


                                                     Micro teaching: Monday 9th March 2020
As part of the course we were asked to take part in a second forty five minute micro teaching lesson. For this I decided to continue from my previous lesson  ‘old age and the impacts of falls and exercise’, with the subject of ‘Frailty’ and the effect it has on people and  hospitals. 
Similarly to my first micro teaching session my aim  was to design a lesson plan which would include details such as the following:
· Date, time, duration, venue and number of learners. 
· A aim of what I think the students will learn.
· The context of the session, references to what frailty is. 
· A group profile e.g. age, gender, experience, particular needs, behaviour concerns. 
· Realistic objectives and outcomes, at an appropriate level for the learners. 
· Teaching, learning and assessment activities with allocated timings for each a activity. 
· Resources to be used , minimum core.  (Gravels and Simpson, 2014, P.74)
Ideally I  wanted to achieve this by implementing the minimum core which consists of the following four elements: Literacy:  relevant frailty information, by making notes regarding what will be assessed and delivered. Language: speaking to learners about individual needs, gain information to prior knowledge and listen to their responses in an appropriate manner. Numeracy: calculate how long each activity and learning  will take. ICT: prepare materials and upload them to virtual learning environment. Also use word processor to create hand out and resources, for frailty, exercise plans and fall prevention techniques as well as further information. (Gravels and Simpson, 2014, P.78)
However this did  not go according to plan, due my eyesight. Unfortunately a few days prior to the microteaching session I was diagnosed with uveitis, a serious eye condition which has caused vision loss as well as sensitivity to light. This therefore meant that I would not be able  to use the PowerPoint presentation that I had made. As the condition will last for nearly three months I had no choice but to try and  think of other ways to salvage the situation and make the teaching session a success. I therefore decided to  print copies of the PowerPoint as handouts for the learners. Having learnt from my previous microteaching experience where I did not have enough printouts  available, this time round I made sure I had enough in order for learners to have a copy each, and not have to share, with each other. 
As I started the microteaching I explained to my fellow learners about the situation and why I would not  be using the PowerPoint presentation. The only exception would be the video clip which was already uploaded, all I was required to do was press play, when I was ready to do so. 
The learners understood this and realised that the situation was beyond my control and readily accepted how the lesson  would be taught. I began by explaining how it was a follow up from the previous lesson by recapping briefly on old age  and the effects it has in society. The reaction was positive when in comparison to the previous microteaching experience,  where students appeared to have lost interest. Learners here were engaging to their full capacity and were intrigued with the subject of frailty. This in turn automatically meant that I was able to relax and be my usual carefree self. 
After handing out the handouts of the full presentation, I asked my fellow learners not to go beyond page 7, as  I did not want them finding out  answers before the group discussion and task. Here it is important to note that ‘variety’ is essential.  If you always present the information in exactly the same way, students will undoubtedly lose interest. As in many aspects of human life, one is more likely to get the learners attention by surprising them. Surprise is an excellent way of waking up a class. It does not have to be dramatic. Although it must be appropriate to the situation, to the subject matter and to the abilities of the students. (Wallace,2006) 
In comparison to my previous micro teaching experience my aim was to make the process as enjoyable as possible. I attempted to incorporate a range of learning and teaching methods so that learners would  not become bored of the activities, I had planned.  Additionally I arranged the chairs as a  semi circle in order to be able to  make  eye contact with all students, which would attempt to build a relationship of trust. I also tried to keep  the session light and fun by using methods such as debates and stimulations. Additionally I tried to give plenty of praise by valuing their team work, this was achieved by being fair and honest and always expecting the best from learners, in order to create a  positive behavioural mind set.  (Race,2014)
Behaviour is all about how learners interact with one another  in an acceptable manner. It is not only the way that they treat fellow students but also the way they treat their tutor. This is achieved by giving and receiving respect, which is all about  accepting ground rules in order to ensure that there is an appropriate learning environment. Learners need to know what is acceptable and what is not. (Gravels and Simpson, 2014)
I can understand that disruption sometimes happens because learners become bored and are unable to understand what the tutor is saying, as attention spans may differ individually.  Without a doubt however this session was completely different to the last. I concentrated solely on teaching and learning. Even with the issue with the PowerPoint, I realised  that such  things can be ignored  and swiftly moved on from, as long as it does not affect the safety of the learners. (Coles,2004)
Additionally I remembered to take into consideration that the learners who were present for the session may not be attending voluntarily they may only be  there due to work or social reasons,  rather than having an interest in achieving something. From my past experience I understand that students may not always be as keen as I  would like them to be.  I therefore made sure to find ways to keep them continuously interested and motivated. I achieved this by group discussions and tasks and choosing a topic that flowed accordingly from the previous session. I believe frailty is close to everyone’s heart as people are afraid for the health of their elderly relatives. With this session individuals including the course coordinator were able to ask questions freely with the opportunity to seek advice for the prevention of  any unfortunate events,  if they should occur.
