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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.
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Introduction
During this essay a critical evaluation of an observed critical incident will take place Through this evaluation, a number of key concepts will be drawn upon, examining closely the theories that underpin and influence practice, as well as the identification of next teaching and learning steps.
In order to fully understand and effectively evaluate a critical incident, an understanding of a critical incident within the context of education must be gained. Tripp (2011) explained that a critical incident refers to an event that has taken place which could have a significant impact upon the learning within the classroom or upon the pedagogical practice. 
In line with the ethical guidelines published by Bera (2018); “Researchers should recognise the entitlement of both institutions and individual participants to privacy, and should accord them their rights to confidentiality and anonymity” (p.21), the school in which the observation took place, as well as the names of anyone involved in the critical incident will not be published within this evaluation. However, in order to understand the school and create a wider picture of the context in which the critical incident took place, it can be published that this school is one of the largest in its area, having more than one class for each year group. The school is made up of a mixed cohort, with one side of the school being from an affluent area and the other a more working class area. Within the school there is a specialist teaching facility (STF) unit with approximately 10% of the students having an additional learning needs (ALN). In addition, it has been recorded that 31% of the pupils have English as an additional language (EAL) and 11% have free school meals (FSM). 







Methodology
Before the researcher was able to collect any data, the consideration of research methods was imperative to ensure the most appropriate method was chosen. It was decided that three research methods would be looked into in depth before making a decision and starting any form of research. 
The first research method to be considered was questionnaires. Self-completion questionnaires are regularly chosen by researchers as you are able to organise the questions and collect data without having to go and meet any of the participants (Lavrakas, 2014). Another advantage of using this research method is that the behaviour of the participant is not influenced by the presence of the researcher (McGuirk and O’Neill, 2016), which is something that could benefit this form of research. However, one of the biggest disadvantages of using a questionnaire in this form of research is that there is a high probability that the participant will experience ambiguity of some questions which the researcher will not be able to clear up. Therefore, their understanding of the questions could be the complete opposite of that of the researcher (Walliman, 2011). 
Semi structured interviews were another research method that was considered. As implied from the title of this essay, a research method that can collect in depth and detailed information is needed. Murray, Thomas and Brubaker (2008) have highlighted that the use of interviews are useful for when the researcher wants to gain valuable insight into their subject matter through in depth and detailed data. However, an argument against using this form of research method would be the question around the simplicity of data gained (Denscombe, 2014). This refers to the idea that the participant can elicit as much or as little information as they like, the researcher cannot see the full picture for themselves if the participant does not allow them to (Walliman, 2011; Denscombe, 2014).
The final data collection method to be considered was observations. “Observations are a method of recording conditions, events and activities through looking rather than asking” (Walliman, 2011). It has been decided that the use of observation for this form of research would be the most appropriate. This was decided after weighing up the positives and negatives; Khakimova (2016) argued that observations are the best available method for studying how teachers teach. Khakimova elaborated on this by stating that through observations, a researcher is able to see first-hand how things pan out within a setting, whereas if a questionnaire or interview method is used the participants can alter their truth so that they are seen in a more desirable light. However, observations can be criticised as the presence of the researcher within the chosen setting could lead to the participants altering their behaviour (Walliman, 2011; Khakimova, 2016). 
After analysing the affordances and drawbacks of each method, non-participant, case study observations were selected as the most appropriate method of data collection. Non-participant observations have been described as those where the researcher does not get involved in any of the activities, remaining a passive observer (Kumar, 2011). To ensure this observation is successful, the researcher will have to be able to decipher between true behaviour and what is known as the Hawthorne effect (altered behaviour)(Cook, 1962), to ensure this the researcher will follow a structured observation plan which will provide prompts of behaviours and details to look out for (Appendix 1 & 2). The reasoning behind opting for a case study method is explained by Zainal (2007) who stated that case study research “allows the exploration and understanding of complex issues”(P.1). When analysing the question, the case study method tied in with an observation was deemed crucial to gaining the in-depth, detailed data needed to draw appropriate conclusions. 
Critical incident linked to Donaldson’s four purposes
Through the research, a number of critical incidents were observed and recorded (Appendix (4, 6, 8 & 10) however, there was one in particular that stood out (Appendix 4). This critical incident occurred during a lesson late in the morning before the children were due to go out to play.
Whilst the Teacher was making an announcement to the class about a common question that was occurring during a set task, one child (Child X) decided to get up out of their chair and whilst staring out of the window, started to talk over the teacher about the rain outside. 
Nothing was said to child X and eventually they sat back down. Once the teacher had finished their announcement, they walked over to child X and praised them for deciding to sit back down and making the correct choice without having to be told. 
Upon further investigation, it became clear that child X had Autism Spectrum Disorder (ASD) and was often easily distracted by external factors, the teacher was using the technique of positive reinforcement – a strategy which ensures the reoccurrence of a desired behaviour (Premack, 1959) - as it was one that worked best when working with child X and avoided any unwanted unsettlement within the classroom.
When exploring this critical incident in relation to the four purposes from the Curriculum for Wales, it could be argued that there are aspects of this critical incident that could link to any of the four purposes: Ambitious, capable learners; Enterprising, creative contributors; Healthy confident individuals; Ethical informed citizens. However, there were two characteristics which stood out to the researcher which highlights the link to one of the four purposes over the others.
It was highlighted that by Child X not gaining any attention from the staff or children in the classroom whilst they were trying to interrupt, this could be a method of giving Child X the time to “understand and consider the impact of their actions when making choices and acting” (Donaldson, 2015, p.30). Moreover, when Child X decided to sit down instead of carrying on with their interruption, this showed evidence for their “respect for the needs and rights of others” which in this context is their peers’ rights to learn (Donaldson, 2015, p.30). Both of these characteristics are connected closely to the purpose ‘Ethical, informed citizens’. 
Not only this, but one of the key elements of the new curriculum is to ensure that children are understood by and have the confidence of parents, carers and teachers (Donaldson, 2015). It was analysed that by the teacher not responding to child X during the interruption showed that they understood what methods work best to get child X back on task but also had confidence in Child X to make the right decision.







