Part 1

	Professional Experience Template 1
	


	Pedagogy Standard
	Assessment for learning

	What did you do and why?


	Used AFL technique - thumbs during an I.T. lesson.
After a task was explained to the class, they were asked to show their thumbs to demonstrate their understanding of what they needed to do. If their thumbs were up, it meant they understood fully, if they were in the middle, it suggested they sort of understood, and if they were down, it meant they had no idea.
The intended outcome of this experience was to gauge from the children whether or not they understood the task and to introduce AFL in a simple manner to them. If a lot of the children had their thumbs down/middle I would have re-explained the task, however the majority had their thumbs up indicating they fully understood what they needed to do.



	What have you learned?


	This experience was relevant because assessment is a key pedagogical standard and it is important to remember that it does not always have to be summative. The use of thumbs is an easy way to engage children in AFL and aided me to see where they were with their understanding. In future I would however ask children to close their eyes before they choose which thumb position to do as it may be that they were embarrassed to admit they weren't sure in front of their peers. However, it did meet the intended outcomes of allowing me to gauge their understanding before setting them off on a task.

	What next?


	In the future I will ensure that I ask children to close their eyes before making their decisions in order to ensure that they are not being influenced by the opinions of their peers. I will also continue to introduce different AFL techniques into my next class. I will look into the positives and the negatives of different AFL techniques, i.e. self assessment and peer assessment, and explore how I can use these effectively in class.



	Professional Experience Template 2
	


	Pedagogy Standard
	Blended learning experiences



	What did you do and why?


	My role was to come up with the activities for and to direct a mindfulness carousel. This consisted of the children undertaking 4 activities over the course of an afternoon, all focused on mindfulness. The intended outcomes were to introduce mindfulness to a young group of children and to allow them to explore different activities that can be used when they are in a feeling of low mood or as if they need some time to themselves.

	What have you learned?


	This is a good example of blended learning experience as the children did a multitude of different activities- they went outside and looked at nature, they did cosmic yoga using the whiteboard, they created a fact file about all the good things about themselves and they did some mindfulness colouring. The carousel met the intended outcomes because at the end of the session the children were able to brainstorm other mindfulness activities that they could do if they were feeling down and they were also able to explain the word wellbeing and what it means.
A lesson learnt here is to ensure regular contact with my colleagues, as there was some confusion surrounding the timings of the sessions. 
Implications for colleagues and learners would be to continue to use mindfulness in class and to encourage children to take part in it, as they enjoyed it profusely but it is also helpful to give them some tools to cope with their emotions, especially during the current climate.



	What next?


	In the future I would employ this again perhaps on a regular basis with a class. In similar circumstances I would ensure to chat to my colleagues beforehand to ensure the timings are the same for each session. This can be used in a variety of ways and next time I would choose 4 different activities to use in the wellbeing carousel in order to mix it up and provide the children with more useful coping mechanisms and support.



	Professional Experience Template 3
	


	Pedagogy Standard
	Real life authentic contexts



	What did you do and why?


	Planned and held a lesson which introduced pupils to the concept of money and coins up to Â£2. Showed the children a short video about the different coins and then with a focus group undertook a session in which they would need to make 20p using smaller coins. They first did this with numicon and adding up to just 20, and then they replaced the numicons with coins of the same value in order to show them adding up to 20p.
Once they were done, asked them to make 20p using other combinations of coins.
The intended outcomes here were to introduce the pupils to the concept of money and how different coins can be used to make different amounts when paying for something.



	What have you learned?


	This is an important experience because it introduces real life authentic contexts to the pupils, as this is something that they will have to use everyday in their adult lives. It met the intended outcomes with the higher ability groups, however the lower ability groups struggled to understand the substitution of the coins with the numicons.
Through this experience I have learnt how easy and important it is to introduce real life authentic contexts to pupils, as these are skills that they will use for the rest of their lives.



	What next?


	In the future I would use a smaller amount for the lower ability groups, such as asking them to use coins to add up to 10p, as they found this task confusing and needed a lot of additional support. The higher ability groups could have also had larger amounts to be made after they completed the initial task of making 20p, as they found this relatively easy and could be stretched more.
Further development could be to introduce children to the idea of paying for something, by asking them to pretend to go to a shop and use the skills they have learnt to pay for items that cost 20p with numerous different coins.





