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1. [bookmark: _GoBack]Introduction
This assignment attempts to reflect on and critically evaluate my microteaching session and lesson plan for this module. To guide the session, I created a lesson plan to arrange the learning activities, strategies, lesson content and the lesson topic, which is ‘population’; “all the people living in a particular country, area or place” (Cambridge Dictionary, 2019). One of the key aspects of this assignment is the theme of reflection within teaching, as Reece and Walker (2007) suggest that reflecting can highlight our overall success and feelings, as well as providing feedback and suggestions to improve our own teaching practice. Therefore, the structure of this essay will follow the Gibbs (1988) ‘Model of Reflection’, as I will describe the experience and my feelings, evaluate and analyse the microteaching in light of the pedagogical theory and conclude with a general consensus of the teaching experience. I will also indicate where the UKPSF Professional Standards have been met within my microteaching planning and practice.

2. Development

a) Description
Prior to conducting the microteaching session, I created a lesson plan to decide on the lesson content and topic, including details regarding the profile and themes of the lesson, the applicable professional standards, cross-cutting enhancement themes and the detail of the plan. Although the session was mostly PowerPoint based, I used a variety of teaching strategies including ‘chat and talk’, class discussions, question and answer sessions, brainstorming, drawing visual aids and a knowledge assessment activity. This meets the professional standard of designing and planning learning activities (A1). In the session, the topic was divided into several themes, including a definition of population, population density and the Demographic Transition Model (DTM). ICT usage was implemented by using an informative website with relatable information and student feedback was obtained by using an online poll as an emergent technology, although there were only three students who attended the session. By applying ICT and emergent technologies and recognising their value, I met another professional standard during my session (K4).

b) Feelings
From my perspective, I feel that my microteaching session was informative, effectively structured and well planned, resulting in a largely successful session overall. I was slightly nervous due to the nature of the task, as I had never carried out a microteaching session to a class before, but I was reassured by the students in attendance. Along with the lesson plan, which I followed extensively in delivering the lesson, it ultimately enabled me deliver an enjoyable, concise session with good classroom leadership and confidence. This also enabled me to meet the professional standard for teaching and supporting learning (A2). After witnessing other students perform their microteaching sessions, I do feel that there are areas in which I can improve my own pedagogy, especially by including a greater variety of methods and tasks to deliver the lesson content. Nevertheless, I remain confident that the lesson was an overall success, it was delivered according to plan, and I was satisfied with the quality of teaching included.

c) Evaluation
To evaluate the microteaching experience, I will first assess the lesson plan that was created to guide the session. The results suggest that the plan was a powerful tool to organise and structure the session, allowing the lesson detail to be followed extensively and easily to deliver an effective session. It also enabled the listing of aims, objectives, issues and resources associated with the lesson and contained a detailed summary of general direction, as well as the activities and strategies involved. After all, “what is important is that the lesson is always planned with care” (Reece and Walker, 2007: 258). I was confident that I delivered the lesson with confidence and clear knowledge by ensuring that the content was logical and concise, but also skilfully explained to the students (Petty, 2014). Furthermore, the lesson swiftly progressed through each theme to cover the lesson content before the end, with this progression occurring in a logical “’beginning – middle – end’ structure” (Petty, 2014: 413). However, one of the issues encountered when advancing through the lesson content was a struggle to keep within the time constraints, with Reece and Walker (2007) regarding the ability to plan a structured lesson in a given time frame as an important consideration.
The emergent technology included within the lesson was a useful addition, as it allowed students to use their smartphones to provide useful feedback, which was overwhelmingly positive. By obtaining feedback, I met another professional standard, which involves methods to evaluate the effectiveness of teaching (K5). As noted by Jarvis (2015: 1), “educational technology and e-learning are part of life for the twenty-first-century teacher”, which can develop student learning and, importantly, give students a unique experience. However, as I did not test the technology before using it in the lesson, I was concerned about its operation and expected outcomes. Moreover, the lack of students attending the session limited the quantity of feedback obtained through this technology, which hindered my ability to constructively improve my pedagogy. In response, Crawley (2010) notes that students and teachers should have the IT skills to use this technology, that the technology itself is applicable and you can resort to a backup plan if necessary. To take the theme of e-learning further, I effectively included graphs and diagrams within the PowerPoint presentation to enable class understanding. This is a common, but practical strategy because it “encourages simplistic thinking by summarising complex ideas on to a slide” (Jarvis, 2015: 19), although some students expressed their struggle to understand these figures without me explaining them conveniently. Without such explanations, I would have failed to meet the professional standard regarding how students learn (K3).
Although much of the teaching occurred in the form of talking, I used a variety of strategies to deliver the lesson content. Notably, using appropriate methods for teaching, learning and assessing meets another one of the professional standards (K2). I included question and answer sessions to develop student understanding in a powerful manner (Petty, 2014), along with an assessment to determine whether effective learning had taken place. Within this task and the lesson as a whole, group discussions were incorporated “to help solve problems, or to explore issues and take decisions” (Reece and Walker, 2007: 114). Other teaching strategies involved the use of whiteboards, visual aids and brainstorming because presenting material in a visual format can allow learning to become a memorable experience (Jarvis, 2015). Saying that, there were some key learning strategies that were omitted, including handouts, quizzes and video clips, which, if used, could “have an effect upon the motivation and interest of the student” (Reece and Walker, 2007: 106). By using these strategies, I was able to break down the learning into manageable segments and sub-topics, with Crawley (2010) highlighting that these separate stages may be assembled by the students to aid their understanding and meet learning objectives. 
The students in attendance displayed good understanding of the topic by the end of the session, but their knowledge was limited prior to starting. I ensured that the session was highly informative by including what Petty (2014) describes as crucial content and information that enables the students to understand and process the key points. This content was of principal concern to my session because incorporating effective subject material meets one of the most prominent professional standards (K1). As “students find it almost impossible to remember something that they do not properly understand” (Petty, 2014: 9), failing to effectively plan, segment and lead the lesson through multiple strategies could have resulted in them struggling to understand the material and, therefore, may not have enjoyed the lesson. Finally, a critique of the lesson’s aims and objectives suggests that these were reasonable, achievable and were ultimately met by the end of the session. These were incorporated because Petty (2014) mentions that aims are a necessary component of any lesson, whilst objectives provide the details of what will be learnt, as well as learning outcomes.

