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Inclusive Leadership 
This assignment argues that it is important to evaluate inclusive leadership in Early Years settings by analysing the obstacles and opportunities that challenge that role and the potential effects on children, families, practitioners, and the larger community. The 1999 reform of the National Curriculum created the idea of an inclusive approach to education as a means of guaranteeing an efficient educational system (Knowles, 2006).  Inclusion is occasionally misunderstood to simply apply to children with special educational needs who are enrolled in mainstream settings (Clayton, 2021). However, it has a far broader definition that includes the actions, viewpoints, and attitudes that support early childhood environments where everyone feels welcome, like they "belong," and can contribute positively (Nutbrown, no date). Inclusion is a major concern in the UK and other countries that are reforming their educational systems (Wertheimer,1997). It is viewed as a method of serving children with disabilities in regular education settings in the United States. Internationally, inclusive education is described as a reform that encourages and values diversity among all children and has broader objectives (Kugelmass,2003). Eliminating social exclusion that results from responses to variety in race, social class, ethnicity, religion, gender, and ability is regarded to be the goal of inclusive education (Vitello and Mithaug, 1998). Among these students are children with impairments and other specific educational requirements (Kugelmass, 2003). Leadership is increasingly being understood as a process of inclusivity. Many researchers and practitioners agree that including parents, teachers, children, and community members in school governance activities will make both schools and the communities they serve better places (Ryan, 2007). However, experts have questioned the most effective strategies for fostering this inclusivity. The importance of inclusion becomes clearer when thought of in terms of teams. An inclusive environment, which is regarded as a requirement for inclusion, allows for the use of a range of viewpoints and ideas that can stimulate decision-making processes and increase the efficacy of diverse teams (Gurchiek, 2018). In light of this, the emphasis has shifted from simply achieving diversity to the necessity of creating inclusive work environments that celebrate differences and support the integration of minority personnel (Ashikali, Groeneveld, and Kuipers, 2021). The hardest part of being an inclusive leader for a practitioner can be turning on the pilot light, realising they can already make a difference as practitioners, and realising how much work is needed (Brown, 2019). 
The inclusion of young children is not a simple task. Being actively thorough in creating and upholding inclusive practises entails being aware of everything that occurs and being ready to conduct in-depth personal investigations into anything that does. The overt participation of young children in their own emotional and moral growth may be one of the most personally difficult acts of inclusion (Nutbrown, Clough, and Atherton, 2013). Learning about and utilising the children's unique "funds of knowledge" (Chesworth, 2019) that they bring to your setting are essential components of creating inclusive pedagogies. Since birth, this knowledge has been acquired rather naturally through encounters with people in their homes, communities, and social contexts. According to Birth to 5 Matters (No Date), an inclusive leader should always respect and value each child's uniqueness. Respect and equality must be shown to every child and their families. Regardless of their ethnicity, culture, language, gender, socioeconomic situation, or disability, every child deserves to be included and encouraged. Make certain that every child can take part in the activities. Every child at the setting must be included by the childcare providers. Instead of treating all children equally, it's important to treat them properly and consider their individual interests and requirements (Pacey, 2023). According to the Professional Association for Childcare and Early Years' report from (2023), every child is different and will grow at their own rate.
Anyone in a setting, such as a teacher or group of teachers, a principal or central office administrator, or a parent, can start a change. Yet, for change to be effective, it ultimately needs the backing of both the administration (top-down support) and the teachers who will be putting the change into practise (bottom-up support). For a number of reasons, it is crucial that administrators support the development and implementation of inclusive schools (especially from the building principal). Administrators must create a climate in the school that is receptive to change and must offer teachers a variety of substantive supports (Mcleskey and Waldron, 2002).
Research constantly demonstrates that when families actively participate in their children's early learning and education, children achieve more and exhibit more positive attitudes and behaviour (Thornton and Brunton,2010). For early childhood educators to provide young children with high-quality learning environments, close partnerships with families are necessary (Draper and Wheeler,2010). From one culture, community, or place to another, or even from one practitioner to another, emphasis can differ.