	Professional Experience Template 4
	


	Pedagogy Standard
	Cross-curricular themes



	What did you do and why?


	This was a lesson in which pupils were asked to identify a range of different 2D shapes. They were introduced to the shapes on a powerpoint, and then they were asked to work in partners to match the name of the 2D shape with a paper cut out of the shape. Throughout this, they were also asked to name the colours of the shapes in Welsh.
Â 
The aim of this lesson was to introduce the concept of 2D shapes to the pupils, but also to introduce some cross curricular themes, i.e. literacy through group work, maths through identifying 2D shapes, I.T. through watching the powerpoint and Welsh through naming the colours of the shapes in Welsh.


The work was differentiated based on ability level and the higher ability groups were asked to name harder shapes such as pentagons and hexagons, whereas the lower ability groups were just taught about the core, simple shapes, i.e. square, circle, rectangle.



	What have you learned?


	How simple it is to introduce cross curricular themes to a lesson. This lesson took less than half an hour and it included 4 different cross curricular themes- literacy, maths, Welsh and I.T. It is important because for future maths lessons and in life pupils are going to need to know the names of various 2D shapes.


The intended outcomes were met and the pupils responded really well to every aspect of the lesson and what they needed to do. The task was also well suited to their ability level. 



	What next?


	In future I would try and challenge the lower ability groups slightly more, as despite it being suited to their ability level, they could perhaps have been stretched further.
Future learning will include introducing the pupils to the concept of symmetry and building on this lesson in order to aid them in understanding how to complete a symmetrical shape.









Part 2


	

	Target
	What I have done in this assignment….

	Target 1
	In my previous assignment, I used some American spellings instead of English ones.
	In this assignment, I have double checked all my spelling and grammar is correct. 




Critically reflect on your progress in planning, preparing and teaching lessons that incorporate 4 specific pedagogical principles. (This evidence should be taken from the PLP.)
Identify one of these pedagogical principles as an area for development and justify the next steps in your development.


Introduction
Critical reflection in teaching involves looking at a teaching experience, questioning the meaning and purposes behind this experience and then rethinking how the teaching experience can be improved in future practice (Richards, 2017).  This is important because it allows teachers to develop and alter their teaching style and behaviours in order to fit in with the current students they are working with or the current climate in which they are teaching. Critical reflection has therefore been undertaken on different teaching situations that have been undertaken that incorporate four different pedagogical principles - assessment, using blended learning experiences, using real life authentic contexts and using cross curricular themes. 
However, the focus of this essay will be on the pedagogical principle of assessment and will close in on the assessment technique which is known as assessment for learning (AFL). The reason that this has been chosen is due to the fact that AFL has been branded as one of the most up and coming pedagogical approaches for enhancing and improving student learning, and research suggests that encouraging pupils to use AFL can aid in improving their achievement, and support the development of positive self perceptions (DeLuca, et al., 2012). This means that developing my use of AFL for future teaching practice is not only extremely relevant in the current teaching climate, but also vital in order to be the best possible teacher I can be. 



