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Targets

	
	Target
	What have I done in this assignment

	Target 1
	Look for differences in views from different authors to further develop your critical account.
	I have drawn upon research which have contrasting findings or perspectives in order to develop my critical account.

	Target 2
	Avoid '&' and use 'and' to be completely in line with Harvard referencing standards. 

	I have ensured that references are in line with Harvard referencing standards by using ‘and’ instead of ‘&’.









Introduction
The aim of this assignment was to investigate both teachers’ and pupils’ perception of positive feedback on a pupil’s motivation to learn in class and to establish an aspect of teaching practice which could be developed to have positive influences on learners’ educational outcomes. When looking at the professional Standards for Teaching and Leadership, this assignment could be linked to the teaching strands ‘four purposes for learners’, ‘managing the classroom environment’, and ‘evaluating the impact of changes in practice’ (Welsh Government, 2019).
The issue aimed to be addressed in the research was motivation in class, as a lack of motivation is directly related to poorer educational outcomes for pupils (Nanda and Azmy, 2020). This is an issue as have been decreased levels of motivation in schools, however motivation increases engagement in school which results in better educational outcomes for pupils (Froiland and Worrell, 2016). Nonetheless, integrating positive and supportive feedback into school creates a positive learning environment, thereby contributing to better educational outcomes (Hediansah and Surjono, 2020).
In accordance with the British Educational Research Association (Bera, 2019), all details identifying the school will remain anonymous, thus will be referred to as ‘School A’ within this assignment. As stated in the Estyn (2023) report, School A is located within the City and County of Swansea local authority. It is a 3-to-11 school, with approximately 336 pupils enrolled. 48.4% of the pupils are eligible for free school meals and 21.7% of pupils have been identified as having an additional learning need. 2% of the pupils speak Welsh at home and 12.4% of the pupils are English as an Additional Language learners.
The research question for this assignment is ‘How do year 3/4 pupils and teachers perceive the influence of positive feedback on pupil motivation in a Swansea primary school?’


Literature Review
Positive feedback is used provide pupils with praise for good work and to encourage positive behaviours in school (Pankonin and Myers, 2017). The use of positive feedback encourages pupils to repeat positive behaviours, such as staying engaged and on task (Pankonin and Myers, 2017), thereby enhancing pupils’ compliance to classroom rules which foster positive learning behaviours. These findings may suggest that positive feedback may increase motivation in learners as motivation is a key learning behaviour for success in school (Hawthorne, 2021). This supports the rationale for this assignment as it suggests that positive feedback influences positive learning behaviours, such as motivation. By conducting this research assignment, a limitation in the literature will be addressed, as further analysis will be completed to identify how teachers and pupils perceive the effect of positive feedback on pupil motivation in a Swansea primary school.
Nevertheless, Pankonin and Myers (2017) research was conducted as part of undergraduate research, therefore may be unreliable as they may not have fully comprehended the foundations of conducting research (Adeokun et al., 2014). Furthermore, a limitation of the findings of Pankonin and Myers (2017) were that they were established in a pre-COVID world, however, prospective research has established that implications of COVID-19 lockdowns reduced motivation in primary school aged learners (Suarsi and Wibawa, 2021). This may suggest that positive feedback may be perceived as less effective in increasing motivation in learners in a post-COVID world. However, this can be criticised by research conducted as part of the Educational Psychology Review has suggested that positive feedback results in pupils developing a positive perception of education which results in increased motivation to learn and engage in school in a post-COIVD world (Vu et al., 2022).
In addition to Vu et al., (2022) findings acting as a limitation to Suarsi and Wibawa (2021) study by highlighting that motivation may still be enhanced in pupils in a post-COVID world, Suarsi and Wibawa (2021) conducted their research in Indonesia, this is a limitation of their findings as there is a discrepancy between the UK and Indonesia regarding the values of their educational curriculum and varying levels of dedication to education (Hussein, 2020; Kotera et al., 2022). This suggests that explanations for increased or decreased motivation in learners in Indonesia will deviate from that for learners in the UK. This assignment will address this limitation in the literature by conducting up-to-date research in a primary school in Swansea in the UK.
Regardless of Vu et al., (2022) findings which suggest that positive feedback has a positive influence on motivation levels, researchers have established that positive feedback may have negative impacts on pupils as consistent positive feedback may cause self-complacency in learners, thus risking a detrimental influence on the child’s perception of themselves if they fail to receive consistent positive feedback (Quesel, Schweinberger and Möser, 2021). This is an issue as making mistakes and receiving constructive feedback from educators fosters growth and understanding of different issues in the real world, thereby motivates increased levels of engagement in a post-COVID world (Eva, 2017; Wolley and Fishback, 2022). Therefore, feedback which may not positive should also enhance a pupil’s self-perception as they are learning. This is key as a pupil’s self-perception plays a mediating role on their motivation levels in school (Faddar, Vanhoof and De Maeyer, 2018).
Research addressing how positive feedback may influence motivation has largely been conducted using university students who are at a point of education beyond the progression steps introduced by the Curriculum for Wales (DePasque and Tricomi, 2015; Donaldson, 2015). Therefore, the findings cannot be generalised to primary school learners. Nonetheless, there has been a significant number of research conducted on foundation phase children under the age of 7-years-old, who are predominantly working at progression step 1, to examine how positive feedback influences their motivation in school (Donaldson, 2015; de Haas, Vogt and Krahmer, 2020). Therefore, a gap remains in the literature for exploring the influence of positive feedback on motivation in primary school pupils beyond the foundation phase. Furthermore, researchers have suggested that there is a gap in the literature when it comes to addressing teachers’ perspectives and influences on pupil motivation (Radil, Goegan and Daniels, 2023). Therefore, this assignment will address this gap in the literature by exploring how year 3/4 pupils and teachers perceive the influence of positive feedback on motivation.

