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  As an educator, the learning experience of students is of the utmost importance and the ways in which students are taught and assessed must be taken into consideration in order to ensure that students are benefiting from their education. While this may be of particular importance during the learning process and incorporated into single lesson plans, it is also imperative that the curriculum presented to students is designed effectively to foster critical thinking, adapt to diverse learning styles, and prepare students for future challenges in both their future careers. An engaging and comprehensive curriculum not only enriches the learning experience but also empowers students to become lifelong competent learners. Noting the importance of developing competency in students,  Race (2020, pg. 22) explains that the competencies that students should be able to demonstrate are not simply the technical skills required to show engagement and knowledge within the subject area, but competencies that are connected with thinking, creativity, originality and problem solving. In this assignment I will propose a curriculum that I have designed with not only the development of technical skill in mind, but also the creativity of art and design students, as well as where I have found there may be gaps in similar curriculums in art and design education. From the experience of designing a curriculum, I hope to further my experience working in higher education, specifically in the field of art and design.
  The curriculum I have developed to propose is a ten-week fashion illustration module intended to be a part of the existing art and design foundation program, consisting of demonstrations, workshops and lectures intended to support students who are hoping to study either fashion or costume design, textiles, illustration or surface pattern. The module will consist of mostly experimental workshops focusing on a variety of image making techniques including printmaking, traditional painting techniques and digital illustration. I have formed this curriculum with students wanting to study these courses in the future in mind in particular as they are all courses available to study in UWTSD, where the ten-week program would take place, and therefore would have lecturers already trained and equipped to support students, with the exception of fashion design. The university also already has relationships with clothing brands and would be able to provide live briefs for students to work towards, providing a unique experience of working to a client brief while still in university. The fashion illustration module would take place over three days a week in the Dynevor campus, with two days consisting of various image-making workshops and the third day consisting of lectures from both staff and industry professionals. I chose to propose a series of weekly workshops rather than studio sessions for the students so that they are best able to learn from practical experiences and remain active participants in their own learning. Norton et al (2024) refer to workshops in art and design education has immersive experiences that align with the pedagogical needs of art and design students. Through connected art practice, students are able to take part in transformative learning experiences and are enabled to develop interdisciplinary skills through hands-on experience. By incorporating these workshops, students would be able to gain a wider range of practical experiences and opportunities to experiment with a variety of art and design techniques, as opposed to individual independent studies which may not as easily encourage students to develop their artistic practices. These workshops would include image-making techniques such as various firms of printmaking and other traditional illustration techniques, as well as demonstrations of digital illustration software such as Photoshop and Procreate. Due to the recency of some of these softwares, additional training may be required of some lecturers, so they are best equipped to support students in their own learning. By developing their own personal art and design practice by continuing to learn themselves, the lecturers teaching on the module are able to critically reflect on their own knowledge and skills to improve their learning, ensuring they are working towards the professional standards for further education (2023).

