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ABSTRACT
This study investigates factors influencing entrepreneurial intentions among business
students in Bangladeshi universities, underpinned by the Theory of Planned Behavior.
A total of 205 students from six institutions participated via structured questionnaires.
Data analysis using t-tests, ANOVA, correlation, and regression revealed that teachers,
course content, peers, and seniors positively impact entrepreneurial intentions, while
entrepreneurial education showed no significant effect. Theoretically, the findings
emphasize the role of subjective norms and perceived behavioral control in shaping
intentions. Practically, the study highlights the need for mentorship, peer engage-
ment, and experiential curricula. These insights guide educators and policymakers in
designing more effective entrepreneurship programs.
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1. Introduction

Entrepreneurship is crucial in fostering economic development and job creation, making it a key factor
in long-term economic growth. Over the past few decades, universities worldwide have increasingly
focused on promoting entrepreneurship to enhance financial resilience and employment opportunities
(Kuratko, 2005). Given the accelerating pace of globalization, nations are prioritizing entrepreneurship to
remain competitive in the global economy (Azhar et al., 2010). The impact of entrepreneurship extends
beyond economic benefits, contributing to social mobility, innovation, and poverty reduction (Scott &
Twomey, 1988). Research has consistently highlighted that entrepreneurial ventures introduce novel
ideas, expand job markets, and elevate living standards, ultimately strengthening national economies
(Shahid et al., 2023; O’Donnell et al., 2024).

Despite these benefits, there remains a significant gap in understanding how entrepreneurial educa-
tion influences students’ career choices, particularly in developing countries like Bangladesh. While many
studies emphasize the economic advantages of entrepreneurship, there is limited research on the role of
universities in shaping students’ entrepreneurial aspirations and equipping them with the necessary skills
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(Henderson & Robertson, 2000). This study addresses this gap by exploring how university students per-
ceive entrepreneurship as a career path and the extent to which educational institutions contribute to
their entrepreneurial mindset and competencies.

The context of this study is particularly relevant given the rising global unemployment rate and the
increasing demand for innovative business skills. Entrepreneurship education has gained prominence in
academic institutions as it fosters students’ creativity, critical thinking, and business acumen (Linh & Li,
2024). As traditional employment structures evolve, young professionals are encouraged to develop
entrepreneurial skills to adapt to changing labor market demands and contribute to economic
sustainability.

The value of this research lies in its contribution to understanding the relationship between higher
education and entrepreneurship. By examining how universities prepare students for entrepreneurial
careers, this study provides insights into the effectiveness of entrepreneurship programs and their
impact on students’ career choices. Furthermore, the findings can inform policymakers, educators, and
business leaders on enhancing entrepreneurial ecosystems within academic settings.

The structure of this paper is as follows: The next section presents a literature review that explores
existing research on entrepreneurship education and its impact on economic growth. This is followed by
a discussion of the research methodology, including data collection and analysis techniques. The subse-
quent sections present the results and discussions, highlighting key findings and their implications.
Finally, the study concludes with recommendations for improving entrepreneurship education and fos-
tering a more conducive environment for young entrepreneurs.

2. Literature review

2.1. Theoretical underpinning

The role of business education in fostering entrepreneurial intention has gained prominence, particularly
in developing countries like Bangladesh, where universities play a crucial role in shaping future entrepre-
neurs. According to the Theory of Planned Behavior (TPB), entrepreneurial intention is influenced by
three factors: attitude toward entrepreneurship, subjective norms, and perceived behavioral control
(Ajzen, 1991). Business education, especially in university settings, can enhance these factors by provid-
ing students with the necessary knowledge, skills, and exposure to entrepreneurial activities (Fayolle &
Gailly, 2015). Public and private universities in Bangladesh have been found to contribute differently to
entrepreneurial intention, with private institutions often providing more innovative and hands-on entre-
preneurial programs, while public universities offer broader theoretical foundations (Gazi et al., 2024).
This distinction impacts the development of entrepreneurial mindsets among students, suggesting that
tailored business education programs can better foster entrepreneurship in both settings.

Entrepreneurship development is always considered for a nation’s economic and industrial growth.
So, it is necessary to determine the connection between the determinants and entrepreneurs’ intentions.
Many scholars have been conducted research focusing on these fields (Ahmed, 2010; Dell, 2008; Drost,
2010; Gorman et al., 1997; Uddin et al., 2024; Uddin & Bose, 2012). Thus, understanding the relationship
behind this concept and identifying strategies to foster and enhance a more innovative culture within
an organization is crucial (Scott & Twomey, 1988). Before assessing the significant ramifications of this
research, it is vital to get an outline and speculative cognizance of incorporating as well as relevant
issues and thoughts (Uddin et al., 2022; Uddin & Bose, 2012). In this research, similar things have been
done from the beginning onward.

2.2. Entrepreneurial intention and the role of universities

Entrepreneurial intention plays a crucial role in fostering business creation and economic development,
with universities serving as key institutions in shaping students’ entrepreneurial aspirations. Universities
facilitate entrepreneurship through specialized courses, incubators, mentorship programs, and industry
collaborations, all of which contribute to skill development and business readiness (Guerrero et al.,
2016). The role of institutions in promoting entrepreneurship extends beyond traditional education,
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incorporating experiential learning, access to financial resources, and exposure to real-world business
challenges (Crammond, 2024a). However, the effectiveness of entrepreneurship education varies
between public and private universities due to structural and resource differences. Private universities
often have more dynamic curricula, industry partnerships, and funding opportunities, allowing for a
more agile response to market demands.

In contrast, while benefiting from government support and larger student populations, public univer-
sities may face bureaucratic constraints that slow curriculum adaptation and limit direct industry
engagement (Gimmon, 2014). Understanding these institutional differences is essential for designing
effective entrepreneurship education policies that cater to diverse student needs and economic contexts.
By leveraging intellectual capital and fostering entrepreneurial ecosystems, universities can play a trans-
formative role in equipping students with the skills and resources necessary to become successful entre-
preneurs (Crammond, 2024b). To better understand these intentions in this study, the business
education of university students has been divided into five categories, which are as follows:

2.2.1. The role of teachers in fostering entrepreneurial intentions
Teachers are the backbone of the university. The more we get qualified teachers, the more we motivate
students to be an entrepreneur. Hannon (2005) evaluated that no one but teachers can motivate stu-
dents quickly by providing real-life business experiences. A good teacher will be a good motivator who
produces efficient and skilled pupils for a nation. Educators play a crucial role in shaping students’ per-
sonalities and moral values and imparting knowledge in the classroom. Boyle (2007) emphasized that
teachers are critical educational figures who inspire, guide, and nurture students.

