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The highest point of Masiow’s hierarchy is selt-actualisation, defined

as the ongoing process of realising one's full potential, pursuing

meaning, and striving for authenticity. Maslow (1943) viewed

self-actualisation as an expression of creativity, morality, and personal

Frowth rather than a final state.

Characteristics include:

Creativity and flexble thinking.

Engagement in purposefud activities

Curiosity and openness 10 experience

Curiosity and openness 1o experience

alignment of behavior with values

Masiow argued that self-actualisation arises when all lower needs.

are sufficiantly met, anabling individuals to focus on parsonal

fulfilment rather than mere survival or social validation. Bowlby’s
provides the

pursue

therefore i of security,
relational stability, and self-esteam.

{maslow1943) (Bowlby 1969) Erikson's later stage,

lmlmlcy v& lsolmon reinforces mnl satisfying the need for

is critical Vev

ips. Rogers (1961) al

opennass and
self-trust. Masiow vzm mat chmnlc Isolation or wrauslon

threatens
depression, of impaired sd' esuem

05 self actualisatio

04 self esteem needs

Maslow divided esteem needs into self-esteem
(competence, mastery, confidence) and esteem from
others (recognition, respect, status) (Maslow, 1943),
When these needs are met, individuals develop self-
worth and a sense of capability; when unmet,
feelings of inferiority and inadequacy may arise.
Esteem needs include:

Confidence in personal abilities

Recognition and praise from others
Achievement in meaningful tasks

Opportunities for mastery and independence
Development of self-respect (Maslow 1943}
Bowlby’s research supports this view, showing that
secure attachment leads to an internalised sense of
worthiness and competence. Children who
experience attuned caregiving learn that their
actions are effective, fostering intrinsic motivation
(Bowlby 1969). Erikson’s Industry vs. Inferiority
stage also highli that and
opportunities for achievement help children
develop confidence and perseverance. In contrast,
inconsistent caregiving or lack of validation can
undermine self-esteem, resulting in anxiety,
avoidance of challenge, or dependence on external
approval. Maslow believed that perslstent deflcuts at
this tier hinder t toward self- ion.

03 love and belonging

Maslow identified love, affection, belonging, and

intimate connection as central to

m Ir.al e'lelcbgl'% Pnca basic safety Is secured,

rehuunshlps and meaningful social bonds.

Love and belonging needs include:

+ Consistent caregiver affection

+ Friendships and peer acceptance

+ Secure family relationships

+Inclusion in social, cultural, or community groups

+ Opportunities for emotional intimacy

These social needs strongly reflect Bowlby's assertion
that early attachment relationships

form an internal working model for all later relational
experiences. Securely attached

children typically develop stronger peer relationships,
better emotional regulation, and

higher resilience. In contrast, insecure attachment Is

associated with lzl.llionll

(bowlby 1969).
Erikson’s later stage, Inllmny vs. Isolation, reinforces
that satisfying the need for
during and is critical
for forming healthy partnerships.
Rogers (1961} also emphasised the importance of
uncenditional positive regard,
ing that genuine

emotional openness and self-trust.
Maslow argued that chronic isolation or exclusion
threatens psychological health, often

