievement, there for at Bluehill we have taken the approach of teaching in stages rather than
ages, which is what is most evident at mainstream settings. The approach towards
classroom dynamics at Bluehill would be one which is considered to be ‘out of the norm’.
We work in such a way as a positive relationship and a good sense of community amongst all
pupils is what we aim to achieve, there is a plethora of past research that suggests the highest
of achievers amongst the classroom often has greater opportunities to acquire friends opposed
to those who struggle academically in the classroom, when all pupils are working at the same
stage a fair sociometry is achieved enabling a positive atmosphere and a learning space
which is comfortable for all the pupils. There are a wide variety of benefits which stream from good classroom 
dynamics,

At Bluehill the majority of all learning will take place in the morning session before lunch 
commences. The reason we work in such a way is due to the fact this is proven to be the time when 
pupils are most refreshed and energized therefor leading to better engagement. Miller et al (1980) 
supports this way of working as he states that morning learning is associated with superior 
immediate recall when compared to learning in afternoon or evening. The afternoon sessions at 
Bluehill are used for pupils to undergo any activity or research any topics that may be of interest to 
them, we offer a range of resources to cater for a variety of hobbies and interests alongside a large
outdoor space at the facility where the pupils can go for quiet time or use as a work space if they wish
to do so.



Our curriculum and Pedagogy

As with every other aspect of Bluehill, the curriculum does not differ regarding pupil choice.
Articles Three and Twelve of the (UN Convention on the Rights of the Child (UNCRC) (1992) guide us into 
offering pupils the opportunity to steer the direction of their learning. Article Three states
‘The best interests of the child must be a top priority in all decisions and actions that affect children.’ At Bluehill,
the well-being of our young people is a priority and therefore everything we do, they are central to the decision
making process and at the heart of all ideas and plans. If anything causes anyone at Bluehill to feel uncomfortable
or uneasy, pressurised or lacking in control, we would not allow that to continue. In addition to this, Article 12 states,
that the views of a child must be respected;
‘Every child has the right to express their views, feelings and wishes in all matters affecting them, and to have
their views considered and taken seriously.’  So, it goes without saying, that the young people have ownership of
the curriculum we develop for them, with them. We are not dictated by age norms and expectations; every young
person develops at a different pace. Therefore, we focus very much on stage, not age and let them dictate the
direction and pace of their learning. In recent times, we have been delighted with the autonomy given by the new
Curriculum for Wales, and with the focus very much being on preparing young people for life, giving them the
awareness they need to make positive, informed choices about their health and wellbeing, this perfectly
reflects the values we hold here at Bluehill. Each pupil is consulted on what they are interested in learning about;
they explore options with their teacher mentor, choosing a learning context every half term, but this is a 
flexible time scale, depending on how deep they want to experience the learning. 
Studies show higher arousal benefits long term memory more than in short-term memory (Millar et al, 1980).
What is exciting about this is that the teachers learn about the topic with the young person
as often the choice is something they are not familiar with. This provides the learner with a greater sense of 
ownership and more control over how they develop their learning
context. It is real experiential learning which originates in genuine interest and curiosity and culminates in
a real sense of knowledge, understanding and enjoyment. With no external pressure to learn,
the intrinsic nature of the learning gives our learners greater satisfaction and a sense of purpose in what
they are doing. Freire’s theory of education also informs our pupil liaison and decision making with regard to 
curriculum. He stated ‘there are no themes or values of which one cannot speak, no areas in which one must be silent. 
We can talk about everything, and we can give testimony about everything’ Freire believed that 
education could be either oppressive or liberating 
“Education either functions as an instrument which is used to facilitate integration of the younger generation into the
logic of the present system and bring about conformity or it becomes the practice of freedom, the means by which
men and women deal critically and creatively with reality and discover how to participate in the transformation of their
world.” (Freire, 1968)

At Bluehill, we certainly advocate the latter- education should be liberating and life enhancing, not a means to
suppress and create conformity. We know from experience that including learners in directing their educational 
experience is very powerful. This is a view supported in a document published by Education Scotland (2019) 
where it stated that,
‘Involving learners in decision-making can bring a sense of legitimacy to decisions, policies and practices
since they are not being imposed hierarchically from above. Learner involvement can help to bring fresh,
new perspectives and ways of addressing a whole range of issues across school life.
The effects of learner participation are not limited to outcomes for young people or their attainment and
achievement. Through taking a participatory approach, power is shared and consequential
intergenerational dialogues become embedded’
At Bluehill, we take this seriously. We do not want to impose ‘the right things to learn’ on our young people.
Learner engagement comes from involving the learners in all aspects of school life and not simply through
a routine school council. At Bluehill, the total population of staff and leaners is our school council.