Similarly, Hytti and O’Gorman (2004) highlighted the importance of educators in advancing successful
enterprise education programs. Instructors profoundly influence students because learners tend to
absorb much of what they are taught. To foster entrepreneurial thinking, lecturers provide students with
the necessary knowledge and skills (Clark et al., 1984; Hasnat et al., 2023; Luthje & Franke, 2002; Turker
& Selcuk, 2009). Finally, the role played by the teachers is to guide and encourage student’s minds
toward entrepreneurship.

2.2.2. The impact of course curriculum on shaping entrepreneurial intentions
In the business world, practical exposure and experience raise the entrepreneurial tendency of university
business school students. Course curriculum can promote pupils’ ability to deal with genuine entrepre-
neurial actions (Sitaridis & Kitsios, 2024). The academic curriculum plays a crucial role in shaping stu-
dents’ experiences, mainly as universities serve as environments that inspire and foster entrepreneurial
ambitions (Franke & Luthje, 2004). According to Schwarz et al. (2009), small business management and
entrepreneurship courses significantly influence students’ interest in becoming business owners. Clark
et al. (1984), through a study of an American university, discovered that around 80% of students
enrolled in an entrepreneurship course were considering starting their businesses. Of those, nearly 76%
reported that the course substantially impacted their decision to pursue entrepreneurship. Course cur-
riculum and content can metamorphosis students’ entrepreneurial efficiency into an effective way.

2.2.3. The role of professional education in fostering entrepreneurial intentions
Professional education is widely seen as an effective means of gaining essential knowledge about entre-
preneurship. Turker and Selcuk (2009) suggested that young people are likelier to pursue an entrepre-
neurial career if universities provide sufficient instruction and resources. While Wang and Wong (2004)
emphasized the importance of individual traits, they also acknowledged that a lack of proper prepar-
ation often holds back students’ entrepreneurial ambitions. As a result, educational institutions could
play a key role in encouraging young people to choose entrepreneurship. Previous research by scholars
like Gorman et al. (1997) and Schaper and Velery (2004) found that students majoring in entrepreneur-
ship or business are more likely to become entrepreneurs in the future.

Similarly, Franke and Luthje (2004) suggested that low levels of entrepreneurial intent among stu-
dents can be linked to inadequate entrepreneurial education. Education plays a significant role as one of
the essential elements in differentiating entrepreneurs from non-entrepreneurs (Hossain et al., 2024;
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Lee et al., 2005). However, from the above discussion, it is evident that a productive education on entre-
preneurship can be a vital element in motivating students toward an entrepreneurial career.

2.2.4. The influence of course mate/peer group on university students’ entrepreneurial intentions
University students are more likely to become entrepreneurs if their course mates or friends have had
self-employment experience, as they spent most of their time with their university classmates (Nanda &
Sorensen, 2006; Yildirim et al., 2020). In most cases, their peers motivate students’ inclination toward
entrepreneurship. This is because pupils believe that friends are such a place and source from which
they can get advice and capital in an easy way (Schaper & Velery, 2004; Mia et al., 2016). By conducting
a study on young Australians’ attitudes toward entrepreneurship (Collins et al., 2004; Hasna & Salleh,
2018), it was evaluated that students are essential to be motivated by their friends to make the decision
to launch a business. Nanda and Sorensen (2006) evaluated that peers play a significant role in making
one’s decision to become an entrepreneur. However, most of the time spent by business students at
their universities, closely related to their friends or classmates, would be a significant determinant which
encourages an individual’s career decision, and entrepreneurship is involved in that decision (Hasnat
et al., 2025a; Sitaridis & Kitsios, 2024).

2.2.5. The role of university seniors in shaping entrepreneurial intentions
University seniors play a vital role in education and co-curricular activities as they pass on their know-
ledge and experiences to younger students while providing motivation. Seniors within a department
often encourage their juniors to explore entrepreneurship. This is evident as juniors often trust their
seniors as a reliable source of valuable advice and sometimes even financial support. Seniors with self-
employment experience notably influence their juniors’ decisions to consider entrepreneurship as part of
their future career paths. From the above discussion, seniors are considered an essential determinant in
enhancing entrepreneurial intention among junior students (Hasnat et al., 2025b; Nanda & Sorensen,
2006).

2.3. The mixed impact of entrepreneurship education on entrepreneurial intention

Entrepreneurship education has long been recognized as a key mechanism for enhancing students’
entrepreneurial intention by equipping them with knowledge, skills, and confidence to pursue business
ventures (Fayolle & Gailly, 2015; Nabi et al., 2017). Numerous studies report a significant positive rela-
tionship between entrepreneurship education and students’ entrepreneurial aspirations, especially when
programs incorporate experiential learning, mentorship, and industry engagement (Boldureanu et al.,
2020; Franke & Luthje, 2004). For instance, Guerrero et al. (2016) highlight that structured and context-
relevant entrepreneurship programs significantly enhance entrepreneurial attitudes and self-efficacy.

However, contrasting evidence also exists. Several studies have found entrepreneurship education to
have an insignificant or even negative impact on entrepreneurial intention, especially in contexts
where educational content remains theoretical, lacks practical relevance, or fails to align with students’
socio-cultural realities (Mart�ınez-Gregorio et al., 2021; Mozahem & Adlouni, 2021). In many developing
countries, including Bangladesh, cultural values often favor stable employment over entrepreneurial risk-
taking, which may diminish the intended outcomes of entrepreneurship programs (Yousaf et al., 2022).
Additionally, if students perceive entrepreneurship education as tokenistic or disconnected from market
realities, it may lead to skepticism rather than motivation (Izedonmi, 2010; Ndofirepi, 2020).

These mixed findings emphasize the need to reevaluate how entrepreneurship education is delivered
critically. Educational institutions must ensure that entrepreneurship programs are pedagogically sound
and culturally and economically relevant to students’ lived experiences. As such, this study integrates
both perspectives—acknowledging that while entrepreneurship education can be a powerful driver, its
effectiveness is highly context-dependent. Moreover, a critical synthesis of the literature reveals a
nuanced and evolving understanding of how business education shapes entrepreneurial intention, par-
ticularly in developing contexts like Bangladesh. While earlier studies acknowledged the general benefits
of entrepreneurship education (Fayolle & Gailly, 2015), recent research emphasizes that its effectiveness
is highly contingent upon contextual relevance, instructional design, and socio-cultural alignment
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(Mart�ınez-Gregorio et al., 2021; Mozahem & Adlouni, 2021). The inclusion of variables such as teacher
influence, course curriculum, and peer networks are theoretically justified, as they directly relate to both
knowledge transfer and social learning—two essential drivers of entrepreneurial mindset development
(Nabi et al., 2017). Teachers are not merely knowledge facilitators but act as role models and sources of
normative influence, especially in collectivist societies, thereby impacting both perceived behavioral con-
trol and subjective norms (Boldureanu et al., 2020). Likewise, the curriculum acts as a formal mechanism
for building entrepreneurial competencies, but its effectiveness depends on experiential learning and
real-world applicability, which remains inconsistent across institutions (Crammond, 2024a; Sharahiley,
2020). Peers and seniors, often overlooked in traditional models, have gained attention in recent studies
for their informal yet potent influence on career decisions, particularly in resource-constrained educa-
tional settings where peer validation holds significant weight (Hasnat et al., 2025a; Yousaf et al., 2022).
The variable of entrepreneurial culture in education, though conceptually valid, has been shown to lack
practical influence when not backed by hands-on opportunities or contextual alignment (Ndofirepi,
2020). Therefore, the selection of variables in this study is grounded in both theoretical rationale and
recent empirical evidence, allowing for a more comprehensive understanding of what truly drives entre-
preneurial intention among business students in Bangladesh.

