Write a case study which critically analyses the inclusive intervention and support provided for a pupil in your setting. Refer to theory, policy and practice citing reputable and appropriate sources. 


Introduction
This case study will focus on the transition from primary to secondary school for children with physical and learning disabilities. Transition from primary to secondary education can be a very difficult time for children. Moving from the safety of their primary school to a new, often larger school with different expectations can cause emotional disruption and lead to levels of attainment being halted or even reversed (Howe and Richards, 2011). Evangelou et al (2008 cited in Howe and Richards, 2011, p.1) found that in England, around 80,000 children feel worried and unprepared to start high school with around 15,000 still feeling pressured and anxious four months into year seven. This time is difficult for all children, but combined with the further pressures for children with additional needs it is easy for them to feel overwhelmed and it is important for school staff on both sides to be fully prepared and to fully equip these children to have a successful transition (Rae, 2014)

The case study will focus on a secondary school, hereafter referred to as School A, a Mid-Wales comprehensive school with around 950 children aged 11-18. The school prides itself on its inclusivity and welcomes children of all abilities within its resources. School A has a reputation within the community for successfully supporting children with more advanced additional needs as well as an efficacious transition programme (School A, 2018). 

For this case study the focus will be a year 7 pupil, Molly (name changed for confidentiality). Molly has recently transitioned to School A from a local village school (hereafter known as School B) where she was a pupil from the ages of 5-11. Molly is a happy, cheerful girl with a love for sports and animals. She has severe Athetoid Dyskinetic Cerebral Palsy which means she has fluctuating muscle tone. This means that she experiences many random, involuntary movements, particularly in her arms, legs and head (Stern, 2007). These movements are exaggerated when Molly is stressed or excited.  Molly is dependent on a wheelchair to get around and has one to one support at all times during the school day. She is unable to support her body weight so is hoisted onto the toilet and into her standing and walking frames. As Molly is unable to communicate through speech she uses an Augmentative and Alternative Communication (AAC) device to communicate with her peers and school staff. Molly loves to talk with everyone and enjoys chatting about her puppy and what she has done on the weekend. Molly is currently enjoying her time in School A particularly her PE and Music lessons. She enjoys being active; especially taking part in swimming lessons and using her walking frame during lunch time. Molly’s parents are explicit in their desire for Molly to access all areas of the curriculum and to be treated the same as all other students in School A. 

This case study will investigate the issues arisen during Molly’s transition to School A while endeavouring to answer the question; does School A provide adequate and effective resources and guidance to support and promote inclusive education for a pupil with severe disabilities, during the transition from primary to secondary education?.


Methodology
This case study will employ various types of research, both primary and secondary in nature. It will compare the qualitative findings drawn from observations, records and interviews with quantitative desk top research in order to draw conclusions regarding transition in School A. The study has been carried out by a researcher in an ethnographic position in the setting. All research has been carried out with a participant perspective as the researcher is based in School A and has an association with Molly, the subject of this case study, having worked with her for the last three months. 

It is important to note that the data and information used in this study is selective in order to draw the most meaningful conclusions based on evidence ascertained. Not all observations and interviews were deemed relevant by the researcher. Practicalities such as the use of confidential documents, the inability to take comprehensive notes during some observations and the communication difficulties of children being interviewed have had to be taken into consideration.

In keeping with the ethics of University of Wales, Trinity Saint David, all names of students participating in this study have been changed to preserve anonymity. 


Findings
While looking into the transition process it became apparent that School A has a very successful, established method to assist all children with the move from primary to secondary school. School A draws pupils from a large catchment area, including many smaller village schools in the area. Occasionally, students transitioning to School A will be the only one from their primary school. It is therefore important that the transition process runs smoothly and does not cause unnecessary distress for pupils. 