Since education is about both intellectual and emotional development, developing the emotional literacy
skills of our young people is a significant aspect of our curriculum offer. Teaching young people these
skills ‘can equip them to succeed both academically and socially.’ (Bursch, 2017) explains in
‘Emotional intelligence: why it matters and how to teach it’ that developing emotional intelligence 
early in our lives gives a ‘foundation for future habits later in life.’
Preparing young people for life after school is our central to our work at Bluehill and the study by 
Goleman (2006) demonstrates how people with successful, ‘high flying’ careers showed greater
 emotional intelligence. This is significant when we want to optimise the life chances of our young people.

In the delivery of a bespoke curriculum, we have adopted a pedagogy that facilitates this way of working. Most 
schools adopt the traditional behaviourism pedagogy, where the teacher is the sole authority and leads the 
learning in a lecture, imparting of knowledge style.(Thorndike, 1911, Pavlov 1927. Skinner 1957). However, in 
contrast to this, Bluehill adopts a more constructivism pedagogical approach. This approach puts the pupil at 
the heart of the learning and is sometimes called ‘invisible pedagogy.’ It often involves inquiry led, project work 
experiential learning. Piaget’s research  (1886-1890) outlines the idea that young people come ready to learn 
and teachers should build the learning around them, rather than decide what it is they need to know. 

In a TES(2018) editorial, ‘What is Pedagogy?’, this way of teaching and learning is described clearly for us
 ‘A lesson might include individualisation, a slower pace, hidden outcomes, the mantle of the expert, and less teacher
talk. Some adopters of this pedagogy would also place emphasis on being outdoors, and engaging with nature.’
In a world of Trauma informed schools and growing awareness of adverse Childhood experiences, outdoor learning is
A huge part of our school ambition. Research shows the clear benefits of engaging with nature and how it 
calms the body (lowered blood pressure, cholesterol etc.) (Kaplan, 1995). Bluehill is very lucky to have a vast
outdoor area and this is used throughout the school day for both learning, Play, meditation and other mindful
 activities..  Another piece of research shows how Green play settings are as good as medication for ADHD 
children. This is very powerful and adds credence to the direction of our school (Taylor, Kuo and Sullivan, 2001).


Our assessment and outcomes for learners

In spite of a more flexible curriculum, correlating pedagogy and pupil led context, our outcome for pupil, contrary
 to what many would expect, are exceptionally high. We are not overly constrained by the examination syllabus
criterion nor the confines of summative teacher assessment. Instead, our assessment focus is to help children 
to learn how to learn for themselves. With this comes further ownership and links well with the pupil directed 
curriculum; pupils direct their learning and form their own assessment criterion by which to gauge their level of 
skill and knowledge by the end of their chosen project or topic. At Blue hill, we do not engage in comparing test 
results with other schools, though when we have done, we compare favourably. We know that forcing pupils into 
testing and examination systems can have a negative effect on their motivation. We always wait until the child is 
ready and then requesting to engage in qualifications before we enforce this. Remember, a list of examination 
results is not our end goal at Bluehill- developing a well-rounded, stable adult who contributes positively to their 
community is. In a research paper by the Teaching and Learning Programme ‘Assessment in schools: Fit for 
purpose?’ it is noted that on pupil motivation, the most extensive review of research in recent years on the effect of tests found that 
those that were seen as ‘high stakes’ de-motivated many children.’ It was also noted that such test made children rely heavily on their teachers to take them through the testing 
process. To counteract both demotivated students and a reliance on teacher led learning, at Bluehill we wait 
until the young person overtly requests to participate in such processes and we have witnessed great success 
as a result on pupil motivation, the most extensive review of research in recent years on the effect of
 the tests found that those that were seen as “high stakes” de-motivated many children.




	



We believe the education provided here at Bluehill is more beneficial to the pupils than the curriculum that is provided to pupils in mainstream settings. At this setting pupils will be encouraged to thrive as individuals and acquire knowledge that will prepare them for real life situations. The ethos of the schools is in keeping with Donaldson’s (2015) recommendations for curriculum change, where he stated that he would like to see all pupils evolving into well informed and ethical citizens. The benefits of the child centred planning that occurs at the school has been praised by those such as Entwistle (2012) who believe it enables the child to gain independence and improved social skills. According to the WJEC to child centred approach that we adopt can it contributes to self-respect so the child can feel comfortable with who they are develop the child’s understanding of the self and the surrounding world. We work to provide an education that the child is fully interested in as Khon once stated that ‘Excellence tends to follow interest’ and this is embedded throughout the ethos of our school. Before deciding if Bluehill is the correct establishment for your child we encourage a visit to witness first hand what we have to offer. We have an open-door policy at the school to enable guardians to come and speak with our staff at any time. 
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