2.4. Conceptual model

The conceptual model in Figure 1 is developed based on the research questions and objectives, illustrat-
ing the relationships between key variables while addressing identified gaps in existing literature.
Rooted in prior studies, the model highlights how university business education shapes entrepreneurial
intention through critical factors such as teaching teams, course curricula, entrepreneurial education,
peer groups, and guidance from seniors. These independent variables are positioned as significant con-
tributors to fostering entrepreneurial intention, which serves as the dependent variable in this study.
This framework aligns with contemporary discussions on entrepreneurial education while marking the
starting point for new empirical data collection. By exploring the interplay between these factors, this
model aims to reveal opportunities for enhancing university-driven entrepreneurial ecosystems and pro-
viding new insights into how institutional settings influence student entrepreneurial aspirations. The
study further seeks to validate and expand on existing frameworks, offering a foundation for future
research.

Figure 1. Proposed conceptual model. (Source: Authors).
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3. Methodology

This study employs a quantitative, causal research design to examine the influence of business educa-
tion on entrepreneurial intentions among university students in Bangladesh. Previous research on
entrepreneurial intention has highlighted the significance of education, institutional support, and socio-
cultural factors in shaping students’ entrepreneurial aspirations (Fayolle & Gailly, 2015; Nabi et al., 2017).
Studies in other developing economies have demonstrated that structured entrepreneurship education
can enhance students’ confidence, risk-taking abilities, and business competencies (Gimmon, 2014).
However, limited research explicitly addresses the comparative role of public and private universities in
fostering entrepreneurial intention in Bangladesh. Given this gap, a causal approach was selected to
establish relationships between key educational factors and entrepreneurial aspirations, allowing for a
systematic examination of these influences.

Data was collected from 205 business students aged between 20 and 30, representing six leading
public and private universities in Bangladesh: Dhaka University, Khulna University, Islamic University,
North-South University, American International University, and North Western University. These institu-
tions were selected to ensure a diverse and representative sample of business students, enhancing the
generalizability of the findings across different academic environments. A non-probability convenience
sampling technique was used, with 70.2% of participants from public universities and 29.8% from private
universities. The sample included 59% male and 41% female students, with 148 undergraduate and 57
graduate students.

A structured questionnaire, consisting of two sections, was used for data collection. The first section
captured demographic variables such as gender, age, qualification, and institution. In contrast, the
second section included 25 statements categorized under six dimensions related to entrepreneurial
intention (dependent variable) and five independent variables: teacher influence, entrepreneurial educa-
tion, course curriculum, course mates, and seniors. Responses were measured using a five-point Likert
scale ranging from 1 (strongly disagree) to 5 (strongly agree). While the convenience sampling method
enabled access to a broad student sample, it also introduced limitations such as selection bias, which
may affect the generalizability of the findings beyond the selected universities.

Data analysis was conducted using IBM SPSS 23 software. A reliability test was performed to ensure
the internal consistency of the survey instrument. Descriptive statistics, including frequency counts,
mean values, and standard deviations, provided an overview of the dataset (Hasnat et al., 2024a). An
independent sample T-test was applied to examine differences in entrepreneurial intentions across gen-
der, educational background, and institution type. Correlation analysis was conducted to explore the
relationships between the independent and dependent variables, while regression analysis was used to
determine the strength and significance of these relationships. This methodological approach ensures
that the study provides robust insights into the role of university education in shaping entrepreneurial
intentions in Bangladesh, filling a crucial gap in the existing literature and guiding future research in the
field.

3.1. Ethics statement

The study received approval from the Research Committee at the University of Scholars, Bangladesh, as
it involves human participants (Ethics Number: IUS/Regi.Office/Letter/2024/46). Consent was obtained via
Google Forms, where participants were informed that each question was optional and no personally
identifying information would be collected, ensuring strict anonymity. Participants’ consent was con-
firmed through the submission of the completed Google Form.

4. Result analysis and discussion

4.1. Reliability test

According to Table 1, if the alpha coefficient is less than 0.60, the strength of the association is consid-
ered very poor. The association strength is moderate when the alpha coefficient is between 0.60 and
0.69, while a range of 0.70 to 0.79 indicates a favorable association level. Additionally, alpha values
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between 0.80 and 0.89 reflect a perfect association, and values of 0.90 or higher signify an excellent
association (Zhang et al., 2020).

We used six items to assess reliability, with one dependent variable (entrepreneurial intention) and
five independent variables (teacher, entrepreneurial intention in education, course curriculum, course
mates, and seniors). Here, Cronbach’s alpha is .806 in Table 2, which indicates the strength of association
is excellent (Rahimi et al., 2023; Stevelink et al., 2012). That means internal consistency lies in our six
items.

4.2. Demographic analysis

In this research, the sample size is 205. They are from different genders, age groups, qualifications, and
institutions. We provide the demographic analysis for this study below.

4.2.1. Demographic analysis (gender)
From the Table 3 above, it is evident that out of the 205 respondents surveyed for this study, the major-
ity (59%) belong to the male gender, while the remaining 41% are female, representing the smallest
proportion.

4.2.2. Demographic variable analysis (age)
205 university students participated in the survey, and Table 4 showed that the majority of respondents
(72.2%) were between the ages of 21 and 25. The respondents (12.2% and 15.6%) are between the age
groups of those below 20 and those under 26 and 30, respectively.

Table 1. Rules of thumb for Cronbach’s alpha (Cronbach, 1951).
Alpha coefficient range Strength of association

Less than 0.60 Poor
0.60 to 0.69 Moderate
0.70 to 0.79 Good
0.80 to .89 Very Good
More than or equal to 0.90 Excellent

Reliability Statistics.

Table 2. Reliability statistics.
Reliability statistics

Cronbach’s alpha N of items

.806 6

(Source: Authors).

Table 3. Demographic analysis of gender.
Frequency Percent Valid percent Cumulative percent

Valid Male 121 59.0 59.0 59.0
Female 84 41.0 41.0 100.0
Total 205 100.0 100.0

(Source: Authors).