Case Study
There are several definitions given for Case studies. For instance, a case study is an empirical exploration which aims to examine current-day occurrences in realistic contexts where phenomena may be the result of several sources or stimuli (Yin, 1994). However, a case study is also defined as a thorough investigation of an individual person or community where the focus lays on their development within a particular environment (Flyvbjerg, 2011).
There are different forms of case study investigations. For instance, an evaluative case study, consists of a thorough investigation and assessment of specific occurrences or areas of development (USAID, 2013), which provides an updated description of an evaluative case study to Burchard et al., (1993) description which described a case study as an observation of different cases within a study.
Alternatively, explanatory case studies may be conducted where researchers seek to investigate and recognise the causes for phenomenon which may occur daily or during certain situations (Kreindler, 2017). However, explanatory case studies are also defined as studies which seek to develop already established theories to rationalise any new findings which may be found during the data collection (Allchin et al., 2020).
An exploratory case study is an in-depth investigation to explore research phenomenon which have yet to be explored (George, 2022). For instance, exploratory case studies aim to establish new findings within a topic of interest (Swedberg, 2020). Therefore, exploratory case studies allow researchers to investigate new relationships between different variables in society. Therefore, this assignment aimed to explore pupils’ and teachers’ perceptions of positive feedback on motivation and identify an aspect of teaching which can be transformed to have a positive impact on pupils’ learning. Therefore, this assignment will adopt an exploratory case study approach as there are no “set” expected outcomes of the study (Lucas, Fleming and Bhosale, 2018).
Exploratory case studies are beneficial to contributing to understanding phenomena as they majorly draw upon qualitative research (Priya, 2021), therefore do not restrict research findings to specific outcomes. However, a limitation of conducting an exploratory case study is that there is limited control of the variables in the case study (Lucas, Fleming and Bhosale, 2018), therefore, there may be a lack of establishing causal associations between positive praise and pupil motivation to learn in class.
The participants in the study will be teachers who teach a year 3/4 class in School A, and year 3/4 pupils. The participant sample for the study was chosen through purposive sampling where an ideal sample is selected (Campbell, 2020), for instance, in this assignment pupil motivation was explored in school as a result of positive feedback from teachers, therefore teachers and pupils would have a better understanding of phenomenon which may occur in learning environments, therefore, were ideal participants for this study.