Literature Review
Assessment for learning (AFL) refers to a teaching technique that is used to create feedback for pupils in order to improve their learning and guide their next steps (Cambridge International, 2019). 
The technique was brought into use due to the fact that there was concern that there was too much of a focus on the end goals of learning (for example, test scores) instead of the process of learning itself and how it can be improved (Cambridge International, 2019). 
The aim of AFL  is to maximise the amount of feedback a pupil receives in order to optimise their learning. The feedback can be very informal (i.e. oral feedback), or more structured (i.e. written notes at the end of a test). AFL can take two different forms, either through peer assessment, in which pupils look at each other's work, or through self assessment, in which pupils look at their own work, in order to be involved in making decisions about their future learning needs (William, 2018, cited in Cambridge Assessment, 2019).
Self and peer assessment are being used increasingly in order to aid students in learning more effectively. There has therefore been significant research into the advantages and the disadvantages of both of these types of assessment when they are used in a classroom setting Gardner et al., (2013). 
Self assessment is defined by McMillan and Hearn (2008) as the process by which students self monitor and evaluate how they think and behave during the learning process, and identify how they can improve their own understanding and their skills. In simpler terms, students judge their own work in order to improve their performance. 
A study undertaken by Gardner et al., (2013) explored how the use of self assessment  in the classroom is able to create conditions in which pupils increase their participation in their learning. The study involved undertaking focus group interviews in schools across Northern Ireland, with participants between the ages of 11 and 14. The focus interviews were employed after every lesson in which self assessment was used. Results of the interviews  found that pupils reported that the use of self assessment encouraged them to have increased motivation for learning, to have lowered anxiety around getting answers incorrect, have more of a sense of focus in their learning - they know what they need to do to improve on their work and also have an improved academic self belief and confidence. 
The results of this study would therefore suggest that the use of self assessment to aid pupil learning is very beneficial and can have a range of desirable outcomes, including not only enhancing learning but enhancing pupil wellbeing and confidence. However despite these findings, there are some issues with the potential validity of this study. 
Social desirability bias refers to participants reporting an answer that they have altered in order to fit in with what they think is acceptable and desired by the researcher (Lavrakas, 2008). This could potentially be the case here, as pupils may report more positive outcomes from the use of self assessment as they may feel that this is what the researcher wants to hear. This would therefore mean that the results of the study aren’t as accurate as they could be as they are skewed to fit in with the participants perceived idea of what the study is about. However, this is always a risk when undertaking research, and this does not mean that the results of the study should be invalidated completely. 
Another risk is that the study may lack generalisability. As this is a study which involved participants within a very small age range (11-14), this brings to question whether the results can be applied to pupils outside of this age category. Pupils in other age groups may respond differently to self assessment and this is demonstrated by the findings of a study undertaken by DeLuca et al., (2018), which used students between the ages of 4 up to 18 and found that older pupils in their study reported that they find AFL approaches such as self assessment less helpful to their learning than younger age groups do. This suggests a potential variance in the effectiveness of self assessment between different age groups and  therefore needs to be considered when applying the results of this study to pupils outside of this age range.
Furthermore, other research into the use of self assessment in the classroom have found contradictory findings to those found by Gardner et al. For example, a study undertaken by El Kuomy (2010)  involved splitting a group of masters students in half for a year. One half of the class were required to report and self assess their knowledge before and after every lecture they attended. The other half of the class were used as a control group and were not required to use self assessment throughout the year. Results from this study found that there was no significant difference in knowledge, academic achievement or thinking skills between the two groups at the end of the year. This would suggest that self assessment may not always have a positive impact, or any impact at all, on student learning.
However, these results do not necessarily mean that the results found by Gardner et al., should be completely invalidated. Due to the fact that the participants used were older masters students, the findings back up what was found by DeLuca et al., (2018), which suggest that self assessment does not necessarily work as well with older students. Therefore, the results of the study found by Gardner et al., could still be used to advocate for the effectiveness of using self assessment with younger pupils. 
Furthermore, the notes regarding the study undertaken by El-Kuomy suggest that the results that were found could be a result of the fact that the students in the experimental group had little prior experience of self assessment and therefore found it difficult to undertake this task, therefore having a potential impact on the internal validity of this study. In order to gain more reliable findings, the study would need to be repeated with a group of students who have been taught how to effectively self assess their own work.
Therefore, despite the fact that there are some issues surrounding the potential validity of the findings from the study undertaken by Gardner et al., this does not mean that the results have to be completely invalidated, however it is clear that due to the contradictory evidence found from various studies and from varying age ranges, that further research needs to be undertaken into this area. 
Significant research has also been undertaken into the use of peer assessment in classrooms, which has taken a central role within the practises of AFL in the classroom. (Black and William, 1998 cited in Pandero and Brown, 2017). 
Peer assessment typically refers to situations in which students judge their peers’ work against provided assessment criteria (Jones and Alcock, 2013). It is an arrangement in which learners consider the quality of a piece of work undertaken by another equal-status learner, and then give feedback and discuss their judgements with their peers in order to achieve an agreed outcome (Topping, 2017). 
This method of AFL is useful because it not only generates feedback that can be used by the peer who is being assessed, but it allows the pupil who is assessing the work to have an insight into how their work can be improved upon also (Pandero and Brown, 2017). 
A study undertaken by Bryant and Carless (2010)  involved using case studies to investigate what benefits arise from the use of peer assessment in a primary school classroom. The results of the study found that some pupils found the use of peer assessment very positive and helpful.  Comments that they made included the fact that pupils liked the technique because having the opinions of their peers can encourage them to learn new things and that the use of peer assessment is motivating because students want to impress their peers and it can be used as motivation to work harder  in order to compete with the achievements of their friends.
This would suggest that peer assessment benefits pupils as it not only gives them external insight into their work, but also encourages them to work even harder.
However, this study may lack generalisability. As this study was undertaken as a case study, it means that the sample size was incredibly small (they only used two teachers and their classes for the entire study). Although this does not mean that the research findings are invalid, it brings to question whether the findings can be generalised outside of the sample group. In order for the findings of this research to be more concrete, a larger sample size would need to be used or the research would have to be repeated. 
Furthermore, other research which has been undertaken into the use of peer assessment in classrooms has found contradictory results to those found by Bryant and Carless. An anonymous self report survey undertaken by Pandero and Brown (2017) was used in order to find out why teachers like and dislike using self assessment in their classroom. The survey used a mixture of 441 primary school teachers, 690 secondary school teachers and 155 university tutors, from different institutions all over Spain. The results of the study found that although some teachers reported that they felt students were accurate when assessing each other's work, most did not. Reasons given were that interpersonal relationships impacted the students' grading of each other as well as students being unrealistically demanding when marking each other's work. Other issues teachers reported to face with using peer assessment in the classroom were that it causes problems within the classroom climate, it means more learning time is lost than it saves and that some teachers felt as if their authority is lost through using it. 
However, there are also some issues with the validity of this study. First of all, only 39.9% of the teachers used in the study have ever used self assessment in their classroom (Pandero and Brown, 2017). This suggests a lack of internal validity, as the majority of the participants are making comments and predispositions about a technique that they have never implemented, suggesting that the opinions given by these teachers are not based on their experiences of using the method and therefore lowering the validity of their answers. 
Therefore, despite there being research findings that may contradict those found by Bryant and Carless, it is questionable as to how reliable these findings are, so they should not be used to completely invalidate the results of the study.
Overall, the study undertaken by Bryant and Carless suggest that there are lots of potential benefits from the use of peer assessment in the classroom. Despite there being potential contradictions and problems regarding internal validity with the study undertaken by Bryant and Carless, this does not necessarily mean that their results are incorrect, however it is clear that further research into the area of the effectiveness of peer assessment needs to be undertaken in order to validate their findings.
It is clear that there are many potential benefits to the use of both peer assessment and self assessment within the classroom. However, it is clear from research findings that it should be used with awareness of the fact that there may be some negative consequences that can result from not using it in the most effective manner. For example, finding ways to avoid it from minimising the authority of the teacher in the classroom, and  being aware of the fact that the interpersonal relationships of students may cloud their judgement when they are evaluating their peers. This does not necessarily mean that the positive outcomes of using  these strategies are not worth the challenges they may bring, however it is important to be aware of any undesired outcomes. 



