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School Background
School A is situated in an ex-mining village in the county of Neath and Port Talbot and is an English medium school. The School caters for children from the ages of three to eleven. The school has eleven classes from reception to year 6. The school has 190 pupils on roll, including 22 who are in nursery. Our school also has 30 children who are within our additional learning needs units, the school has two units of mixed ages, one for foundation phase and another for Key Stage 2. 
Approximately 35% of the children are eligible for free school meals which is above the national average of 20%. Very few of the children have English as an additional language with most of the children coming from homes where English is the first language spoken. There are 4 children within the school who come from homes where Welsh is the first language. 
The school identified 30% of children with additional learning needs which is slightly above the national average 25%. School currently has 1:8 school to staff ratio which is in correlation to the Welsh government guidelines. 
Our vision 
As a school we have high values and constantly strive to ensure that our children have the best education and care, both within school and at home. The school holds very high regards to home school links and ensures that both children and parents are aware of the high expectations we have at our school. One of our aims with parent’s support is to create a safe and enjoyable environment where the children have the environment to reach their full potential. 
We have strong beliefs in student voice within our school and ensure every childs opinion and thoughts are heard. From admin staff, teachers to senior management we believe in an open-door policy where any child or parent is free to voice their concerns or opinions. We also have a student council made up of two children from each class they hold regular meetings amongst themselves and also attend staff meetings to express opinions whilst also having the opportunity to suggest new and exciting ideas, recently the school council suggested the school start growing their own vegetables and through that suggestion the school is in the midst’s of making this idea a reality. 

[bookmark: _GoBack]Explanation of intervention
The focus intervention will be based on the EAL children and their families taking frequent part in after School learning activities, with the main focus on the skills that the children will be currently undertaking in the classroom. Enabling the opportunity to further develop the EAL children’s literacy, numeracy and ICT skills across the curriculum. It will also give the opportunity for the parents to gain an understanding of what their children will be doing whilst in School and have the opportunity to learn new skills alongside their children. 
Rationale, background and theory
EAL is becoming more present within our Schools in Wales, ‘In total at least 325 refugees have been taken in by councils in Wales over the last year.’ Houghton (2017). Through first-hand experience the writer witnessed how difficult it can be for migrant children entering our School system, the lack of English of the children and the lack of resources and interventions outlined within Schools is putting these children at a great disadvantage. Through these experiences it was evident that the use of just one translator throughout the School was not enough, often the translator was restricted to the children within the foundation phase which in turn hindered the progression of the key stage 2 children. 
By focusing on an intervention where the children were going through a transition stage, it was vital that the presenter outlined other interventions that will be taking place prior to the focus intervention. For example, School visits and home visits thus establishing strong foundations for the focus intervention to be a success. The focus intervention can fall into several categories well-being, social or collaboration, though the writer perceives the main type of intervention that will be present would be that of collaboration enticing both parent, child and community involvement ‘parental engagement can boost children’s self-esteem, increase motivation and engagement with learning and can lead to increased learning outcomes’ Goodall et al (2014:402).
The focus on an adult and child learning programme is taking Vygotsky’s interactionist approach to language, by understanding both child and adult working together gaining that socio interaction between both parent and child and also parent and teacher, will enable greater depth and confidence with language acquisition and understanding ‘the interactionist stresses the unification of nature and culture, the interweaving of the biological and the social’ John-Steiner et al (1994:3). If we take in to consideration Bronfenbrenner’s ecological systems theory (1979) this intervention is focusing on influences within the child’s microsystem ensuring positive interaction between the child’s parents, School and peers ‘At the microsystem level, bi-directional influences are strongest and have the greatest impact on the child.’ Ryan (2001) this is why it is vital that through this intervention the chool can enlist a nurturing and supportive environment for his or her well-being and development.  
Implementing a family training programme can have a large effect on both parent and child development when discussing the parents research has shown ‘For many adults a family learning programme can be the first step to taking up further adult learning and training opportunities, gaining a job or developing new skills. For children, this can have a positive impact on their individual attainment and learning journey’ Harding et al (2013). Though, parental involvement is key in ensuring the success of the intervention it must be remembered that the main aim is to ensure that the transition process for children is successful. 
Through this intervention it is helping both the children and their parents develop bilingualism, being able to converse, problem-solve, write in two or more languages have vast advantages but the skills in which you learn from being bilingual can also be highly important ones, research shows that being bilingual has many cognitive benefits ‘it is believed being bilingual increases the cognitive load and that it improves episodic and semantic memory, increases metalinguistic awareness, and encourages higher order problem solving skills’ Mehisto et al (2011:30).
The implementation of the family learning programme will enable teachers to develop children’s diverse needs and in turn help them reach their full potential, which is in correlation with QTS standard (2009) S.1.1 along with S3.2.5 where teachers analyse the language demands and learning activities in order to provide cognitive challenge as well as language support to those children where English or Welsh is an additional language.
Family learning programmes are not without their limitations, teachers and staff need to ensure that the parents and children are set clear guidelines and targets for them to work towards. Thus, ensuring parental as well as child engagement is at the forefront ‘Parental engagement with children’s learning is effectively supported when parents receive clear, specific and targeted information from schools.’ DFE (2010). Resilience is something that we as teachers try to develop within our children this is something that may come as a limitation when working, implementing this intervention, teachers have strong grounds to nurture resilience within children through everyday teaching, it must be considered parental resilience and confidence issues may be a factor when implementing this intervention. The parents of the children may not have had that strong background behind them to develop such skills ‘parents cognisant of the fact that they lacked the will-power to get involved in something more organised and also expressed some concern at attending a course in a formal educational setting where they'd be with a large group of strangers in front of whom they may look stupid’ Brassett-Grundy (2001). It must be remembered that the importance of this intervention is child development and the lack of parent active participation and engagement could prove to be the main downfall in ensuring the success of this intervention. 
To conclude, research has shown that the development and successful implementation of a family learning programme can have positive effects on both the child’s development and progression ‘Evidence has shown that family learning could increase the overall level of children’s development by as much as 15 percentage points’ Montrose (2013), it is suggested that if done successfully this intervention can ensure that the children participating can enhance the skills needed to become ‘ambitious, capable learners ready to learn throughout their lives’ Donaldson (2015)