The first step of transition for many students is a visit to School A during the open evening in October. This event welcomes students in year 5 and 6 to look around the school, meet pupils and teachers and try out various activities. This evening also provides parents the opportunity to ask any questions regarding transition and assess whether it is the right school for their child. During their final term in primary school, pupils are visited by School A’s Head of Lower School and the member of staff who will be their Head of Year during years 7, 8 and 9. Students are given the opportunity to ask any questions, speak individually to their Head of Year, and make requests about who they would like to be in a form with. All of this helps to lessen any anxiety that students may be feeling. Also during this term students in year 6 begin working on a ‘bridging’ unit of work, set by School A. Completing this work helps give the students an idea of what work they will be expected to complete once in year 7. The final step of the transition while the students are in year 6 are induction days. During the last two weeks of the summer term students are invited to attend two full days at School A. Here students experience taster lessons, extra-curricular activities and are introduced to their form and form tutor. 

Once they officially start School A, students continue to be supported with their transition. On their first day they spend two lessons in their form, getting to know their form teacher and having the opportunity to ask any questions they may have. Students are told that they can talk to their form tutor, Head of Year or Head of Lower School should any problems arise. Students are also introduced to their ‘Form Buddies’, these are children in year 8 who are able to help pupils and answer any questions they may not want to ask teachers. Form buddies will also assist new pupils in finding their way around the school and directing them to lessons. After a few weeks in School A, parents are invited to a ‘Meet the Form Tutor’ evening. An informal event where parents have the opportunity to discuss any issues that have surfaced during the first weeks of term. Any students who are struggling with transition are closely monitored and invited to mentoring sessions with their form tutor or school counsellor. Overall School A has developed a reputation for providing excellent support throughout the transition process. 

However, when it comes to students with disabilities, there are additional strategies that need to be put in place for successful transitions to occur. The above steps were all taken during Molly’s transition but due to the nature of her disability many more strategies were put into place to make School A more accessible for her. When Molly was in year 5 a meeting was held at School B regarding her transition (Appendix 1). Present at the meeting were many representatives of outside agencies who work with Molly, including; Educational Psychologist, Sensory Services, Physiotherapist, School Nurse, IT and Speech and Language. These agencies have been involved with Molly throughout her schooling and continue to do so in School A. This has provided her with some continuity when moving from School B to School A. During this initial meeting a transition plan was drawn up (Appendix 2) with actions that needed to be completed specific to Molly’s transition. This plan included details of the extra visits that Molly would have to School A to meet the TAs who would be working with her post transition. Also during this meeting plans were put in place for staff to receive extra training to meet Molly’s physical needs and be able to use her communication aid. Before Molly left School B she received three extra visits to School A. This allowed her to look around the school, get to know staff that would be working with her, and check the accessibility around the school. 

Before Molly started at School A questions were raised as to whether the school would be able to meet her needs. According to the Equality Act (2010 cited in Department for Education, 2014) schools must not discriminate when it comes to admissions. They should make reasonable adjustments to give disabled pupils the same opportunities as their able bodied peers. The term ‘reasonable adjustments’ is fairly subjective and depends on the school to decide. However, if reasonable adjustments are not made the school will be penalised under the equality act. When it came to Molly’s transition many structural adjustments had to be made including new ramps and lifts installed in order for her to access areas of the school. The local authority had to spend a significant amount of money to prepare for Molly’s arrival (Local Authority, 2018). Making the school more accessible to Molly and therefore subsequent children with disabilities who choose to attend School A marks a move towards the social model of disability. The social model of disability suggests that society should remove barriers for disabled people rather than providing separate provision for them (Shakespeare, 2013). Updating the infrastructure allows the school to remove barriers for all wheelchair users, be it students, parents, staff or visitors. However, it could be argued that expensive improvements to the school in a time of budget deficiency for the sake of one child are not reasonable adjustments. This is especially contentious when considering the fact that less than 10 miles from Molly’s house is a special school already fully equipped to meet her needs. Due to personal reasons, Molly’s parents did not consider sending her to the special school. 

