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Within the Foundation Phase Framework for children’s learning in Wales for 3 to 7- year-olds sets out the curriculum to include all children, however no curriculum is fully inclusive. 
  Under the requirements of equal opportunities legislation covering race, gender and disability, settings/schools in Wales have a duty towards present and prospective children to provide an inclusive curriculum that will offer opportunities for all children to achieve their full potential in preparation for further learning in life (WAG, 2008, p4).
 Further responsibilities under the Education Act 2011 is that it is a school’s duty to protect and promote the welfare of all children and work towards eliminating harassment and discrimination whilst encouraging positive participation, attitudes and equal opportunities in the life of the school in all areas. Every child should be supported in understanding their cultural identity and respecting cultural identities of others. Wales is a multi- ethnic society and the inclusion of knowledge and understanding within the curriculum will help children engage, reflect on different perspectives and prepare them in life as global citizens. The strategies to be critically analysed to promote inclusivity in Wales within the curriculum of the Early Year Foundation Phase will be aimed at school aged children within the school setting focusing on poverty and the effect of social barriers to overcome inclusivity, children who have additional learning needs to be supported in order to fully be included. A priority focus on the key element within the early year foundation phase is ‘Play’, looking to see how inclusive is play and play based learning in meeting the needs of all children as Thomas (2016 p70) expresses that play is a very controversial concept and the way it is interpreted and implemented varies across cultures, but essentially the system of ideas that are applied very much depend on how societies and governments view early childhood education.






                                                           
                                                             Poverty

 Despite the implementation of the Foundation Phase the inequalities between pupils from more well- off and more poorer backgrounds still persist according to Wales Institute of Social and Economic Research, Data and Methods (Wiserd 2018). Child poverty in Wales remains stubbornly high. It is estimated that 31 per cent of children in Wales are living in poverty (Welsh Government, 2015a). 
 (Welsh Government, 2015b) defines poverty as ‘a long-term state of not having sufficient resources to afford food, adequate living conditions or amenities or participate in basic activities’. There are no simple solutions however the affect these factors have on children’s beginnings and outlook on life will heavily impact on children’s learning and development as this gives greater risk of poor mental and physical health and reaching cognitive milestones in preparation for readiness in an educational settings/schools. 
  Whightwick (2018) agrees and says that children experiencing poverty often fall behind to that of more well-off peers and that the gap widens as they get older leaving them at an unfair disadvantage. This is recognised within the (Welsh Government evaluation paper, 2012c p13) where they address a key challenge in supporting children’s development and wellbeing to ensure a positive life-long learning and academic success. To reduce gaps in young children’s learning are particularly important for young children who are at a disadvantage from poor home learning environments where a huge benefit for ‘explicit teaching’ and a teacher led approach within the foundation phase to ensure these children do not fall further behind if left to their own devises to ‘play’ therefore for these children the foundation phase would not be as inclusive as it sets out to be and should include teachers directed activities alongside child-initiated activities. 
 (Wickham et al, 2016) Identifies what the United Kingdom are currently doing about child poverty. They have set out several targets to reduce and eventually eradicate child poverty by 2020, however how can this be achievable when there are significant cuts to early years budgets and more cuts to the welfare system in the UK in 2015. It is therefore vital for Wales to be committed in closing the inequalities gap and support our learners who live in poverty helping and supporting children and their families access to early year services and a basic human right to an Education with no barriers. There is clear evidence in Wales that show the Welsh Government are implementing services and funding where possible to help children gain access and have opportunities to attend early year settings and schools. 
 (Welsh Government, 2015c) established The Pupil Deprivation Grant in 2012 for learners aged 5-15 which extended to The Early Years in 2015 for three and four- year- olds in funded Foundation Phase education, for a lasting impact to our disadvantaged learners aiming to improve pupil attendance to help them reach their full potential. Within the criteria of eligibility each qualifying pupil will be allocated up to £300 and is essential that it is used to support the right children to purchase school uniform, equipment, sports kit and reviewed to see if it is making a difference. Another service which is provided are free breakfast clubs within primary schools. (Welsh Government, 2015c) the scheme is to improve children’s concentration levels and health so that they are able to learn better with a good start to the day with a healthy breakfast. There are also free school meals for all eligible pupils in the Welsh government framework in Wales. Qualifying pupils will have access to two healthy meals including breakfast Monday to Friday which will have a huge impact on their health and wellbeing. Another important factor to be considered is how well accessed a school is to each learner. Under the Equality Act 2010 the Learner Travel Wales states that all children who attend primary school get free school transport if they live more than two miles away. They can be offered a local school within walking distance but if that place is refused by the parents then it would be the parents responsibility to arrange adequate transport to and from school. This differs if a child has special educational needs as the local authority will provide free school transport and assess individual needs if the route to a local school is not safe to walk or they are unable
(Welsh Government, 2008).

