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Leadership and Management of Systems of Quality Assignment

Quality in early years practice often has various definitions that have altered overtime. According to Solvason and Webb (2023), the Inspection Handbook encourages inspectors to observe how ECP’s implement interactions to further encourage independence, expression of thought, solving problems, among other current, up-to-date ideas, according to Ofsted (2019). Palaiologou (2023) states that there have been various attempts to identify widespread standards of quality and to comprehend the various definitions of quality in early childhood provision by ranking quality in accordance with the functions and the structures of the aims provided. Palaiologou (2023) says that there are two broad aspects, including structural quality relating to everyday leadership and management aspects of early childhood provision, such as setting ratios and staff qualifications and process quality relating to pedagogy, including curriculum and the experiences of the child. It is vital to understand and recognise why it is important to have a high quality standard of care in Early Childhood Education and Care (ECEC) settings. According to Douglass (2019), there is an increase in the recognition of the level of quality in ECEC settings, which can have an impact on children's learning, progress and well-being. Melhuish et al., (2015) states that research has been conducted and it was discovered that in high quality ECEC settings, children were experiencing positive encounters and building effective relationships for the purpose of supporting children to become active and confident learners. The Department for Education (2024) states that all children are entitled to a high-quality education, which delivers high standards, education that is appropriate and adapted to the child’s needs, but most importantly, it will allow a child to achieve their best at their greatest potential. The longer time spent in a setting, the more time is available to understand what can be done to aid the children to achieve their highest potential. It is vital to understand that with some minor alterations to the setting, support required, or staff training, this will enable the children to achieve the progress they were yet to attain.    

It has been noted that the Welsh Government’s Early Years Outcomes Framework (2019) has various advantages to the framework. One key advantage found when looking at the Early Years Outcomes Framework (2019) was how it states that numerous discussions have been held with stakeholders across the Early Years sector, in order to discuss what the best possible options would be regarding the most vital aspects of the framework to ensure children aged 0-7 in Wales have the best quality of life. Some points communicated during discussion is for all children in the early years in Wales to be cared for, supported and valued, and for children in the early years sector in Wales not to live in or be disadvantaged in any way by poverty, as stated by the Welsh Government’s Early Years Outcomes Framework (2019). It is important to note that the points above are extracted from the UNCRC and it is ensured that the children in Wales are aware of their childhood rights and are aware they can use their voice whenever needed, as stated by the Early Years Outcomes Framework (2019). According to the UNCRC (2022), it is important to acknowledge children’s rights as there are various reasons to separate children’s rights from human rights. One way to acknowledge children’s rights is to comprehend how children’s views and opinions should be heard and considered in political processes. For this to happen, adults should be listening to children’s thoughts and opinions in an environment in which they are comfortable openly expressing their opinions, such as at home or in school. The UNCRC (2022) states that many children’s views go unheard on many vital world and community issues, which will affect them either now, or at some point in the future.   
Another advantage discovered about the Welsh Government’s Early Years Outcomes Framework (2019) is that this particular framework links to a variety of other frameworks in Wales, including the Curriculum for Wales and Donaldson (2015) Successful Futures: Independent Review of the Curriculum and Assessment Arrangements in Wales. The reason why this is an advantage of the framework is because by drawing from aspects of other frameworks and research conducted in Wales, it can further strengthen the Early Years Outcomes Framework (2019). For example, Donaldson’s (2015) Successful Futures: Independent Review of the Curriculum and Assessment Arrangements report identifies some strengths in Wales, which can be built upon, particularly involving the Foundation Phase. However Donaldson (2015) also noted 68 recommendations, which aim to challenge Wales to think about how to further improve the curriculum and to place further focus on the four purposes of the curriculum. Donaldson’s recommendations are not simply adjustments, but are viewed as a requirement to make modifications to the curriculum in Wales. This can demonstrate a lack of quality and therefore, allow practitioners a chance to improve their practice and the quality of their settings. A further disadvantage discovered in the Welsh Government’s Early Years Outcomes Framework (2019) is that when discussing the children who feel safe, there are spaces in the table, which may provide vital information, specifically the title on the table labelled ‘Indicator Definition’. This is a vital piece of information to complete because each practitioner and each professional in the field will have a varied definition of keeping a child safe and understanding a child’s safety. It is important to have one definition, so everyone working in the same professional field has one definition to read from.   