Literature Review
This literature review will discuss and explore previous theory and research that could provide possible explanation for behaviours displayed during the critical incident. Key themes have been highlighted through the critical incident which will then be looked into within this review. The themes are as follows: 
1. Reinforcement
2. Autism Spectrum Disorder
During the critical incident it was noted that whilst Child X was interrupting the teacher, they were ignored. However, when Child X decided to sit down and carry on with the set task, the teacher positively reinforced Child X through praise. Evidence for why this is an effective strategy for behaviour management has been provided by the behaviourist theory. 
Through the behaviourist theory it is elicited that essentially a learner is passive, responding to environmental stimuli. Behaviourism states that a learner starts off as a clean slate, with their behaviour being shaped through positive and negative reinforcement (Watson, 2013). Skinner (1948) developed his theory of Operant conditioning based off of the existing work of Thorndike (1905) known as the ‘Law of Effect’. Skinner (1948) studied operant conditioning through an experiment where he placed rats in what was known as ‘Skinners box’. Within this box was a lever which when pressed released a food pellet; the findings of this experiment state that the pressing of the lever is the operant condition and the food pellet is the reinforcement (Schaffer, 2000). 
Behaviourists argue that in order for learning to take place, learners require some reward or reinforcement which must come as soon as possible after the desired behaviour is displayed (Huitt, 2006; Parkay and Hass, 2000). Skinner (1948) explained that through this process, an association is formed by the learner between the behaviour and the consequence of that behaviour.
In the context of the critical incident, it can be argued that the use of both negative and positive reinforcement was used. The use of negative reinforcement is present through the teacher ignoring Child X, whereas positive reinforcement is present through the teacher praising Child X for making the right choice without having to be asked. Behaviourists argue that individuals utilise both forms of reinforcement to either increase or decrease a specific behaviour (McLeod, 2007; Schaffer, 2000). 
Therefore, it could be concluded that the reason behind the change in behaviour from Child X is due to the negative reinforcement used by the teacher to motivate Child X to act in another way to gain a positive external stimuli; the teacher using positive reinforcement shows the child the correct way to behave and therefore increases the chance of this behaviour showing again (Parkay and Hass, 2000; Zhou and Brown, 2015). “The things we call pleasant have an energising or strengthening effect on our behaviour” (Skinner, 1972, p.74). From this view of Skinner, it could be argued that the purpose of ‘Healthy, confident individuals’ is being strongly promoted by the teacher when positively reinforcing the behaviour of Child X due to of the positive effects it could have on the child’s behaviour and self-esteem (Donaldson, 2015; Skinner, 1972).
Critics of the Behaviourist theory would disagree with this explanation of behaviour by arguing that it is unrealistic to make generalisations from findings with animals to humans (McLeod, 2007). One theory that describes the behaviourist approach as too deterministic and heavily reliant on animal research is the Humanist theory (McLeod, 2007; Wandersman, Poppen and Ricks, 2016). 
One key theorist of the Humanist theory is Maslow. Maslow developed a hierarchy of needs which provides an explanation for why individuals may act in a certain way (Zhou and Brown, 2015). Maslow believed that humans have several inborn needs that need to be met in order to live a fulfilled life (Maslow, 1939). This hierarchy of needs presents itself in different stages and depending on whether all the needs in one stage are met would determine whether you would progress onto the next stage (Rouse, 2004). 
Through the Humanist theory, it would be implied that Child X’s behaviour was motivated by a need that hadn’t yet been quenched. Maslow (1943) expressed that any motivated behaviour must be understood as a way in which an individual expresses or satisfies a need. Child X’s behaviour can be explained through the expression of their safety needs. The safety needs as determined by Maslow are: structure, order, security and predictability (Zhou and Brown, 2015).  
As the researcher was unknown to Child X, the predictability of their day had been disrupted which could have motivated Child X to act in a way that they believed would satisfy their safety need (Maslow, 1943). 
ASDWales (2012) provide a supporting argument for Maslow’s explanation of behaviour. The effectivity of the use of visual schedules to combat unpredictability in routines in education for children with ASD has been highlighted, following evidence of unpredictability being a trigger for these children (ASDWales, 2012; Crosland and Dunlap, 2012; Mesibov, Shea & Schopler, 2005; Moor, 2002). Due to Child X’s statement of ASD, this argument can provide an explanation for why Child X’s behaviour presented in a disruptive way. 
 However, ASDWales (2012) have also provided arguments to support the Behaviourist theory behind behaviour. It has been argued that positive reinforcement is one of the most effective behaviour management strategies in dealing with challenging behaviours from individuals with ASD (Ahearn., et al, 2003; ASDWales, 2012).
In contrasting view to Maslow’s theory is Vygotsky’s theory of cognitive development. Through his theory, Vygotsky emphasised the need for encouragement in order to receive positive behaviour from children (McLeod 2015; Vygotsky, 1978). Vygotsky argued that although the current environment and cultural circumstances have a big impact on a child’s education and behaviour, a child will only show positive improvements in their all-round development if they are encouraged to do so by an influential adult in their life (McLeod, 2015). This argument provides similar explanations for behaviour to those of the Behaviourist theory.
Another thought that occurred to the researcher was that due to coronavirus, pupils have only recently started attending school after six months at home where they had to get used to a number of varied approaches to teaching and learning. However, after reviewing literature into a variation of pedagogical techniques, it was found that this is actually encouraged widely throughout schools, so much so that it is now highlighted within the new curriculum for Wales (Davidson 2015). 
However, alongside these varied approaches, to ensure Child X and children alike are able to feel safe and there is quality education provided for all, it is imperative for there to be ongoing support from school management and team collaboration to ensure that staff members are able to cope with any negative behaviour that may arise (Frischcoff, et al, 2005; ASDwales, 2012; Lazaer., Shaw., and Stanton, 2012; Manikiza, et al, 2015; and Southall, 2018). 
To support this, it has been argued that without regular support, an employee’s motivation and productivity can face a negative impact which in turn can result in their professionalism faltering (Lazear, Shaw and Stanton, 2012). In the context of education, this detrimental change in professionalism could be observed and modelled by the children, explaining why some may act in what is highlighted as a negative way (Bandura, 2002).
Finally, as it is highlighted that when overstimulated a child with ASD can behave in a disruptive way ASDWales (2012), another thought that occurred to the researcher was the reasoning behind the lack of support staff located within the classroom to ensure outbursts from Child X did not happen. 
When looking deeper into this area, it was highlighted that a shortage of qualified staff working with individuals with ASD has been widely recognised in the field (McLeskey, Tyler and Flippin, 2004; Boe and Cook, 2006). The reasoning for this shortage of staff has been discovered to be the result of a lack of funding in education (Perera, 2019) – this can provide another reason for why Child X displayed such behaviour – there was no one to one support present to keep them on task.
This literature review set out to determine an explanation for and insight into the behaviour of Child X and the strategies used to manage the situation. From the literature reviewed, a variety of explanations for this behaviour were discovered, however, because of the added complication of Child X’s statement of ASD the researcher believes that a number of these explanations – the Behaviourist theory and Maslow’s theory - could tie in together to produce a fully holistic reasoning for why the critical incident took place. 


