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	Targets Identified in Previous Assignment
	How and where this is Shown in this assignment

	Refer to more credible, academic sources to support the points that you make
	Please refer to pages 13-15.

	Consider ways to improve the accuracy of sentence construction and the organization within and between paragraphs to improve fluency.
	Please refer to the entirety of this assignment.



Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) 
Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development.

Part One Word Count: Equivalent to 2,000 words. 
Part Two Word Count: 2,957







	
Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	Throughout my third and final placement, I used a variety of assessment techniques and strategies to assess my learner’s knowledge and understanding. One of the strategies I used was live marking, where I moved around the classroom to assess students' learning as they were working on their independent tasks. Allowing me to address misconceptions and provide immediate feedback to enhance their understanding. It also allowed me to plan for future lessons based on the areas where students were struggling or excelling, meaning that their needs were addressed effectively. So that they were able to make progress in their learning and progress further. The ultimate goal of using live marking was to ensure that all students were able to reach their full potential. 
I also used the strategy of 'think pair share'; this encouraged learners to think about their own ideas, then discuss them with their table or partner, and then share their responses with the class. I used this approach mainly in independent writing tasks to encourage pupils to develop their ideas more thoroughly and build upon these points in collaboration with their peers. 

	What have you learned?
	THINK-PAIR-SHARE
This collaborative approach not only fostered critical thinking skills but also promoted active participation among students. By incorporating various interactive strategies, I was able to create a dynamic and engaging learning environment that catered to diverse learning styles. Additionally, the use of these strategies helped to enhance student engagement and promote a deeper understanding of the material being covered. Overall, the combination of live marking and 'think pair share' proved to be effective in maximising student learning outcomes. 
LIVE MARKING
This approach helped me tailor my teaching to better meet the needs of each individual student, ultimately leading to improved academic performance and engagement in the classroom. Additionally, by regularly assessing my students' progress, I was able to track their development over time and make informed decisions about how to support their continued growth. Furthermore, the real-time feedback provided through live marking allowed for immediate clarification of concepts and addressed any misconceptions that arose during the lesson. This interactive approach fostered a collaborative learning environment where students felt comfortable participating and sharing their thoughts.

	What next?
	In my future practise, I wish to further develop my skills in using assessment for learning strategies within the classroom. I aim to further develop my own understanding of different AfL techniques and how to differentiate them for different age ranges and abilities of students. By honing my abilities in this area, I hope to create an even more engaging and effective learning experience for my students. Additionally, I plan to seek out professional development opportunities to enhance my knowledge and proficiency in utilising assessment for learning strategies. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	During my third placement, I ensured that I employed a wide repertoire of teaching approaches. This included incorporating technology into lessons, facilitating group discussions, and providing hands-on activities to cater to different learning styles. One way I did this was by using our diversity project with Megan Lloyd George. This project included the whole class completing a reading comprehension and writing down key information on a mind map. This session was then extended to a research task where the pupils had to use their digital competency framework. to create a multimedia presentation showcasing their findings.  Eight pupils were chosen to create a drama performance by doing a news report and a mock interview with Megan Lloyd George, the daughter of former Prime Minister David Lloyd George. The pupils started by creating the script for the news report and mock interview. The pupils then filmed themselves acting out the different scenes in front of the green screen. The pupils then further developed their DCF skills and edited the footage using video editing software (Green Screen and iMovie). The final product was a polished news report that was shared with the rest of the class.

	What have you learned?
	By employing a wide range of teaching approaches, it allowed me to see how pupils can be engaged and motivated in different ways. The freedom of allowing the learners to create their own script from the research they had completed in previous lessons enabled them to take ownership of their learning and develop their creativity. By using different teaching methods, it has shown me that pupils can further engage and demonstrate their understanding in various ways. The pupils were clearly engaged and wanted to actively participate in their learning using these new strategies, as they asked every day if we were continuing with the script writing and filming, and the pupils were visibly excited to get involved as they had arranged between themselves to bring in their own clothes and props for the filming aspect of the project. The pupils were eagerly looking forward to highlighting their creativity and skills and were eager to show the finished result to the rest of their peers. 