Table 4. Demographic analysis of age.
Frequency Percent Valid percent Cumulative percent

Valid Below 20 25 12.2 12.2 12.2
21–25 148 72.2 72.2 84.4
26–30 32 15.6 15.6 100.0
Total 205 100.0 100.0

(Source: Authors).
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4.2.3. Demographic variable analysis (qualification)
Table 5 above represents the qualifications of the respondents. Of 205 respondents, 72.2% are under-
graduates, and the rest are graduates. Here, there are 148 undergraduates and only 57 graduates.

4.2.4. Demographic variable analysis (institution)
Table 6 demonstrates that out of 205 respondents, 144 are public university students, and the private
university students are only 61.

4.3. Independent sample T-test

The independent sample T-test was used in this study to determine whether there are significant differ-
ences between two groups, such as male and female, graduate and undergraduate, or public and pri-
vate university students. This test helps to assess whether the entrepreneurial intentions of these groups
differ based on demographic or institutional factors. To ensure the validity of the results, Levene’s Test
for Equality of Variances was applied, which checks if the variability within each group is approximately
equal. If the significance value (pvalue) is greater than 0.05, it indicates that the assumption of equal var-
iances holds (Gastwirth et al., 2009; Hasnat et al., 2024b).

4.3.1. Independent sample T-test (gender)

#H1: There is a difference between male and female business students in terms of entrepreneurial
intention.

Table 7 shows that Levene’s Test for Equality of Variances has a value of 0.152, more significant than
0.05. Therefore, we select the ‘Equal variances assumed’ option. This row displays a significant value of
0.000, which falls below the 0.05 threshold, thereby leading to the rejection of the null hypothesis. This
suggests a significant difference in entrepreneurial intentions between male and female business stu-
dents. The significant difference between male and female students indicates that gender shapes

Table 5. Demographic analysis of qualification.
Frequency Percent Valid percent Cumulative percent

Valid Undergraduate 148 72.2 72.2 72.2
Graduate 57 27.8 27.8 100.0
Total 205 100.0 100.0

(Source: Authors).

Table 6. Demographic analysis of institution.
Frequency Percent Valid percent Cumulative percent

Valid Public 144 70.2 70.2 70.2
Private 61 29.8 29.8 100.0
Total 205 100.0 100.0

(Source: Authors).

Table 7. Independent samples test for gender.
Levene’s test for

equality of variances t-test for equality of means

F Sig. t df
Sig. (2-
tailed)

Mean
difference

Std. Error
difference

95% confidence
interval of the
difference

Lower Upper

Entrepreneurial_Intention Equal variances
assumed

2.072 .152 4.800 203 .000 .59410 .12376 .35007 .83812

Equal variances
not assumed

4.863 186.546 .000 .59410 .12215 .35312 .83508

(Source: Authors).
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entrepreneurial intentions, with males showing higher motivation. This may reflect socio-cultural barriers
women face in Bangladesh, such as limited support or risk aversion (Boldureanu et al., 2020; Ledolter
et al., 2020), highlighting the need for more inclusive, gender-sensitive entrepreneurship education.

4.3.2. Independent sample T-test (qualification)

#H2: There is a difference between graduate and undergraduate business students in terms of entrepre-
neurial intention.

Table 8 shows that Levene’s Test for Equality of Variance gives a value of 0.135, higher than 0.05.
Therefore, we apply the assumption of ‘equal variances’. Looking at the row for ‘Equal variances
assumed’, the significance value is 0.472, also greater than 0.05. This indicates that the null hypothesis
remains unrejected, implying a significant difference in entrepreneurial intentions between graduate and
undergraduate business students. Therefore, we can conclude that university business students’ entre-
preneurial intentions are unaffected by their qualifications (Rogerson, 2022).

4.3.3. Independent sample T-test (institutions)

#H3: There is a difference between public and private university business students toward entrepreneur-
ial intention.

Table 9 shows Levene’s Test for Equality of Variance is .078, above the 0.05 threshold. Therefore, we
select ‘Equal variances assumed’. In this row, the significance value is .730, higher than 0.05, meaning
we fail to reject the null hypothesis. This suggests no significant difference in entrepreneurial intention
between business students from public and private universities. This suggests that institutions do not
influence university business students’ entrepreneurial intentions (Mamenko et al., 2022).

4.4. ANOVA (age)

This study used ANOVA (Analysis of Variance) to examine whether factors such as age, gender, and type
of educational institution, which were key variables under investigation, have statistically significant

Table 8. Independent samples test for qualification.
Levene’s test for

equality of variances t-test for equality of means

F Sig. t df
Sig. (2-
tailed)

Mean
difference

Std. Error
difference

95% confidence
interval of the
difference

Lower Upper

Entrepreneurial_Intention Equal variances
assumed

2.248 .135 .720 203 .472 .10315 .14317 −.17914 .38544

Equal variances
not assumed

.674 89.626 .502 .10315 .15312 −.20107 .40737

(Source: Authors).

Table 9. Independent samples test for institution.
Levene’s test for

equality of variances t-test for equality of means

F Sig. t df
Sig. (2-
tailed)

Mean
difference

Std. Error
difference

95% confidence
interval of the
difference

Lower Upper

Entrepreneurial_Intention Equal variances
assumed

3.141 .078 .345 203 .730 .04845 .14044 −.22846 .32537

Equal variances
not assumed

.366 130.200 .715 .04845 .13224 −.21317 .31008

(Source: Authors).

COGENT EDUCATION 9



differences in entrepreneurial intentions. In this research, Table 10 solely examines the differences in
respondents’ ages with respect to their entrepreneurial intentions.

#H4: There is no difference among respondents’ age toward entrepreneurial intention.

Looking at Table 10, the F-value is 0.405, which isn’t statistically significant, and the pvalue is 0.668.
Since the pvalue is above 0.05, we fail to reject the null hypothesis in this case. It indicates that respond-
ents’ age does not affect university business students’ entrepreneurial intention (Liu & Wang, 2021).

4.5. Correlation analysis

In this study, the correlation between university business students’ entrepreneurial intentions and five
key factors—teachers, entrepreneurial education, course curriculum, coursemates, and seniors—was
assessed. The aim was to explore how each of these variables influences students’ entrepreneurial aspi-
rations. By analyzing these factors together, the study seeks to identify the relative strength of their
associations with entrepreneurial intentions, providing a comprehensive understanding of the elements
that shape students’ decision to pursue entrepreneurship.

4.5.1. Correlation between teacher and entrepreneurial intention
Table 11 shows the Pearson correlation between teachers and entrepreneurial intention and demon-
strates the positive and significant correlation between the two. The correlation coefficient value is
r¼ 0.274, and the significance level is 0.000. This indicates that teachers have a slight positive influence
on university business students’ entrepreneurial intentions. Based on the findings, the relationship
between being a teacher and having entrepreneurial intentions is weak but positive, aligning with
Ndofirepi’s (2020) study.

