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Reflective Journal
[bookmark: _Int_EJLr6ZoR]In this reflective journal, I will be considering how the SKIP Cymru course materials have benefited the physical literacy of the pupils within our setting. Llanbister School is situated in a small rural village in Mid Powys and as a school we have always prided ourselves on our ability to recognise the importance and facilitation of a wide range of physical activities for our learners. With several talented sporting individuals, to have passed through our doors or that are currently on role, we have always regarded our children as being active, especially considering a high proportion of these pupils are part of the local farming community. In my role as the Year 5 & 6 class teacher, I actively promote and encourage opportunities for physical activity by providing weekly P.E. sessions, run an after-school sports club each week and engage in all sporting opportunities that are provided by the local sport development officers. 

With 59 pupils currently on role we are considered a small school which consists of the following mixed age classes; Reception to Year 2, Year 3&4 and Year 5&6. Prior to our attendance on the SKIP Cymru course, the younger pupils received a weekly P.E. session with the class teaching assistant (TA) where the children were separated into two groups based upon age. However for the purpose of this training, the PPA teacher and I swapped classes for one afternoon a week, so that I could deliver P.E. sessions for these pupils using the SKIP Cymru activities alongside the TA, who has completed the Level 3 training.

After completing our initial baseline measures, to assess the developmental status of each individual’s fundamental motor skills (FMS), we identified that the children’s physical skills were not as developed as we had first thought. In hindsight we recognised that we as a staff had misconstrued that the FMS were being developed through the independent play of the children. We had unintentionally made the assumption “that young children naturally learn these motor skills” (Goodway, Ozmun & Gallahue, 2019, p.220) and as Davies (2003) suggested we had taken for granted and overlooked the importance that the movement of children plays within their growth, development and education. Recently, we had noticed a decline in the engagement of some pupils both in the classroom and with physical activity and an obvious change in the behaviours of our learners, particularly our reception cohort. To address the declining stamina and negative attitude of our pupils towards learning, movement and physical activity, we as a school decided that all younger pupils would engage with the SKIP Cymru project. Through providing fun and engaging activities we hoped to develop the physical skills of the children and encourage movement whilst offering experiences that “promotes academic performance, enhances brain development and promotes a positive health trajectory” (SKIP Cymru, 2016). From our attendance on the SKIP training we understood that “FMS are important and should be taught, practiced and reinforced during the childhood years” (Goodway, Ozmun & Gallahue, 2019, p.240).

To commence the project, we carried out a whole class warm up using the splat the planet game to observe and assess the locomotor skills of the pupils. During the activity it became clear that even though the children are often observed running, hopping and skipping during their free play, the children were far from proficient within these skills. With some children refusing to participate in the activity and a number of minor accidents, we understand that “developing basic competence in locomotor skills is essential for engagement in meaningful physical activity for health and to move effectively in various sports, games and dances” (Goodway, Ozmun & Gallahue, 2019, p.244). Without specific teaching of such skills, Goodway, Crowe and Ward found that “children in the comparison group made little improvement in their fundamental motor skills despite outdoor free play with appropriate equipment” (Goodway, Crowe & Ward, 2003, p.312). Since attending the first training session, we incorporated warm up activities, such as the bean game and splat the planet, which offer the children rich and consistent opportunities to explore the key movement concepts within our practice. Through doing so, we enabled the development of the pupils’ locomotor skills at a pace that suited each individual. 
 
Prior to the second day of the training, we primarily focused on developing the catching skills of the children with both the TA and myself working alongside small groups of learners within our focused gardens. While practicing catching skills playing the Me to You game, I noticed that one pair were missing or dropping the ball frequently. Through my observations I established that the children needed support and asked them to sit down on their spots and roll the ball to one another. This provided them with the opportunity to develop their tracking which “is an important skill and is a critical part of playing with equipment” (SKIP Cymru, 2016). Whilst partnering another individual I quickly noted that this child required further challenge as they were consistently catching larger balls by hand, even at a distance, so we moved closer together and used a tennis ball to play the game. By making the task slightly harder it provided the child the right level of challenge using more appropriate equipment.

Whilst observing children, largely within the emerging and hand catching stages, throwing and catching objects within different gardens it became clear that if the thrower was unable to use a rainbow throw into the catcher’s ‘x’ zone, it limited the number of catches and impacted upon the progress being made. While regular demonstrations of the proficient version of the skill were shown and the children were given verbal cues to encourage successful practice, however we recognised that it wasn’t always possible for an adult to provide the necessary one-to-one modelling that offered the differentiated encouragement and support each individual needed for their motor development. As Musgrave et al. (2024) noted by modelling skills we demonstrate the behaviours for the child to watch and copy. To provide our learners with such opportunities we recruited the help of the older, proficient pupils who had been introduced to the cues, purpose of our gardens and the project. While some activities were played with these pupils and provided more successful catches, it is not always manageable within our setting and therefore we must continue to establish a learning environment where pupils model for each other. 