  Having studied illustration at both an undergraduate and postgraduate level, as well as fashion design, I have had first hand experience in not only how both subjects are delivered but the level of technical skill, creativity and competency in a range of artistic mediums that are expected of students in order to best engage with the course material. Given that students regardless of chosen program begin their further education already having a range of different educational experiences, it is important to recognise that some students may not be as well versed or proficient as their peers. From personal experience previously studying fashion design, students were expected to have a high level of technical skill in garment construction, while the ability to communicate fashion through sketchbook development and fashion illustration took less precedence despite being an important part of the design process. As a result, students who were less experienced in creating illustrations of their ideas found it much more difficult to communicate their ideas to lecturers during one-to-one tutorials and assessment, despite it being vital for the creative development as someone aspiring to work within design (Başaran 2024). In a similar fashion, those wanting to undertake an undergraduate program in a subject such as illustration may have only been encouraged previously to work within a particular field of interest such as advertising or literature and interest in fields such as fashion are not as encouraged. Students undertaking art and design courses may also be proficient in a particular artistic medium due to a lack of experience or accessibility to resources, therefore a foundation course where experimentation with a range of materials and equipment would be beneficial to their artistic processes and better prepare them for an undergraduate program.
  Quite broadly, the ten-week fashion illustration module I am proposing would be beneficial for students interested in studying a multitude of art and design pathways, though there would be specific benefits for each program. For those wanting to study illustration, students would benefit from having their ability to observe, interpret and communicate ideas visually. As fashion illustration often requires the ability to create dynamic figure drawing, taking into consideration the proportions of the body and how garments interact and move, even students who aim to study illustration after they have completed the foundation course but are not necessarily interested in fashion illustration would still benefit the module as these are also key elements of character design. Malinin (2018, pg. 43) notes the importance of teaching transferable skills to art and design students in particular as art and design education often emphasises experimental learning, meaning providing students with skills they can use in other fields of illustration, as an example, will enhance their adaptability and experience across various creative pathways. While these skills are essential to studying illustration and the development of them are currently supported, the gap that the module I am proposing fills is the context in which the information and skills are presented, preparing students wishing to study illustration after completing the foundation course for a career in the illustration industry with a specialism in fashion illustration.  
  For students wishing to study either fashion design or costume design at an undergraduate level, the ability to communicate ideas through developmental drawings and sketchbook work is essential. The habit of keeping a sketchbook of developmental sketches is encouraged in fashion and costume design students as it allows them to explore their ideas, experiment with different techniques and document their creative process, which is essential for refining their skills and developing a unique personal style. Bannò (2020) notes the importance of the ability to draw as a fashion design student as a means of also documenting technical ability, allowing students to assess their own progress by comparing it to previous work. This would ensure that before undertaking an undergraduate program that may ask students to engage in course material with far more technical knowledge needed, they are able to explain initial concepts and reflect on them once they have gained a higher level of knowledge and experience. This consideration for the students’ opportunity to self-assess also shows a dedication to working towards the professional standards of further education by enabling learners to take responsibility for their own learning and assessment (2023).  Reece (2007, pg. 58) explains that this is more of a constructivist approach as the learning is more about actively engaging with concepts and personal understandings. From a technical illustration perspective, the ability to render specific materials would aid in their ability to communicate designs through sketches and illustrations. This module would therefore prepare students for foundation training students wishing to later study costume or fashion design as this is also an expectation of both industries. The more skilfully advanced side of fashion illustration may also include the opportunity to create the technical drawings of garments for preproduction known as ‘flats’, which is not something that is currently offered in either the illustration or textiles program currently at UWTSD, exposing a gap in the current curriculum where students may benefit. While the current programs emphasise experimental and creative practices, the fashion illustration module would provide students to learn a skill that requires more technical precision and a particular ability that is sought after within the costuming and fashion design industries. While not writing about art and design students specifically, Campbell (1996, pg. 3) notes the importance of providing students with particular skills that may be more in demand in their respective industries, increasing their chance of employment after completing their education. As previously mentioned, as art and design education mostly encourages exploration, experimentation and individual practice, therefore I have identified a gap in the current curriculum by including the opportunity to develop a skill that is increasingly valued within the industry, thereby enhancing the employability of students by equipping them with the necessary technical skills alongside their creative abilities. This dual focus not only addresses the existing gap but also prepares graduates for a more comprehensive range of roles within the fashion and design sectors, contributing to their career success.

The aims and objectives of this proposed module may vary depending on students’ personal aspirations, as it’s part of a foundation course where experimentation is key, and students may not know which course they’ll pursue after. Reece (2007, pg. 76) emphasises the importance of supporting students’ individual aims to boost and retain motivation. However, presenting clear class aims and objectives at the beginning of each module can also impact students’ motivation and engagement, as they become aware of their expectations and take ownership of their learning (Atteberry and LaCour, 2021).

  The first aim of the proposed fashion illustration module is to explore and demonstrate a knowledge of the basic fundamentals of fashion illustration. While some students may have had previous experience in figure drawing and feel confident in their ability to communicate concepts, providing the students with an introductory session will ensure they have a base level of knowledge. The second aim of the module would be to develop the artistic skills of students, which would be developed through weekly workshops with lecturers and technicians. Overall, the aims of the module are to equip students with both the fundamental practical skills necessary to excel in fashion illustration as well as a level of proficiency with a range of image making techniques. By combining foundational knowledge with continuous skill development and experimentation, the module seeks to prepare students not just to work within the fashion illustration industry, but whichever industry they aspire to work in after their studies. Furthermore, in relation to the needs of students, provided that the fundamental needs of the students have been met such as the physical comfort, such as adequate breaks, as well as safety requirements and love and belonging, by positively encouraging students to consider future career opportunities at a stage as early as a foundation course promotes an optimistic learning environment and allows students to feel supported. This aligns not only with the professional standards of higher education (2023) by demonstrating a commitment to the learning and wellbeing of students but also completes Maslow’s (1954) hierarchy of basic human needs.

