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Title: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact and evidence base.


Within this assignment, the objective was to critically reflect on the priorities, actions the school development plan (SDP) of the school (school X). The SDP is designed by the school with the goals of meeting targets set derived from their Estyn report. The main focus of the discussion within this assignment is to specify the actions required to improve the schools highlighted target of improving pupil voice. The school adopts the approach of the pupil having a say in their learning and the rights to be listened to promote a curriculum enriched with the pupils interests at its heart. School X is located in a rural area within South Wales catchment area, Swansea. School X has “481 pupils aged three to eleven years on roll, including 75 part-time pupils in the nursery” (Estyn, 2018). School X has 16 single classes within this school including 2 Nursery classes. See below figure for further details on the schools context.


Figure 1 – School Context



Using an SDP is essential for all school to complete improvement and will be seen as a model of development in any school that considers the improvements of their school important in the long term outlook. It is understood that school that make a difference understand that

“the strengths of a professional learning community approach and realise that teachers and all school stakeholders must work collaboratively, draw on research and theory and reflect analytically on the outcomes of initiatives adopted if sustainable improvement is to be achieved”.
(Antoniou, Myburgh and Gronn, 2016)

This follows the whole structure of a School Development Plan and its overall purpose. This is to highlight the step by step process a school will need to use in order to improve the development for all learners. The whole process is primarily derived from a whole school self-reflection. The results of Estyn reports influence the priorities that the schools will have to develop and from this the school will reflect on the report along with the internal working of the school. The Welsh Government (2014, p.3) exclaims that the SDP will highlight the process of how the school will attain the targets set, in relation to these priorities. Furthermore the impact on using the resources available including different considerations such as cost affective approaches and funding available to support the SDP.

The suggested format for an SDP is to follow the cycle structure it suggests within the SDP guidance (Welsh Government, 2014). Within this guidance it suggests four stages of planning. See figure below. 
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Figure 2 – SDP Planning Cycle


Prior to creating your SDP you will need to set goals and aims for the development plan. For example, by the end of this SDP pupils voice will be a main drive within the curriculum and igniting passion in the pupils motivation to learn and achieve. This aim is specific yet broad to support the various branches in which the school could tackle this aim. This must be agreed upon by the school and all parties involved in the schools upkeep and the way its run. 
Stage one of the cycle is to self-reflect. This stage of the process will come directly from the Estyn report and or any internal inspections or monitoring that is conducted by the school. This will allow the school to continue with the essential task of reflection. The Welsh Government (2014) tells us that this is where the school will discover what their barriers have been, their performance overall, areas in which they have excelled or attained expected standards and what needs to be improved. The Welsh Government (2014) continues to explain that the SDP is not only to identify the requirements for improvement within a school, but also there to share in good practice highlighting and celebrating strengths to build upon improving that specific school along with others they have links with.
	Stage two encompasses the strategic planning within the school. According to Welsh Government (2014) for this stage to be utilised beneficially “it should involve all school partners and stakeholders”. They go on to suggest that this is an essential stage of the process when ensuring that all parties involved share the same commitment to the improvement of the schools agenda. By consulting all parties involved it serves the purpose of giving the community to sense of self-worth and involvement in their schools development. The benefit of this is for the parties to be more invested in developing something that affects them and involves their participation.
	Stage three is the ‘making improvement/action’ phase of the cycle. This is a follow up to the previous stage and uses the strategies outlined in the SDP. The Welsh Government (2014) highlight the importance of creating clear responsibilities, timescales and actions to ensure resources are used effectively and avoiding any confusion.
	Stage four is used for reviewing the impact of the strategic actions highlighted in the SDP. In all schools the aim for this process is to be repeated annually once minimum. This will also be a requirement after an Estyn inspection has been conducted, which must be completed within the guideline outlined in the national standards.

The focus within the following conversation with be ‘Pupil Voice’. This has been chosen as a focus as it is a highlighted target set within School X’s SDP and derives from the Estyn (2018) report’s recommendation of “Ensuring that all teachers’ planning is of a consistently high quality”. BERA (2016) define pupils voice as a process that “refers to pupils’ participation, contribution and influence in a school context”. The three key words used within this quote highlights the attribute in which pupil voice works and represents. ‘Participation’ from pupils is promoted in all school environments and enriches their learning, ‘contribution’ from the pupils and allowing them to have their say in what they learn. ‘Influence’ in which it refers to pupils influencing their learning. This model of pupil voice supports the pupils overall well-being with the feeling of inclusion in their learning and a sense of responsibility, which in turn promotes a “healthy and confident individuals” (Donaldson, 2015, p.30). 

For School Supports (2015) emphasises the importance of pupil voice within all primary school settings and highlights the impact it has on the pupils development. They state that pupils engagement and attainment level improve through pupil voice and it has a positive impact on well-being, behaviour and learning. This is supported further by Estyn (2019) as they explain that as pupil voice has become a more inclusive and regular practice pupils self-confidence has seen a significant change for the better and in turn the school as a whole has followed. Estyn (2019) continue to say that this has led to pupil voice being “a particular strength in all aspects of the school’s life and work”. These points are highlighting the positive impact pupil voice has when utilised correctly in the school. In a later study undertaken by Estyn (2020) they began to highlight the importance in correct practice when conducting pupil voice. They gave examples of specific attributes a pupil will need in order to effectively use pupil voice which are “good attitudes towards learning” and “good independent learning skills”. Mayes, Finneran and Black (2019) have highlighted that though pupil voice is effective it still has its challenges to overcome. The challenges highlighted in their work were that it was “an ongoing challenge to engage all students in voice work” and that the concept of “having a voice” was reported as a challenge. 