[bookmark: _GoBack]Reflection and Next Steps 
Moon (2002) has defined reflection as a process in which allows for the analysis of core strengths and weaknesses alongside promoting the key skill of critical questioning. During this reflection, I will be reflecting upon the knowledge gained through the literature review to develop an understanding of the critical incident, and also the factors that although may not be visible, that explain why the incident took place. I will also develop a plan for the next steps I will take to enhance both my professional practice and personal development. 
In order to successfully reflect upon the literature reviewed, I will use Gibbs Model of Reflection (Figure 1) as well as Brookfield’s Model (Figure 2). These models have been chosen as they clearly set out the steps needed for reflection but as they have differing steps this will allow for an in depth reflection when both are used. 
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As stated previously within the literature review, it has been highlighted by myself that due to Child X’s statement of ASD, theories that would usually be seen to disagree with each other can actually be used together to provide an holistic explanation for the behaviour present during the critical incident. 
As suggested by the Behaviourist theory, individual’s behaviour is shaped through the use of positive and negative reinforcement. This strategy – also known as operant conditioning - allows for children to learn the correct way of behaving in classroom contexts (Huitt, 2006; Parkay and Huss, 2000; Schaffer, 2000; McLeod, 2007; Skinner, 1972). As the teacher involved in the critical incident used this strategy, this suggests that they are working towards shaping Child X’s behaviour with the knowledge that by positively reinforcing Child X will increase the chances of the occurrence of their good behaviour (Parkay and Hass, 2000; Zhou and Brown, 2015).
Now, as demonstrated within the literature review, Maslow’s (1939) hierarchy of needs is often used to contradict the ideas highlighted by those following the behaviourist theory. This is because theorists such as Maslow (1939) believe the arguments of the Behaviourist theory are too deterministic and also ungeneralizable to humans (McLeod, 2007; Wandersman and Poppen, 2016). Maslow (1943) argued that often outbursts of undesirable behaviours are an expression of a need that has not yet been quenched or an attempt to satisfy such a need. To put into the context of the critical incident, an understanding has been developed that it is likely that Child X was expressing their desire for their safety needs to be met. 
However, with the knowledge that I have gained from ASDWales (2012) and other researchers alike (Crosland and Dunlap, 2012; Moor, 2002). It is clear to see that with Child X’s statement of ASD, trying to find an explanation for their behaviour can be more complex. But, when looking deeper, it has become clear that in reality, behaviour is a complex issue and maybe it can be established that in fact both the Behaviourist theory and Humanist Theory can work hand in hand to try and explain the complex process leading to the behaviour that Child X presented. As stated previously within the literature review both theories provide arguments that are supported by ASDWales (2012) as explaining and managing behaviour from children with ASD - unpredictability in routine is one of the biggest triggers for children with ASD (ASDWales, 2012; Crosland and Dunlap, 2012; Mesibov, Shea & Schopler, 2005; Moor, 2002) and is also one of the factors covered within Maslow’s hierarchy of needs. Moreover, it was also highlighted that positive reinforcement is one of the most effective behaviour management strategies when working with children with ASD (Ahearn., et al, 2003; ASDWales, 2012).
As explained in both Gibbs’ (1988) and Brookfields’ (1995) model of reflection, reflecting on your experience and coming to conclusions based on the knowledge you have gained is positive, however, you will not see success unless you develop a plan for your next steps to ensure your continuous professional development. 
Due to this statement, I decided that it was best to look over what had been learnt through this experience and create a next steps plan for my own practice. Firstly, the most obvious area to focus on was the QTS standards, to ensure I am knowledgeable of these and to ensure I am always working towards achieving them. Although I will be focussing on all of the standards: pedagogy, collaboration, leadership, professional learning and innovation – I will ensure to have a key focus of one as a target each week to ensure my practice is rich in each standard and that I have successfully met all of them. 
For my next steps, it is also important that I acknowledge previous experiences and how they may have influenced my thought process throughout this experience (Brookfield, 1995). As I have experience in working with children with ASD, gaining the knowledge of Child X’s statement may have obscured my thought process to help aide me through the understanding of the critical incident. However, to ensure I did not only use my previous knowledge to understand the incident, I read a large variety of literature in order to make sure my knowledge was sound. Within my own professional practice, whatever scenario I am faced with, I will ensure to look further than my own current understanding to make sure the care I am giving to the children and my professionalism is 100%.
Finally, in regards to children with ALN, my next steps will be to look into training courses to ensure my practice is fully inclusive and make sure that I have a bank of strategies ready to be confident in supporting each of the children in my class if they are experiencing any form of heightened emotions.








