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This assignment will provide a critical response to the article ‘Non- Native English Students Learning in English, Reviewing and Reflecting on the Research’ (Bernardo and Gaerlan 2011). From enquiry, the writer understands that at the time of the article's publication, both authors were respected educational professors in De La Salle University.  Specialising in psychology and applied linguistics, research suggests the authors have high authority and knowledge within their field with the article having good creditability (De La Salle University 2017). The article examines what experiences bilingual students, who already speak both Filipino (L1) and English (L2) go through as they undertake learning tasks in their second language, English. The intended readership of the article are educationalists who teach bilingual learners, as the authors review studies that adopt different perspectives on development of learning in a second language, while also suggesting recommendations for teachers. Therefore, in this essay, the key themes discussed in the article will be explored in the context of Wales and teaching Welsh as a second language, in the English-medium sector of education.
Firstly, from research it is clear to see the term ‘bilingual’ is difficult to define with many authors having different opinions. Therefore, raises initially concerns about the usefulness of this article in application to education in Wales, as the approach to bilingual education is very different in both countries.  Throughout the article the writer interprets the term ‘bilingual education’ as the teaching of children in their L2, even though they already have high levels of understanding in both L1 and L2.  Bernardo and Gaerlan (2011, p.2) highlight how English is an international language which is deemed important in many countries, and as a result many countries including the Philippine education system use English as the medium of instruction yet “almost all Filipinos do not speak English as their first language”.  This is describing a form of immersive Bilingual education, where the children embark on education in L2, when from an L1 speaking community (Johnson and Swain 1997). This approach to bilingual education favours Cummins (2000) Cognitive Academic Language Proficiency (CALP) whereby the children have sound knowledge of a language and are able utilise it into different domains to improve themselves academically.   Oestreicher (1974, p. 9) supports this approach as he suggests that for someone to be bilingual, they require “complete mastery of two different languages.”  However, this could be argued as an extreme view due to lack of consideration for all aspects of bilingualism, it does not account for people who may be able to speak the language but struggle to write it, suggesting they are non-bilingual, therefore leaves questions as to if anyone can reach ‘mastery’.  This is often the case in Wales as Welsh is a minority language and therefore the bilingual education in English medium sectors only use “Welsh as the medium of teaching or learning for between 20% and 50% of the primary curriculum overall” (WAG, 2007, p.9).  This form of education favours Cummins (2000) Basic Interpersonal Communication Skills (BICS) theory, whereby children learn simple spoken language that will help them for informal interaction.  Grosjean (2010) suggests this is bilingualism, as the child can use two languages in everyday life. However, Valdez & Figeora (1994) challenge these views further, believing that bilingualism can be simply defined as knowing two languages, which is further supported by Haugen (1953, p. 7) who suggests bilingualism is when someone can “produce complete meaningful utterances in the other language.” However, the term ‘knowing’ is very ambiguous with everyone's opinion on the word varying, therefore is it unlikely that everyone will have the same opinion on the term bilingualism in education. Moreover, it is also possible to suggest that a simple utterance is not enough, as it suggests sufficient second language learning is not required to be bilingual.  With all definitions being outdated, the writer believes that the term bilingualism in relation to education is summarised well by Garcia (2009, p.6), who states that bilingual education should be “a way of providing meaningful and equitable education” that not only allows learners to build on linguistics but also develops understanding and appreciation around the culture and language. This is a focus for Welsh learning in Education, as the ACCAC (2003) suggest education in Wales should encourage celebration of Welshness. 
Moreover, a main theme discussed in the article explores the psycholinguistic perspective of learning a language discussing the “underlying cognitive physiological processes that relate to language related behaviours” (Bernardo and Gaerlan 2011, p. 2).  A key finding by Bernardo and Gaerlan (2011, p. 3) was that monolinguals often perform worse than bilinguals, with bilinguals tending to have more “enhanced cognitive functions” and therefore suggesting a positive correlation.  Researchers such as Diaz (1997) and Peal & Lambert (1962) support this claim, highlighting that bilingualism has a positive effect on intelligence, with bilinguals often outperforming monolingual peers due to more advanced cognitive flexibility.  However, prior to these findings research undertaken up to the 1960’s suggested a negative correlation, Laurie (1890, p. 15 cited in Baker 2011, p. 143) states that if a child is bilingual their “intellectual and spiritual growth would not therefore be doubled, but halved.” Furthermore, UNCESO (1953) suggest that the quickest way to learn is through a native, mother tongue language which is not the case in L2 learning.  Nevertheless, much of this research is outdated with more recent research carried out in the 21st century by Cummins (2000) and Cumming (2012), who generally agree on the benefits of bilingualism, such as greater intelligence and increased cognitive development.  The writer believes that bilingualism does have a positive effect on children's cognitive abilities with research discussed emphasising the need to improve the number of confident bilinguals in Wales, however for this to be the case educationalists need to be aware of other factors affecting L2 learning.
