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Section 1 
This research will critically examine the implementation of play-based Early Childhood Curricula, based on prior curriculum reforms' obstacles and failures (Taylor et al. 2015). According to Welsh Government (2018), the Foundation Phase was created as a comprehensive, play-based pedagogy that recognises the considerable effect that play and learning by doing have on children's progression and development. However, as Donaldson (2015) points out, the current curriculum has become unmanageable due to a lack of clarity regarding an acceptable implementation plan, hindering the delivery of a comprehensive play-based learning approach. We are experiencing new social, economic, and environmental challenges because of growing globalisation and technology advancements. Simultaneously, those forces are presenting us with a variety of new prospects for human progress. We cannot forecast the future, but we must be open to it and prepared to face it. In 2030, the children who began school in 2018 will be young adults. Schools can train students for occupations that have yet to be established, technology that have yet to be developed, and issues that have yet to be identified. Seizing opportunities and finding solutions will be a shared responsibility (The Organisation for Economic Co-operation and Development (OECD), 2018).  The current Foundation Phase curriculum for Wales promised a positive and useful transition to education, with a broad range of seven learning areas deemed a positive improvement from the previous, which was criticised for being far too formal (Taylor, Rhys and Waldron, 2016). In a fast-changing environment, the New Curriculum for Wales is committed to providing high-quality play-based education for children, which necessitates continual development and support for all members of the education workforce (Williams, 2017; Goudard et al. 2020). Curriculum reforms, on the other hand, are difficult to accomplish since they need a complete transformation of standard techniques (Fullan, 2015). Despite some similarities to Foundation Phase programs, as noted by Nieveen and Falmer (2018), the New Curriculum for Wales enters a new domain. Comparatively to, Goudard et al. (2020) state that a thorough curriculum reform and a shift in the way people learn can only be accomplished with good intentions and strong support. Furthermore, with the goal of raising educational standards for all and providing opportunities for future learners in Wales, the development of the New Curriculum for Wales should be a priority for all practitioners, schools, and the nation (Welsh Government, 2021). According to Maynard et al. (2013), while training and support for practitioners to implement the Foundation Phase Curriculum has been provided, there has been a lack of completion targets and no collection of national data for participation, so many practitioners have not participated in or completed training. Furthermore Taylor et al. (2015) noted complaints from practitioners during reports about long documentation and several booklets, as well as a lack of time to familiarise and comprehend the guidelines prior to the Foundation Phase's implementation, resulting in overloaded practitioners.
Despite the fact that the Monitoring and Evaluation of the Effective Implementation of the Foundation Phase (MEEIFP) Project across Wales report by Siraj-Blatchford et al. (2005, cited in Evans, 2021) forewarned of a significant need for practitioners working in the Foundation Phase to access training to be better qualified to effectively implement the curriculum highlighted for pilot schools, similar recommendations have been addressed within The Evaluation of the Effective Implementation of the Foundation Phase (EEEIFP) Project across Wales. As a result, practitioners have expressed concerns about inconsistencies in standards, different modifications, and a lack of commitment to the Foundation Phase Curriculum implementation. Mixed messages and unreliability from the Local Authority and Welsh Government with minimal specifications to guidance for the best implementation strategy resulted in confusion for practitioners, with scepticism and a lack of knowledge of the Foundation Phase Curriculum interfering with an effective implementation (Estyn, 2011; Lewis, 2014; Taylor et al. 2015). According to the findings of research by Sjoerdsma (2016), preschool teachers of younger children regard play as an important avenue for promoting educational development. Kindergarten teachers of older Early Years children, on the other hand, had neutral or negative feelings about the play-based learning statements. Similarly, older Foundation Phase year groups were reported to be receiving a more structured provision as practitioners struggled to achieve the right balance and comprehension between structured and play-based provisions (Welsh Government, 2014). Furthermore, Sjoerdsma (2016) discovered that, while the theoretical underpinnings of a play-based curriculum were explored, practitioners did not have a clear understanding of what play is and the values employed in a play-based education. Nevertheless, the study's main flaw was the limited practitioner engagement; hence, a bigger sample size might yield more accurate results on practitioners' attitudes toward implementing a play-based curriculum. Current research in childhood education, on the other hand, suggests that hands-on play-based learning promotes child development and progression. Due to the significant impact of play on children's development and transferable skills, Foundation Phase practitioners should make time and opportunity for a variety of play types accessible to all children (The LEGO foundation in support of UNICEF, 2018). As a result of the difference between curriculum plans and curriculum delivery in classrooms, practitioners' competencies, and capabilities to administer the curriculum effectively must be addressed (Waters, 2016; Siraj, Kingston and Neilsen-Hewett, 2019). Furthermore, practitioners' negative attitudes regarding play could impede the successful implementation of the New Curriculum for Wales (Welsh Government, 2015). Furthermore, as Taylor, Rhys, and Waldron (2016) point out, departing from the previous curriculum has put practitioners in a difficult position in terms of understanding the Foundation Phase curriculum's play-based theoretical underpinnings and delivering effective implementation. With little support and guidance to accommodate new pedagogical practise, practitioners are left with no choice but to continue educating through the previous curriculum (Waters, 2016). However, as Siencyn (2015) points out, formal learning, which involves tasks completed at desks, is too early for children in the Foundation Phase, thus children should be given opportunities to learn through play. This is reinforced by Piaget's notion that children learn best via play and exploration of their surroundings. As a result, practitioners should provide sufficient stimulation within their environment for children to play and learn, which will not happen if they are expected to sit at a desk (Piaget, 1936 Cited in McLeod 2020).  Low opinions of the importance of play, a misunderstanding of what a play-based pedagogy means due to multiple interpretations, and a lack of distinction between playing all day and learning through play have resulted in an inadequate Foundation Phase Curriculum implementation for some practitioners (The LEGO foundation in support of UNICEF, 2018). 
Despite the Welsh Government (2016) recognising inconsistencies in the delivery of the Foundation Phase and the need to improve the quality and knowledge of child development for the education workforce in the Foundation Phase Action Plan Guidance, there is no statutory inclusion for school support staff in the Professional Standards for Teaching (Welsh Government, 2020) to further their professional development.
As a result, restricting a group of practitioners from learning about professional standards in order to improve their understanding and knowledge of a play-based curriculum could impede the New Curriculum for Wales' implementation, as indicated in the Foundation Phase guidelines (Welsh Government, 2014; Taylor et al. 2015; Evans, 2021).
As a result, a network of pioneer schools is being utilized to help with the development and design of the New Curriculum for Wales framework, which will be built around the four purposes: practitioners will be able to create a school-specific curriculum that includes a framework of six Areas of Learning and Experience that will promote the development of capable and ambitious learners (Welsh Government, 2019; Hughes and Lewis, 2020). Furthermore, teachers' ability to imagine a successful play-based pedagogy will be defined by their knowledge and ability to make decisions for the New Curriculum in Wales (Hughes and Lewis, 2020). Another important component of this method is that it overlooks the high demands placed on practitioners, as Grigg (2016) suggests, increased workloads, or educator’s being set in their ways and reluctance to accept change. Additionally, omitting to assess whether practitioners understand the new curriculum's underpinnings or complicated new concepts would obstruct successful curriculum implementation and reform (Priestley and Philippou, 2018). Furthermore, reports by Welsh Government, 2014; Welsh Government, 2015; Taylor et al. 2015; Kingston, Siraj and Neilsen-Hewett, 2019; Evans, 2021 show that only one out of every five schools have successfully implemented the Foundation Phase Curriculum; therefore, considerations must be made for the high expectations placed on practitioners to understand and accept complex change in order to successfully implement The New Curriculum for Wales (Irvin, 2017). Practitioners must be helped to accept and embrace change so that the New Curriculum for Wales may be delivered effectively (Hughes and Lewis, 2020). As a result, given the critical role that all Early Years staff play in implementing a curriculum, if not all staff are given equal opportunities to participate in training that will improve their professional development, understanding of the pedagogical value of play, and the importance of a play-based pedagogy for Wales' future learners. The New Welsh Curriculum pledges to empower schools and teachers to "make school-level decisions within a common framework" (Welsh Government, 2019). Because of this level of autonomy, schools and teachers bear a significant amount of responsibility for deciding how to implement the New Welsh Curriculum. If the relationship between the Four Purposes and the Areas of Learning and Experience is unclear in the New Welsh Curriculum, educators will be left to solve problems on their own. They can be unsure about what to teach to achieve the Four Purposes, how much planning and resources from past curricula can be reused, or which of the suggested courses in the Areas of Learning and Experience should be prioritised. These are not insignificant considerations; clarity about the link between the two curricular streams is required to avoid burdening schools and teachers with decision-making. Individuals may come to various opinions about how to execute the curriculum, which could jeopardise the New Welsh Curriculum's 'shared framework,' as pupils in different schools may be exposed to alternative curricula (Gatley, 2020). 