4.5.2. Correlation between entrepreneurial culture in education and entrepreneurial intention
Table 12 shows that the Pearson correlation results between entrepreneurial culture in education and
entrepreneurial intention show no significant relationship, with a significance level of 0.050. The

Table 10. ANOVA for age.
sum of squares df mean square F sig.

Between Groups .685 2 .343 .405 .668
Within Groups 170.982 202 .846
Total 171.668 204

(Source: Authors).

Table 11. Correlation between teacher and entrepreneurial intention.
Description Entrepreneurial_intention Teacher

Entrepreneurial_Intention Pearson Correlation 1 .274��
Sig. (2-tailed) .000

N 205 205
Teacher Pearson Correlation .274�� 1

Sig. (2-tailed) .000
N 205 205

��Correlation is significant at the 0.01 level (2-tailed).
(Source: Authors).

Table 12. Correlation between entrepreneurial culture in education and entrepreneurial intention.
Entrepreneurial_intention Entrepreneurial_culture_In_education

Entrepreneurial_Intention Pearson Correlation 1 .137
Sig. (2-tailed) .050

N 205 205
Entrepreneurial_Culture_In_Education Pearson Correlation .137 1

Sig. (2-tailed) .050
N 205 205

(Source: Authors).
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correlation coefficient is r¼ 0.137, indicating a weak positive correlation. Therefore, while the correlation
between entrepreneurial culture in education and entrepreneurial intention is weak and positive, it is
not significant. This finding contrasts with the study by Mart�ınez-Gregorio et al. (2021).

4.5.3. Correlation between the course curriculum and entrepreneurial intention
Table 13 shows the Pearson correlation between the course curriculum and entrepreneurial intention. It
demonstrates the positive and significant correlation between the two, with a correlation coefficient
value of r¼ 0.244 and a significance level of 0.000. This indicates that the course curriculum could have
a more substantial positive impact on university business students’ entrepreneurial intention. Based on
this, we can conclude that the relationship between the course curriculum and entrepreneurial intention
is weak but positive, which aligns closely with Sharahiley’s findings from 2020.

4.5.4. Correlation between coursemate and entrepreneurial intention
Table 14 above shows the result of the Pearson correlation between the course curriculum and entrepre-
neurial intention. It demonstrates the positive and significant correlation between the two, where the
correlation coefficient value is r¼ 0.231, and the significance level is 0.001. This indicates that courses
have a marginally positive impact on university business students’ entrepreneurial intention. The findings
of Mozahem and Adlouni (2021) suggest a weak but positive relationship between coursemates and
entrepreneurial intention.

4.5.5. Correlation between seniors and entrepreneurial intention
Table 15 presents the results of the Pearson correlation analysis between seniors and entrepreneurial
intention. It reveals a weak but significant positive correlation, with a correlation coefficient of r ¼ .296
and a significance level of 0.000. This suggests that seniors have a minor positive influence on university

Table 13. Correlation between the course curriculum and entrepreneurial intention.
Entrepreneurial_intention Course_curriculum

Entrepreneurial_Intention Pearson Correlation 1 .244��
Sig. (2-tailed) .000
N 205 205

Course_Curriculum Pearson Correlation .244�� 1
Sig. (2-tailed) .000
N 205 205

��Correlation is significant at the 0.01 level (2-tailed).
(Source: Authors).

Table 14. Correlation between course mate and entrepreneurial intention.
Entrepreneurial_intention Course_mate

Entrepreneurial_Intention Pearson Correlation 1 .231��
Sig. (2-tailed) .001
N 205 205

Course_Mate Pearson Correlation .231�� 1
Sig. (2-tailed) .001
N 205 205

��Correlation is significant at the 0.01 level (2-tailed).
(Source: Authors).

Table 15. Correlation between seniors and entrepreneurial intention.
Entrepreneurial intention Seniors

Entrepreneurial Intention Pearson Correlation 1 .296��
Sig. (2-tailed) .000
N 205 205

Seniors Pearson Correlation .296�� 1
Sig. (2-tailed) .000
N 205 205

��Correlation is significant at the 0.01 level (2-tailed).
(Source: Authors).
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business students’ entrepreneurial intentions. In contrast to Br€une and Lutz (2020), this finding shows
that while the effect is weak, it is still positive.

The correlation analysis revealed several significant relationships that warrant deeper discussion.
Notably, the positive correlations between entrepreneurial intention and factors such as teacher influ-
ence (r¼ 0.274, p< 0.01), course curriculum (r¼ 0.244, p< 0.01), coursemates (r¼ 0.231, p< 0.01), and
seniors (r¼ 0.296, p< 0.01) suggest that these elements play a meaningful role in shaping students’
entrepreneurial aspirations. These findings imply that students are more likely to consider entrepreneur-
ship when educators support them, engage in a well-structured curriculum, and are influenced by peers
and mentors within their academic environment. This aligns with previous research emphasizing the
importance of social and educational ecosystems in fostering an entrepreneurial mindset (Fayolle &
Gailly, 2015; Nabi et al., 2017). Therefore, universities should focus on formal instruction and nurture
peer mentorship and collaborative learning environments to cultivate entrepreneurship more effectively.

Furthermore, the negative and insignificant relationship between entrepreneurial culture in education
and entrepreneurial intention (b ¼ −0.139, p> 0.05) suggests that merely promoting an entrepreneurial
environment without practical, experience-based learning may not effectively foster entrepreneurial
motivation. This finding highlights the need for institutions to move beyond symbolic support and inte-
grate more actionable, hands-on entrepreneurial experiences into education (Mart�ınez-Gregorio et al.,
2021).

4.6. Multiple regression analysis

This study uses multiple regression analysis to examine how key independent variables—teacher, course
curriculum, entrepreneurial intention in education, course mates, and seniors—impact business students’
entrepreneurial intentions. Multiple regression allows us to assess the individual and combined influence
of these factors on students’ aspirations to pursue entrepreneurship, providing a clearer understanding
of which variables most significantly shape their entrepreneurial intentions. This analysis is central to the
study’s aim of identifying the key determinants that encourage or hinder entrepreneurial motivation
among university business students.

Table 16 reveals an R-squared value of 0.128, indicating that the five predictors of Teacher, Course
Curriculum, Entrepreneurial Intention in Education, Course Mate, and Seniors explain only 12.8% of the
variation in entrepreneurial intention (the dependent variable). This leaves 87.2% of the variation
unaccounted for by the model, suggesting other factors influence entrepreneurial intention. Thus, the
regression model used in this study is deemed suitable (Jenkins & Quintana-Ascencio, 2020).

In Table 17, the F-test value for the model is 5.839, which is not exceptionally high. However, the
pvalue is .000, below the commonly accepted significance level of 0.05. This suggests that the five inde-
pendent variables have a minimal impact on university business students’ entrepreneurial intentions
(Rodriguez-Gutierrez et al., 2020).