i ing as i P ion, or impaired self-

esteem.
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ABRAHAM MASLOW'S A THEORY OF HUMAN
MOTIVATION (1943) REMAINS A PIVOTAL
CONTRIBUTION TO DEVELOPMENTAL AND
HUMANISTIC PSYCHOLOGY. EMERGING DURING A
PERIOD WHEN PAVLO BEHAVIORISM AND FREUD
PSYCHOANALYSIS DOMINATED THE FIELD, MASLOW
CHALLENGED THE PREVAILING ASSUMPTION THAT
HUMAN BEHAVIOR COULD BE EXPLAINED SOLELY BY
CONDITIONED RESPONSES OR UNCONSCIOUS
PATHOLOGY (STOYANOV 2017). HE ARGUED THAT
THESE MODELS OVERLOOKED THE FUNDAMENTALLY
GROWTH-ORIENTED POTENTIAL OF HUMAN BEINGS.
INFLUENCED BY ADLER'S FOCUS ON SOCIAL INTEREST
MASLOW PROPOSED THAT HUMANS POSSESS INNATE
CAPACITIES AND A NATURAL DRIVE TOWARD
PSYCHOLOGICAL DEVELOPMENT.(STOYOVAN2017)
THIS HUMANISTIC PERSPECTIVE SUBSEQUENTLY
INFORMED MAJOR DEVELOPMENTAL THEORISTS.
INCLUDING BOWLBY, ERIKSON, AND ROGERS, EACH
OF WHOM EXPANDED UPON MASLOW'S RECOGNITION
OF RELATIONAL EXPERIENCE, EMOTIONAL SECURITY,
AND INTRINSIC MOTIVATION AS FOUNDATIONS FOR
LIFELONG GROWTH.

Conclusion.

While Maslow’s hierarchy to offer a valuable fr
for understanding human motivation, its limitations must be
acknowledged(stoynov 2017). Scholars note that self-actualision
is difficult to operationalise, making it challenging to measure
empirically (Stoyanov, 2017). Additionally, the hierarchical
structure may not reflect lived experiences; individuals facing
poverty or instability may still seek belonging, creativity, or
achievement (stoyanov 2017) Cultural crinques further highlight
that the model, g in Western indi ism, does not fully
represent societies that prioritise community or collectivism
(stoyovan 2017)Nonetheless, when integrated wlm attachment
theory, psychosocial and i hol
Maslow’s model remains a powerful tool for understandmg how
needs interact to shape human development. The work of Bowlby,
Erikson, and Rogers enriches this framework by illustrating how
early relationships, identity formation, and unconditional
acceptance promote lifelong growth. Consequently, Maslow's
hierarchy continues to serve as a foundational lens through which
to interpret the complexity of human development(Maslow
theory of development )

These needs encompass: N@@dS.

Adequate and consistent nutrition

Access to clean water and oxygen

Sleep, rest, and physical recovery

Temperature regulation and bodily comfort

Relief from physical distress (Maslow 1943)
Bowlby (1969) expanded this tier by demonstrating
that infants depend on caregivers not only for
physical nourishment but also on physiological
regulation. A caregiver’s responsiveness to hunger,
discomfort and fatigue directly shapes the infant’s
developing nervous system. This aligns with
Erickson,s (1963) first stage, trust vs mistrust, in
which consistent caregiving fosters security,
predictability, and  emotional  regulation.
Conversely inconsistent or neglectful care disrupts
physiological stability often leading to early
anxiety and the later development of insecure
attachment patterns. Therefore, Maslows first tier
is inseparable from the emotional stability
emphasised by Bowlby.

02 safety needs

Once survival is secure, individuals seek safety, predictability,
and protection from harm.
Maslow defined safety broadly, including emotional, physical,
and environmental security.
Maslow a theory of human motivation. Safety needs include:.
Secure and stable living conditions
* Predi ines and b
. i safety through
« Protection from danger, threat, and chaos
« Opportunities for controlled exploration
Bowlby's (1969) concept of the secure base illustrates that
children explore their
environment confidently only when they feel protected by a
reliable caregiver. This early security supports the
development
of autonomy, corresponding with Erikson’s Autonomy
Erikson's later stage, Intimacy vs. Isolation, reinforces that
the need for ing during and
adulthood is critical for forming healthy partnerships. Rogers
(1961) also emphasls the importance of unconditional positive
regard, suggesting that genuine acceptance encourages
emotional openness and self trust. Maslow argued that chronic
Isolation or exclusion threatens psychological health often
as ion , or impaired self-

esteem.
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Holistic child development involves the combined growth of physical, cognitive, social,
emotional, and creative interest, emphasis-in that these components interact powerfully
rather than functioning in isolation(miller, 2011; Lester, 2013).