Previously I had always assumed that the children would develop and improve their physical skills with lots of practice however since engaging in the SKIP project, I now understand how important it is for a teacher to “accommodate for the child’s developmental level by manipulating the instructional environment and equipment and modifying the task” (Goodway, Crowe & Ward, 2003, p.300). As the sessions have progressed and I continue to develop my awareness of the constraints highlighted within Newell’s model (see figure 1), I have embraced my role as a facilitator by adapting and manipulating constraints to develop the FMS of the pupils and support them in becoming lifelong physically active members of society.

[image: ]Figure 1: Newell’s Model of Constraints 








(Haywood & Gethell, 2019, p.6)
In one instance, while watching a small group of learners in reception play a game of battleships using hoops, I observed that one individual was throwing the bean bag into their opponents hoops with ease. To overcome this constraint, I set up another battleships station replacing the hoops with cones to create a smaller target for the child. 

As the project progressed, the learners were split into two groups to complete their P.E. sessions with myself where they rotated around three gardens independently to develop the targeted control skills. Whilst the limited resources available in school was the main reason for splitting the class, it also allowed me to make closer observations of the children’s capabilities and better support their needs which is something that I found quite challenging in the earlier sessions. Smaller groups also ensured the children were active, provided additional space to complete the activities and helped to manage the competitive nature of some pupils. With a large number of our pupils, including the younger children, attending specialised sporting clubs outside of school, it was noticeable that these individuals tended to be in a rush to complete each garden and were often observed trying to keep an eye on the progress of their peers. It was easy to confuse these individuals for being more advanced within their FMS than that of their peers however this was not the case. As these individuals appear more focused on the nature of the sport rather than developing their FMS, and as Seefeldt suggests children who are “not proficient in FMS may attempt to play organised sport, but their experience won’t be as positive as if they were developmentally ready to learn sport specific skills” (Seefeldt, 1980, p.317). As a school, we would now like to develop a culture of doing the basics well, so the children become proficient in their motor development before engaging in specialised competitive sports. 

After a number of weeks using activities to develop throwing skills such as battleships, tidy the bedroom and aiming at targets, it was clear that this remained an area of development for nearly all pupils. While playing battleships previously, I had noticed that the children were ‘gliding’ their bean bags along the floor to get it into the hoop or to hit the cones so I manipulated the task by introducing a bench for the children to throw the bean bags over. 

When challenging the children to throw a bean bag and hit the wall, I noticed that a small group of the children were remaining stationary when throwing. To encourage the children to “not only practice performing FMS but also learn the critical elements of the skills” (Goodway, Ozmun & Gallahue, 2019), I asked them to stand on a spot and take one step off when throwing. After some practice, the children then had to use a spot to play the battleships and tidy the bedroom game which encouraged the stepping forward movement. While this introduced the children to this element of throwing, further practice and reinforcement is needed before the children will be supported to use a contralateral step.

After completing ten weeks of sessions, there was a noticeable change in the attitude of nearly all learners towards P.E. lessons to the point that the children would cheer when I entered their class for the afternoon session because they “love P.E. with Miss Powell”. Also the previously witnessed incidents of behaviour were no longer occurring as most children were engaged and enjoying the prepared activities. Through offering the pupils these learning opportunities it was evident that “a positive spiral of engagement in physical activity, sports and games” (Goodway, Ozmun & Gallahue, 2019, p.180) was becoming established. As an individual who was fortunate enough to have a rich range of opportunities to develop my own physical literacy in early childhood, before the SKIP training I had never considered the importance of offering children opportunities to develop their physical skills at a suitable level of challenge. Stodden et al. (2008) suggests that such experiences will foster a positive spiral of engagement in physical activity for the children (see figure 2).

Figure 2: Developmental mechanisms influencing physical activity trajectories of children
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(Stodden et al, 2008, p.294)

Stodden’s developmental model is supportive of the important role the health and well-being of young people plays within the Curriculum for Wales (2022) which envisions all children becoming healthy, confident individuals.

The SKIP Cymru course has greatly influenced how I teach to develop the physical skills of the children. By using the knowledge shared during the training sessions regarding the different stages of development, which I was previously unaware of, it has enabled us to take an active role in developing the motor skills of our learners. The activities have had a positive impact on the physical literacy of the learners selected to participate within the project while the data shows that most children have remained at the same development stage, we have witnessed the progress being made by each child. The course has also ignited my desire to provide all pupils with experiences that allows them to develop basic motor competence and lets them break through the proficiency barrier so they can enjoy a range of physical activities as they grow. Without the course, I feel that we would still be encouraging the children to practice their physical skills without offering them the essential support needed for them to become proficient. While the SKIP Cymru project has been well introduced in our setting, I personally feel that we are only at the beginning of our journey and look forward to further embedding the SKIP Cymru philosophy further in the new academic year. 
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