School development plan 2018-19
Through careful consideration the schools head, governors and SDP committee have outlined three targets for the coming year.
School development plan – target 1
To ensure a smooth transition process for new EAL children, links to QTS – S1.1 (Understanding everyone’s learning needs, maximising potential and demonstrating commitment) S3.2.5 (English or Welsh as an additional language).
How will we aim to do this-
· Allow for the families and children to visit the school prior to starting.
· Ensure interventions are put in place to help the transition process.
· Provide long term planning for the successful development of the childrens literacy and numeracy skills.
· Ensure that we can provide any form of information bilingually to the parents/guardians prior to them starting.
School development plan – target 2
To improve the standards of Welsh throughout the school, links to QTS – S1.3 (They demonstrate combinations of professional characteristics which aim to motivate and inspire learners and secure their intellectual and personal development).
How will we aim to do this-
· Provide more opportunities for children to develop their welsh oracy.
· Ensure all staff are using incidental Welsh on a daily basis.
· Provide further training to individual members of staff who needs improvement with Welsh (Welsh sabbatical).
· Purchase more Welsh language reading books to enable pupils to have greater access to the Welsh language.


School development plan – target 3
To improve reading standard of KS2 children, links to QTS – S3.1.3 (They select and prepare resources, and plan for their safe and effective organisation, taking account of learners‟ interests and their language and cultural backgrounds, with the help of support staff where appropriate.)
How will we aim to do this-
· Implement reading interventions for those children currently below their reading age.
· Provide more reading time to KS2 children.
· Ensure pupils are using their word banks with any words they are struggling with.
· Implement more whole class reading activities throughout KS2.
School development plan – target 4
To raise standards of PE throughout the school, links to QTS – S3.1.1 (They set challenging teaching and learning objectives which are relevant to all learners in their classes)
How will we aim to do this-
· Devise a new timetable for PE lessons to ensure no clashes between classes resulting in lack of PE lessons for certain classes.
· Ensure that PE is taught in cross-curricular way encourage teachers to implement PE within maths and geography.
· Implement sports ambassadors within each class to devise new activities for their classes during break time.
· Begin to integrate health and well-being in to PE lessons, ensure the children know the benefits of doing physical activities. 






Evaluation
Throughout this module I enjoyed both interacting with lectures and the nature of the assignment. Inclusion and transitions within schools is an area in which I have a keen interest, having the opportunity to research an area in which you were passionate about helped me engage with the assignment. I believe an area of strength for myself throughout this assignment was the presentation I am comfortable speaking in front of people and camera, so I believe this is an area in which I was able to excel. An area for development for myself would be my referencing, even though I feel as though my bibliography is correct further research with the new Harvard referencing is required to enhance my skills. Being able to build upon my own experiences with EAL children I believe helped my response both within the presentation and the background/theory element. If I were to do the assignment again, I would build upon multi-agencies impact on transition and integrate that within my response.
Regarding the module lectures as mentioned I enjoyed the input of the lectures though I believe some of the later lectures would have been more beneficial sooner within the module. 
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