Maslow’s hierarchy of needs(1943)remains a foundational phycological theory for
understanding how these interests emerge through the satisfaction of sequential human
needs, therefore offering a great structure for supporting holistical development in
educational and care giving contexts (Maslow, 1943; huitt, 2007).

Maslow’s model assert’s that children require the consistent fulfilment of basic physiological
and safety needs before progressing towards rational , esteem based and self-actualising
capacities, therefore providing a conceptual lens for educators to identify and remove
developmental barriers(Maslow, 1943; woolfolk, 2013).

Holistic development in EYFS emphasis the interconnectedness of the mind body and spirit.
By adopting a holistic approach an EYF’s approach is to not only focus on the child’s
cognitive development but on there social and physical well being as well.(twinkle.co.uk)
however in holistic learning a child can develop different levels of achievements at once in
contrast to Maslow’s strict hierarchy. For example when a child learns to use a spoon it
meets a physical need, this also leads to independence which leads to greater esteem
therefore the achievement leads to development in both a physical and emotional area of
learning. (Twinkle.co.uk)

Maslow’s emphasis on physiological needs such as nutrition, sleep, and physical stability
underlines that learning cannot occur without bodily wellbeing thereby positioning physical
care needs as the first step in supporting holistic development (Maslow, 1943; aldgate, 2010).
This connects strongly with Bowlby’s attachment theory which tells us that that secure
attachment relationships help regulate children’s biological stress responses and promote
neurological organisation reinforcing the importance of safety and basic care needs(Bowlby,
1969; Schroeder, 2001). The connection between Maslow's safety needs and Bowlby’s
concept of a “secure base” highlights how emotional security acts as a developmental
platform from which children can explore cognitively and socially demonstrating critical
overlaps between theoretical perspectives(Bowlby,1969; Sroufe,2005). Ainsworth
attachment classification further strengthen the theory that secure attachment aligns with
lower anxiety and more effective exploration, illustrating that safety and directional warmth
directly promote holistic functioning across behavioural and cognitive interest (Ainsworth et
al ., 1978; Bretherton, 1992).



The third tier of Maslow’s hierarchy-belonging and love- relates closely to the socio-
emotional dimensions of holistic development, which are strengthened when children
experience responsive attuned relationships within caregiving environments (Maslow,1943;
Geddes, 2006). Ainsworth’s, findings show that caregivers’ sensitivity fosters secure
attachment which in turn enhances children’s peer relationships and emotional regulation,
demonstrating the developmental importance of social connections (Ainsworth et al .,1978
Thompson,2008;). Bronfenbrenner’s ecological system theory reinforces this by illustrating
that relationship not only through parents but through an ecosystem of Microsystems such
as schools, extended family networks, and community relationships that shape
developmental outcomes (Bronfenbrenner, 1979; Rosa and Tudge, 2013).

Maslow’s fourth level esteem needs highlights the importance of competence, achievement
and autonomy, which links with Piaget’s constructivist theory that children construct
knowledge through active engagement with their surroundings (Maslow, 1943; Piaget ,1952).
Piaget argues that that cognitive development occurs when children’s experiences challenge
existing schemas, therefore building success and confidence, which echoes Maslow’s idea
that esteem is derived from emotional development, as children’s sense of self-worth is
enhanced through the successful negotiations of learning challenges (Piaget, 1952;
Donaldson 1978;). Practitioners applying Maslow and Piaget together therefore prioritise
environments rich with hands-on learning, problem-solving, and opportunities for
independence promoting both cognitive and emotional aspects of holistic development
(Maslow,1943; Malagguzzi, 1994;). Reggio Emilia emphasises expressive collaborative, and
exploratory educational practices-what Malaguzzi describes as the “hundred languages of
children”that enable self-actualising behaviour behaviours such as creativity, curiosity, and
innovation (Malaguzzi, 1994; Edward’s et al., 2012;) This structure shows that holistic
development includes not only the fulfilment of basic and cognitive needs but the nurturing
of artistic, relational, and expressive capacities, recognising children as complex, resourceful
learners(Malguzzi, 1994; Ronaldo, 2006). When combined with Maslow’s framework the
Reggio perspective reinforces that practitioners must provide rich inspiring environments
where children can explore their emerging identities and potentials(Maslow, 1943; vecchi,
2010;).