Another theme raised by the article explores the sociolinguistic influences on learning a language, favouring the idea that learning experiences also influence language learning (Bernardo and Gaerlan 2011).  Gaerlan (2009 cited in Bernardo and Gaerlan, 2011) found that one of the main factors that students felt helped their learning L2, was that their teachers were being good role models of the L2. Lightbown and Spada (1999) support this view, stating that second language learners improve their own understanding and progression when they interact in the language with someone who is more knowledgeable.  Richard and Rodgers (2001) also emphasise that modelling is essential, as students strive to model those they aspire to be like.  However, this is not often the case in Wales, documentation highlights a need for an improvement in language skills for teachers, who teach Welsh.  Donaldson (2015) suggests that the teaching workforce lack the skills, confidence and teaching methodologies needed for effective learning and modelling.  Welsh Government (2013) also suggests that the majority of teachers in the English medium sectors are not Welsh specialists.  Welsh Government (2017a, p. 12) states one recommendation to reach the target of a million Welsh speakers by 2050 is to “increase the number of primary teachers who can teach in Welsh from 2,900 to 3,900 by 2031.”  However, it is doubtful that this recommendation will be met unless provisions are put in place to improve teaching standards.  Estyn (2018a) states that “many teachers lack confidence in teaching Welsh as there are not enough opportunities for them to improve their skills.”  However, the Sabbatical Scheme for Welsh Language does aim to provide teachers with the opportunity to improve their Welsh. Estyn (2016) discusses the benefits of these educational schemes, highlighting the need to develop a confident co-ordinator to steer the school in the right direction and as a helpful contribution to improving in second language learning across Wales.  Although it is unlikely that the improvement of one teacher’s ability will increase the confidence and ability of all facilitators across the school.  Baker (2011) states that subject leaders and teachers need to be enthusiastic and confident individuals, or they cannot use their status and role to create a rich, immersive environment.  During Personal Teaching Experience (PTE) the writer saw few Welsh specialists within the school.  Not only this but, it could be seen that modelling of L2 was much more effective with teachers in the Foundation Phase than in Key Stage 2 (KS2), with teachers modelling Welsh language daily, with the children communicating and using it effectively.  Welsh Government (2013, p.3) state that “Key Stage 2 teachers are not confident enough and lack the knowledge to teach Welsh to an appropriate level.” This was seen on PTE when teachers in KS2 would shy away from using welsh, getting a cover/supply teacher to teach a Welsh lesson during teachers Planning, Preparation and Assessment time (PPA). 
Another key point made by Gaerlan (2009 cited in Bernardo and Gaerlan, 2011, p. 5), is that learners were positively influenced by “family-related factors” as it helped them shape their English language experiences.  Rhys (2014) states that children who are taught in a language that they speak at home are more likely to overachieve compared to those who do not speak the language at home, suggesting language beyond the classroom has a positive effect on L2 learning. However, in Wales, Estyn (2018a) suggests that pupils do not use and apply their language skills enough outside of school and in real life social settings to progress their language. In addition, Gaerlan (2009 cited in Bernardo and Gaerlan, 2011) suggests that children do not consider their community as having an influence on their learning, suggesting their surrounding environment does not conduce the second language, which is also the case in Wales.  Welsh Assembly Government (2010) emphasis that if a language is not reinforced and fostered by the community the child's fluency is unlikely to maintain. In English-medium schools where children are learning Welsh as a second language parents and wider community often have little involvement with the language compared to the children in education, and as a result cannot help children's improvement of their L2 education outside of school (WG 2013). Baker (2000) states that parents may be concerned if their child is submerged to second language learning as they have not got the confidence to support them, yet parents’ encouragement is key.  Welsh Government (2017b, p.14) recognise this in their ‘Welsh Education Action Plan’, highlighting that “communication with parents and carers about the benefits of learning the language and how they can support their children will be essential.”  EWR (2019) also encourage Welsh in the English medium sector by promoting enjoyable activities through use of a Language Charter for not only the learners but also involving parents and the community.  Estyn (2018b) furthers this concept and suggests good practice comes from schools who involve parents and the community into the learning process. They provide workshops to parents to improve specific skills, as well as partnership within the community offering welsh courses to families who which to further understanding and support (Estyn 2018b).  The writer observed aspects of good practice during PTE where the school had a welsh morning, every month.  During this morning session parents/carers would be invited to come in to observe what the class were doing in Welsh and complete activities alongside their children to improve understanding.  Nevertheless, the writer also observed many working parents unable to attend the session, with other parents having little interaction with the language during the time spent in school, and therefore unlikely improving their own personal skills if this is the case.
Overall this essay is an analytical look at the different experiences that effects a child's learning when completing work in L2 which is not native to them, this within the field of education is an important concept in ensuring effective teaching and learning. However, the application of themes discussed in the article are unlikely to be applied to education in Wales, successfully unless recommendations are made and acted upon. One key recommendation the writer suggest is that the weighting of teaching Welsh should be increased, Bernardo and Gaerlan (2011, p.5) suggest that by giving children the availability of two languages to communicate, provides children with “additional resources for learning.” Yet currently, Welsh Government (2013) highlight that the time allocated to teach in Welsh is insufficient.  Nevertheless, within the proposed new curriculum, Donaldson (2015) discusses the need for an equal weighting of teaching for all Areas of Learning and Experience, and therefore also the need for improvement in teachers’ confidence and ability in language to be able to support both languages equally.  Not only this, the need for a strong Welsh ethos within English medium schools as well as outside within the community is also a valuable factor. Children and parents need to be able to see the Language is valuable and additive, whereby it is adding to their skills but not taking away from what they already know (Cook 2008).  To conclude, the writer believes  Strubell’s (2011 cited in Welsh Government 2017a) ‘Catherine Wheel’ demonstrates a useful model in developing and improving the use of a threatened language, he discusses how factors such as motivation, learning, services and perception need to have an interrelationship to ensure progression. 
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