  The objectives of the module, which are much more specific in their outcome, are more focused on the professional development of the students and aim to put the work completed during workshops and time off campus into context. As an example, the technical proficiency in different mediums will be assessed in order to evaluate the students' ability to utilise these skills in real-world scenarios, ensuring they can confidently apply their knowledge and adapt to various professional environments. This would include tasks such as drawing garments being modelled live and in motion, in a similar fashion to their existing life drawing classes and the way in which live fashion illustrations are created in industry, often being drawn during runway events. This has the opportunity to either completed in collaboration with existing pathways within the university such as textiles or surface pattern, or in collaboration with local businesses. The integration of these collaborations allows students to apply their learning in a dynamic and practical setting, preparing them for diverse opportunities in the fashion and design industries. By engaging with real-world projects and challenges, students not only develop their technical skills but also enhance their creativity, problem-solving abilities, and professional networks, ultimately enriching their educational experience and career readiness.
[bookmark: _Int_qH3EtAQd]  The second objective of the fashion illustration module would be to present a portfolio of fashion illustrations created over the duration of the module. By doing so, students would be provided with the opportunity to sharpen their ability to edit down their work, only displaying work that they feel is best reflective of their growth and development as a fashion illustrator over the past few weeks, as well as being best representative of their personal style. Wiebe and Seaton (2021) note the importance of allowing art and design students in particular to be more self critical and engage in reflective practices, suggesting that doing so allows students to extend their technical and material knowledge. This would also prepare students regardless of chosen future pathway for their interviews for their undergraduate program, where viewing a portfolio of work is to be expected. At this later stage in the module, students could be subject to assessment by being asked to discuss their chosen images, either on a one-to-one basis with lecturers or in small groups with their peers. In doing so, students would be afforded the opportunity to discuss not only their illustrative work, choice of image making technique or concept but also develop their professional communication skills by demonstrating the ability to articulate and justify their creative decisions effectively. This exercise not only fosters critical thinking and self-reflection but also helps in building confidence in public speaking and interpersonal communication, which are vital skills for their future careers. This would also provide opportunity for students to assess their peers, leading to a collaborative learning environment where constructive feedback and diverse perspectives are shared, enriching their educational experience.

[bookmark: _Int_9J8hJOsk]    Lai and Hwang (2014) suggest that art and design students can benefit from taking part in peer assessment as it can enhance critical thinking by encouraging them to evaluate and critique the work of their peers, fostering a deeper understanding of the subject matter and improving their ability to give and receive constructive feedback. Furthermore, doing so would foster a more collaborative learning environment that values the input of the students and encourages active participation in discussions and projects, ultimately leading to a more enriched educational experience.

It’s crucial to ensure that the professional standards of further education (2023) are consistently met in teaching. This involves regular assessment, adapting teaching methods, staying updated with educational theories, and engaging with students to understand their needs. By doing so, educators can foster student growth and success. While these standards are important for student development, they don’t necessarily focus on artistic skills but rather benefit students academically by demonstrating best practice. 
[bookmark: _Int_vrskvGXz]  The first professional standard (2023) identified is the demonstration of commitment to learners, their safety and wellbeing. While the students’ safety and wellbeing would be of immense importance regardless of path of study, including university safeguarding policies such as emotional and academic support, there are specific considerations that can be addressed in this module that relate to the unique challenges an art and design program can present. In the context of the fashion illustration module specifically, the wellbeing of students could be affected by their engagement, or lack of, with the subject matter. This may be due to a lack of prior experience or a disinterest in fashion illustration, though students would then be reminded that each workshop in this module and later modules would include a variety of transferrable skills and information. As an example, students wanting to pursue illustration with a focus on character design would benefit from being taught how to render different materials with a range of illustrative techniques and learn what the costume of a character can communicate. By doing so, students are kept engaged and motivated as they can start to see the skills they are learning in context with their personal artistic practices. Reece and Walker (2007) note that this ability to relate concepts to existing knowledge is a characteristic of deep learning, meaning that students are actively participating with the material and applying it in meaningful ways, which enhances their understanding and retention of the subject matter. 