However although Maslow’s model is influential, scholars argue that it’s hierarchical
structure may oversimplify the fluid and interactive nature of development suggesting that
children may move between levels in a unstructured ways depending on circumstance
(Neher, 1991; Wahba & bridewell ,1976). Attachment researchers note that strong
relationships can compensate for deficiencies in phycological stability, challenging Maslow’s
assumption that needs must be met strictly sequentially (Ainsworth et al., 1978; sroufe,2005).

Bronfenbrenner’s ecological model further critiques Maslow by demonstrating that
children’s ability to meet needs is shaped by social factors such as poverty, family stress, and
community support, thus reframing development as a systematic issue rather than solely an
individual progression (Bronfenbrenner, 1979; jack,2005). Reggio Emilia and Piaget further
complicate Maslow by emphasise agency, collaboration, and creative exploration, showing



that children can demonstrate self-actualisation behaviours even when certain lower-level
needs are not consistently met (Piaget, 1952; Malguzzi, 1994).

Despite these criticisms, Maslow's model remains significant because it includes biological,
emotional, cognitive, and physiological factors, providing a holistic conceptual foundation
that works well with contemporary theories (Maslow, 1943; Huitt, 2007). When interpreted
flexibly and used along side Bowlby, Ainsworth, Bronfenbrenner, Piaget, and Reggio Emilio,
Maslow encourages practitioners to recognise that holistic child development is multi-
dimensional, relational contextually shaped, and dependent on environments that that
nurture both basic needs and higher-order potential’s(Maslow, 1943; Lester, 2013;). The
combined use of these theories emphasise that supporting children requires a whole child
approach, a whole context perspective that values safety, belonging, autonomy ,creativity,
and social connection as combined parts, of development. (Bronfenbrenner, 1979; Rinaldi,
2006;). The theory has been praised for its intuitive structure and applicability to real world
contexts such as education, workplaces, motivation, and mental health (Maslow,1943;). If we
look at the CFW’s five development pathway-belonging ,communication, exploration physical
development, and well being (twinkle.co.uk). The EYF’s four principles tell us it’s a unique
child, enabling environments, positive environments and positive relationships(twinkle.co.uk).
So therefore we can see the work of Maslow and bowlby in these first important bases of
holistic child development.(Maslow,1943; bowlby, 1969;)

Therefore Maslow’s model remains a valuable interpretive tool a wonderful foundation when
supporting holistic child development but it is important to apply critically and alongside
complementary developmental framework works (Maslow, 1943; wolfolk, 2013).
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Why is Maslow so important in child
development?

Understanding child development is essential for effective early years practice and developmental
theorists provide a wonderful foundation for interpreting children’s well being and learning
(Smith,2020;). Maslow’s hierarchy Of needs offers a holistic framework which allows us to
recognising how children need physical, emotional and social foundations before higher learning can
take place (maslow 1943). This assignment will explore three example,s from early year settings to
demonstrate how Maslow’s theory can be used to support practice, with links to attachment theory,
cognitive development and socio-ecological influences.

Supporting child d at lunch times. Child d a west Indian 4 year old, displays agitation around lunch
time, plays with his food, and becomes rough with peers after eating. A staff member suggests that
the behaviour maybe linked to the cold meals he receives, which may be in conflict with cultural
norms in which food is typically served hot.

The Setting’s policy prevents reheating, creating a divide between child d’s cultural expectation's
and the settings policy’s.Maslow’s hierarchy of needs tells us child d’s phycological needs-
specifically access to familiar acceptable food- are not being met. When basic needs are unmet
children struggle to reach higher levels of emotional security and social engagement(Maslow, 1943).
Providing alternative food options (e.g., thermos kept warm meals approved by policy)could help
meet these foundational needs .

