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Leadership and Management for systems of quality


Introduction
The purpose of this paper is to gain an insight into quality assurance provision in early years settings and the early years framework. Its aim is to highlight the benefits and barriers of quality and how it is measured to have successful outcomes.

Section 1
During the early years and throughout education, care and wellbeing is paramount. Quality is essential to determine good outcomes. Providing a good quality environment requires meeting the needs of children, following guidelines, policies and procedures in place. However, the ability to strive to offer a higher level of provision within the setting is the aim of many practitioners. Therefore, practitioners strive to build constructive relationships with parents and within communities to gain an insight to as many aspects of interests that can be combined within learning whilst maintaining children's interests to improve concentration and enjoyment.
The care inspectorate framework, Play Wales (2022) outlines what is expected by inspectors to conform with development and wellbeing, these include, leadership and management along with the environment, these are core elements to ensuring children's wellbeing is being met. These levels of quality are important to maintain standards, Pacey (2022) underlines the necessity of qualifications within the setting, it is outlined that practitioners should have a level 3 qualification in early years as the minimum and continued training should be an ongoing part of development, obtaining and maintaining approved qualifications and training will also assist the practitioner to ensure improved quality care is consistent.
Education Policy Institute (2018) focus on high quality provision in terms of the structural quality and process quality. It is stated that the structural quality can be looked at through child teacher ratios, along with group sizing within the setting, the professional development being attained and ongoing teacher training. Observation of these structures within the setting can be measured and regulated to ensure consistent improvements. 
The process quality identifies the relationship between children, their families and practitioners and if this is. beneficial to the day-to-day development. It also measures the extent of activities the children are experiencing and the outcome for their development. Interactions between everyone involved in daily provision is paramount to ensuring routine care needs are met. in addition to this, quality care contributes to delivering a higher level of provision to endeavour to aspire a strong start for each child. The way in which individuals interpret quality is often measured differently, Moss (2016) defines quality as a choice and not a necessity. Bonetti and Brown (2018) states the difference between process quality, this entails stimulation and interactions, whereas structural quality has a focus on staff to child ratios, group size, staff training, education and experience along with working conditions and wages, this is similar to the education policy institute definition of measuring quality. 
Practitioners are a significant part of a child's day and play an important role. During the early years, children form nurturing relationships so becoming familiar with a new environment and the practitioners is key to a child's wellbeing, they have a sense of security and feel safe within their environment. However, often, all staff members do not always remain in a setting, and this can become quite disruptive to young children. The quality of staffing is important to ensure continuity as much as possible, Department for Education (2017) outlined that the turnover in full day care is 12%. To improve staff retention, the Welsh Government aim to focus on areas that will encourage staff members goals, ensuring they have the opportunity to have informed resources for themselves to access knowledge and learn new skills with the appropriate support, conforming with this will in turn, ensure learning opportunities for children are at a higher level and the children can then build on their development happy in their setting