  Another way in which the wellbeing of students would be taken into consideration is the way in which the progress of students will be measured and celebrated. Bearing in mind the range of earlier experiences the students may have had before undertaking the foundation course, it should be noted that some students may be less familiar with figure drawing, have a less developed person style or perspective or generally lack confidence in their skills. Therefore, it is important that not only is the assessment process tailored to accommodate the varying levels of expertise, but recognises the effort and growth shown by each student throughout their learning journey. This could include recognising and celebrating where students have shown to have taken steps to develop their personal illustration style during one-to-one tutorials during workshop sessions, or acknowledging their engagement in class discussions. Ukaj and Reshani (2025) note that by acknowledging a student’s participation in classroom discussion, the educator reinforces sense of belonging and identification with their education, which shows a dedication to the wellbeing of the students, therefore meeting the professional standard of further education (2023).

[bookmark: _Int_7dS1qXkJ]  A second professional standard that those teaching on the fashion illustration module would be expected to meet is to maintain and update their knowledge of the subject and how to best teach and assess it. As those teaching on art and design programs often have their own personal practices, preferred mediums, and techniques, they would be encouraged to develop their skills further by learning new skills by attending workshops and seminars to remain updated on latest trends within fashion illustration and technological advancements in digital illustration. Stronge (2007) suggests that by the learning of new skills is not only beneficial for the development of the educator but also the students, as those teaching the subject or technical skill have an enhanced understanding and are therefore better equipped to pass on their expanded knowledge. This would in turn positively affect the educational experience of the students, specifically their engagement and motivation, as they feel their lecturer has a far higher level of technician ability. Therefore, as those teaching would be maintaining and updating their knowledge and skills in the field of art and design, they would be working within the professional standards of further education (2023).

	Week Number
	Topic
	Aims and Objectives
	
Teaching and Learning Activities

	Resources Required
	Assessment

	1
	Introduction to Fashion Illustration module and icebreaker activities,
‘Finding your illustration style’ presentation 

	
Discuss fundamental concepts of fashion illustration and fashion as communication, discuss personal illustration style and final submission of fashion lineup
 
	Provide example of portfolio, listing techniques used and discuss preferred materials of students 
	Notepad and pen, previous work from previous modules to discuss
	Discuss to assess prior knowledge of fashion illustration, developing of personal style small group tutorials to discuss initial ideas 

	2
	
Life drawing,
Fashion Sketching Workshop

	Develop figure drawing skills and ability to render materials 
	Demonstration of fabric rendering 
	A3 sketchbook, pencils, charcoal sticks 
	One-to-one tutorials during and group critiques at end 

	3
	Guest Lecture
Mono and Lino printing workshop

	
Foster artistic develop, explore design thinking
Explore mono and Lino printing technique

	Lecture with discussion, demonstration of printing techniques 
	Notepad and pen
Printmaking tools and materials supplied 
	Q&A with guest lecturer, discussion
One-to-one tutorials in printmaking 

	4
	
Procreate workshop, life drawing 

	
Develop digital illustration skills, produce a digital illustration
Develop figure drawing skills

	Demonstration, workshop and Q&A
Demonstration of fabric rendering 
	

Tablet or computer with drawing software
A3 sketchbook, pencils, charcoal sticks

	Q&A, one-to-one tutorials during and group critiques at end 

	5
	
Collage workshop

	
Explore fashion communication, produce collage of existing runway look

	Demonstration of collage technique and fabric rendering  
	
A4 sketchbook, pencils, magazines, newspaper, scrap material, glue

	One-to-one tutorials during and group critiques at end 

	6
	
V&A Visit
Lecture

	
Explore historical costumes and fashions
Attend lecture on fashion history 

	Lecture, independent study
	Notebook and pen for lecture, sketchbook and pencils for independent research 
	Lecture, Q&A

	7
	
Procreate workshop,
life drawing
	
Develop digital illustration skills, produce a digital illustration
Develop figure drawing skills

	Demonstration, workshop and Q&A
Demonstration of fabric rendering 
	
Tablet or computer with drawing software
A3 sketchbook, pencils, charcoal sticks
	Q&A, one-to-one tutorials during and group critiques at end 

	8
	
Free Studio session

	
Continue developing fashion lineup for final submission

	
Facilitator-led independent session, including tutorials and critiques 

	
Chosen materials for lineup development, or tablet/computer with chosen software

	One-to-one tutorials during and group critiques at end 

	9
	
Portfolio reviews, one-to-one tutorials

	
Continue developing fashion lineup for final submission, as well as portfolio of completed figure drawings.

