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Holistic child development involves the combined growth of physical, cognitive, social, 

emotional, and creative interest, emphasis-in that these components interact powerfully 

rather than functioning in isolation(miller, 2011; Lester, 2013).

Maslow’s hierarchy of needs(1943)remains a foundational phycological theory for 

understanding how these interests emerge through the satisfaction of sequential human 

needs, therefore offering a great structure for supporting holistical development in 

educational and care giving contexts (Maslow, 1943; huitt, 2007). 

Maslow’s model assert’s  that children require the consistent fulfilment of basic physiological 

and safety needs before progressing towards rational , esteem based and self-actualising 

capacities, therefore providing a conceptual lens for educators to identify and remove 

developmental barriers(Maslow, 1943; woolfolk, 2013). 

Holistic development in EYFS emphasis the interconnectedness of the mind body and spirit. 

By adopting a holistic approach an EYF’s approach is to not only focus on the child’s 

cognitive development but on there social and physical well being as well.(twinkle.co.uk) 

however in holistic learning a child can develop different levels of achievements at once in 

contrast to Maslow’s strict hierarchy. For example when a child learns to use a spoon  it 

meets a physical need,  this also leads to independence which leads to greater esteem 

therefore the achievement leads to development in both a physical and emotional area of 

learning. (Twinkle.co.uk)

Maslow’s emphasis on physiological needs such as nutrition, sleep, and physical stability 

underlines that learning cannot occur without bodily wellbeing thereby positioning physical 

care needs as the first step in supporting holistic development (Maslow, 1943; aldgate, 2010). 

This connects strongly with Bowlby’s attachment theory which tells us that  that secure 

attachment relationships help regulate children’s biological stress responses and promote 

neurological organisation reinforcing the importance of safety and basic care needs(Bowlby, 

1969; Schroeder, 2001). The connection between Maslow's safety needs and Bowlby’s 

concept of a “secure base” highlights how emotional security acts as a developmental 

platform from which children can explore cognitively and socially demonstrating critical 

overlaps between theoretical perspectives(Bowlby,1969; Sroufe,2005). Ainsworth 

attachment classification further strengthen the theory that secure attachment aligns with 

lower anxiety and more effective exploration , illustrating that safety and directional warmth 

directly promote holistic functioning across behavioural and cognitive interest (Ainsworth et 

al ., 1978; Bretherton, 1992).



The third tier of Maslow’s hierarchy-belonging and love- relates closely to the socio-

emotional dimensions of holistic development, which are strengthened when children 

experience responsive attuned relationships within caregiving environments (Maslow,1943; 

Geddes, 2006). Ainsworth’s, findings show that caregivers’ sensitivity fosters secure 

attachment which in turn enhances children’s peer relationships and emotional regulation, 

demonstrating the developmental importance of social connections (Ainsworth et al .,1978 

Thompson,2008;). Bronfenbrenner’s ecological system theory reinforces this by illustrating 

that relationship not only through parents but through an ecosystem of Microsystems such 

as schools, extended family networks, and community relationships that shape 

developmental outcomes (Bronfenbrenner, 1979; Rosa and Tudge, 2013).

Maslow’s fourth level esteem needs highlights the importance of competence, achievement 

and autonomy, which links with Piaget’s constructivist theory that children construct 

knowledge through active engagement with their surroundings (Maslow, 1943; Piaget ,1952). 

Piaget argues that that cognitive development occurs when children’s experiences challenge 

existing schemas, therefore building success and confidence, which echoes Maslow’s idea 

that esteem is derived from emotional development, as children’s sense of self-worth is 

enhanced through the successful negotiations of learning challenges (Piaget, 1952; 

Donaldson 1978;). Practitioners applying Maslow and Piaget together therefore prioritise 

environments rich with hands-on learning, problem-solving, and opportunities for 

independence promoting both cognitive and emotional aspects of holistic development 

(Maslow,1943; Malagguzzi, 1994;). Reggio Emilia emphasises expressive collaborative, and 

exploratory educational practices-what Malaguzzi describes as the “hundred languages of 

children”that enable self-actualising behaviour behaviours such as creativity, curiosity, and 

innovation (Malaguzzi, 1994; Edward’s et al., 2012;) This structure shows that holistic 

development includes not only the fulfilment of basic and cognitive needs but the nurturing 

of artistic, relational, and expressive capacities, recognising children as complex, resourceful 

learners(Malguzzi, 1994; Ronaldo, 2006). When combined with Maslow’s framework the 

Reggio perspective reinforces that practitioners must provide rich inspiring environments 

where children can explore their emerging identities and potentials(Maslow, 1943; vecchi, 

2010;). 

However although Maslow’s model is influential, scholars argue that it’s hierarchical 

structure may oversimplify the fluid and interactive nature of development suggesting that 

children may move between levels in a unstructured ways depending on circumstance 

(Neher, 1991; Wahba & bridewell ,1976). Attachment researchers note that strong 

relationships can compensate for deficiencies in phycological stability, challenging Maslow’s 

assumption that needs must be met strictly sequentially (Ainsworth et al., 1978; sroufe,2005). 