Conclusion
The overall aim of this critical evaluation was to draw from an observed critical incident to further develop an understanding of behaviour, theories behind such behaviour and also to devise a plan for my own professional practice. Through the critical reflection it was found that behaviour is an incredibly complex area and therefore is the reason why it was decided to keep up to date with training in this area to ensure my professional development is up to date. Through this evaluation, positive pedagogical practice was observed, which gave me a first-hand view of how successful certain strategies can be within the classroom.
However, it must be remembered that as the method used to gain data was a case study, it is not unusual that the findings from this study will not always generalise to a larger population. With this in mind, the data collected from the observation as well as the literature that has been reviewed has given recommendations for good practice which allowed me to critically reflect on my own professional practice. If I was to complete a similar research study again, I would probably conduct a number of case studies in order to compare results and be given more of an opportunity to generalise my finding to the wider population. But, other than that, I would not change the approach I took to this research as I believe it was successful. 
To conclude, this experience has highlighted the importance of critical reflection in order to keep enhancing and developing my own performance, both personally and professionally. It has also highlighted the complexities behind behaviour and emphasised that there are many different explanations for why certain behaviours take place. Finally, it has demonstrated that no child is the same and that by ensuring to continue my professional development, my professionalism will meet the professional standards set out for teachers in Wales. 
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Appendices
Appendix 1 – EMPTY OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date:
Time: 
Year group: 