Research Methods
As part of this assignment, a questionnaire, interview and focus group were selected as research methods for collecting data to address the research question. The use of multiple research methods enabled the establishment of more confirmed and reliable data results (Harris and Brown, 2010).
To begin, a questionnaire was sent to all the teachers in School A who are teaching a year 3/4 class. A questionnaire consists of a sequence of questions which can be used during research to collect data using both open and closed questions (McLeod, 2023). The use of questionnaires for data collection allows researchers to collect data directly from a greater number of respondents within a short period of time (Jenn, 2006), therefore the use of questionnaires is efficient as a greater number of people can respond at a time. This is supported by researchers who have stated that the large number of response rates from respondents and the use of online questionnaire platforms is a strength of using questionnaires to collect data as it is convenient and cost effective (Clifford and Jerit, 2014).
In addition to the previous statement, a strength of using a questionnaire as a research method is that they allow for anonymity and confidentiality which may motivate the respondents of the questionnaire to provide reliable and truthful answers (Patten, 2016). However, respondents of questionnaires may often provide untruthful answers by allowing social desirability bias to influence their responses (Bergen and Labonté, 2020), thereby resulting in unreliable data. Furthermore, a limitation of using a questionnaire to collect data from year 3/4 teachers in School A regarding their perception of positive feedback on motivation is that there is a lack of representation of the perceptions of year 3/4 teachers in across Swansea schools (Lindemann, 2023) therefore the findings may not be representative to the wider year 3/4 teacher population.
The questionnaire created for use in this research assignment was comprised of eight questions (see APPENDIX 1), which explored how often the teachers give positive feedback, the types of positive feedback they provide, how positive feedback influences classroom behaviours, such as motivation, and how they think motivation could be encouraged in class. These questions consisted of three closed questions and five open questions as the literature suggested that the use of both open and closed questions creates an effective questionnaire to fulfil the aims of research (Cleave, 2017).
Following the questionnaire, a focus group comprising of pupils from a year 3/4 class in School A was conducted. Focus groups allow researchers to collect qualitative data regarding a particular issue or topic of interest (Nyumba et al., 2018). A strength of using focus groups as a research method is that it allows researchers to explore rich, qualitative data thereby providing a more comprehensive understanding of how participants think and perceive an issue within society by considering different perspectives through a conversation between participants (Krueger, 2014). Furthermore, the group dynamics and peer influence encourage participants to discuss their thoughts within the focus group and delve into rich discussions regarding their experiences (Ryan et al., 2014). However, group dynamics and peer influence can also have a negative effect on participation during a focus group and may result in participants concealing their thoughts and experiences (Cyr, 2016). Additionally, though researchers aim to select a small representative sample of a larger population they wish to explore, focus groups consist of a small number of participants which cannot be an adequate representation of the target population (Involve, n.d.), therefore the results may be limited in explaining year 3/4 pupils’ perceptions of positive feedback on motivation in school.
There were ten questions used during the pupil focus group (see APPENDIX 2). The questions consisted of a mix of open and closed questions and were developed by using the Motivated Strategies for Learning Questionnaire (Pintrich and DeGroot, 1990) (see APPENDIX 3) and The Brief Regulation of Motivation Scale (Kim, Brady and Wolters, 2018) as a guidance to explore the pupils’ perception of positive feedback on motivation.
The age of the pupils had an impact on using focus groups as a research method in this assignment due to the pupils being unfamiliar with the concepts often discussed and therefore require more guidance when discussing their answers, indeed it is suggested that it may be more valuable to conduct focus groups with children aged ten-years-old at the youngest or to allow parents to represent or accompany younger children during focus groups for research (Van der Voort et al., 2023; Sirasa et al., 2020).
Finally, as part of this assignment, a semi-structured interview was conducted with my class mentor who teaches a year 3/4 class in School A. Interviews can be used by researchers to collect qualitative data surrounding an issue or topic of interest which they wish to explore (Rosenthal, 2016). Interviews allow researchers to propose open-ended questions to participants to explore their perceptions, thoughts and understanding about a particular topic (Rosenthal, 2016). Therefore, interviews provide and in-depth exploration of rich data which is not limited by using closed questions. Furthermore, semi-structured interviews allow flexibility during the interview to allow researchers to adjust the interview schedule and ask follow-up questions based upon participant answers (DeJonckheere and Vaughn, 2019). A weakness of using interviews as a research method for collecting data is that they are not time efficient and require a considerable period of time where researchers must contact and organise with participants to arrange and carry out the interviews (Alsaawi, 2014). This may indicate that the use of interviews as a research method lacks the efficiency of using questionnaires.
As part of the interview there were seven questions which were a mixture of both open and closed questions aiming to explore a year 3/4 teacher’s perception of the influence of positive feedback on pupil motivation (see APPENDIX 5). The data collected through the interview may have been influenced by participant bias as the teacher being interviewed was the network lead who understood what the objectives of this assignment were, which may have allowed them to understand which answers would be desirable for the research and what should be left out (Busarow and Gonzalez, 2023; Pannucci and Wilkins et al., 2010).