(Lloyd et al 2003) The voice of the child must be "authentic," but it can be difficult to ensure authenticity (Spyrou, 2011) because a child's expression of their opinions is likely to be influenced by context and is subject to interpretation depending on the adult's point of view, the child's relationship with the adult, and the power dynamics between them (Waller and Davis, 2014). The young child's parents or carers have a significant impact on the environment's quality. A healthy diet, a solid home, and unwavering love and affection are the cornerstones of a decent environment. Most parents deliver these necessities with zeal and competence. They are motivated because they are aware of what is needed and are confident in their ability to offer it. Parents develop this confidence with help from their friends, family, and the programmes offered in their local communities. Nonetheless, timely help and guidance that is considerate of their needs and goals is beneficial to all parents (Early Intervention Foundation 2016). The Early Intervention Foundation, one of seven UK What Works Centres, was created with the express purpose of evaluating the effectiveness of early treatments, including parental support, by carefully examining the assessment data. In the past, we have accomplished this by synthesising data from other What Works Centres or evidence-based organisations. With the results of this study, which EIF itself has evaluated the quality of effect evidence and determined the resource costs of these early interventions, we are celebrating our third anniversary this year (Early Intervention Foundation 2016). The Early Intervention Foundation, one of seven UK What Works Centres, was created with the express purpose of evaluating the effectiveness of early treatments, including parental support, by carefully examining the assessment data. In the past, we have accomplished this by synthesising data from other What Works Centres or evidence-based organisations. In order to assess the outcomes for children and families, the Office of Special Education Programmes (OSEP) funded the Early Childhood Outcomes (ECO) Centre in 2003. In order to help states and federal programmes assess EI/Part C and preschool/Part B programmes, the ECO Centre was charged with proposing acceptable child and family outcomes and assisting in the creation and implementation of outcome measures (Bailey et al., 2006). In an effort to identify desirable family outcomes, the ECO Centre defined a family outcome as "a benefit experienced by families as a result of services received" (Bailey et al., 2006). Any discussion of the effects of EI on families presupposes a demand for assistance. But identifying need can be challenging. The difference between a person's existing and desired ability, condition, or circumstance is the main emphasis of theoretical definitions of need (Asadi-Lari, Packham, and Gray, 2003). Families with babies or toddlers with disabilities and needs support and services to enhance their child's development, their ability to support their child's growth, and their family's general wellness. However, two factors must be considered: who determines a family's requirements, and how are needs seen affected? (Epley, Summers, and Turnbull, 2011). The Welsh Government is dedicated to creating policies that enable every child to reach their full potential. We are aware of the link between academic performance and parenting, social and emotional well-being, and Wales's economy. 
According to Education Scotland (2020) Each of the four strategic goals listed in Qualified for Life is supported by inclusive education principles, with reading and maths proficiency and breaking the link between adversity and poor educational attainment remaining a key priority and essential to each aim.
The development of an inclusive educational system (SEN) requires the development of methodological foundations for those trained in the psycho-pedagogical field who have a direct role in the organisation and upkeep of the inclusive educational environment (IEE). These fundamentals are based on the professional's ability to fulfil the roles of a mentor, tutor, and moderator and to determine the specific educational course of a child with a specific disability (Tohochynskyi, 2021). Valuing each employee and each student equally, increasing student involvement in and decreasing their exclusion from local schools' cultures, curricula, and communities. reorganising school cultures, rules, and procedures to accommodate the variety of children in the area. removing obstacles to learning and engagement for all children, not just those who are labelled as "having special educational needs" or those who have disabilities (Centre for Studies on Inclusive Education, 2020). Early intervention might be the secret to achievement. ESTYN (2018) states from parental involvement and home-based education to pastoral support programmes (PSPs) that help those who are in danger of exclusion, there are several strategies available to prevent disengagement at all ages. Adopting a consistent approach to systems and processes, using data analysis to quickly identify absent patterns, and promoting efficient interaction between parents and caregivers, teachers, and local authorities all help early intervention.
A seamless transition depends on efficient collaboration between schools and other organisations, such as the transfer of data, information, or money. Estyn acknowledges that local governments play a significant facilitative role in the exchange of best practises among school clusters (Estyn, 2020). 