Observing Molly’s transition has highlighted what works well at School A, as well as some issues that the school has when dealing with this kind of transition. Interviews with staff involved in Molly’s transition (Appendix 3) have emphasised how important building a relationship between Molly and the TAs that work closely with her – something that was established during the initial visits between School A and School B. Interview with Molly’s parents (Appendix 4) also placed high importance on the rapport between school staff and Molly that has been built up. The interviews also uncovered that Molly’s AAC has been a vital tool during her transition. Staff who were working closely with Molly were given specific training for use of the software with access to helplines and IT support in the county. This has allowed School A to get the most out of Molly with regards to her AAC. However, due to time restraints training was limited to teaching assistants and was not offered to all staff who would be working with Molly. This has led to some complications and confusion from staff regarding what Molly can do on her AAC and how time consuming and tiring it can be for her. 

Other problems that have arisen during Molly’s transition have related to access. Molly has been placed in a form room upstairs, accessible via a lift. Whilst it is possible to access her form, no consideration was given to the extra time it takes Molly to get around. During the 15 minute registration period, Molly is only able to spend 5 minutes with her form. This is limiting her social interaction and prohibiting her spending quality time with her form tutor. There are also issues with access to upstairs classrooms when lifts are broken down as well no access to a whole block of the school where it has been logistically impossible to install a lift. Teachers who would normally teach upstairs in these rooms have been accommodating in moving to more accessible rooms but this creates issues with needing to transport lots of resources, something that is particularly prevalent in Molly’s art lessons (Appendix 5). 

Another issue that has been observed during Molly’s transition is staff struggling to incorporate Molly’s needs to their lessons. Although Molly has a One Page Profile (Appendix 6) it has been observed that some teaching staff have not read it. Soon after Molly transitioned some members of staff failed to appreciate how long it takes for Molly to get from class to class, especially when considering hoisting from her stander to her wheelchair. As previously mentioned, some members of staff have struggled with Molly’s AAC, particularly giving her enough time to find her answers. Staff not working collaboratively with Molly can lead to discord in the school. This links with Bronfenbrenner’s bioecological model of development (1994 cited in Hayes, O’Toole and Halpenny, 2017). If the microsystems around the child are not working together harmoniously problems can arise with the child’s ability to learn. It is therefore very important for Molly that all the people working with her take steps to implement the same strategies. 

A problem that is not specific to Molly but has been noticed during her transition is the inflexibility of the national curriculum and the increasing class sizes. Rhodes (2017) reports that this is a nationwide issue, with the number of classes with over 30 pupils trebling over the last five years. Even in classes designed to support those with additional learning have seen significant increases in class size in School A. This has meant that Molly is expected to work in classes much larger than her class in School B. Paired with the fact that teachers are expected to achieve certain results in their classes has made lessons quite difficult for her. The general consensus with regard to Molly accessing the curriculum as per her parents’ wishes is that while she is able to access the year 7 curriculum at the moment, as she progresses through the school, the pace of lessons increases and the amount of content that teachers need to cover increases. This may become less of an issue with the introduction of Successful Futures (Donaldson, 2015). As the curriculum moves towards six core areas which focus less on academic success and more emphasis on learning skills which will help in the future, children like Molly will not struggle as much trying to access the curriculum. 


Conclusion
Overall, Molly’s transition has been a successful one. School A has done well to meet her needs particularly when building relationships between her and the teaching assistants that work with her. Talking to Molly (Appendix 7) proves that she is currently very happy in School A and felt supported during her transition. While problems have arisen, mostly due to time and budget restraints, none of this has affected how Molly feels about School A. While the improvements that needed to be made to School A’s infrastructure were expensive and caused some disruption in the school, School A is now better equipped for disabled pupils in the future. By becoming more accessible and inclusive, School A is helping to move society towards the social model of disability and removing some of the barriers that exist for disabled children in mainstream schools (Shah, 2016). 