Data Presentation and Analysis Method
As part of this study, the questionnaire conducted received four out of five responses. There was no reason provided for the one unreturned response. Moreover, the focus group consisted of four pupils in year 3/4 which was audio recorded and lasted for 10 minutes. When I transcribed the audio for the focus group, the document was two pages long. Additionally, the one-to-one interview I conducted with a year 3/4 teacher was audio recorded and was eight minutes long. When I transcribed the interview, the document was two-and-a-half pages long.
Thematic Analysis (Braun and Clarke, 2006) was conducted on the qualitative data collected during the data collection. Thematic Analysis, as outlined by Braun and Clarke (2006) may be used by researchers to draw logical conclusions from qualitative data by establishing themes within the data. Furthermore, Thematic Analysis allows researchers to conduct a thorough investigation into the holistic experiences and perceptions of participants and capture the depth of the findings through coding and the generation of themes from codes rather than reducing data findings into quantities (Naeem et al., 2023). Nevertheless, the interpretation of qualitative data through coding is subjective to the researcher (Vaismoradi and Snelgrove, 2019). This indicates that it may be difficult to reproduce the findings of the study as researchers may deviate in their perception of the same qualitative data. Furthermore, research suggests that twelve interviews are required to reach saturation of themes in Thematic Analysis (Braun and Clarke, 2021), this is a weakness as this study consisted of only one interview and one focus group, this indicates that there were not enough data to create sufficient themes regarding year 3/4 teachers’ and pupils’ perceptions of the influence of positive feedback on motivation.
There were four steps involved in the process of data analysis in the study. The first step included becoming familiar with the data which was collected, for instance, I analysed the data collected through the questionnaire by reading the responses several times so that I could fully understand the responses. I also ensured to listen to the audio recording of the focus group and interview several times so that I could become familiar with the messages and explanations discussed within them. Secondly, I transcribed the audio recordings from the focus group and interview to create a transcript of qualitative data. I ensured the transcripts were correct by playing the audio and following along the transcript to ensure the data matched, this allowed me to ensure trustworthiness by checking the credibility of the transcripts developed (Johnson, Adkins and Chauvin, 2020). Thirdly, I conducted Thematic Analysis (Braun and Clarke, 2006) on the qualitative data by developing initial codes before creating secondary codes for the data which supported me to develop themes in the data. The fourth step in the process of data analysis consisted of defining the themes which explained overall findings of the qualitative data.