                                
                                        Special Education Needs

  It is estimated that up to 93,400 children and young people in the United Kingdom experience the difficulties in social interaction, communication and imagination, coupled with the average or high intellectual abilities (Humphrey 2008 p23). An important point to make, there would be a significant increase in the number of children to where we are now in 2018. In recent years, there has been a critical change to teach children who require special provisions and additional support to be taught in mainstream schools. This is seen to be inclusive practice as there is evidence to suggest that grouping children with special educational needs may not be the best interest of the child. Integrating children of mixed abilities is seen to be more beneficial but the question would be for which group? As the debate continues as to whether ‘inclusive education’ is more about the rights of the child than what may be best for them educationally and for what constitutes as ‘good practice’ in inclusive schools (Humphreys 2008 p24). Mitchell (2008) also addresses the point that it is generally accepted in most countries that children with special educational needs have the right to be educated alongside their peers who do not have special needs.
Within the framework of The Early Year Foundation Phase it clearly states that no child should be at a disadvantage or excluded because of their different abilities, needs or disability but to encompass an education for ‘ALL’. If properly implemented and embraced by teachers, parents, head teachers and all involved in the child’s educational aims and goals it can be highly beneficial socially and academically. The responsibility of each school setting is of paramount importance. The early years foundation phase emphasises within the curriculum that it is easily accessible and changes are made where appropriate. Whether they are physical changes so children can move safely and freely as possible to guarantee full participation for all, and provide different forms of information. As the one of its key strategies to work with all early childhood services the potential for delivering and implementing the support and awareness for each individual child will be given the best possible rate of success for inclusion. 
 Settings/schools should make reasonable adjustments alternative/adapted activities and appropriate equipment and resources, which may be used to support the full participation of all children (Welsh Government, 2008 p7). Recent publications ‘accessible and Inclusive Public Transport Objectives takes Wales forward giving provision for children with special needs transport in relation to taxis and public service vehicles (Welsh Government 2017). Getting to and from school is a big factor to attending a school setting, and with free transport in place can only be a huge benefit for children and their families. Education and funding are always a current topic for discussion and have a huge impact in the way in which we can support our learners and teachers to deliver and meet the diverse needs of children with different needs. Adequate funding for schools is essential to the success of providing an excellent curriculum for all. Teachers roles in the 21 St century has changed dramatically, the importance of training and support within the classroom depends greatly on funding and the budget of each school setting. The difficulties of working within the classroom with no extra support of an added professional or person can be perceived to be impossible to implement the foundation phase in how it was intended to its full potential to be impossible. Moore (2012 p132) states in order to be successful there needs to be adequate resources and teachers need to have sufficient amount of time to give pupils 1-1 to provide appropriate support and guidance as without that the less successful the inclusive approach is likely to be.