Bronfenbrenner’s ecological model further critiques Maslow  by demonstrating that 

children’s ability to meet needs is shaped by social factors such as poverty, family stress, and 

community support, thus reframing development as a systematic issue rather than solely an 

individual progression (Bronfenbrenner, 1979; jack,2005). Reggio Emilia and Piaget further 

complicate Maslow by  emphasise  agency, collaboration, and creative exploration, showing 



that children can demonstrate self-actualisation   behaviours even when certain lower-level 

needs are not consistently met (Piaget, 1952; Malguzzi, 1994). 

Despite these criticisms, Maslow's model remains significant because it includes biological, 

emotional, cognitive, and physiological factors, providing a holistic conceptual foundation 

that works well with contemporary theories (Maslow, 1943; Huitt, 2007). When interpreted 

flexibly and used along side Bowlby, Ainsworth, Bronfenbrenner, Piaget, and Reggio Emilio , 

Maslow encourages practitioners to recognise that holistic child development is multi-

dimensional, relational contextually shaped, and dependent on environments that that 

nurture both basic needs and higher-order potential’s(Maslow, 1943; Lester, 2013;). The 

combined use of these theories emphasise that supporting children requires a whole child 

approach, a whole context perspective that values safety, belonging, autonomy ,creativity, 

and social connection as combined parts , of development. (Bronfenbrenner, 1979; Rinaldi, 

2006;). The theory has been praised for its intuitive structure and applicability to real world 

contexts such as education, workplaces, motivation, and mental health (Maslow,1943;). If we 

look at the CFW’s five development pathway-belonging ,communication, exploration physical 

development, and well being (twinkle.co.uk). The EYF’s four principles tell us it’s a unique 

child, enabling environments, positive environments and positive relationships(twinkle.co.uk). 

So therefore we can see the work of Maslow and bowlby in these first important bases of 

holistic child development.(Maslow,1943; bowlby, 1969;)

Therefore Maslow’s model remains a valuable interpretive tool a wonderful foundation when 

supporting holistic child development but it is important to apply critically and alongside 

complementary developmental framework works (Maslow, 1943; wolfolk, 2013). 
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Module ECEY4001 student number 2025180 Angharad Ahmed - end note. 

As I reach the end of this portfolio, I have taken time to reflect on both the challenges 

and growth I have experienced throughout this process. The contrast between my previous 

assignment and this one has been particularly important in helping me understand not only 

my academic development, but also the personal circumstances that affected my work. 

During my last assignment, I had just left an evening job which had been my main source of 

income. At the same time I was working full-time in a nursery setting during the day, so it was 

an extremely stressful and emotional week. My laptop also started acting up, and because I 

had been so overwhelmed, I had not checked it beforehand. I rushed the work, did not 

explore programs that could have supported me in presenting a coherent portfolio, and the 

final submission felt disorganised and below the standard I expect of myself. Reflecting back, 

I can clearly see that I should have given myself more time, more structure and more care. 

This time, I made a conscious decision to take a very different approach. I put in the hours, 

carried out proper research, and worked in ways that I know support my learning. For me this 

meant purchasing  actual books, reading them carefully, printing resources on various 

theorists and creating something that i could work with . I also made an effort to slow down 

and pay attention to grammar, spelling, and the structure of each section. I checked 

references thoroughly and tried to be as accurate and thorough as possible. Alongside this, I 

have begun the process of being assessed for dyslexia and other learning needs, and 

understanding this about myself has helped me be more patient and reflect on how I learn. 

What made this assignment especially enjoyable was how fascinating I found the context. 



Maslow’s hierarchy of needs, in particular captured my interest, and I learned so much 

through exploring it. What stood out to me is how well his theory connects with others : 

Bowlby, Bronfenbrenner, Reggio Emilia, Eric Erickson, and Mary Ainsworth. When I began 

looking more deeply at the questions, I found myself thinking carefully about how all of these 

theorists interlink. Maslow’s hierarchy provides a brilliant foundation, but I realised that his 

theory does not stand alone. Instead it supports and interacts with the work of these other 

theorists, building a strong base for the holistic, wraparound care that I believe is essential in 

early year practice. Understanding these links made the assignment richer and much more 

meaningful. I have also come to accept that these are early assignments in my course, and I 

am still learning. However, with more care, structure, and better time management I can 

already seeimprovement. I have been giving myself a “morning coffee hour” in which to 

study, an hour in the evening, and a couple hours the weekend days to focus solely on my 

work. I have stuck to this routine, turned of my phone and tv and created a calmer study 

environment. I hope the effort I have put in this time is reflected in the quality of my work, 

and I feel happy with the progress I am making. 