	Facilitator-led independent session, including tutorials and critiques 

	Chosen materials for lineup development, or tablet/computer with chosen software

	One-to-one tutorials during and group critiques at end 

	10
	Final lineup submission, group critique/discussion

	
Discuss final outcomes and development of work

	
Facilitator-led independent session, including tutorials and critiques 

	Final portfolio, lineup of finished figures in chosen materials and sketchbook of research 
	One-to-one tutorials during and group critiques at end 








   As can be noted in the timetable above, the ways in which the learning and development of students are to be assessed is varied and dependent on both the task and at what stage of the module the students are experiencing. Moreover, it is important that the educator takes a flexible and adaptable approach towards assessment to take into consideration the different diverse needs and skill levels of the students. As an example, earlier stages would focus on formative assessment to provide actionable feedback and guidance, whereas later stages would incorporate summative assessment in order to evaluate the overall comprehension and application of feedback and participation with the course material. 
At the start of the module, students could be assessed formatively through an introductory classroom discussion. This would help assess their prior knowledge and experience of fashion illustration, as noted by Reece (2007, pg 324). Throughout the module, students would also be assessed formatively in one-to-one tutorials where their technical ability progress would be discussed. This active dialogue would allow students to gauge their success or areas for development, and the educator to assess whether the teaching strategies are suitable. It would also ensure the educators plan and deliver effective assessment, meeting the professional standards of further education (2023).
  A group critique would be implemented as a summative assessment at the module’s end to evaluate students’ understanding of the specifications, reflect on their development, and receive peer feedback. Sackstein (2017) suggests that peer feedback enhances engagement with the learning material and increases self-awareness as learners. Formative and summative assessments would provide students with a comprehensive understanding of their progress, enabling them to identify areas for improvement and celebrate achievements. 

  While essential reading lists are more typical of modules with an emphasis on written assignments, students studying the fashion illustration module would be encouraged to read books on human anatomy in order to further their understanding of figure drawing. By integrating anatomical studies into their development, students are able to achieve a more detailed understanding of proportions and how the body moves. This would be particularly beneficial for life drawing sessions, as students would be able to draw the human form with more accuracy. Furthermore, feedback and direction during life drawing sessions are often given during the class and are given verbally. By providing students with written materials, they are able to see how these corrections may be applied, offering a resource that they can refer back to whenever they practice outside of class. Kolb (1984, pg. 21) suggests that students are best able to develop their technical skills when cycling between observing, or in this instance viewing written materials on anatomy, and acting by applying that knowledge during life drawing sessions. This cycle of learning allows students to understand concepts better, resulting in improved artistic skills and a deeper comprehension of human anatomy. 

  While it would be expected that the illustration skills and knowledge of the students would develop naturally as the module continues due to the experience gained, it is also important that the curriculum includes specific opportunities for development in the curriculum so that students have structured guidance and can maximise their learning. It is also important that the skills learned have wider transferrable skills that will aid them in their future academic and professional careers. Though the course specific transferrable skills have previously been discussed, another example of a transferrable skill that would be gained is the communication skills attained during group critiques, something that is not currently common practice within most of the art and design pathways. By giving students the opportunity to engage in group critiques, they are not only able benefit from receiving feedback from different perspectives but also develop their communication skills. In doing so, they are better able to articulate their thoughts, defend creative choices and consider constructive criticism deeply. This would also help the students greatly as it would prepare them for working within creative industries where they would be expected to respond and adapt to constructive criticism and feedback (Pellegrino and Hilton, 2012). 
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Lesson Plan 1

	Topic: Finding your style
	Class: Art and Design Foundation (CertHE)

	Date: 01/10/2025
	Length of lesson: 1 hour
	Number of students: 12

	Resources required:
Screen and projector for presentation
Students may want to take notes

	Aim of Lesson

Explore concept and importance of personal illustration style

Encourage experimentation with different mediums and techniques 

Develop confidence and artistic voice

	Learning Outcomes – The Learners Should Be Able To:

Reflect on own artistic influences

Reflect on existing work

Explore, expand and diversify research 

	Previous student knowledge required for the session:	

Basic drawing skills

Fundamental art knowledge 

Creative thinking 

	Anticipated difficulties (if applicable):

Issues with projector- if the projector were to stop working, I will have my iPad available to present if needed as it is a smaller group. 

Students may feel topic is irrelevant to them if they feel they have an established style- I will remind them that there will be relevant transferable information, and there is value in hearing another creative’s process.

Topic can be easy to talk at excess about, so I will be mindful of timings.