To summarise, the objectives of this assignment was to critically examine the implementation of play-based Early Years Curricula, drawing on the barriers and shortcomings of prior curriculum reforms to avoid repeating inaccuracies. The assignment identified and analysed the value of play for children's development, as well as the significance of practitioner ideas and beliefs toward a play-based pedagogy, thereby identifying potential impediments to the successful implementation of the New Curriculum for Wales. Previous reforms and studies' findings and suggested recommendations have also been examined, offering direction and learning experiences for the New Curriculum on Wales’s reform and implementation. This assignment's key findings, which has been supported by evidence study, is that in order to properly adopt a play-based curriculum, to improve their understanding of a play-based pedagogy, all practitioners and Early Years personnel must be encouraged and given professional development training, time to adapt, peer support, understanding and guidance from higher management to ensure a whole school approach, person centred and fit for purpose. 













Section 2
Assessment is a vital link between a child's learning outcomes and pedagogy in which assessments of a child's achievements are assessed to determine the child's success through their capacity to demonstrate new knowledge and skills (The Nuffield Foundation, no date). Children will be assessed on their ability to climb the skills ladder throughout the Foundation Phase Curriculum, with the primary goal of determining the possibility of achieving the planned end-of-phase outcomes through the use of the Foundation Phase Profile as a summative assessment (Welsh Assembly Government, 2011; Welsh Government, 2017). However, Arnaud (2021) states that the existing grading system is discriminatory expanding to say that is does not take the unique child into consideration. Children's play is the sole means for practitioners and adults to assess a child's physical, emotional, and sociological development because play is how children express themselves, according to Frobel's idea (1987 cited in MacBain, 2018,p 22). Observations could be used by practitioners to learn more about play. It should raise our expectations of how babies and children develop. This could lead to adults learning how to use play to enhance a child's learning (Bruce, 2011). Children require resources, space, and regions in which to play, but most importantly, they require people to assist them in playing in order to deepen their learning. Practitioner assistance and play extension and expansion are two empowering ways of assisting children (Bruce, 2011). Children’s behaviour may change in a different environment, so observations should be made both indoors and outdoors to ascertain an accurate developmental stage (Welsh Government, 2017). In order to prevent a change in behaviour and assess a child's independent capacities, Foundation Phase practitioners must ensure that youngsters are not disturbed or indicate that an observational evaluation is taking place during observations (Welsh Government, 2018). Harlen (2014) agrees, stating that the manner in which evaluations are conducted and the logic behind them can have a substantial impact on children's education. According to Giardiello, McNulty and Anderson (2013), the specific components assessed by practitioners instil in youngsters an assumption of what is worth learning and what is not, hence practitioners in the Foundation Phase must conduct observational evaluations quietly in order to acquire correct results. As a result, observational evaluations performed during the Foundation Phase may fail to reflect a child's full development progress and ability if the child's behaviour changes, especially if observations are made. All methods of assessment have benefits and drawbacks, but they are all required for practitioners to assess and create programmes for children in the settings they provide so that the child receives any assistance they may require (Kilvington,2010) Because practitioners spend a lot of time watching the child, narrative recording is a detailed observation. This can be perceived as a negative because it takes time (Department of education,2017). It is also quite broad because the practitioner focuses on a wide range of behaviours rather than just one (Bennett, 2017).  