While Molly is happy and settled in School A the question still remains whether it is the right place for her. Due to the constrictive nature of mainstream secondary school, time for Molly to do physio, eat her dinner and even absorb what is happening in lessons is very limited. This is something that wouldn’t be a problem in a special school. This links to a much bigger question for society, whether teaching to the tests is really beneficial to our students (Ferguson, 2018). As changes to the curriculum in Wales become operational, it will be interesting to see if children like Molly are able to access the skills they need for life in a way that is no different from their able bodied peers. 
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APPENDICES
Appendix 1 (minutes from transition meeting, June 2017)
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Appendix 2 (transition plan)
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Appendix 3 (Staff interviews)

1. Assistant ALNco
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2. Molly’s Head of Year
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3. ALNco
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4. Molly’s TA
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Appendix 4 (Parents interview)
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Appendix 5 (Comments from teachers)
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Appendix 6 (One Page Profile)


















































Appendix 7 (Molly’s interview)
[bookmark: _GoBack][image: ]
image2.jpeg
Daily exercises

Chest treatment, secretions to be removed.

v ¢

Equipment will go with her.

Areas available at WHS for working on physio.

Will require two adults for transfers as Rebekah grows.
Speech Therapy
e Continuation of involvement
e Daily exercises
School Nurse
e Health Care Plan to be updated July 2018 prior to transition.
e Organise Buccalam medication training for WHS staff

Transport Initially Rebekah travelling to and from Welshpool High School with parents. Carolyn
Evans to contact Powys, Sue Avery about suitable transport should the parents request it. At present
there is no provider in Powys with a suitable coach but there is an adapted minibus.
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* Have you noticed any problems with QRransition?

There were some issues relating to equipment in the early days but these have been sorted
out now.

She has been placed in  form room upstairs. Even though there is a downstairs room
available. Form tutor has not been as accommaodating as we thought she would be and
sometimes she, and other staff, have inflated expectations of GESSY's access to lessons.
(They don't fully understand her needs and the length of time it sometimes takes to do her
personal care.)

The biggest issue was the lack of training for the TAs that were expected to work with her.
The expectations and legal obligations were not clear and caused some bad feeling amongst
Tas.

* Do you think you have had enough support during this time?
personally, yes.
* Do you feel you were given enough information in advance?

Yes. Although I would lie to know more about her communication aide and how | can
prepare suitable work for her.

* What do you think has worked well?

The TAs have built up an excellent relationship with GSSEEMMWhich makes communicating
with her much easier for me <SS S0 easy to work with as she has such a gorgeous
personality. Her communication aid has allowed me to be able to see what she is capable of.
Without i, it would be difficult to see how academically capable she actually is.
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* Do you fee! il is well-suited to QI

Yes, | dofor now. | think she will do wellin key stage 3. However, | am concerned that when
she gets to key stage 4, she willfind school life more difficult. The assumption that she will
access alllessons i, in my view, unrealistic. | think there will come a time when other routes
willneed to be carefully considered. She needs to be in an environment where she can have
activities based around her specific needs without such a heavy emphasis on academic
attainment.

* Have you seen/read gJJ's One Page Profile?

Yes @

* Is there anything you can think of that would make future transitions for disabled pupils

easier?

Aliftin the english block!
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* Do you feel you were given enough information in advance?

Yes, but as | have only been on the periphery of the arrangements for QI  feel that
have been kept well informed by g@§and other DLS staff.

* What do you think has worked well?

‘The social engagement with other children seems to work well for @SR Also having dedi-
cated spaces and equipment for her to participate in lessons and move around school seems
towork well.

* Do you fee | R is well-suited to wam®

Thisis difficult to answer; @l complex needs mean that she will not be able to take
partin education in the same way as the vast majority of our children. | fee| Vet
@y 12 tried to meet her needs as effectively as possible and at present she is a happy
and positive little girl. However, whether this remains the case in the long term, and whether
she willstill be well-suited to ilBas she gets older is another matter and one that will need
careful consideration.

* Have you seen/read GENY's One Page Profile?

Yes | have read it
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* Have you noticed any problems with Aelsmm's transition?

‘The main problem | feel is the lack of time that we have to fitin all of her needs if she is ex-
pected to go to the majority of lessons. Walking is very important for her physio and by the
time she has eaten her lunch she isn't getting enough. She can take time out of alesson a
couple of times a week but then she isn’t getting the time to socialise with her friends.

* Do you think you have had enough support during this time?