According to Bertram and Pascal (2006), The Baby Effective Learning Programme (BEEL) is a programme of supported self-evaluation and improvement, available for all settings that provide early years education and care for children between birth and three years. The BEEL Programme aims to acknowledge quality in practice, whilst understanding the importance of remaining true to the National Minimum Standards and expectations set out for all early years providers to abide by. One primary advantage of The BEEL Programme is that it discusses how the Government policy statements emphasise the importance of quality, at both a policy and a practical level (OfSTED, 2005; DfES, 2006). The statements made by the Government also pay close attention to the mandatory duty of the local authorities to put effective strategies in place for evaluation and quality improvement in early years settings. However, a disadvantage found in The BEEL Programme is that it has been categorically developed to evaluate, support and further develop the quality improvement in early years settings for children under the age of three, in comparison to Early Years Outcomes Framework (2019), which only allows from birth until age seven. This is seen as a disadvantage because The BEEL Programme does not range up to age seven, unlike the Early Years Outcomes Framework (2019), which excludes older children and older settings in the early years from higher quality. 

Early Years Wales impacts quality in early years settings in various ways. According to Early Years Wales (2020), they believe it is vital to meet all regulatory requirements to the highest possible standards. Early Years Wales (2020), also believes in delivering the highest quality care for children, whilst providing the best experiences and opportunities for both children and families. Children in Wales (2025) states that although there is awareness of early experiences in having a crucial role in the health outcome of later life. According to Children in Wales (2025), research has discovered that the quality of the children’s environment can have a prominent impact on their early childhood experiences and can shape the outcomes of their health. According to the ECPLC (No Date), when evaluating quality in an early years environment, it is key for practitioners to provide realistic opportunities for children to play and explore their surroundings, and offer appropriate indoor and outdoor spaces, which allow risky play and challenge the children in an appropriate manner. When acknowledging the staff quality in early years settings, ECPLC (No Date), states that the key to effective development and learning in young children is the quality of adult to child interactions. The ECPLC (No Date) looks for practitioners who are knowledgeable and understanding of child development to support all children, no matter their background and for staff who are warm, vigilant and responsive to young children. When observing what tools or methods drive quality, it is vital that we plan around the children attending the setting. As stated by the ECPLC (No Date), it is important to complete quality planning as it indicates an awareness of an adult's role of supporting both babies and young children, which is to aid progress and their development in all aspects. As adults working in the setting, this means when planning activities and the day ahead to consider the child, and to keep them at the centre of practice. The ECPLC (No Date), describes how planning should reflect both individual and collaborative ideas and observations of young children. By working collaboratively together and gaining knowledge of child development from one another, it can enable opportunities and key learning experiences for learners to support children’s play, learning and further development. 
The Baby Effective Learning Programme (BEEL) impacts quality in early years settings in many ways. According to Bertram, T and Pascal, C (2006), the primary aim of BEEL is for local authorities to develop high-quality, which combines education, care, health and support for families, which can be provided to newly designated settings for children. According to Sylva et al., (2005), there is evidence to show that the services above can be beneficial to children and can contribute positively towards agreed outcomes for children’s learning and development, acknowledging that services provided for those under the age of three should be of the highest quality. According to the ECERS-3 (2015), the primary aim is to maintain a comprehensive view of early childhood development, which includes physical and social-emotional aspects, along with children’s health and safety. ECERS-3 (2015) intends to not only look at a physical environment, such as the classroom, but also the children’s relationships with their peers and the adults around them. When examining ECERS-3 (2015), it is viewed that there is frequent close contact and open communication that has been continued with early years practitioners, teaching staff and program directors. 

Conclusion
Based upon the evidence provided throughout the reflective assignment, it has been strongly established that both Early Years Wales (2020) and The Baby Effective Learning Programme (BEEL) (2006) both have equally substantial ways of discussing and demonstrating quality in an early years setting for both practitioners and children. When discussing Early Years Wales, it was reasonable to say that there was more information available through the Welsh Government and more policies and procedures were available. For example, Early Years Wales (2020) has its own Quality for All assurance scheme to assure there are high-quality settings available for all babies and young children in Wales. Along with this, there were also other policies in place for other settings in Wales to follow, including the ECPLC (No Date), which discussed the key to effective high-quality practice in Wales. However, when researching The Baby Effective Learning Programme (BEEL) (2006), there was a lack of information available, however, it was useful to incorporate the ECERS-3 (2015) into the BEEL (2006) to further understand the content. Overall, both methods of quality assurance have many advantages and disadvantages, and are still very much used in practice today to ensure there is high-quality practice for all.  
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