A policy and procedures must be in place and followed by providers to ensure that all children in their care have equal access to opportunities, including those with special needs or disabilities (Nutbrown, Clough, and Atherton, 2013). Current government initiatives in the UK promote professional collaboration and emphasise the value of a coordinated and collaborative approach for families and children in the early years. Although there are various forms of collaborative working, there is a lack of solid data supporting their value for young children (0–2.5 years) in a community setting in the UK. This study's objective is to examine this environment's transdisciplinary model of collaborative working (Bell et al., 2009). Every child and every family have a right to inclusion and equality. Because these identity-related characteristics affect everyone, not only members of marginalised groups, but equality also requires that behaviour be considered with respect for all individuals and groups (NHS England, 2023). According to Birth to 5 Matters (no date) every child and family contributes their unique personality, set of values, and body of knowledge, which they have accumulated through time by participating in the traditions of their neighbourhood. Fostering an atmosphere of equality requires being aware of how each practise and environment in an Early Years facility seems to each individual child. (Birth to 5 Matters, no date) Welsh Government (2022) states managers should see to it that time is set up for staff members to participate in reflective practise, evaluate issues of inclusivity and equalities, including their own prejudices, and consider potential conflicts with opinions that children may encounter at home. Everyone exercising functions under the Act is required under the well-being obligation, outlined in Section 5 of the Act, to work to advance the wellbeing of those who require care and support as well as that of those who provide care for them. All individuals and organisations performing tasks in accordance with the Act, including Welsh Ministers, local governments, local health boards, and other statutory organisations, are subject to this general responsibility. Anybody giving care and assistance must learn about the ideas, wishes, and emotions of the person they are helping, pay attention to them, and recognise how important it is to uphold and promote each person's dignity (Social Services and Well-Being (Wales) Act 2014). When identifying, assessing, and assisting individuals to attain well-being outcomes, what matters to them, and their needs for care and support, local authorities must take these into consideration. According to the Social Services and Well-Being (Wales) Act 2014, local authorities must consider an individual's circumstances and make sure they are reflected when promoting their well-being, as well as their characteristics, culture, and beliefs (including, for example, language).
[bookmark: _Hlk128170900]Prevention and early intervention are at the heart of the Welsh Government's transformation project, and it is clear that attention must be given to these concepts if social services are to remain financially viable in the long run (Welsh Government, 2021). According to the Social Services and Well-Being (Wales) Act 2014, promoting well-being must prioritise delaying and preventing the need for care and assistance in order to prevent an escalation. The logical conclusion is that in order for people to keep control over their daily lives and achieve their goals, the right information, guidance, and support must be made available at the right time and in the right place (Social Care Institute for Excellence, 2020). Local governments must enable citizens to come up with creative ways to postpone, avoid, and address care and support needs through neighbourhood networks and communities (Social Services and Well-Being (Wales) Act 2014). While in the UK the focus may be on the inclusion of refugee and asylum-seeking families or Traveling families, some of whom find that they are excluded from educational services or that attempts to include them threaten to violate their cultural heritage and ways of living, the inclusion of indigenous children in education is a major concern in Australia (Fleer and Williams-Kennedy, 2001).



Section 2
Early childhood settings should take the initiative to overcome inclusion-barriers such negativity, conscious and unconscious bias, and stereotyping. To be equitable and inclusive, environments must be confident, committed, and competent. To foster collaborative ways, build good attitudes, and implement clear goals, a full group approach is necessary. To achieve this, environments must adopt a can-do mindset that goes beyond statutory policy and legal requirements to foster anti-discriminatory attitudes and constructive behaviour (Early Years Alliance, 2019). Welsh Government guidelines from 2019 is a list of the exclusions' legal framework in Wales. Overall, this guidance lays out a step-by-step procedure for addressing exclusions that runs from behavioural difficulties to prospective exclusion to reintegration back into the school setting. It balances supportive and sanctions-based strategies. With regard to the guidance and set against a larger legislative framework that should take due account of the Equality Act 2010, there is a focus on head teachers taking the initiative on how exclusions and behaviour are handled within the individual school setting. The guidance also notes that there may be local differences in approaches. The advice makes no specific mention of young children or whether or how a child's age should factor into or influence decisions (Childrens Commissioner for Wales, No Date). To "protect from harm and damage with an appropriate measure" is to safeguard. Safeguarding in an EYFS setting refers to the rules and practises we follow to make sure that children are protected and secure there. It entails safeguarding children in your care from abuse and neglect, which includes child protection, the hiring of qualified personnel, the provision of medication for accidents, illnesses, and emergencies, the adequacy of the facility and its furnishings, and health and safety (Nursery Resources, 2022). Welsh Government (2022) states "Providers must be alert to any issues for concern in the child's life, whether at home or elsewhere," states the Early Years Foundation Stage, Safeguarding and Welfare Requirements. A policy and procedures must be in place and followed by providers to protect children. Parents want to know that their day-care provider offers a safe learning environment where their child will grow, in addition to meeting the legal requirement. 