d) Analysis
The pedagogical theory can be used to make sense of my overall evaluation of the lesson plan and microteaching session. Firstly, my effective lesson plan allowed me to follow a logical lesson structure without constantly reading my notes (Reece and Walker, 2007). Furthermore, some key elements incorporated in my lesson plan are highlighted by Petty (2014: 413), who mentions that good lessons “should be planned to achieve the objectives” and “should be logically structured”. With regard to the teaching quality, I recognised that “the key purpose of the teacher is to create effective and stimulating opportunities for learning through high quality teaching” (Lifelong Learning UK, 2006, quoted in Crawley, 2010: 5), so I incorporated these aspects into the microteaching to successfully deliver an informative session.
Much of the lesson was based around ICT and emergent technologies to encourage ‘e-learning’. This is an “effective learning process created by combining digitally delivered content with (learning) support and services” (Waller & Wilson, 2001, quoted in Crawley, 2010: 103). By using PowerPoint, I created a clear, structured, informative lesson with ease, which explains its suitability to my session. Although PowerPoint’s notable role to aid in delivering lesson content is subject to critique, Jarvis (2015: 18) notes that “it is the most commonly used presentation tool in education, industry and just about everywhere”, highlighting its applicability in the classroom. Saying that, Somekh (2007) suggests that ICT may also be used in a pedagogical way to change the manner in which students learn. This closely resembles the integration of an informative website during the session, which was well received by the students. My decision to include this feature is supported by Roblyer and Doering (2013: 260), who argue that “web-based activities have great potential to enhance learning”. The emergent technology that I included during the session conclusion (a polling system) gathered useful feedback and was easy to use and, despite failing to test the technology prior to using it in the session, Summey (2013) notes that, sometimes, the best way to learn how to use technology is to simply experiment with it. Moreover, incorporating this technology meets two professional standards as it respects the individual learners and the feedback they provide (V1), whilst also encouraging participation and creating opportunities for the learners to share their thoughts regarding the session (V2).
The pedagogical theory also considers the use of models and figures as a key component of visual learning. Reece and Walker (2007: 156) note that “75% of what we learn comes through what we see” and the ‘VAK Theory’ (as covered in lectures) suggests a 65% preference for visual learning, justifying my decision to use effective diagrams and figures within the lesson content. Furthermore, Petty (2014) notes that these diagrams can be created by the teacher or commercially, but if the students involve themselves in creating similar figures; this will drastically enhance their overall understanding. Upon reflection, this improved strategy could have been used to help the students understand the demographic transition model in addition to my explanations. The use of figures is just one example of the many effective teaching strategies that I applied to the session. I recognised that “teaching strategies based on robust evidence, coupled with careful use of assessment, can improve teacher effectiveness and children’s outcomes” (National Foundation for Education Research, 2019) and selected the most essential strategies accordingly. Despite incorporating multiple strategies into the session, I fully agree with the notion that “teachers always will be more important than technology” (Roblyer and Doering, 2014: 20). This explains my preference of traditional teaching strategies to productively deliver and control the session, with technologies implemented to add variety and maintain student interest throughout.
As mentioned by Petty (2014), the lesson aim provided a general direction and intent for the session, although I wanted to ensure that I was setting ‘SMART’ lesson objectives (as covered in lectures) to guide the session. Summey (2014) highlights that lesson objectives should be utilised by teachers when planning lessons and this was evident in my own lesson plan, which included objectives that were designed to be specific, measurable, achievable and realistic given the time frame. With regard to the lesson content, I was pleased with the structure, sequence and level of detail, allowing students to enjoy and easily understand the topic. In relation to this, Crawley (2010) suggests that an effective teacher will break down the lesson content into manageable sections and delivering this content by “communicating clearly, building student confidence, effective planning, assessing appropriately and gathering student feedback through evaluation” (ibid: 81). Also, Crawley suggests that, without providing the lesson with a logical structure or sequence, this may confuse students, increase difficulty and limit the opportunity to teach the subject under concern. Despite issues involving a lack of class understanding of the topic prior to conducting the session, “it is reasonable to assume that most of your students want or need to learn more about it” (ibid: 81).