Conclusion
The approach I used when introducing AFL in the classroom was beneficial in lots of ways. The approach involved self assessment, by asking pupils to show me their thumbs to let me know to what extent they understood the independent work they needed to do, after I had explained the task. Pupils were informed that thumbs up meant they completely understood the work, thumbs in the middle meant that they were not completely clear on the work, and thumbs down meant that they had no idea what they needed to do. This worked well and was a simple and effective way of introducing AFL and self assessment to young children, without overcomplicating things. However, one big issue I found was that because children could see what their peers were choosing, they seemed to be more self conscious of their own answers and I feel as if this may have skewed which option they chose. 
Due to this, in future I would ensure to ask the children to close their eyes before they choose where they are going to position their thumbs, in order to make it less likely that they will choose an option that doesn’t suit how they actually feel.
There are clear links with the chosen approach and the New Professional Standards for Teaching and Leadership. The first standard it links to is pedagogy: refining - assessment. This is due to the fact that AFL is a form of formative assessment which is used to assess the understanding and the knowledge of children throughout their learning, rather than at the end. Furthermore, there are links to pedagogy: influencing - learners leading learning, as through the use of AFL, pupils are encouraged to reflect upon and improve their own learning and learning experiences. Finally, there is a link to pedagogy: influencing - listening to learners, as by encouraging children to show their understanding before setting them off for a task they are being listened to and the lesson can be altered to fit around their needs and their understanding (Welsh Government, 2019). 
Through looking at my critical discussion of self and peer assessment in the classroom, I would also in my future teaching practice ensure to put in some extra steps to improve the quality of AFL the children are receiving in my lesson. In future, when using the same form or a different form of self assessment, I will take note of the findings of the study undertaken by El Kuomy (2010) and ensure that the pupils are highly educated on how to self assess their own work and what they are trying to achieve by doing so. This could then be used to avoid the dilemma which was faced by this researcher which resulted in students not gaining the best possible outcome from using self assessment because they had not been taught how to do it effectively. 
When using peer assessment, I would take note of the findings from the study undertaken by Pandero and Brown (2017) and try to ensure that the classroom climate is not disrupted whilst undertaking the task. I will do this by ensuring the children are aware that peer assessment is formative, and is to be used as a tool to help them to improve their work, not as something to be worried or embarrassed about. I would also take note of the findings of the  research that found that pupils are too harsh on each other when marking their work, and ensure that students have a criteria to mark each other's work against, in order to avoid them being unnecessarily demanding or too lenient when marking their peers' work. 
In conclusion, when using AFL, most notably self and peer assessment in the future, I will ensure to take into consideration all of the factors and implications that have been discovered through research and be aware of how I can alter my use of the techniques in order to avoid any negative outcomes and for students I work with to be able to get the most that they can from my lessons and their experiences using Assessment for Learning. 