There is one illustration that features blood, I will issue a trigger warning where applicable 

	Professional Standards (where are these being met within the session)

Demonstrate commitment to learners, their learning, safety and wellbeing
 I will use a wide range of teaching methods, such as discussions, tasks and debates to engage learners.
  I will also use a range of mediums to support my teaching, including videos and images, engaging different types of learners.
 I will issue a trigger warning for the illustration featuring blood

Demonstrate dignity, courtesy and respect towards others 
 My conduct will be professional at all times, and I will ensure all thoughts and opinions shared are listened to, valued and shared within a comfortable and safe environment to do so.


Plan and deliver effective learning, teaching and assessment
 I will assess the learners’ knowledge of the importance of individual illustration styles and their own styles. I will later assess their confidence in developing their own style through classroom discussion 

Understand the importance of Welsh culture and language as a bilingual nation
  I will task students to visit local galleries to research local artists and history- I will include some examples









	
Stage 
	
Focus
	
Strategy 
	
Time 

	Introduction










Development 
































	Mentimeter discussion- importance of individual illustration style 

Slides 1-4


Introduce topic, aims and objectives




Slides 5-8 

Patience! Finding style is a process- show initial inspirations- fashion, animation (Burton and McQueen)

Example of old work, new work. 2014-2024

Slides 9-16- Draw what you love 

Examples of later inspirations- makeup, drag, horror

Note old and new drawings of same people/ inspirations

Discuss students’ own passions/interests

Slides 17-20 Experiment

Show examples of own experimentation with print making and 3D- note limitations help you discover what you like about your style

21-22 Diversify research

Discuss importance of diverse research-
Show examples- Cahun, Modigliani, Nomi
	




Mentimeter, discussion 













Discussion



	





10 minutes











45 minutes




















	




Development 










Plenary/conclusion

	23-25 revisit old work 

Discuss importance of keeping old work- ‘if you don’t look back and cringe you’re not making progress’

Indicator of progress

Original inspiration is the same, I have progressed- minimalist to maximalist 




Slides 26-27 JUST DRAW

Recap points, assess knowledge and confidence gained.








	




Discussion  








Discussion



	














5 minutes























	Assessment Strategies: when and how are they included within the lesson?

To assess initial knowledge and attitude towards having an individual illustration style, I will use Mentimeter at the start of the lesson

Throughout the session I will be discussing each point with the students, assessing their engagement and understanding. 

I will recap the points briefly at the end of the session to reiterate them and assess gained knowledge 
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Lesson Plan 2

	Topic: Fashion illustration with collage
	Class: Art and Design Foundation (CertHE)


	Date: 29/10/2025

	Length of lesson: 2 hours
	Number of students: 12

	Resources required:

Printed out images of runway shows
Paper of choice
Pencils
Tissue/Paper for collage
Glue
Yarn/String


	Aim of Lesson

Explore collage as a means of image making, while exploring the applications of fashion illustration in current work as well as recognise the transferable aspects 




	Learning Outcomes – The Learners Should Be Able To:

Identify future uses for collage in current brief and future work

Reflect on transferable skills found in fashion illustration and identify the ways it may aid in current brief



	Previous student knowledge required for the session:	

Basic drawing skills
Collage skills 




	Anticipated difficulties (if applicable):

Students may be less engaged as fashion illustration is quite a niche area of interest- I will remind them it is beneficial for character design, something I know is of interest to them 

Students may be less engaged as collage can be quite challenging to master- I will provide examples of my own experimentation and reassure them it is a fun technique for image making 

I am assigning the images rather than providing choice- this is to reduce time spent choosing images but students may not appreciate that and would prefer to pick an image for themselves- I will reassure them they can interpret the image as they wish and it is part of the challenge



	Professional Standards (where are these being met within the session)

Plan and deliver effective learning, teaching and assessment- I will encourage students to share their experimentation with each other and share ideas for collage and other forms of image making





















Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction










Development 














Plenary/conclusion




	Hand out fashion images and explain the task. Provide own examples of fashion illustration collage. Demonstrate how string/yarn may be used to add texture




One-to-ones with students as they carry out the task, demonstrate how they might use the technique in their future work 


BREAK

One-to-ones with students as they carry out the task, demonstrate how they might use the technique in their future work 



Gather students around to show results of their collage experimentation
	Demonstration, discussion 








Task, workshop 





Discussion 

	10 minutes 












50 minutes



10 minutes



40 minutes









10 minutes





	Assessment Strategies: when and how are they included within the lesson?

I will carry out one-to-ones with students and encourage group discussion 
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