	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).



	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 





	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?








	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?




	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


























Appendix 2 – EMPTY CRITICAL INCIDENT IDENTIFICATION RECORD
	
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
Information from field notes. 

	
Date: 
Time: 
Year: 
People Involved: 
Contextual Information: 








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	


































Appendix 3 - OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 28/09/2020
Time: 10:25
Year group: 3


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

AOLE – Literacy 
Indoors
Task suitable for all abilities. 
Only three weeks into school, so near the beginning of unit of study. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Majority of children are engaged with a few talking. 
Respect for teacher is evident. 
Very calm environment. 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher has clearly explained the purpose of the task and what they are looking for. 
Materials that have been handed out ensure that the task can be completed to a high level and meet the purpose of developing children’s knowledge in terms of grammar. 



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher circles the room looking to see if anyone needs help in clarifying what they are doing. 
They are able to work in pairs for this task. 
A discussion followed by a list of examples was read to the students before they started the task to recount what they had already learnt previous to this task. 




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



Resource packs given to children to help with spelling, sentence starters and maths. 






	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Before setting the task, the teacher asked the children to discuss and share what they remember about verbs. 
The task was to then read through a story, highlighting all the verbs that they found. 
To ensure they were on the right tracks and understood, at the end of the task the teacher asked for them all to feedback one verb that they had found. 
If they mentioned a word that was not a verb, the teacher went on to explain why it would not to be a verb.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Behaviour management strategies.



















Appendix 4 - CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
Information from field notes. 

	
Date:  28/09/2020
Time: 10:50
Year: 3
People involved: One child and Teacher 
Contextual information: Incident occurred during a lesson where majority of children were engaged and getting on with the set task. 








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
Whilst the Teacher was making an announcement to the class about a common question that was occurring during the task, one child decided to get up out of his chair and whilst staring out of the window, talking over the teacher about the rain outside. 
Nothing was said to this child and eventually they sat back down. Once the teacher had finished their announcement, they walked over to the child and praised them for deciding to sit back down and making the correct choice without having to be told. 

During this incident I questioned why the child thought it was appropriate to behave this way during a lesson, was it because the staff did not say anything while it was happening that it was a conditioned behaviour and thought they could get away with it. 
However, upon further investigation, it became clear that the child had ASD and was often easily distracted by external factors, the teacher was using the technique of positive reinforcement as it was one that worked best with said child and avoided any unwanted unsettlement within the classroom. 


















































Appendix 5 - OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 28/09/2020
Time: 14:00
Year group: 3


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

AOLE – Science and Technology
Indoors
Task suitable for all abilities. 
Only three weeks into school, halfway through this specific unit of study. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Majority of children are engaged with a few talking. 
Respect for teacher is evident. 
Very calm environment. 