Word count: 2949 words 


















References
Cambridge Assessment, 2019. International Education. Assessment for Learning. 
Bryant, D.A and Carless, D.R. Peer assessment in a test-dominated setting: empowering, boring or facilitating examination preparation? Education Research Policy Practical. 9(3). Doi:10.1007/s10671-009-9077-2
DeLuca, C. et al., 2012. Assessment for learning in the classroom: barriers to implementation and possibilities for teacher professional learning. Assessment Matters. 4. 
DeLuca, C. et al., 2018. Student Perspective on Assessment for Learning. The Curriculum Journal. 29(1). Doi: 10.1080/09585176.2017.1401550
Gardner, L.R. et al., 2006. Researching creatively with pupils in Assessment for Learning (AFL) classrooms on experiences of participation and consultation. European Conference on Educational Research (ECER). 
Jones, I and Alcock, L. 2013. Peer assessment without assessment criteria. Studies in Higher Education. 39(10). Doi: https://doi.org/10.1080/03075079.2013.821974 
Lavrakas, P.J. 2008. Social Desirability. Encyclopaedia of Survey Research Methods. Doi: https://dx.doi.org/10.4135/9781412963947.n537
McMillan, J.H and Hearn, J. 2008. Student Self Assessment: The key to stronger student motivation and higher achievement. Educational Horizons. 87(1). 
Pandero, E. and Brown, G.T.L. 2017. Teachers’ reasons for using peer assessment: positive experience predicts use. European Journal of Psychology of Education. 32. Doi: https://doi.org/10.1007/s10212-015-0282-5 
Richards, J. 2017. Learn how to engage in critical reflections with Jack C Richards. Available at: https://www.cambridge.org/elt/blog/2017/12/12/learn-how-to-engage-in-critical-reflection/ [Accessed: 30th December 2021] 
Topping, K. 2017. Peer assessment: learning by judging and discussing the work of other learners. Interdisciplinary education and psychology. 1(1). Doi: 10.31532/InterdiscipEducPsychol.1.1.007
Welsh Government, 2019. Professional Standards for Teaching and Leadership. 