Section 2 
During the early year's foundation stage, focus is based on providing quality care and education to children. To ensure the best outcome, the quality provided can be measured using a variety of quality assurance tools. There are a variety of tools that can be accessed to determine the most successful throughout each setting. Department for Education (2021) outline the importance of measuring quality appropriately to establish a high level of provision. These guidelines are defined to implement quality and consistency, a secure foundation, partnership working and equality of opportunity and to accomplish the four purposes set out for early years. These are to conform to each child as each child is unique, to build positive relationships, to provide enabling environments and to learn and develop. Measuring the quality of the best outcome within the early years framework can have good results when establishing the correct tools to gain the most informative outlook to enable practitioners to provide excellent care and education to ensure each child has the same start and continued support.
Early years settings have an impact on the future of children's education, growth and development. As Sakr & Bonetti (2021) indicate, continued professional development is important to maintain standards, it is highlighted that the workforce within settings is the core of continuous standards, it is essential for practitioners to follow guidance and keep up to date with changing policies and procedures, along with the new curriculum. To ensure a high level of education and care, it is beneficial to practitioners to provide ethe highest standards and to make use of additional methods to ensure a prosperous future outcome for children. 
Using Sustained Shared Thinking and Emotional Wellbeing (SSTEW) scale to measure quality is informative. The SSTEW scale can be used for self-evaluation, and improvement along with audit and regulation. The scale is assessed on a seven point scale for a more in-depth observation system. Siraj et al (2015) outlines the difficulties of measuring sustained shared thinking within the 5 scales, they do, however, provide a representation of the areas that are strong and areas that require improvement.
The SSTEW can be used in settings to assess provision within early years education and focusing on wellbeing. Kingston, D. et al. (2015). The scale expands on ECERS and puts emphasis on a pedagogy approach within the setting, this is to determine interactions and it's an approach to look at the techniques structured to determine children's development. Arnerich (2021) that although there are many factors associated with a pedagogy approach, techniques are based around, development, behaviour, relationships, culture and critique.
The REPEY observed sustained shared thinking and interactions, Sylva et al (2006), it measured the quality of settings focusing on the children have from responsive relationships formed within their setting. 
Using the SSTEW scale to measure different aspects of the adult's role in supporting learning and development and the opportunities and its importance to evaluate is imperative. Froebel's approach, Tovey (2013) to learning involved, children having the opportunities to learn through play, having supportive adults and developing through activities, Froebel believed engagement through fun activities also improved cognitive abilities, of which can be measured on the SSTEW scale. 
Social services and Wales wellbeing act outline the principles in accordance with quality measured within the SSTEW scale. These include well-being to measure the success of the care and support and Co-production. Welsh Government (2014) 
The SSTEW scale is a successful and informative tool, it observes and measures the quality within settings and grades the system, this contributes to the process of making improvements if needed, it appears beneficial in accordance with early years framework and its outcome. However, Early Years Careers (2016) emphasise how too much paperwork is taking prioritisation over following the early years framework. It is stated that the culmination of daily record sheets, risk assessments, observations amongst many other areas of paperwork required, it is taking over the time that practitioners feel should be allocated to simply having playtime and the play-based framework can be followed.  Despite these findings, the SSTEW scale is proven to be beneficial to early years outcomes and ongoing assessments.
In contrast to other quality tools to maintain good practice is to provide parents with questionnaires. The purpose of this is to establish an insight to parents' opinions on their child's setting and the care and education that their child receives. Brown & Rogers (2014) states that although there is not a learning system that will be duplicated exactly, there is however, always significance surrounding others having input from others to form the best outcomes.  Communication with parents is key, initially for parents to be fully informed regarding any questions about the setting they may have, from there and throughout their child's early years, the use of questionnaires establishes a continuous route for information from both sides. The national minimum standards outline the purposes of parents being provided with accurate information along with full details on provision to expect. Welsh Government (2016) 
Consequently, issuing questionnaires to parents can have many benefits to the child's learning journey and can assist the practitioner in areas of learning that can be put in place, this can guide the structure as the practitioner can create learning that will interest the child as they will have knowledge of the child's home life and within the community, this will build on children's concentration during learning as there interests will be stimulated. The benefits to this are highlighted further as Forrester, G. et al (2021) explains, as children have the ability to recognise similarities between home and within their settings, they can associate a link between them, this could be objects, books, technology or simply liking or disliking the same things as others.
The importance of parent input has always been fundamental to benefit children, their families and practitioners. In 2012 a trial was launched; its purpose was to offer parental classes to parents of children between the ages of 0 – 5 years old.  Cullen (2016) highlights that the having a strong emphasis from parents during the early years is fundamental, the trial of parental classes offered was in an aim to educate parents further about their role in their children's life, this stage is critical, so ensuring parents are educated to effectively support and teach with their child results in positive social, emotional, intellectual and physical development and as outlined in Article 18 of The United Nations Convention on the Rights of the Child, state that it is the parents' primary responsibility for the upbringing and development of the child, therefore input from parents in collaboration with practitioners is essential. UNCRC (1992).
Establishing a relationship is important to the child, the child's family and the practitioner.  Bowlby (cited in Wilson, 2016) conveys how attachment theory demonstrates security to a child. A child who has grown up feeling secure in their environment due to forming an attachment within their family will have a sense of safety, moving from home life to an early years setting, they will learn to form relationships with practitioners and their peers, as they become familiar with their new surroundings, they will have the confidence to explore and learn. 
 Kingston and Siraj (2015) suggests the combination of practitioner and parental skills will prove invaluable towards children's development and supporting parents to succeed with home development will be successful for working in partnership for children's futures. Despite the findings of positive outcomes, Debois (2019) highlights the barriers that can be associated with questionnaires, these include, misinformation possibly due to a misunderstanding of a question, dishonesty in answering, skipping some questions, either because they are unable to answer or do not wish to provide full information. However, questionnaires do offer the opportunity to remain anonymous in some cases if individuals wish, depending on the relevance and information required from the answers, forming a conclusion for honest answers.


Section 3
Within early years settings, it is clear that, providing quality care is essential to children, their families, practitioners and the future outcomes for both the children and the setting.
Following guidelines and good practice will achieve good quality care. However, striving to do better is an advantageous goal that will be beneficial to everyone. Looking at different ways that these goals can be met is useful to put into practice as research shows the relevance of relationships between parents and practitioners has influence on the child in the setting. 
Childrens wellbeing is important and providing them with high level provision during the day while they are away from their family is essential to caring for them, once the child feels at ease within their surroundings, they will feel secure, and this will allow them to be happy and gain enjoyment from their learning activities throughout the day. They will also learn to from relationships with their peers and feel confident to explore new things. 
Working in partnership with parents will contribute to children's wellbeing as input from parents about their home life and likes and dislikes will allow settings to arrange daily activities around this, further providing children with a settled environment due to familiar activities or structure of what they are used to.
On reflection of different quality tools that can be used in early years settings, I think they all have benefits, some are relatively formal as guidelines need to be followed and met. Although, tools such as, parent questionnaires seem less intrusive, however, they can adequately meet the requirements of information for parents and practitioners and are extremely beneficial to a basis for information. 
Going into the setting, emphasis needs to be placed on continuous staff training and planning. It is clear that children will develop much better with highly trained staff who themselves have the correct support network to also develop throughout their career but also enjoying each aspect of providing children with high quality provision. This can be obtained with feedback from parents to work alongside them and ensure a communication link is available both sides as the ultimate outcome is that of the child and parents and practitioners both strive for the same outcome.
Going forward, a structure should be constructed to ensure guidance is followed, training is up to date and continuous and that communication is a part of the structure within the setting, this is to keep up with changing situations in children's home life as well as changing guidelines, policies and procedures.

Conclusion 
This concludes an analysis based around quality assurance tools used by practitioners within the early years' foundation stage. The importance of good quality settings and its purpose for positive outcomes have been explored whilst highlighting the barriers. Research is evident throughout that communication and continued training for staff to provide the best outcomes for children is essential to continuous development with the early years' framework.
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