	What next?
	Going forward in my teaching career, I wish to further expand on my knowledge and experience in incorporating technology and multimedia into the classroom to enhance student engagement and learning. This will not only help students develop important skills for the future but also make learning more interactive and enjoyable. By staying current with technology trends and continuously seeking professional development opportunities, I hope to create a dynamic and innovative learning environment for my students. I will continue to widen my teaching approaches in the classroom to ensure that every student is engaged and successful in their learning journey.






	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	Throughout my three teaching placements I have continued to ensure that I am incorporating cross-curricular themes throughout my lessons. One of the cross-curricular themes was linking our Maths topic of time to our termly topic of Asia they way in which this way shown as a cross-curricular lesson was by getting the pupils to research about different time zones across Asia and then using their knowledge of time to show the time differences between the time in the UK and time in an Asian country and then showing the two sets of time  on an analogue clock in a later lesson. This allowed pupils to see how Maths links across the curriculum.

To add to pupils experiences of real-life authentic contexts we continued to develop the pupils skills in time we started to look at the different places in which they had been on holiday and spoke about flight times the pupils then used their knowledge of countries in Asia and the length of flight times to plot the departure and arrival times onto both analogue and digital clocks this further developed their concept of the 24 - hour clock.

	What have you learned?
	By choosing to engage pupils with real-life authentic contexts, it has allowed pupils to view different areas of the curriculum that they may not have originally enjoyed in a completely different light. The pupils have seen the importance of learning different skills like measurement, time, and swimming. It has also shown myself and the pupils the importance of developing these skills that they will need for the rest of their lives. 'By making learning experiences more authentic, the learning process becomes more relevant and engaging to the learner, increasing their preparation for the real world.' (Cardiff University, 2017). This approach has also fostered a deeper understanding of the practical applications of these skills in real-life situations, making learning more meaningful for the students. By connecting classroom learning to real-world scenarios, students are better equipped to transfer their knowledge and skills beyond the school setting. 

	What next?
	During my teaching experiences I have developed my skills in all these areas, and I have learnt how all three link together to encourage and motivate learners. Going forward I will continue to develop my expertise in these areas, so that my future pupils can benefit from the experiences I can provide for them. Including wider projects, for example within 'clusters', using cross-curricular themes and incorporating real-life authentic contexts into the curriculum wherever possible. 










	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	Throughout my three teaching placements I have continued to ensure that I am incorporating cross-curricular themes throughout my lessons. One of the cross-curricular themes was linking our Maths topic of time to our termly topic of Asia they way in which this was shown as a cross-curricular lesson was by getting the pupils to research about different time zones across Asia and then using their knowledge of time to show the time differences between the time in the UK and time in an Asian country. They then showed the two sets of time  on an analogue clock in a later lesson. This allowed pupils to see how Maths links across the curriculum.

	What have you learned?
	Through developing my teaching processes to incorporate cross-curricular themes, it has not only encouraged pupils' development and progress in different topics and themes. It has also given them an opportunity to spark their creativity and research different aspects of the topic that they wanted to find out more about. Further sparking their interests in the topics being studied in Year Six. I have also learned that by using and encouraging cross-curricular themes and lessons throughout, it allows pupils to see how many areas connect and how different skills are transferable into real-life, authentic contexts. 'Cross-curricular integration saves time for educators and gives pupils a well-rounded education by allowing for more in-depth discussions while supporting pupils.' (EIE, 2023). Additionally, incorporating cross-curricular themes can help students make connections between different subjects, reinforcing their understanding and retention of information. This approach also fosters a more holistic and comprehensive learning experience for students. 

	What next?
	During my teaching experiences I have developed my skills in all these areas, and I have learnt how all three link together to encourage and motivate learners. Going forward I will continue to develop my expertise in these areas, so that my future pupils can benefit from the experiences I can provide for them. Including wider projects, for example within 'clusters', using cross-curricular themes and incorporating real-life authentic contexts into the curriculum wherever possible. 




