From Bronfenbrenner’s ecological systems theory, the conflict lies between child d’s
microsystem(home cultural practices) and the mesosystem (home-school interactions). Establishing
stronger communication with

family about culturally appropriate mealtime practices can help meet expectations

and reduce stress (Bronfenbrenne,1979;).

bowlbys attatchment theory highlights the need for a secure base during stressful routines

such as lunchtime. Assigning a familiar key person to support child d before and after meals

could help reduce child d’s anxiety and help him regulate behaviour(Bowlby, 1969;).

The Reggio Emilio emphasises respecting cultural identity and viewing the child as competent and
expressive .

Educators could invite child d’s family to share Cultural food traditions, include these into classroom
traditions and allow the child to to participate in decision-making about lunch times
routines(Edward’s Gandini and Forman, 2012;).

Together these strategies built from Maslow’s foundation support child d’s emotional

security, cultural identity, and behavioural regulation while respecting setting police’s .

(Maslow, 1943;).

Child B is a 2 1/2 year-old who has very recently began biting and hitting at

other children in the setting. Throughout the day during playtime, transitions, and

moments of frustration his behaviour is causing concern amongst staff and the families of

other children, making it important that setting practitioners deal with the child and child b’s family
in a caring and thought full way .
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why is Maslow so important in child development .

if we look through Marlow‘s 1946 base layers the school lead first look at whether is basic needs of being met.

behavior, such as biting often indicate, and that needs such as hunger, tiredness over stimulation of emotional

discomfort. (Maslow, 1943;)Creating a predictable routine with provided sensory supportive spaces. This will ensure he feels
safe lower stress and reduces physical outbursts. Using Bowlby‘s attachment theory Child b’s may show in a need for a stronger
emotional connection with a trusted adult(bowlby, 1969;) the setting could provide a consistent person who intern is able to
provide human nutrient interactions. The key person supposed child be during transitions and moments of frustration,
acknowledges his emotions and helps him with his feelings if we look at Bronfenbrenner ecological system it tells us the child’s
behaviours influence by homeschool and broader environment (Bronfenbrenner,1979).

the School should work closely with home and child‘s family to see if there’s any changes at home that may be affecting him such
as disruptions to sleep routines or family stress. A consistent approach within setting and home strengthen the metro system,
offering stability and predictive disability. If we look at the reggio Emilia approach, child b’s behaviour should be seen as a form
of communication instead of punishment set in staff practitioners should observe a document patterns in his behaviour to
understand and math needs and triggers. Raeggio principles encourage rich, play experience and emotional expression, and
environments that empower children to make choices and practice empathy. Practitioners act as cool learners more in gentle
hands and give child be emotions of simple phrases to express frustration safely. By using Maslow‘s base and building on that
with other theorists the school could support child, peace through emotional connection, consistency, and understanding,
helping him develop relationships and make positive Ways of communicated his needs. (Maslow,1945; )

Child cis a five-year-old girl who presents as withdrawn little interest with other children in setting often presents as tired and
not interested in surroundings . child c appears wary of adults. Mum also presents, tired and withdrawn, and sometimes presents
at school with bruises teachers suspect things are not well at home. If we look at the Reggio. approach, it encourages close
observation, no judgment, and respect the child as capable, even when distressed . If we apply bowlbys attachment theory the
nervous dynamic between child C and mum may suggest insecure attachment, patterns, potentially shaped by inconsistent
caregiving., financial issues and inconsistent emotions. (Bowlby, 1969;). child c sometimes presents as loud and aggressive. This
may be a way to draw attention and feel a sense of control in an unpredictable environment while mums nervous response may
reflect low confidence or emotional overload. (Bronfenbrenne, 1979;).

