Reflection is when a person reviews on previous experience and analysing the event to gain awareness and understand the success and challenges of the event and what aspect could be changed to improve the experience and outcomes. Bauer (1991) states Dewy’s belief of the importance of having knowledge and how this can impact valuable responses and actions. 

Reflective practise will support practitioners to learn about how they practise, highlighting areas of their strength and areas that they need to be develop. Reflection can act as a valuable tool to personal growth and professional learning because practitioners will be constantly reviewing themselves and practise and using critical thinking to explore how to become more informed and better practitioners.  Dyer and Taylor (2012) state that practitioners should learn how to use reflection to understand their practise and transfer knowledge and learnt factors to new experiences. 
Reflective practise in the early years is important because it brings together reflective theory and current practise. It enables practitioners to reflect on their own practise when working with children to gain an understanding into the development and needs of the cohort they work with. This then helps to inform decisions about planning and gives insight into what is working and what is not. Forming stepping stones to improve the learning experiences and opportunities they provide meaning it will be purposeful, adaptable and successful for children. Lindon (2016) believes that as early years practitioners we need to commit to ongoing learning throughout our working lives and places ownership on individuals to be proactive about reflecting on their own practise to ensure they are
 This is supported by Brock (2015) who also views reflective practise as an ongoing process that should be part of being an early years practitioner and should not be a one off process.
In my own experience working in classrooms, I was fortunate to be in a school that reflected on practice well. We used daily reflections as a class team to evaluate how the day had gone and to identify areas that were not as successful as we had hoped and shared ideas and thoughts on why implementing a shared plan to improve it for the next few days. 


There are many different models of reflective practise however the works of John Dewey and Donald Schon have been the foundations and instrumental in the development of reflective practice processes we see today. 
Dewey (1859-1952) as cited by Brock (2015) believed that reflection was a thinking process whereby individuals examine experiences to understand them and inform future actions. Schon used the basis to bring about the idea of two reflective processes, reflection in action and reflection on action. Both encompass the same shared idea that reflection is about a critical thinking process to derive understanding of what works well and how we can change or tweak practise to influence positive outcomes for children.

Schons theory of reflective practise is based on two aspects of reflection, one being reflection in action where we reflect during an event, and this can be seen in practice today by observing the experiences and opportunities we are providing children as they happen and using our role as a facilitating adult to adapt or change it so that it has a positive outcome for children. Schon then uses a second idea of reflection on action which is about reviewing an experience after it has happened and analysing the event and thinking about its success rate and if changes need to be made and what these may look like next time. Like Dewey, Schon believes that we can derive meaning from reflecting to inform future practise. While Schon’s theory is useful it does have limitations in that it adapts a very individualised approach and lacks structure so relies on practitioners being committed to reflective process as part of everyday practise. 

Kolb’s reflective model of reflection acts as a cycle structure unlike Schon’s with each part informing the next process and it also places a focus on looking back on experiences, we have already had to be able to understand and unpick them, acknowledging the positives and negatives and evaluating how we can learn from and build on that experience to inform future practise and responses. The cycle represents a continuous process suggesting there is always room for improvement. This however relies on us being able to repeat experiences more than one and involves making time to explore experiences to gain insight to them.

In conclusion by engaging in reflective practice as practitioners in the early years we can begin to develop good habits that will enhance our continued professional development and lifelong learning journey as we will constantly be evaluating practice and implementing measures to improve upon in ensuring that children receive quality practice and education. There are many different reflective models to help support practitioners to becoming more reflective but nearly all share key elements that place emphasis on the importance of reviewing past experiences in practice so that we can inform future practice and enhance learning and development. Many early years settings are taking active steps to being more reflective by implementing continuous development plans (CDP) within their settings and performance management reviews to promote reflection as whole settings and as individuals who impact the whole setting.