Part Two
Introduction
In this assignment, I will present a critical viewpoint on the process of planning, implementation, and evaluation of the assessment for learning processes, as well as its influence on the progression of learners learning. I have chosen this aspect of pedagogy as I believe it to be the most essential technique in teaching and learning, especially in encouraging and promoting the progression of learners learning. Berry (2008, p.6), states that assessment involves collecting information. The information collected is derived from the intended objective of the evaluation. Assessment for Learning is a straightforward process where a teacher collects information from learners, analyses it, and forms evaluations about their performance. 
In their work, Hall, Murphy, and Soler (2008, p.35) define pedagogy as the dynamic interactions that occur among teachers, students with the learning environment, and the learning tasks. The NCRM (n.d.) asserts that for educational principles to be efficacious, assessment must align with the learning process. The Welsh Government (2023) supports its curriculum design with twelve pedagogical principles. When these concepts are included into a school's curriculum, it should empower learners to recognise and comprehend the four core purposes. 
According to Donaldson (2016, p11), education has four core purposes: to foster ambitious and capable learners, to cultivate ethically knowledgeable citizens, to promote healthy, confident individuals, and to encourage enterprising and creative contributors. He asserts that these goals should guide schools when designing their curriculum, informing planning, and inspiring teaching. One of the twelve principles, defined as 'employing assessment for learning principles', emphasises the importance of incorporating assessment for learning strategies into every school curriculum. This approach will enhance learners' knowledge and understanding in various Areas of Learning and Experience (AoLE's), while also equipping them with essential skills (Welsh Government, 2023).  

There are two types of assessment employed in the classroom: formative and summative. Although both are necessary for monitoring learners academic development, I will specifically discuss Assessment for Learning (AfL). Martinez and Lipson (1989, p.2) assert that evaluation for learning should furnish crucial information regarding the class's performance. They elaborate that this would provide teachers with an understanding of the misconceptions held by learners, enabling them to plan accordingly. Padamanabha (2021, p.27), emphasises that assessment should be considered an essential element of the teaching and learning process. He also states that assessment centres on documenting learners' development, evaluating each learner's current level of development within their learning, recognising any difficulties they may be encountering, and providing guidance to both the practitioner and the learner on how to enhance their learning. 
Literature Review
When using AfL in the classroom, the primary objective should be to offer learners the chance to advance within their learning. Assessment is a crucial component of the Curriculum for Wales and is essential to the learning process for learners as well as teachers (Welsh Government, n.d.). Donaldson (2015) emphasises that formative assessment should be an essential and natural part of the teaching process, not an additional ‘bolt-on’. He further states that using assessment for learning strategies informs practitioners of the ‘next steps’ in the teaching and learning process. Subsequently, having a positive effect on learners' progression in learning. The Welsh Government (2022) further adds that assessment plays a fundamental role in ensuring each learner is supported and challenged accordingly. Thus, proving that assessment not only helps practitioners to support learners in their learning journey but also provides a challenge to those learners who exceed in areas of the curriculum. Moreover, Wiliam and Leahy (2015, p.83) stress the importance of teachers refraining from gathering evidence of learner accomplishment unless they have a clear purpose for its utilisation. The AfL approach emphasises the importance of making decisions based on predetermined criteria rather than relying on evidence to guide decision-making. 