Practitioners may decide to conduct a series of concentrated observations in several areas of provision, focusing on persons' self-initiated play in each. In a variety of curriculum areas, such an approach can be a very successful means of acquiring information about a child. Narrative observations provide a more comprehensive picture of the child's learning at the time of observation, as well as helpful information about the child's interests and motivations. (Burns, No date). Occasionally, practitioners will opt to 'monitor' a child for a session, a day, or longer in order to understand more about that child as an individual learner. It's possible that they're looking to identify or confirm interests or patterns of behaviour. Alternatively, they may wish to examine the child's interactions with other children or the children's reactions to the nursery day's rhythm. They may also wish to understand more about the child's learning style or the childcare choices they make embracing them as a unique child (Drake, 2016). Narrative observations also allow practitioners to understand the context of any displayed behaviours rather than simply stating that the child displayed aggression. Practitioners may also note the tone of voice, whether communication is verbal or non-verbal, and whether or not I contact is made. Photographs are sometimes used in conjunction with narrative observations to highlight some important features (Mac Naughton, Rolfe, Siraj-Blatchford2010, p313). It's important to remember that Narrative observations are merely snapshots of a student's behaviour in a certain place at a specific time. A student's good or bad actions may be triggered by specific times during the day or week, specific classes, or specific students. When doing an effective evaluation, these types of observations should be combined with record reviews, interviews, rating scales, teacher evaluation forms, and formal and informal testing (Brodie, 2016). The type of observational approach used will be determined by the amount of time available to practitioners and the reason for the observation. Each method necessitates the use of observational skills by the practitioner (Children First West Sussex County Council, 2021).  Ironically, the shortest observation, the magic moment, necessitates the most talent. This is due to the fact that the practitioner must first recognise the event and then document it swiftly, succinctly, and properly. Starting less-experienced practitioners on a tracking or sociogram method until they are confident in capturing observations may be a good idea (Brodie, 2016). It's important to employ a variety of techniques so that practitioners can gain a broad and deep understanding of the children in their care (Department of education, 2021). Similarly, different practitioners will notice and document different elements of children's development through the lens of their own experiences. A practitioner skilled in children's physical development, for example, is more likely to record observations of motor abilities, whereas someone trained in musical development is more likely to record musical pitch (Hadad, No date). Practitioners may learn a lot about children by observing them closely, from their hobbies to their social groups to their dispositions (Brodie,2016). Moreover, narrative observations may be a useful tool for measuring the overall growth of a child as well as the development of each child individually, allowing them to take charge of their own learning (Peterson and Elan, 2020). According to Peterson and Elan (2020), a disadvantage of narrative observations as an assessment tool is that they primarily capture positive moments in a child's learning, resulting in doubt about a child's actual capability and areas in need of support. However, given the emphasis on what a child can do in the New Curriculum for Wales, it appears that the narrative observations approach might be useful in improving children's learning (Welsh Government, 2008). Furthermore, it is clear that using an age-based summative evaluation is discriminatory and unjust to younger children in the Foundation Phase year group, and that further professional development for practitioners to comprehend cultural backgrounds and connect with families is required. The implementation of the New Curriculum for Wales, on the other hand, begins a new process of knowing all children's capacities, and if well implemented, will provide an inclusive education for all future learners (Welsh Government, 2019). 






Section 3
Learning outside the classroom- Why children need outdoor learning environments.
Childhoods have changed dramatically in the last decade, with most youngsters now spending more time in front of screens than in parks, gardens, and other natural settings. According to research by Ofcom (2014), more than 53% of 3- and 4-year-olds have their own tablet. Children, on the other hand, have no excuse not to combine technology with the outdoors. While enjoying the outdoors, children may stay up to date with technology. For example, children could use a digital camera to photograph any small animals they come across or a mobile phone map to guide them in the right direction to their desired destination. Children have an abundance of opportunities, but it is critical that parents encourage them to participate in as many as possible.