Pupil voice can be use in schools to as the foundations of building relationships between the pupils, staff, school and the external participants such as stakeholders and the local and wider community. The case study run by Estyn (2018. B) specified in forming their curriculum around pupil voice. The end result saw a more vibrant school in which pupils were fully engaged with their own learning and incorporated the pupil being the core and at heart of the learning theory. Following the (Bronfenbrenner, 1977) Ecological Systems Theory of Development where the pupils is seen as the centre of the model with each system influencing the other, pupil voice being within the first stage of influencing their development.

Through evaluation of School X’s SDP I have highlighted the effective use of the Welsh Governments (2014) proposed planning cycle seen in ‘figure 2’ above. The highlighted aspects throughout Schools X’s SDP focusses on the development of teachers and other leaders within the school to support the growth of an effective team ethos and how these priorities will be implemented. When identified the school adopted the process of self-evaluation to design clear and reachable targets and end goals. The barrier faced when gathering the information needed for pupil voice improvement was the actual collection of data. These were overcome through involving the pupil with the data collection in the form of pupil group discussions and pupil learning walks conducted by senior staff members within the school. Parents/partners, pupils and staff were also involved through the use of online questionnaires. This approach allowed School X to consider the whole school and wider community involvement when conducting the report. The National Education Union (2019) state that learning walks are intended to be a constructive approach to promote development in the school and are conducted by the whole-school. They also go on to tell us that this is done by collecting “evidence about teaching and learning”. 

Stage one – the identified aspect of improvement was in Key Stage 2 where the  majority of pupils identified the requirement to be “independent learner and ‘lead’ their own learning through different initiatives”. The was countered when identified that only a minority of the pupils possessed the ability to actually identify what opportunities they have as pupils that lead to leadership roles within their own learning to promote pupil voice. From this we can decipher that pupils within the Key Stage 2 phase feel that they are not being heard and have not been given any opportunity to have their say. Feeling less involved in their own learning can have negative effects on pupils development. These aspects were identified by the evaluation team within meetings, discussions and a platform for the data to be shared. 
	Stage two focuses on the effective planning of setting achievable and reachable targets. School X’s SDP has highlighted pupil voice as a ‘priority 2’. To promote inclusion within pupil voice the School X has stated that all pupils will be included in their Reflect and Plan model and for and to promote the new curriculum by using AOLE’s (areas of learning and experience). To effectively develop pupil voice it was decided that AOLE’s held a focus to ensure they attain the goal of moulding their schools way of learning into the new curriculum. School X decided that using Microsoft Forms was the best approach in collecting qualitive data from the pupils, ensuring that all pupils had an input. This outcome was also reached when using the Reflect and Plan approach where the pupils have direct input into what they wanted to learn through planning lead by pupils.
	Stage three incorporated a calculated approach into further collection of evidence to monitor progress of their set targets and reflect on future impacts of these specified targets. This was done by school staff meeting and assigning specific targets for those involved. The welsh Government (2014) supports School X’s intervention style of assigning each member of staff with an area of improvement as it reiterates its importance by stating that it is an essential step in sustaining the commitment and involvement of staff during the development cycle to increase the effectiveness of the SPD.
	Stage four sees School X self-reflection of the process assessing the impact it has had on improvement and how the teachers have attained the set targets. This stage was conducted by staff, pupils and the leadership team to incorporate consistent involvement. School X has no clear evidence of this stage but we can assume that pupil voice would be directly impacted by pupil led planning. Estyn (2019. B) direct us to a schools case study where it shows direct links to pupils voice increase through pupil led planning. Estyn (2019. B) state that “pupil voice is the driving force behind the schools curriculum planning” and furthermore that pupil voice is an integral fragment of curriculum development. This being said, if pupil voice is not implemented with careful consideration of all its aspects it may result in negative effects towards pupils and their attitude towards pupil voice. 

Reflecting upon the SDP designed by School X you can see a clear indication of planning, consideration of participants and effective language. The data collected by staff and pupils during stages one and two were essential to the SDP’s improvement overall and the inclusion of the wider community involved. The pupils daily support system has clearly been considered when creating this report as School X strives to the improvement of these relationships to further support the pupil.
	A suggested improvement towards the SDP in the future is that the emphasise the elements when introducing the AOLE groups. Within the document is states that online data collection platforms such as Microsoft forms are used when gathering qualitive data. The barriers that this style faces are the interpretation of results. Through the potential unclear wording of each disclosure there are risks of misinterpreting the data. This may lead to unnecessary strategies and misguided goal setting. A suggestion is to use group discussions with a trained team collecting the data. This again has its risks of misinterpretation however allows questioning to be used to ensure clarity of what pupils want. Debois (2019) supports to concept of careful data collection methods when stating that “without someone to explain the questionnaire fully and ensure each induvial has the same understanding, results can be subjective” and furthermore the “miscommunication can lead to skewed results”.

Another identified potential improvement is developing a KS2 goal to provide further chances for pupils to use their pupil voice. This has been identified through the discussion groups. A strategy used in many schools is the use of suggestion box. This box would be used in the classroom to allow the pupils to disclose anonymously what they wanted to learn. Anonymous group discussion would be ideal for this suggestion as it allows the teacher to bring the suggestion to the group in which they have time to reflect upon it and add their thoughts and how to implement it.

In conclusion School X has developed a well-rounded SDP in which this document highlighted the key aspects of the SDP cycle proposed by the Welsh Government (2019). The SDP has identified specific and relevant targets through the priorities of the Estyn reports conducted. This has enabled the targets to be set within the SDP which encompassed Pupil Voice greatly. The suggested improvement made within this document were designed to support School X’s further development of their SDP. In the future I would like to build on the knowledge I have gathered from this experience and use it in supporting the development of others.
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Figure 1: School development planning cycle
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