One of the initial AfL strategies I incorporated into my teaching methods was the utilisation of real-time assessment and providing feedback to learners. This strategy involved me providing feedback to learners both orally and in written form while they were working on independent tasks during my lessons. Feedback is crucial for both learning and effective assessment, as it enables learners to comprehend their performance on the job (Obilor, 2019 p.45). According to Nichol (2007), feedback focuses on showing learners how to take accountability for their own learning effectively. According to Black and Wiliam (1998a), feedback has two primary functions: formative and summative. The first aspect pertains to the emphasis on identifying areas that require correction (directive), while the second aspect involves assisting learners in their process of development (facilitative) (Dann, 2017, p.38). I employed the method of live marking to investigate and address the misconceptions harboured by my learners. Subsequently, I utilised the technique of feedback to provide my learners with guidance and motivation to modify their learning path, enabling them to make progress in their learning and achieve their maximum potential. The utilisation of live marking and feedback as an AfL strategy had a significant positive effect on my learners. It helped them address their misconceptions and progress in their learning journey. As a teacher, it also allowed me to plan future lessons based on the learner's progress, misconceptions, and learning barriers.  The Education Endowment Foundation (2021) highlights some key benefits of the effects of using feedback with low-level learners. Including research indicating that providing feedback using metacognitive and self-regulatory approaches may have a more significant effect on disadvantaged learners and those with weaker prior academic performance compared to other learners. Learners need explicit and practical feedback to utilise metacognitive strategies during their learning process. This feedback helps them comprehend their individual strengths and areas for growth and indicates to them how to progress in their learning.  
While I recognised the advantages of including real-time assessment and feedback in my classroom, this approach of employing AfL was not employed without limitations. Gedye (2010) explains that if learners do not have at least some shared understanding of their teacher's assessment goals, criteria, or standards, the feedback they receive is unlikely to be meaningful or helpful. Within my practice, I noticed this challenge arise, especially when learners were certain that their work was completely correct, and they felt confident in finishing their tasks. Subsequently, the learners lacked enthusiasm in receiving feedback and making necessary adjustments to enhance their learning progression.  
 The selection of language employed mostly influences the reception of feedback, and thus, the feedback is communicated. According to Khon (2022), if an explanation is seen as manipulative and designed to meet someone else's expectations, it can potentially cause negative consequences. It is ideal for information to be given when the recipient asks for it. Proficient educators and practitioners usually focus less on giving instructions and more on asking: "How can I assist?" Asking "What do you need to know?" will motivate learners to assume ownership and accountability for their learning. 
Skinner's (1994) theory of operant conditioning emphasises the significance of employing positive reinforcement in delivering feedback and immediate assessment. Utilising positive reinforcement during this process will encourage learners to persist in their learning journey and, hence, enhance their academic performance. In addition, Skinner believed that negative reinforcement should be avoided as it may discourage learners and hinder their learning motivation. By focusing on positive reinforcement, teachers can create a supportive and encouraging learning environment for their learners. Ultimately leading to improved academic performance and increased engagement in the classroom.
Additionally, as stated by Hattie and Clarke (2018), feedback is only beneficial to learners when it is accompanied by teaching and learning. In addition, they assert that for all three to be effective, teachers must demonstrate flexibility and take advantage of the opportunity to "re-teach" if it will facilitate their learners’ learning growth. I used this process throughout my lessons, especially with different mathematical processes, including time, measure, and fractions. However, Sadler (1989, p.126) states that if the following points are adhered to, success can be achieved by learners: a) have a clear understanding of the desired standard or goal, b) evaluate their current level of performance with the standard, and c) take appropriate action to bridge the gap between their current performance and the desired standard. 
  