 One needs to understand that most people learn in different ways which is known as learning preferences ; what suits one person might not suit another. (Coles, 2004, P.60) 
Before I started my session I asked my peers to complete a learning preference questionnaire. With this I was able to create an interesting discussion in order to plan my teaching approaches, and allow me to determine what type of learners they are. My audience could be any one of the following:  Activist which are learners who like to deal with new problems and experiences by learning through trial and error. These particular learners  enjoy a hands on approach by enjoying challenges that they face. Pragmatist:  learner like to apply what they have learnt to practical situations, they prefer logical reasons to do something. Reflector learners are ones that  think deeply about what they are learning. They like to be told about things in order to be able to think it through, then try and implement it and then think it through again. ( Gravels and Simpson, 2014, P.61) 
On this occasion I believe my students were Activist learners, as they accepted the situation for what it was and whole heartedly participated in all activities. They clearly had an open minded approach, by involving themselves fully without any bias to the experience.  
Even though this session went exceptionally well I needed to bear in mind that it may not have been the case. Similar to the previous session, what if learners did not respond to anything I had said? 
Or what if there was no silence and I was ununable  to control the class ? If this was the case I would have needed to manage the  “answering process". If everyone talked at once I would not have been able to hear what was being said and neither would the students. Therefore rules need to be put in place encouraging one person to speak at a time. 
I tried to relate the subject to their interests,  by setting individual learning goals. I attempted to ensure that learners had every opportunity to contribute to the successful outcome of their learning, by encouraging learners to be involved in decision making. This is most effective when targets are set. When agreeing to  targets it is important to always be SMART, which is an acronym for:          
· Specific - are the targets clearly defined.
· Measurable - can the targets be achieved? 
· Achievable – can the targets be met by all learners? 
· Relevant – are the targets realistic? 
· Time bound – can the agreed targets dates be met? 
(Gravels and Simpson,2014, P.61)
Being SMART is all about being clear and precise with what you expect your learners to achieve. Smart targets should always aim to be at the right level for learners. As a tutor you should know your students and  their capabilities. Information should be challenging enough to ensure that learning is progressive yet be suitable for all learning abilities. ( Gravels and Simpson,2014, P.62)
In order to overcome further issues in future lessons it may be useful to use the problem solving strategy: 
· Find out what the problem is? 
· Compare this to other experiences I may have or had. 
· How did you resolve the issues? 
· Do you need further information? (Coles,2004, P.168)
I feel that I have learnt a great deal from this micro teaching experience. It has been  an excellent opportunity to rectify the mistakes I had made in the previous experience. Towards the end of the session learners gave invaluable feedback.. All participants agreed that the teaching session was an overall success when in comparison to the last. They felt that I had improved considerably and preferred this relaxed  method of teaching.  With the belief that the lack of technical recourses was a blessing in disguise as it allowed me to be more relaxed with the  session. The only recommendation from one of my peers  was to shorten the PowerPoint presentation and include bullet points, although the rest of the group preferred the style I had presented in,   as it meant that they did not have to continuously look towards the screen. I will aim to take this on board and progress as an excellent tutor, by continuously learning throughout the teaching process. I also agree that this relaxed method will now be my preferred form of teaching. 
 I particularly enjoyed seeing the reaction of students who at times may lack confidence.  It was refreshing to see how they participated and asked questions to further their knowledge. One of the first steps in helping students  feel confident and motivated is to remember that we are all different, the group is made up of individuals who have their own personal journeys in life, which  will influences the way he or she responds as a learner.  (Wallace, 2006) 
It therefore is  important to understand the significance of reflection. The fact that we engage in reflection is one form of evidence for wanting to learn and enhance in  already existing skills and knowledge. It is an intention to improve what is good or bad about the session. Often whilst teaching we are too engrossed in our own selves that we can become oblivious to what is happening around us. Therefore if an opportunity arises to sit in on a colleagues teaching session, it would be the perfect opportunity to see how they present, what resources they use, their mannerism towards learners ,   in order to  compare this  to your session.  To become a skilled teacher, tutor, lecturer whatever you wish to call your self, one is required to practice, understand and rehearse methods in order to find a suitable teaching style. Only then can we be successful in our teaching careers. ( Race, 2014) 
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