Children, learners, and vulnerable adults should be able to study and develop in a safe environment in early childhood settings, schools, and institutions that provide further education and skills. Inspectors should think about how well they have established an environment of alertness, where the wellbeing of children and students is fostered and where prompt and appropriate safeguarding action is taken for children or pupils who need help right away or who might be in danger (Ofsted, 2022).  The legal and policy framework for addressing the requirements of adults in terms of protection is different. The Care Act of 2014 offers a framework for the legal protection of vulnerable persons by local governments and other sectors of the health and care system. The majority of the applicable guidelines and procedures, however, are the same as those for protecting children and teenagers (Welsh Government, 2022). 
A local authority's pertinent partners now have a new obligation to report children in danger (Section 130). A partner is required to notify the local government if it has good reason to believe that a child is in danger. Once more, the choice to act does not depend on real abuse or neglect having occurred. When a child is reported under Section 130 of the Act, the local authority is required to inquire in order to determine whether section 47 of the Children Act 1989 action should be taken to safeguard or promote the child's welfare (NHS Wales, 2016). In order to effectively identify, assess, manage risks, and provide services, practitioners and organisations must share information. Concerns about information sharing are mentioned as a contributing issue in many Serious Case Reviews concerning serious damage or death in children. Legislation and professional guidelines on confidentiality protect specific patients, but they are not meant to prevent communication between professionals and organisations tasked with safeguarding the safety of children, adolescents, and adults in danger (Welsh Government, No Date).

Scenario
The scenario that has been seen in the setting is of a young girl called Aoife aged six years, showing up to the setting with various different people dropping her off. The girl has been seen with bruises and marks in a variety of areas. Also, mum and dad have been seen at the gates under the influence of alcohol. We have had no communication from the family or friends. Aoife has been very quiet and withdrawn in the setting.
Personal blog 
While it can have a significant and enduring impact on people's lives in ways that are different from how it impacts adults, childhood poverty is crucial to consider. Growing up in poverty increases a child's risk of suffering from malnutrition, substandard housing, traffic, deteriorating health, family strife, stigma (caused by poverty's evident manifestations), and restricted access to a range of social and cultural activities (Ridge, 2014). Childhood poverty may have a harmful effect on social development. Due to their poverty, lack of space, and lack of resources, poorer children usually fail to maintain friendships and engage in social activities, which increases their risk of being bullied and excluded (Pahl, 2000). Bullying is commonly a problem when children "do not belong to the proper race, religion, social status, or, even, do not wear "acceptable attire," do not belong to the "in" groups, and do not share the values and interests of their classmates." (Ambert,1995). Additionally, it has been found that children from lower-income families do noticeably worse on exams. 
Home Office believes (2022). Working Together to Safeguard Children (2018), a government guidance document, specifies child safeguarding processes that should be followed when responding to allegations of abuse involving individuals under the age of 18. Abuse can take many different forms for children and teenagers. Professionals should be aware that adolescents may feel uncomfortable talking to adults about relationships or their worries about abuse. Additionally, young individuals could be particularly unprepared to handle some everyday difficulties, including leaving home to escape abuse or taking care of their own finances.
Every child should be able to obtain the specialist assistance they need by receiving support based on their unique requirements and a variety of interventions. This may entail having access to therapeutic services (such as counselling), psychoeducational assistance, specialised child victim advocates, or an Independent Domestic Violence Adviser (IDVA) qualified to work with children and teenagers. It has been demonstrated that therapies for children that are based on the "resilient blocks in the child's life" are effective (Home office, 2022). When responding to incidents of child-to-parent abuse, professionals should be aware of the dynamics, consequences, and risk. This could entail hiring local experts in child-to-parent abuse services or embedding personnel in a multi-agency "front door" referral system who are trained to recognise both the child and the parent victim and respond accordingly. Regardless of whether police action is taken, it is crucial that a young person who exhibits abusive behaviour towards a parent or family member receives a safeguarding response. This response should include a referral to a Multi-Agency Safeguarding Hub or local equivalent in the first instance, where a parent advocate may attend, and then a referral to a Multi-Agency Risk Assessment Conference if necessary.
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