Conclusively, there are multiple benefits of using AfL and integrating feedback and live marking in the classroom to enhance learners' development and learning. To maximise the benefits for learners and have the most favorable impact on their learning journey, it is crucial to exploit the limits of this technique effectively.
The second assessment for learning strategy I incorporated into my classroom was the 'think-pair-share' approach. This technique employs peer collaboration to enhance idea development and reinforce learning. The 'think-pair-share' procedure involves learners individually generating their response to a subject matter, discussing it with their table or partner, and finally sharing their combined replies with the entire class.  
Sharma (2018) further concludes that ‘think-pair-share' is an approach that enables learners to engage with one another, analyse information, enhance their communication abilities, improve their critical thinking, and actively participate in classroom discussions as part of the teaching and learning process. Introducing the think-pair-share strategy in my classroom led to a significant increase in my learner's confidence. Thus, allowing learners to participate and fully engage in the entire lesson actively. This was especially beneficial to lower-level learners since they could enhance their basic thoughts while collaborating to develop a more comprehensive response to the specific question during the 'pair' phase of the strategy. Vygotsky's sociocultural theory, as outlined in his works from 1934 and 1978, advocates for implementing the Think-Pair-Share method in classrooms.  
Vygotsky's theory bases itself on individuals acquiring knowledge and skills by engaging in social interactions and experiences. In addition, he advocates for using the more knowledgeable other (MKO) to assist learners with a lesser comprehension level in achieving their maximum capabilities within their zone of proximal development (Mcleod, 2024). Vygotsky believed that learning is most effective within a social context, allowing for collaboration and guidance from more experienced individuals. The MKO can help learners reach higher levels of understanding and skill acquisition by providing scaffolding and support. 
 On the other hand, Piaget's primary focus was on the advantages of socio-cognitive conflicts that arise when individuals with diverse views or perspectives collaborate (Ginsburg and Opper, 1988, p. 67). Piaget believed these conflicts could lead to cognitive growth and development as individuals work together to resolve differences. This collaborative process fosters critical thinking skills and helps individuals construct new knowledge through social interactions. Piaget's theory emphasises the importance of active participation in learning, as individuals must engage with others to negotiate and make sense of differing viewpoints. Through this process, individuals not only develop cognitive skills but also learn how to communicate and cooperate with others effectively.  
Although there are many benefits to using the ‘think-pair-share' AfL technique in the classroom. Cooper, Schinske, and Tanner (2021) highlight several challenges that may arise during the execution of this method. The researchers suggest that the collective aspect of the activity may cause learners to feel anxious when they are required to share their group or partner's opinions with the entire class. Cooper, Schinske, and Tanner (2021) also suggest that those who are more self-assured may find the pair aspect more suitable, but more introverted pupils may struggle to articulate their ideas or be acknowledged.  Cooper (2021) discusses that one method to alleviate anxiety in learners who are hesitant to voice their thoughts with the entire class is to divide them into two groups, allowing them to discuss their ideas and perspectives with fewer peers. 
Black and Wiliam (1998) state throughout their article that teachers must possess knowledge regarding their learner's advancement and challenges in learning to modify their teaching methods to cater to the individual demands of each learner, which are frequently unforeseeable and differ from one learner to another. Teachers can acquire necessary information through several means, such as classroom observation, discussions, and assessment of learners' written work. By utilising these various methods, teachers can comprehensively understand each learner’s strengths and weaknesses, allowing them to tailor their instruction effectively. This personalized approach can lead to improved academic outcomes and overall learner progression. Additionally, it can help foster a positive and supportive learning environment for all learners.
Bandura's (1977) social learning theory supports using think-pair-share as a classroom assessment method to enhance learning. He highlights the significance of observational learning, wherein individuals gain knowledge, skills, attitudes, and beliefs by observing the activities of others and the resulting consequences. This leads to duplicating and incorporating observed behaviours (McLeod, 2024).  Bandura's social learning theory promotes collaborative work by emphasising the significance of learners acquiring knowledge through observation and using what they have observed to enhance their learning and foster advancement. Teachers should possess knowledge of this theory as it holds significant value in the context of teaching a new skill or rectifying misconceptions through real-time assessment, providing feedback, and engaging learners in the 'think-pair-share' activity. Utilising observational learning, learners should be exposed to the correct execution of a task and the step-by-step processes involved in acquiring their knowledge. Only after this exposure can they be asked to independently complete, modify, or adapt their work based on feedback received. In a study conducted by Groenendijk et al. (2013, p.17), it was found that learning through observational techniques had a beneficial effect on learners' academic progress, particularly in mathematics and writing.

In my classroom, I utilised the think-pair-share strategy to integrate the contributions of the learners at the 'share' part of the technique. This enabled me to evaluate their comprehension of the question and track their advancement in their educational growth. Although there were numerous advantages for learners, one notable benefit was the collaborative nature of this technique, which enabled less advanced learners to enhance their fundamental ideas with the help of more informed peers. Consequently, I facilitate the progress of my learners.  