In Table 18, coefficients demonstrated that the higher the Beta, the more critical a factor motivating
university business students toward entrepreneurial intention. However, this table’s coefficients confirm

Table 17. ANOVA of multiple regression analysis.
Model Sum of squares df Mean square F Sig.

1 Regression 21.964 5 4.393 5.839 .000b

Residual 149.703 199 .752
Total 171.668 204

aDependent Variable: Entrepreneurial_Intention.
bPredictors: (Constant), Seniors, Teacher, Entrepreneurial_Culture_In_Education, Course_Mate, Course_Curriculum.
(Source: Authors).

Table 16. Model summary of multiple regression analysis.
Model R R square Adjusted R square Std. Error of the estimate Durbin-Watson

1 .358a .128 .106 .86734 1.820
aPredictors: (Constant), Seniors, Teacher, Entrepreneurial_Culture_In_Education, Course_Mate, Course_Curriculum.
bDependent Variable: Entrepreneurial_Intention.
(Source: Authors).
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that seniors play a crucial role in influencing business students’ entrepreneurial intention, as indicated
by a beta of .208, with a pvalue of less than 0.05. Teachers, course curriculum, and coursemates are the
second, third, and fourth most important factors influencing business students’ entrepreneurial inten-
tions. Furthermore, the coefficient confirmed that the entrepreneurial culture in education had a nega-
tive impact on business students’ entrepreneurial intentions, with a beta of -0.139 and a pvalue of 0.118
(Rakicevic et al., 2023).

However, the analysis section reveals statistically significant relationships between several independ-
ent variables—such as teacher influence, course curriculum, peers, and seniors—and entrepreneurial
intention. However, the low R2 value of 0.128 in the multiple regression model warrants critical interpret-
ation. This indicates that only 12.8% of the variance in entrepreneurial intention is explained by the
selected predictors, suggesting that other influential factors remain unaccounted for, such as personality
traits, socio-economic background, or institutional infrastructure (Nabi et al. 2017). While the
regression coefficients for teacher (b ¼ .191, p< 0.05) and seniors (b ¼ .208, p< 0.05) demonstrate
small-to-moderate effect sizes, aligning with Cohen et al.’s (1988) guidelines, the coefficients for course
curriculum and coursemates—despite showing positive correlations—do not reach statistical significance
in the regression, indicating that their apparent influence may be mediated by other variables or
sample-specific dynamics. The negative coefficient for entrepreneurial education (b ¼ −0.139) is particu-
larly noteworthy, as it may reflect a disconnect between theoretical instruction and students’ practical
expectations, echoing concerns raised in prior research about the limitations of overly abstract or mis-
aligned entrepreneurship curricula (Mozahem & Adlouni, 2021; Ndofirepi, 2020). These findings under-
score the need for caution in generalizing results and highlight the necessity for future studies to
include broader psychosocial and environmental predictors, employ longitudinal designs, and utilize
models with greater explanatory power to better capture the complexity of entrepreneurial intention
formation.

4.7. Summary of result analysis

This study investigates how business students from public and private universities in Bangladesh
develop entrepreneurial intentions, focusing on the influence of teachers, course curriculum, entrepre-
neurial culture, peers, and seniors. The findings confirm that although entrepreneurial intention among
students is moderate, it is positively influenced by these factors—with seniors having the strongest cor-
relation. This result contrasts with previous studies, such as Edwards and Muir (2005) and Zhu and
Zhang (2022), which emphasized educators as the primary influencers. Instead, this study highlights the
role of peer and senior relationships as crucial in shaping entrepreneurial aspirations.

These findings can be meaningfully interpreted through the lens of the Theory of Planned Behavior
(Ajzen, 1991), which posits that intention is influenced by attitude toward the behavior, subjective
norms, and perceived behavioral control. The positive influence of peers and seniors may reflect the
strong impact of subjective norms, where students’ intentions are shaped by the expectations and sup-
port of influential referents in their academic environment. Similarly, the role of teachers and the curricu-
lum may contribute to perceived behavioral control by equipping students with the knowledge and
confidence needed to pursue entrepreneurial ventures. However, the weak and negative impact of
entrepreneurial culture in education may indicate a disconnect between institutional efforts and

Table 18. Coefficient of multiple regression analysis.

Model

Unstandardized coefficients Standardized coefficients

t Sig.B Std. Error Beta

1 (Constant) 1.902 .322 5.909 .000
Teacher .217 .093 .191 2.329 .021
Entrepreneurial_Culture_In_Education −.142 .090 −.139 −1.572 .118
Course_Curriculum .112 .095 .109 1.179 .240
Course_Mate .031 .099 .028 .312 .755
Seniors .229 .098 .208 2.335 .021

aDependent Variable: Entrepreneurial_Intention.
(Source: Authors).
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students’ attitudes, possibly due to overly theoretical content or lack of practical exposure—thereby
weakening the attitude component of TPB.

The findings also align with literature recognizing the role of institutional factors in entrepreneurial
development. Ekpoh and Edet (2011) and Jena (2020) suggest that structured educational support
enhances entrepreneurial intention, while Noel (2002) and Boldureanu et al. (2020) emphasize the impor-
tance of motivational learning environments. However, this study introduces a new dimension by under-
lining how peer networks and informal mentorship significantly influence students’ choices—an area
underexplored in TPB-based entrepreneurship research.

Contextually, while traditional employment preferences in Bangladesh lean toward government and
private sector jobs (Macaulay, 2020), this study reveals a gradual shift in student mindset toward entre-
preneurship. However, societal norms and structural limitations persist. Notably, although entrepreneurial
culture in education is assumed to encourage intention, its weak and negative relationship suggests pos-
sible misalignment with cultural values or unrealistic expectations, consistent with Yousaf et al. (2022).

In light of these insights and within the TPB framework, universities must strategically reinforce all
three components—attitude, subjective norms, and perceived behavioral control—through targeted
mentorship, experiential learning, and curriculum reforms. By strengthening the educational ecosystem
in these areas, institutions can better foster entrepreneurial intentions, ultimately contributing to
national economic development.