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

The teacher has clearly explained the purpose of the task and what they are looking for. 
The teacher has conducted a recap of what they have already learned and with the children’s contributions, brainstormed ideas of how they could all complete the set task.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

The teacher circles the room looking to see if anyone needs help in clarifying what they are doing. 
Have brainstormed ideas before setting off and completing task.
Halfway through the task, teacher stops them and asks for answers to the first lot of questions to give examples to those children who seem to be struggling with the task.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



Resource packs given to children to help with spelling, sentence starters and maths. 






	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Before setting the task, the teacher asked the children to discuss and share what they remember about the topic of the heart. 
The task was to then describe what happens to the heart when exercising. 
To ensure they were on the right tracks and understood, during the task the teacher asked for them all to feedback what they had written to ensure they are on the right tracks.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Behaviour management strategies.






















Appendix 6 - CRITICAL INCIDENT IDENTIFICATION RECORD
	
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
Information from field notes. 

	
Date: 28/09/2020
Time: 3:00pm
Year: 3
People Involved: One child 
Contextual Information: Incident occurred at the end of the lesson when children were asked to pack their belongings away and ensure their areas are tidy. 








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
When asked to tidy their areas before going home, one child was getting noticeably agitated and started to aggressively throw their belongings into their box and book into the designated tray whilst scowling. 

Whilst observing this, I began to wonder whether there was a deeper meaning behind this behaviour as it appeared very unnatural. 
When asked by the teacher what the problem was, it became apparent that the child was upset that they were unable to play their game with the class before they left school for the day. 

To gauge whether there was enough time for this game, the teacher asked the child to explain the game. It was clear that there would not be enough time and so the teacher explained this to the child and told them that when they have enough time the following day, they will be able to play the game before going home. 




















































Appendix 7 - OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 28/09/2020
Time: 12:45
Year group: 3


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

AOLE – LLC (Guided reading groups)
Indoors
Task suitable for all abilities. 
Each group set a different task 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Groups – there is a lot of talking but when asked, all quieten down. 
Respect for teacher is evident. 
A lively class.






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Each group has been given the task they are meant to be working on. As the do guided reading every day, each child knows what to expect and what is expected of them.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Two groups are working with staff members.
The other two groups are given the resources needed to complete their tasks.




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



Resource packs given to children to help with spelling, sentence starters and maths. 






	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

For the groups working with staff members, follow up questions are used to ensure they have understood the task.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Behaviour management strategies.























Appendix 8 - CRITICAL INCIDENT IDENTIFICATION RECORD
	
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
Information from field notes. 

	
Date: 28/09/2020
Time: 12:45
Year: 3
People Involved: One child 
Contextual Information: Incident occurred during guided reading groups. 








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
When the children were split into their guided reading groups and given the task to complete, whilst getting their guided reading books out, one child was muttering “this is stupid… stupid handwriting”. They then proceeded to scribble all over the laminated sheet they were supposed to be copying from. 

This child then saw the other children completing the task quietly and decided to rub out their scribbles and start practicing their handwriting. 

Throughout this incident I began to think about why this child did not like handwriting, had they had negative experiences before with their handwriting? 























































Appendix 9 - OBSERVATION / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date: 28/09/2020
Time: 12:45
Year group: 3


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

AOLE – LLC (Guided reading groups)
Indoors
Task suitable for all abilities. 
Each group set a different task 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Groups – there is a lot of talking but when asked, all quieten down. 
Respect for teacher is evident. 
A lively class.






	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

Each group has been given the task they are meant to be working on. As the do guided reading every day, each child knows what to expect and what is expected of them.



	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Two groups are working with staff members.
The other two groups are given the resources needed to complete their tasks.




	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?



Resource packs given to children to help with spelling, sentence starters and maths. 






	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

For the groups working with staff members, follow up questions are used to ensure they have understood the task.



	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?


Behaviour management strategies.























Appendix 10 - CRITICAL INCIDENT IDENTIFICATION RECORD
	
	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
Information from field notes. 

	
Date: 28/09/2020
Time: 12:45
Year: 3
People Involved: One child 
Contextual Information: Incident occurred during guided reading groups. 








	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
When the children were split into their guided reading groups and given the task to complete, this child quietly got on with their work, working incredibly hard to make sure their handwriting was neat. Some other children in the class tried to distract this child by talking to them, however, this child politely asked them to not distract him as they wanted to focus on the work. 

This made me think of what strategies have been used with this child in school and at home to make them realise that they are able to ask their peers not to speak to them as it is often that children are not confident enough to do this. 
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