                                                            PLAY

Making sure that all young children have opportunities to engage in meaningful play can be a challenge. Casey (2005) believes play is an aspiration worth working towards. Play can be interpreted in many different ways, it is through play that children make sense of their environment and the world around them and can be seen as a universal language of childhood. Gray (2008) notes that Play is, first and foremost, an expression of freedom. It is having the freedom to do what a child wants to do and not what they are obliged to do. Play is a central feature within the Early Years Foundation Phase, where teachers play an important role in shaping children’s perceptions of play (Davies et al 2009). Inclusive play in relation to a school setting is to ensure that each individual child can participate, be included and take part. Casey (2005) Children when entering school will have a wide range of mixed abilities where our schools within the early year foundation phase should be prepared for this and open to the possibilities to provide a quality curriculum and experience all pupils. In order for play to be fully inclusive it has to be in agreement and understood that play is a fundamental to children and their experience of childhood as the most basic barrier for a more inclusive setting are the stereotypes, assumptions and attitudes towards play. There are also physical barriers in schools that will need to be adapted to individual learners and resources where children can move as freely as they need in order to explore their environment whilst supporting and enriching their play experiences. Within the foundation phase there is emphasis on the importance of outdoor play as they see this as the extended classroom which gives children different learning experiences, opportunities and other benefits which cannot be fully implemented within the classroom. It is important how much value outdoor participation is understood by each professional and school to experience the full purpose as intended. (Reed and Canning, 2010, p.58) agree and see the outdoors as another classroom where children can work on a daily basis which also promotes health and fitness encouraging first hand experiences of nature. However, including every child in the outdoor ethos of the school/classroom come with challenges which would need to be addressed and adapted where necessary. Whether it is the individual needs of a child or limitations with outdoor space and resources as (Powell and Tummons, 2011, p9) express that as professionals we should always strive to be as inclusive in our approaches as we possibly can.
[bookmark: _GoBack] The early year foundation phase philosophy is ‘stage not age’. 
A curriculum for young children should be appropriate to their stage of learning rather than focusing solely on age-related outcomes to be achieved (Welsh Government, 2008 b p4).
  This is pretty inclusive although teachers still level children and their expected outcomes which almost seems to contradict itself. Research and evidence of how a child learns and develops are based on what they have been exposed, encouraged and supported to do in the first years of their life. Every child has different opportunities and needs and reach milestones at different times which is unique to them. Play allows children to be in control of their own learning and free them of any expectations of others, giving them freedom and a voice which advocates a sense of belonging and well-being. Casey (2010) notes that every child’s experience is unique to them and children have a wide range of individual needs, their perceptions and experiences of the world and environments are not the same, therefore we cannot act on that assumption or on assumed models of ages and stages.
In inclusive play and in order to be as fully inclusive as possible everyone who is involved in the child’s life should be actively supportive and understand the importance that play and play based learning has and continually respond and observe to each individual need and to listen and ask questions. Conversations about likes and dislikes and to just talk to children so they feel involved is very beneficial. Whilst building on children’s experiences in supporting them to express themselves freely. (Casey, 2010, p14) says that once inclusive play starts to happen and it is seen to be working it gathers momentum. However, it can be detrimental if a child is left out of play and will encounter great difficulty becoming isolated and not connected feeling a sense of loss and not belonging. 


                                                     Conclusion

To conclude the strategies addressed for promoting inclusivity in the Early Year Foundation Phase in mainstream school presents challenges and evidence that the needs of all children are not being fully met. Referring back to children and families living in poverty suggested they are vulnerable in terms of reaching their full potential and at a disadvantage when entering school and that the gap is likely to widen hindering their opportunities in further education, however the inspectors in an Estyn recent report say that primary schools are improving but is a slow progress. There are currently lots of changes in education in Wales and although it is natural to want to see changes and implement quickly there are however dangers by rushing things. 
In a recent Ofsted report, there was an issue on the rise of children entering school who are not toilet trained. There was a time when a school’s policy would state that in order for a child to start mainstream school he/she would have to be toilet trained. Now school’s need to be inclusive and seen to by understanding that some children do genuinely have a physical need and do not want to stop a child starting school at the right age. This can also be seen as parents not taking on their responsibilities to get their child ready for school teaching them the basic skills required. It may be too convenient for schools to deal with it instead. Some may argue that there is a lack of parental support from early year services and is very much needed. As the impact on teachers weighs heavily on their shoulders to take on these matters which are not educational and are spending less time providing an enriched stimulating environment for all as they are taking responsibilities of others. 
 There is evidence to suggest that there is a need to learn and adapt from others who have succeeded in the connections of all early year services.
 New Zealand has a wealth of evidence and research that informs that the Te Wharki approach that combine all early year services that work closely together to provide each individual child their very own unique journey supported from birth. It would suggest that Wales would benefit in adapting the Te Wharki in all its form as they promote inclusivity across all early year services with success and seen to be a highly regarded national worldwide curriculum for all.
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