Child c setting first decide to ensure that child c basic needs are being met ,(food comfort routine , so the child first base needs
are met.(Bowlby , 1969; Maslow ;1943;).

gentle safe guarding (gov.co.uk) gentle respectful safe guarding to ensure the child’s emotional first tiers are being met. Filling
the gab between mum and community support (Bronfenbrenner,1979;) by adding mum to community support groups hubs

money advise. Encouraging safe emotional routines with child b and mum( bowlby 1969)

In conclusion if we look at the above example Maslow’s hierarchy of needs provides an essential frame work for understanding
the conditions required for children to thrive in early years environments (Maslow , 1943). When combined with both B and
Ainsworth attachment theories, it becomes clear this key relationships from the emotional foundations of all further learning and
development (Ainsworth et al., 1978).

Bronfenbrenner’s ecological model reinforces the importance of considering how family, community and wider social influences
also contribute to meeting—or limiting—children’s needs (Bronfenbrenner, 1979).

The Reggio Emilia philosophy further illustrates how responsive, nurturing and aesthetically rich environments empower children
to explore, communicate and construct knowledge when they feel physically and emotionally secure (Edwards, Gandini & Forman,
2012).

Altogether, these theories highlight how early years practitioners must view children holistically, ensuring that wellbeing,
attachment, environment and development are addressed simultaneously to support each child’s full potential (MacBlain, 2018).
Therefore, Maslow’s significance in contemporary practice remains profound, offering a vital lens through which early years
professionals can interpret and respond to children’s needs in meaningful and developmentally informed ways (Roberts, 2021).
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Module ECEY4001 student number 2025180 Angharad Ahmed - end note.

As | reach the end of this portfolio, | have taken time to reflect on both the challenges
and growth | have experienced throughout this process. The contrast between my previous
assignment and this one has been particularly important in helping me understand not only
my academic development, but also the personal circumstances that affected my work.
During my last assignment, | had just left an evening job which had been my main source of
income. At the same time | was working full-time in a nursery setting during the day, so it was
an extremely stressful and emotional week. My laptop also started acting up, and because |
had been so overwhelmed, | had not checked it beforehand. | rushed the work, did not
explore programs that could have supported me in presenting a coherent portfolio, and the
final submission felt disorganised and below the standard | expect of myself. Reflecting back,
| can clearly see that | should have given myself more time, more structure and more care.
This time, | made a conscious decision to take a very different approach. | put in the hours,
carried out proper research, and worked in ways that | know support my learning. For me this
meant purchasing actual books, reading them carefully, printing resources on various
theorists and creating something that i could work with . I also made an effort to slow down
and pay attention to grammar, spelling, and the structure of each section. | checked
references thoroughly and tried to be as accurate and thorough as possible. Alongside this, |
have begun the process of being assessed for dyslexia and other learning needs, and
understanding this about myself has helped me be more patient and reflect on how I learn.
What made this assignment especially enjoyable was how fascinating | found the context.



Maslow’s hierarchy of needs, in particular captured my interest, and | learned so much
through exploring it. What stood out to me is how well his theory connects with others:
Bowlby, Bronfenbrenner, Reggio Emilia, Eric Erickson, and Mary Ainsworth. When | began
looking more deeply at the questions, | found myself thinking carefully about how all of these
theorists interlink. Maslow’s hierarchy provides a brilliant foundation, but | realised that his
theory does not stand alone. Instead it supports and interacts with the work of these other
theorists, building a strong base for the holistic, wraparound care that | believe is essential in
early year practice. Understanding these links made the assignment richer and much more
meaningful. | have also come to accept that these are early assignments in my course, and |
am still learning. However, with more care, structure, and better time management | can
already seeimprovement. | have been giving myself a “morning coffee hour” in which to
study, an hour in the evening, and a couple hours the weekend days to focus solely on my
work. | have stuck to this routine, turned of my phone and tv and created a calmer study
environment. | hope the effort | have put in this time is reflected in the quality of my work,
and | feel happy with the progress | am making.