Ethical Considerations
Prior to conducting the focus group, questionnaire and interview, an ethical approval form (see APPENDIX 6) was filled out to assess ethical considerations. The issue of anonymity and confidentiality was considered and to address this issue, I ensured that any information disclosed by participants would not be shared without their permission. No individual who participated in the study was named nor was any identifiable data used during the research process. Furthermore, all data was anonymised and stored using the University Office 365 cloud system which is encrypted, thereby ensuring protection of all data.
To ensure that informed consent was gained before conducting research, the year 3/4 class children were given a consent form, outlining the research aims, to give to their parent or carer, as they were under the age of eighteen (see APPENDIX 7). Parents gave consent for their child to participate in the study by agreeing to the six statements on the consent form and signing at the bottom of the form. To ensure pupils gave assent to their participation in the study, I made sure children were aware that they could leave at any time and that nothing would happen if they decided to leave. Once the children sat down in a group, I explained what we would be doing and ensured to ask again whether the pupils wanted to stay or leave.
I ensured to gain informed consent from my class mentor for the interview by giving them a consent form to fill out (see APPENDIX 8) which explained the aims of the research and six statements to agree to before signing at the bottom to give their consent. Additionally, before teachers completed the questionnaire, I ensured that they were made aware of the study aims and that by continuing to fill out and submit the questionnaire they were giving their consent to participate in the study.

Results and Discussion
Three research methods were used, a questionnaire, a focus group, and an interview.
The first method used was a questionnaire filled out by year 3/4 teachers in School A. Using a questionnaire allowed the collection of both qualitative and quantitative data. The quantitative data collected using the questionnaire showed that 100% of the respondents both provide positive feedback to pupils for their work every day (figure 1) and believe that positive feedback motivates pupils to participate in class (figure 2). Figure 3 demonstrates that 100% of the respondents use verbal praise and Dojos to provide positive feedback and praise to pupils in their class, 25% use written comments and 75% use other forms of positive feedback and praise, such as high fives, head teacher’s awards and showing their class a pupil’s work. These findings indicate that year 3/4 teachers perceive positive feedback as key to motivating learners in class daily and majorly make use of verbal feedback. This is supported by the literature which suggests that regular positive feedback encourages the development of motivation in class which resulted in enhanced educational outcomes for learners (Strang, 2017). However, researchers suggest that verbal positive feedback was more effective in developing a pupil’s perception of feedback compared to written feedback but failed to increase learners’ motivation levels (Agricola et al., 2020).

Figure 1: A pie chart demonstrating how often year 3/4 teachers in School A give positive feedback to pupils for their work
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Figure 2: A pie chart demonstrating if year 3/4 teachers in School A believe that positive feedback encouraged pupils participation in class
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Figure 3: A bar chart showing the types of positive feedback used by year 3/4 teachers in School A