Yes, the physio has been very understanding and supportive and the extra help we have had
to enable us to use and programme her gridpad has been great from the outside agencies.
Also | feel that we are being listened to the majority of the time when it comes to any con-
cerns that we have.

* Do you feel you were given enough information in advance?

Yes

* What do you think has worked well?

Visiting SEMSE in primary school in year 6 and her visiting our school helped her a lot so that
she 'knew’ the people and place that she was coming to and gave us a better idea of her
physical and academic abilities and needs.

‘The use of the Grid pad is essential for{jjjjJJiffl#and with this she has been able to express
her thoughts and feelings 50 this has helped her to settle better in my opinion.
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* Do you fee! (I s well-suited to QI

In some aspects yes as she is keen to learn and fit in with others but | do feel that we don’t
have enough time or resources to be able to help her reach her full potential.

* Have you seen/read WS One Page Profile?

Yes

* Is there anything you can think of that would make future transitions for disabled pupils
easier?

I think from our perspective we put in 100% to make this transition easier. There are areas
that would work better but without the funding for more resources our hands are tied.
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Maths
"

i gorgeaus! She fries really hard during the infroduction 1 lessons
nd sometimes answers number quesions sing her eye gaze before fne other
hidren work it aat, We are workingon ining weys of incldingber e fuly
in the lesso, bt o the mament, she s ocessingthe work with fhe TA It is
Gifct o assess what she can do s working sums out using @ wriffen mehad
{an'seasly done with hr curvent echrology. She can use a calultor and
nows which basc funtions 10 use,butshe fnds 1 ifficult 10 hold and
manipulate big numbers inher head-

‘She hd  really good goat the stting test andher resut i looking good for
The class, T can' iveyou o firal core a the sl hasa cople of questions fo
o hat Tknow she wil b abe toanawer T 1y fo get that fiished before
your meeting.

Tranks
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A ‘has m :
tWo year cycle of angoing moadifications Mana:: many improvements for current pupils and has a
Therapy, pupil and PATente fendh iyl Y disabled toilets are available. Physio, Occupational
or after the school bell, Parents preliminary visit, f"b\lﬂ will move around the school just before
not been forthcoming. Howeve :;,Ie explored the possibility of a motorised wheelchair but this has
her walker but with | ", they are continuing to pursue this as an option. She currently uses

arger distances at Sk che may need to use her wheelchair.

Aca

d
wlthI:Tt:: ::::Slssl:t:inri\tb&l. f\u:enlt(ly accesses a d.ifferentiated curriculum aimed at her level
BLNEO b i the Le; = + English a.nd Humanities will be delivered ir_\ a small class with Mrs

I ing Support Unit and Maths with Mrs 9¢[~ #-NCC - At playtimes
opportunities will be available to socialise with her peer group. Other subjects will be delivered with
her form tutor group. Mrs ALNCO  :asked parents to consider when they would like < ly to
receive her outside agency input/regular exercises. Would they like this timetabled to coincide with
particular subjects? This will be decided at a later stage. As well as a differentiated curriculum there
will be opportunities to develop life skills and access alternative qualifications e.g. Asdan.

staffing Request for continuity of care by retaining present one to one to cater for Molt e
specific needs. As this is finance dependent CJ/LJ/OE to request a meeting with Heod teocher scw A

in September 2017. Also explore opportunities to develop Moll y'S working relationships
with additional adults in her new setting so her communication and social skills are extended.

Family to organise visits to SchA during school time next September and

Family Transition Visits

attend open evenings.

Cohort Transition Arrangements Sch A staff will visit in Autumn 2017 and again in Summer
2018. All pupils have two whole day visits to Sk A in July 2018. In addition OE/L) will liaise with
ANQ) shA toarrange additional short visits in Spring and Summer terms.

Additional Agencies :
1.T. Support - Eye Gaze computer System

e Continuation of involvement, weekly visits.
e Request ongoing training for' Sclhoo o staff, including |.T. technicians.
e Organise a portable mounting system.
ational Therap

‘ggnﬂnuatlon of involvement, weekly visits.