e) Conclusion
As an overall consensus, my microteaching session was productive and successful, as it was planned and conducted effectively, as well as featuring various strategies and elements that are vital to delivering a good session. To achieve this, I followed the advice of Reece and Walker (2007: 33), who suggests that it is very important “to make learning as easy and as enjoyable as possible for your students” and to incorporate various teaching strategies to encourage student understanding, although I am fully aware that “there is no single good way to teach” (ibid: 42). Saying that, the microteaching session was not free of issues, which is emphasised by an earlier point from Crawley (2010: 108), who encourages teachers to “always have a Plan B; at some stage, if it can go wrong, it will!” Upon reflection, I have learnt that there are available alternatives, which I may put into practice if conducting a similar session again. Some of these alternatives include tailoring the lesson content, strategies and structure with regard to the class size, encouraging greater class interactivity and paying closer attention to time constraints. Importantly, the successes of my microteaching session combined with the available alternatives should be the basis of a future session, with consideration for the tasks and skills involved in ‘Bloom’s Taxonomy’ (Petty, 2014), to help students understand and remember the lesson content.

f) Action Plan
To develop my teaching practice for a future microteaching session, I would repeat the successful aspects of my first lesson. Using an emergent technology again would be necessary, due to the importance of e-learning and the “wide range of multimedia resources available through the internet” (Somekh, 2007: 31). However, with regard to both teaching strategies and technology, Reece & Walker (2007) recommend adopting a quiz as an emergent technology as this “can be a different type of learning which the students generally enjoy” (ibid: 125). Meanwhile, polling could be incorporated through the form of handouts, which “can be made easily and quickly” (ibid: 173) and can assess student understanding before and after the session. I regrettably omitted the use of video as an e-learning strategy, but I would highly consider implementing this next time because “video used with care can be a stimulating part of a lesson” (ibid: 120). Further suggestions from Jarvis (2015) include removing the use of PowerPoint due to the criticism it has received, as well as ensuring that “learning should be an interactive process” (ibid: 8). With some smart updates and improvements in other areas, such as timing, presentation and ensuring class understanding, the alternatives mentioned within this action plan would provide me with the tools to deliver a more enjoyable, informative and varied lesson at a later date.

3. Summary
To summarise, this essay has attempted to provide a critical evaluation of my microteaching session and lesson plan by recapping the events of the lesson and my feelings, whilst also evaluating the effectiveness of the session. Through reflection, I analysed the pros and cons of the session by referring to pedagogical theory, concluded by suggesting available alternatives and developed an action plan to include solutions applicable to a future microteaching session. Overall, my reflective feelings indicate that, whilst not free of issues, both my microteaching session and lesson plan were extremely effective and played an instrumental role in enabling me to develop my teaching practice and style.
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