The qualitative data from the questionnaire was transcribed and thematic analysis was conducted to find themes. The first theme was ‘supportive learning environments’. The year 3/4 teachers suggest that positive feedback will not be useful to motivate pupils if there is a lack of strong relationships between the teacher and pupils, for instance, “without strong positive relationships built between you and your class, motivating them to do anything is a challenge”. Furthermore, the second theme created using the qualitative data from the questionnaire was ‘positive feedback and as a classroom motivators’, this theme suggests that year 3/4 teachers perceive praise as essential to motivating children to complete tasks during lesson, for instance, one teacher suggested that “positive praise encourages the pupils to continue to work to their full potential”.
The second method was a focus group with pupils where qualitative data was collected. A transcript of the focus group was created and used to conduct thematic analysis. Two main themes were identified. The first theme was ‘enjoyment of challenging work’. The pupils discussed that challenging work motivates them to work harder in their learning at school. For instance, one pupil said “I work harder when the work is hard. If it’s too easy and you finish the work fast, it’s not fun and you don’t feel like doing anymore”. This is supported by literature which suggests that appropriately challenging work in school builds intrinsic motivation in pupils (Lavrijsen et al., 2021). Moreover, the second theme found was ‘desire for positive feedback in class’. The pupils actively seek positive feedback from authority figures, such as their teacher, and therefore are motivated to complete tasks to receive this feedback. For instance, a pupil stated “if you say something I did good then I always want to do more work so you can say something else good about my work”. This is in line with the notion that pupils will put more effort into their class work if they are given positive feedback from their teacher (Morin, n.d.).
The third research method included conducting an interview with a year 3/4 class teacher where qualitative data was collected. A transcript of the interview was created and used to conduct thematic analysis and three main themes were generated. The first theme created from the interview was ‘strong relationships with learners’. This indicates that teachers perceive strong relationships as key indicators of encouraging motivation in pupils, for instance, the teacher stated that “first and foremost, it’s being able to build positive relationships with learners in the class… so you have to know the learner really, really well before you engage in any sort of positive feedback”. This is in line with research findings suggesting that positive teacher-peer relationships result in increased motivation levels (Gan, An and Liu, 2021), nonetheless, peer relationships are also key when encouraging motivation in pupils (Wu et al., 2022).
The second theme created from the interview was ‘various forms of positive feedback’, for instance the teacher discussed that “a tap on the shoulder or little wink or a high-five… use Golden time on a Friday to motivate our learners throughout the week”. This indicates that various forms of feedback are required to motivate pupils in school as some learners do not enjoy receiving verbal positive feedback (Irawan and Salija, 2017) and therefore may not benefit from positive verbal feedback as their peers may do.
The third theme created from the interview was ‘motivating learners in a digital age’. This theme highlights that to motivate pupils in a digital, post-COIVD world, strategies must be adjusted, and the use of positive feedback alone may be inadequate in motivating learners. For instance, the teacher explained that “in a post-COVID world, it is increasingly difficult to motivate our learners, with the exposure they have to YouTube, social media, they’re seeing a lot of exciting things online”. Indeed, a meta-analysis established that factors such as thinking styles, pupil preferences and interests must all be considered and integrated into lessons to motivate pupils to learn in school in a digital, post-COVID world (Maier and Klotz, 2022). This indicates that year 3/4 teachers and pupils may perceive positive feedback as less important in a digital world when trying to motivate learners.

Conclusions and Recommendations
Conducting a focus group with pupils in year 3/4 exploring the concept of positive feedback was valuable as it gave an insight into the pupils’ perceptions of positive feedback and what it means for them. This focus group was conducted with four year 3/4 pupils from the same class in School A, however, there are three year 3/4 classes with a total of seventy-five pupils in School A, therefore the data collected using the focus group are not generalisable to the total population of year 3/4 pupils at School A. Prospectively, conducting several focus groups with pupils from across all year 3/4 classes will provide more reliable and valid data regarding year 3/4 pupils’ perceptions of positive feedback’s influence on motivation. This links to the professional standard for teaching and leadership strand ‘listening to learners’ (Welsh Government, 2019), as understanding pupils’ perception of the influence of positive feedback on motivation will allow teachers to adjust their strategies to effectively motivate learners in class. Nevertheless, 80% of the teachers who teach a year 3/4 class at School A participated in the research, thereby providing a reliable insight into the perception of positive feedback on pupil motivation from a year 3/4 teacher’s perspective in School A.
It is evident that year 3/4 pupils and teachers perceive positive feedback as a key indicator of developing motivation in learners in class. After conducting a questionnaire, focus group and interview to explore the perceptions of positive feedback on motivation, I have identified an aspect of teaching which can be transformed to have a positive impact on pupils, particularly within a digital age, and this is to integrate online educational platforms to appropriately challenge children in their learning to build intrinsic motivation (Lavrijsen et al., 2021) and introduce them to online collaboration to address the gap created in children’s ability to work in groups following COVID-19 lockdowns. This is linked to the professional standard for teaching and leadership strand ‘developing new techniques’ (Welsh Government, 2019), as cognitive, emotional, social and physical research will need to be conducted to develop strategies to build motivation in pupils in a post-COVID, digital age where many learners may struggle to work collaboratively.
From the qualitative data collected using the questionnaire and interview, it is evident that before any form of positive feedback can be used to motivate learners in a classroom, a strong relationship must be formed with pupils (Gan, An and Liu, 2021). This is in line with the ‘taking responsibility for self’ professional strand for teaching and leadership (Welsh Government, 2019) as positive relationships must be built with learners to enhance motivation levels, thus the potential of all pupils.
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