The findings of this study can be deeply contextualized through the lens of the Theory of Planned
Behavior (TPB), which posits that entrepreneurial intention is driven by three key components: attitude
toward the behavior, subjective norms, and perceived behavioral control (Ajzen, 1991). The strong influ-
ence of seniors and peers on students’ entrepreneurial aspirations, as evidenced by significant correla-
tions, underscores the critical role of subjective norms—the perceived social pressure to perform or not
perform a behavior. In the Bangladeshi university context, where hierarchical respect and peer networks
are culturally salient, these social influences function as powerful motivators, validating Ajzen’s assertion
that intention is shaped by normative beliefs (Hasnat et al., 2025b). Similarly, the positive influence of
teachers and course curriculum supports the component of perceived behavioral control, as these edu-
cational structures enhance students’ self-efficacy and confidence in their ability to launch ventures,
aligning with prior research that links instructional quality to entrepreneurial capability (Fayolle & Gailly,
2015; Franke & Luthje, 2004). However, the weak and statistically insignificant relationship between
entrepreneurial culture in education and intention suggests a gap in shaping attitudes—possibly due to
curriculum-content misalignment or lack of experiential learning—indicating that fostering favorable atti-
tudes toward entrepreneurship requires more than symbolic institutional support (Mart�ınez-Gregorio
et al., 2021). Thus, this study affirms TPB’s robustness while also emphasizing the need for universities to
holistically develop all three components to foster entrepreneurial behavior effectively.

4.8. Practical contribution

The practical contribution of this study lies in its potential to inform university administrators, educators,
and policymakers about the specific institutional and interpersonal factors that significantly shape entre-
preneurial intentions among business students in Bangladesh. Identifying seniors, teachers, course cur-
riculum, and peer influence as key drivers offers actionable insights for designing more targeted
interventions—such as mentorship programs, experiential learning initiatives, and peer-led entrepreneur-
ial clubs—that align with students’ motivational triggers. Moreover, the study challenges the assumption
that entrepreneurial education alone is sufficient, highlighting the need for reforms prioritizing context-
ual relevance and student engagement. These contributions can guide universities in creating more
effective entrepreneurial ecosystems that are academically sound and practically impactful in fostering
youth-led entrepreneurship.

5. Conclusion

This study provides novel insights into the determinants of entrepreneurial intention among university
business students, particularly in Bangladesh. As a rapidly developing nation, Bangladesh requires a

14 M. A. HASNAT ET AL.



workforce that actively contributes to sustainable economic growth, and fostering entrepreneurship is a
crucial mechanism for achieving this goal. This research highlights how key educational factors—such as
senior mentorship, peer influence, well-structured curricula, and supportive educators—significantly
shape students’ entrepreneurial aspirations. Unlike prior studies that primarily emphasize the role of edu-
cators (Edwards & Muir, 2005; Zhu & Zhang, 2022), this study reveals that senior influence strongly corre-
lates with entrepreneurial intention, offering a fresh perspective on how peer networks within
universities can drive entrepreneurial ambition.

The study advances the literature on entrepreneurial intentions by critically evaluating existing peda-
gogical approaches and highlighting the importance of integrating practical, experience-based learning
within business education. While previous research (Ekpoh & Edet, 2011; Jena, 2020) established that
structured educational support enhances entrepreneurial intention, this study emphasizes the need for
interactive and mentorship-driven learning environments. This finding suggests universities should revise
their entrepreneurship programs by incorporating hands-on training, business incubators, and real-world
exposure to strengthen students’ practical competencies.

The findings of this study offer several practical implications for educators aiming to foster entrepre-
neurial intentions among university business students. First, educators can leverage the power of peer
and senior influence by incorporating mentorship programs that allow students to engage with success-
ful entrepreneurs or senior students who have entrepreneurial experience (Nanda & Sorensen, 2006).
Additionally, the curriculum should be designed to impart theoretical knowledge and include practical,
hands-on entrepreneurial activities, such as business plan competitions and internships with startups, to
enhance students’ entrepreneurial mindset (Franke & Luthje, 2004). Furthermore, educators should create
a supportive and motivational learning environment, as research has shown that positive reinforcement
from teachers and peers plays a critical role in shaping students’ entrepreneurial aspirations (Ekpoh &
Edet, 2011). By adopting these strategies, educators can better equip students with the skills and confi-
dence to pursue entrepreneurial careers.

Despite careful design and execution, this study has several limitations that should be acknowledged.
Firstly, using a non-probability convenience sampling method may introduce selection bias and limit the
generalizability of the findings. Secondly, the study focused exclusively on six universities in Bangladesh,
which presents a geographical limitation and may not capture the full diversity of institutional contexts
across the country. Methodologically, the cross-sectional design restricts the ability to assess changes in
entrepreneurial intention over time, suggesting the need for longitudinal studies in future research.
Additionally, while the study utilized established constructs, some variables—such as ‘entrepreneurial
culture in education’—may be interpreted differently by respondents, raising concerns about
construct validity. Lastly, relying on self-reported data through Likert-scale responses may be subject to
social desirability bias. Future research should consider employing mixed methods, broader sampling,
and more refined constructs to gain deeper insights into the dynamics influencing entrepreneurial
intention.

Disclosure statement

No potential conflict of interest was reported by the author(s).

ORCID

Md. Abu Hasnat http://orcid.org/0000-0002-4721-5303
Md. Mazharul Islam Shamim http://orcid.org/0009-0005-6473-151X
SM Nahidul Islam http://orcid.org/0000-0003-2636-856X
Rezwan Ul Haque Aubhi http://orcid.org/0009-0005-0735-9678
Noholli Nur Auntick http://orcid.org/0009-0001-6918-7630
Hissan Khandakar http://orcid.org/0009-0005-5743-7312
Ziauddin Rahimi http://orcid.org/0009-0009-8674-5655
Rashed Chowdhury http://orcid.org/0009-0009-9118-5322
Khandakar Kamrul Hasan http://orcid.org/0000-0002-2462-1165

COGENT EDUCATION 15



Data availability

The questionnaire and survey results can be downloaded from https://drive.google.com/drive/folders/1VWEShoWvE_
M4mTOewb82ytZ1-rXFAzCV?usp=sharing

References

Ahmed, I. (2010). Determinants of students’ entrepreneurial career intentions: Evidence from business graduates.
European Journal of Social Sciences, 15(2), 14–22.

Ajzen, I. (1991). The theory of planned behavior. Organizational Behavior and Human Decision Processes, 50(2), 179–
211. https://doi.org/10.1016/0749-5978(91)90020-T

Azhar, A., Javaid, A., Rehman, M., & Hyder, A. (2010). Entrepreneurial intentions among business students in Pakistan.
Journal of Business Systems, Governance and Ethics, 5(2), 13–21. https://doi.org/10.15209/jbsge.v5i2.181

Boldureanu, G., Ionescu, A. M., Bercu, A. M., Bedrule-Grigorut,�a, M. V., & Boldureanu, D. (2020). Entrepreneurship edu-
cation through successful entrepreneurial models in higher education institutions. Sustainability, 12(3), 1267.
https://doi.org/10.3390/su12031267

Boyle, T. J. (2007). A new model of entrepreneurship education: Implications for Central and Eastern European
Universities. Industry and Higher Education, 21(1), 9–19. https://doi.org/10.5367/000000007780222688

Br€une, N., & Lutz, E. (2020). The effect of entrepreneurship education in schools on entrepreneurial outcomes: A sys-
tematic review. Management Review Quarterly, 70(2), 275–305. https://doi.org/10.1007/s11301-019-00168-3

Clark, B. W., Davis, C. H., & Harnish, V. C. (1984). Do courses in entrepreneurship aid in new venture creation? Journal
of Small Business Management, 22(2), 26–31.