Estyn Report on Good Practice
One school on the outskirts of Newport in South Wales, with 459 learners on record, showed good practice in implementing assessment for learning strategies. Estyn (2018) reported highly effective outcomes after the school was inspected. They further report that implementing methods of AfL has had a profound impact on learners' results. Learners now have a higher level of responsibility for their learning and can make progress with more self-reliance. They possess a heightened awareness of the characteristics of effective learning and the necessary actions to attain higher levels of achievement. The methods of AfL have facilitated the development of confidence, which is a belief in one's capability to achieve goals through diligent effort and dedication. The peer assessment procedure has facilitated pupils in consolidating their learning by articulating concepts to their peers. In addition, the peer assessment method has facilitated the improvement of pupils' oracy skills (Estyn 2018). 
Estyn (2022) further added that when schools have well-established processes to ensure that staff regularly reflect upon the impact of their teaching on pupils’ learning, teachers and support staff can effectively use the information they have gathered across a series of lessons to plan for next steps.
My final placement school has consistently prioritised the implementation of AfL, ensuring that it remains a central focus in the classroom, to inform teachers about those learners who require support and those who are performing very well in different areas of the curriculum and require further challenges. My school has implemented a customised assessment technique that incorporates a 'pathway' (see appendix one) system to better optimise the teaching and learning process. The pathway concept utilises the progression steps outlined in the Welsh curriculum. This assessment has been implemented for all learners in Key Stage Two to evaluate their existing understanding of many subjects, particularly in Mathematics. The purpose is to enable instructors to properly arrange their lessons to accommodate learners of all abilities and identify areas where they may have gaps in their knowledge or excel in other parts. The pathway approach facilitates individualised learning experiences and guarantees that each learner has the necessary assistance to achieve success. Through early identification of strengths and shortcomings, teachers can offer focused interventions to assist learners in achieving their full potential. ‘A successful curriculum, supported by effective teaching and learning enables learners to make meaningful progress’ (Welsh Government, 2021). 
Conclusion
[bookmark: _Int_0KOX31te]Based on my experience in schools and extensive research on AfL, I have come to understand the significance of employing many assessment methods to evaluate learners' overall growth and development across the curriculum. Employing diverse assessment techniques in educational settings can significantly enhance learners' learning outcomes and improve the overall instructional quality delivered by educators. Evaluating the advancement of learner's yields significant data for teachers, thereby underscoring its importance. However, this strategy is only effective when teachers employ assessment to collect information that guides their planning, preparation, and delivery of lessons. This procedure enables teachers to customise their instructional approaches to accommodate the varied requirements of their learners, ultimately resulting in enhanced academic achievements. Through ongoing evaluation of learner advancement, teachers can guarantee that every learner is given the necessary assistance and guidance to thrive in their learning journey, while also offering stimulating opportunities to those who excel in specific areas of the curriculum. 
To enhance my knowledge and comprehension of pedagogical principles, particularly in assessment, I aim to expand my understanding of various strategies for AfL. Specifically, I am interested in exploring and developing my knowledge on the different strategies employed for different age groups and individuals with additional learning needs (ALN). Through the completion of this professional development, my goal is to acquire the skills necessary to effectively facilitate the academic progress of each learner in my future classroom, regardless of their age or barriers to learning. The professional development I aim to pursue includes several training programs designed to assist teachers with implementing diverse techniques to enhance learner success across the curriculum and in their learning journey. 
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Appendices
Appendix One 
[image: ](An image of the ’pathway’ which my placement school used to determine learners' prior knowledge of a topic).
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Statement of What Matters: Geometry focuses on relationships involving shape, space and position, and measurement focuses on
quantifying phenomena in the physical world.
Unit 7: Units of Measurement

PS Descriptions of Learning Question Initial Assessment
PS3 | T conestimate and measure length, capacity, mass, using appropriate standard 129¢cm=2mm
units.
€ | -I can convert between standard units in length.

PS3 | I con estimate and measure length, capacity, mass, temperature, using oppropriate
standard units.

B | - can convert between standard units in length and mass. 34109:2Kg
1256 Kg=7g
PS3 | I con estimate and measure length, capacity, mass, temperature and time, using 28L=2ml
appropriate standard units.
A | -Tcan convert between standard units, including applying my understanding of place at6mi=2L

value to convert between metric units.
1407L=2ml