During outdoor play, pupils also develop socially, which is why Goodall et,al. (2010) states that when adults provide rich and engaging learning environments, the outdoors can be more beneficial to a child's development than an enclosed classroom. Forest schools are now primarily designed to promote the physical development of children. Physical activity is documented to lower childhood obesity rates, but Jan White (2011) notes that physical activity can be beneficial to brain development by increasing blood flow to the brain. A study by Bento and Dias (2017) also reveals the importance of quality outdoor play in enabling children to gain an in-depth understanding of themselves and the world around them. According to a national trust (2018) report, though children play outside less than their parents do, they lose growth motor skills and basic skills that are learned through imaginative play. Furthermore, other studies have found that providing children with opportunities for outdoor learning develops their ability to be environmentally conscious (Downey and Strife, 2009 cited in Sachs, et,Al. 2020 ).  In his theory, Froebel (1836, Cited in White, 2020) points out that outdoor play can help children develop resilience and emotional regulation while allowing them to experiment with gradients, gravity, energy, and forces, all of which can be developed by playing risky and moving their bodies full body.  Calechman (2019) states that adults/practitioners should care when using words such as "be careful" as this decreases a child's ability to calculate risks independently. Education for sustainable development and global citizenship (ESDGC) (2008) discusses health as a key point within the document, that we should encourage our children to lead healthy and independent lives, furthermore, Donaldson (2011) adds that early year’s educators should strive to ensure that children in our care have the skills to become healthy, well-rounded individuals who are confident and take part in physical activity.
When asked, practitioners regularly emphasised how outdoor learning opportunities are sometimes reliant on weather conditions, according to the Foundation Phase evaluation (2015) when children are outside, they are observed engaged in more active and dynamic activities, and there is a higher percentage of child-led learning. There are goals in the New Curriculum (welsh government, 2017) to allow students to participate in most activities outside because there is no such thing as bad weather, only bad attire. This, I believe, is the approach to outdoor learning that every practitioner should take. The outdoors not only provides countless possibilities for children to explore, but it also allows practitioners to observe children in a setting other than the classroom.Children must be given the opportunity to share their ideas on their education, and their voices must be heard by parents, teachers, and Early Childhood educators. Article 12 of The United Nations convention on the rights of the child (UNCRC) (UNICEF, No date) emphasises the significance of respecting children's opinions. This is something that everyone should keep in mind while arranging experiences and activities for youngsters. Parents and practitioners are depriving children of their right to have a voice and have their opinions acknowledged by denying them this opportunity to speak up. When it comes to adopting educational reforms, Taylor, Rhys, and Waldron (2016) argue that it is critical to guarantee that new hires are well-versed in the curriculum and pedagogical practises. Professor Siraj has noted that ten years after implementing the curriculum, there are anomalies in training and knowledge on the Foundation Phase. They claim that employees who attend training are more inclined to follow the Foundation Phase's instructions. Creativity and innovation, critical thinking and problem solving, personal effectiveness, and planning and organising are all abilities included in the New Curriculum for Wales (2020). The outdoors has the ability to help students develop all of these skills. The outdoors can also help youngsters grow up to be ethical citizens by teaching them to be kind to nature, care for living things, and learn about sustainability. Open your door, walk a few steps outdoors, and let your children breathe fresh air, kick a football, or climb a tree because the possibilities and advantages are unlimited. The research presented in the Foundation Phase (2015) outdoor learning handbook and provide children with experiences that will last far longer than completing a worksheet while confined indoors. Despite the numerous advantages, differing attitudes among parents and practitioners are causing a reduction in the number of opportunities for children to engage in outdoor play (Little, Wyver and Gibson, 2011). This is supported by a study by Jelleyman et al. (2019), which indicated that despite the various advantages of outdoor play, parents do not allow their children to participate owing to injury fears. Similarly, according to Ball (2002, 2004, Cited in Harper, 2020), playgrounds were designed to minimise damage rather than to promote child development. Froebel, on the other hand, claimed that restricting children from taking risks would result in a higher risk of injury owing to a lack of problem-solving experience (Tovey, 2013). Brown (2014) agrees, claiming that parents set boundaries and limitations for children to follow in order to keep them safe during play experiences, hence eliminating possibilities for dangerous play and development. Similarly, Orestes (2015) claims that practitioner concerns about being held accountable if a kid is hurt relate to the absence of outside play possibilities. Furthermore, practitioner preferences and attitudes regarding outdoor play, as well as inclement weather, may limit children's outdoor play opportunities (Copeland et al. 2012). 
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