Cohen, L. H., Towbes, L. C., & Flocco, R. (1988). Effects of induced mood on self-reported life events and perceived
and received social support. Journal of Personality and Social Psychology, 55(4), 669–674. https://doi.org/10.1037//
0022-3514.55.4.669

Collins, L., Hannon, P. D., & Smith, A. (2004). Enacting entrepreneurial intent: The gaps between student needs and
higher education capability. Educationþ Training, 46(8/9), 454–463. https://doi.org/10.1108/00400910410569579

Crammond, R. J. (2024a). Evaluating intellectual capital within developmental entrepreneurial environments:
Conceptualising the sequential role of education and ecosystems. Journal of Intellectual Capital, 25(5–6), 914–941.
https://doi.org/10.1108/JIC-05-2024-0148

Crammond, R. J. (2024b). Developing intellectual property management skills and the entrepreneurial university
element: An educator perspective. International Journal of Intellectual Property Management, 14(4), 389–409.
https://doi.org/10.1504/IJIPM.2024.139664

Cronbach, L. J. (1951). Coefficient alpha and the internal structure of tests. Psychometrika, 16(3), 297–334. https://doi.
org/10.1007/BF02310555

Dell, M. S. (2008). An investigation of undergraduate student self-employment intention and the impact of
entrepreneurship education and previous entrepreneurial experience. School of Business University the Australia,
27(05), 65–88.

Drost, E. A. (2010). Entrepreneurial intentions of business students in Finland. Advances in Management, 3(7), 28–35.
Edwards, L. J., & Muir, E. J. (2005). Promoting entrepreneurship at the University of Glamorgan through formal and

informal learning. Journal of Small Business and Enterprise Development, 12(4), 613–626. https://doi.org/10.1108/
14626000510628261

Ekpoh, U. I., & Edet, A. O. (2011). Entrepreneurship education and career intentions of tertiary education students in
Akwa Ibom and Cross River States, Nigeria. International Education Studies, 4(1), 172–178. https://doi.org/10.5539/
ies.v4n1p172

Fayolle, A., & Gailly, B. (2015). The impact of entrepreneurship education on entrepreneurial attitudes and intention:
Hysteresis and persistence. Journal of Small Business Management, 53(1), 75–93. https://doi.org/10.1111/jsbm.
12065

Franke, N., & Luthje, C. (2004). Entrepreneurial intentions of business students—A benchmarking study. International
Journal of Innovation and Technology Management, 1(3), 269–288. https://doi.org/10.1142/S0219877004000209

Gastwirth, J. L., Gel, Y. R., & Miao, W. (2009). The impact of Levene’s test of equality of variances on statistical theory
and practice. Statistical Science, 24(3), 343–360. https://doi.org/10.1214/09-STS301

Gazi, M. A. I., Rahman, M. K. H., Yusof, M. F., Masud, A. A., Islam, M. A., Senathirajah, A. R. B. S., & Hossain, M. A.
(2024). Mediating role of entrepreneurial intention on the relationship between entrepreneurship education and
employability: A study on university students from a developing country. Cogent Business & Management, 11(1),
2294514. https://doi.org/10.1080/23311975.2023.2294514

Gimmon, E. (2014). Mentoring as a practical training in higher education of entrepreneurship. Educationþ Training,
56(8–9), 814–825. https://doi.org/10.1108/ET-02-2014-0006

Gorman, G., Hanlon, D., & King, W. (1997). Some research perspectives on entrepreneurship education, enterprise
education and education for small business management: A ten-year literature review. International Small Business
Journal: Researching Entrepreneurship, 15(3), 56–77. https://doi.org/10.1177/0266242697153004

Guerrero, M., Urbano, D., & Fayolle, A. (2016). : . , 41(1, 105-131 https://doi.org/10.1007/s10961-014-9377-4

16 M. A. HASNAT ET AL.

https://doi.org/10.1016/0749-5978(91)90020-T
https://doi.org/10.15209/jbsge.v5i2.181
https://doi.org/10.3390/su12031267
https://doi.org/10.5367/000000007780222688
https://doi.org/10.1007/s11301-019-00168-3
https://doi.org/10.1037//0022-3514.55.4.669
https://doi.org/10.1037//0022-3514.55.4.669
https://doi.org/10.1108/00400910410569579
https://doi.org/10.1108/JIC-05-2024-0148
https://doi.org/10.1504/IJIPM.2024.139664
https://doi.org/10.1007/BF02310555
https://doi.org/10.1007/BF02310555
https://doi.org/10.1108/14626000510628261
https://doi.org/10.1108/14626000510628261
https://doi.org/10.5539/ies.v4n1p172
https://doi.org/10.5539/ies.v4n1p172
https://doi.org/10.1111/jsbm.12065
https://doi.org/10.1111/jsbm.12065
https://doi.org/10.1142/S0219877004000209
https://doi.org/10.1214/09-STS301
https://doi.org/10.1080/23311975.2023.2294514
https://doi.org/10.1108/ET-02-2014-0006
https://doi.org/10.1177/0266242697153004
https://doi.org/10.1007/s10961-014-9377-4


Hannon, P. D. (2005). The journey from students to entrepreneur: A review of the existing research into graduate entre-
preneurship. National Council for Graduate Entrepreneurship.

Hasnat, A., Islam, M. M., Rahimi, Z., & Da�glı, H. (2024a). A correlation analysis of knowledge, experience, religious
belief, and behavior of Malaysian EPF investors towards investing in Islamic and conventional unit trusts. Turkish
Journal of Islamic Economics, 11(1), 101–123. https://doi.org/10.26414/A3977

Hasna, A., & Salleh, M. C. M. (2018). Comparative analysis on EPF investor’s knowledge, Experience and behavior
towards investing in Islamic and Conventional Unit Trusts, The case of Malaysia. Journal of Islamic Economics
Banking and Finance, 14(1), 124–145. https://doi.org/10.12816/0051171

Hasnat, M. A., Dagli, H., Rahımı, Z., & Islam, M. M. (2024b). Factors influencing individual investors’ investment deci-
sions at the Dhaka stock exchange. Journal of Research in Business, 9(1), 104–134. https://doi.org/10.54452/jrb.
1321514

Hasnat, M. A., Rahimi, Z., Ahmad, F., & Kara, M. (2023). Afghan consumers’ beliefs, attitudes, and behaviors towards
social media advertising: A case study on Parwan-Afghanistan. _Işletme Araştırmaları Dergisi, 15(3), 1897–1914.
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