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Story telling in early years education refers to the use of stories, tales, and narratives to support children’s learning and development. Story telling is an essential component of early childhood education because it allows children to interact with language, develop their imagination and make sense of their surroundings. Further to this, the value of storytelling in early childhood education is supported by research and theory. Vygotsky’s (1978) Socio-cultural theory emphasises the role of language in cognitive development and the importance of social interaction in learning. As children listen to and participate in stories with their peers and adults, storytelling provides a context for social interaction and language development. One significant advantage of storytelling in the United Kingdom is that it promotes language development in children. Crystal (2006) claims that story telling allows children to learn novel words, sentence structures and expressions, which aids in language acquisition. Furthermore, storytelling improves children's listening and comprehension skills by requiring them to concentrate and follow the plot of the story. According to Clark and Zimmerman (2014), children who participate in storytelling activities are more likely to become good listeners and develop critical thinking skills, both of which are necessary for effective communication and language as development.
Research conducted by M Sandvik, O Smordal, and S osterud (2012) has shown that intonation has a major influence on children’s language development, and its role in promoting oracy, writing reading and digital literacy. The study found that intonation played a role in the development of language skills, with children displaying a greater understanding of language when exposed to intonation. Additionally, scholars such as David Crystal and Neil Mercer in the United Kingdom have conducted research on the importance of oracy in education and how storytelling can improve language development. “Oral storytelling is one of the oldest and most enduring forms of human communication,” according to Crystal (1997), and it can serve as a foundation for language acquisition and literacy development. Similarly, Mercer (2011) contends that dialogic talk, which includes storytelling can improve children's cognitive development. On the other hand, theorist such as Vygotsky and Bruner have emphasized the importance of language development in children and how it affects their overall cognitive development. Therefore, incorporating intonation into story telling can thus help children develop their ability to recognise and convey emotions, improve their writing skills by developing a deeper understanding of narrative structure, and improve their digital literacy by creating more engaging content. In my recording, I used rising intonation to change the mood and style while keeping the audience attention. When we ask questions, we use rising intonation pattern, which causes or voice pitch to rise. So, for example, in my recording of the traditional story, I asked questions like “which fruit will she like best”? Will she enjoy the juicy red mango?
[bookmark: _Int_ZLSxFRhm]
In the United Kingdom, storytelling through intonation is a widely accepted practice for promoting literacy in children. Storytellers impart narrative and meaning while encouraging listener engagement through intonation, or the pacing, emphasis, and volume of speech (Messenheimer,2019). Furthermore, it has been discovered that using intonation improves understanding of written sentences (Matrosov,2016). As a result, intonation can be used to improved oracy, writing and digital literacy skills in young people, especially when combined with activities like dictation (National Literacy Trust, 2018). Recently the U. K’s Department of Education – sponsored ’Bookstart’ scheme has been actively promoting intonation during story telling as an educational strategy (Department of Education, 2019). Look at my recording when I asked a question, my tone of voice rose and when I made an exclamation, my tone of voice fell. In my digital recording, for example when saying “quack, quack quack”
Moreover, researchers such as Blythe et al. (2017) have investigated the relationship between intonation and children’s engagement with storytelling. They found that children respond positively to stories that are delivered with appropriate intonation and that emphasize the emotional and dramatic aspects of the narrative. Through an understanding of the ways in which intonation can be used to convey emotion, build tension, and engage the audience, story tellers can become more effective communicators, capturing the listener’s attention, and leaving an impression (Crystal, 2001). In both of my recordings can be shown the use of intonations.
It cannot be denied that however in today’s world, digital literacy has become a buzzword with many educators and parents emphasising the importance of technology skills for children’s future success. While traditional forms of storytelling continue to play a vital role in early childhood education, I think the growing influence of digital media has resulted in a greater emphasis on digital literacy skills. Several hypotheses have been proposed to explain the digital literacy in early childhood education. According to Lankshear and Knobel (2008), digital technologies can be used to foster creativity and innovation whereas Buckingham and Willett (2013) contend that digital media can help children develop critical thinking skills and engage with diverse perspectives.
Hence In my traditional storytelling, I used my voice, body language and facial expressions to engage the audience and convey the story meaning. The use of props was also used to enhance the storytelling experience. Digital storytelling, on the other hand, requires different skills and techniques. My digital story included a range of multimedia elements such as video, and images. I was able to use these elements effectively to convey the story’s meaning and emotions to the children. 
In the storytelling presentation, props were used. Using props or puppets can help children improve their language and literacy skills. According to Stadler and Ward (|2010), Toddler tales (2017) and Early Years Careers (2017), using props when telling a story to children can help them develop their literacy and language skills. Toddler Tale (2017) explains that when a prop, such as a soft toy or puppet is used while telling a story, it draws children’s attention and can enrich and encourage the development of children’s language. Furthermore, early years Careers (2017) discusses the importance of using props, explaining how props can help children’s vocabulary grow. Props can capture children’s attention, and when props are used, children become more engaged. Moreover, it is important to remember using props adds a fun factor that can help kids learn novel words and allow them to participate. (Early years Careers, 2017). Also, according to the National Deaf Children’s Society (NDCS,2021), using props can be a valuable tool for assisting deaf children with sign language, props can enrich storytelling and pique interest in language and storytelling (NDCS,2021). In addition to that Lewis (2019) states that using props like finger puppets or toys might encourage kids to pay attention and participate. She further stated that children must link reading with being a joyful experience, and utilising props can make this happen. This will help them to acquire novel words and their meanings.
[bookmark: _Int_IFjYT96P]Similarly, raising children (2018) assert that reading aloud to young children at an early age creates a solid foundation for the development of a bigger vocabulary, while also pointing out that some words may be quite new or foreign to some children. According to FP Hughes (2021), the use of props can aid in the development of literacy by providing an environment that engages and stimulates children, thereby increasing their understanding of the story. This is inline with Jean Piaget’s perspective on environment stimulating literacy, which suggests that learning is enhanced when children are exposed to an environment that is both physically and cognitively engaging. Props can help create a truly immersive environment which encourages not just literacy, but also the growth of oracy or writing.
However, in my presentation the use of props is seen where I have the several types of fruits displayed in Handa’s surprise Traditional story while for the Digital storytelling props such as the five little ducks finger puppets and the five little ducks were used.
Onomatopoeia practice can help children's phonological development. According to Cambridge Dictionary (2020), onomatopoeia is a word used to imitate sounds or exaggerate words. Imitating animal noises is an example of onomatopoeia in storytelling. Laing (2019) states using   Onomatopoeia helps children associate speech with sounds and promotes language development. According to Laing (2019), hearing novel words can help children improve their literacy skills. To support this, Laing (2014) emphasises the importance of onomatopoeic words by stating that forty of the first forty-eight words listed by children acquired from various languages are onomatopoeic. This suggests using onomastic words helps children's literacy skills (Laing, 2014). Onomatopoeia can be used to make words more dramatic and understandable to children. According to Early Years Careers (2020), using onomatopoeia while telling a story can be a "good tool" for engaging children in the story and introducing novel words. From an author's perspective, onomatopoeia is included in reports to fully engage the reader and listener in the story, enhance learning, and enrich the story's language (Harris, 2018). Although some words used in onomatopoeia may be unfamiliar to children, this practice introduces them to the word's meaning and pronunciation (Early Years Career 2020). It could be suggested that connections to children's writing abilities be made. Therefore, Onomatopoeia was linked to my recording where I had to imitate the quack sound of the duck. 
To summarise, storytelling can benefit children's literacy skills, and specific methods can help them learn more effectively. Using props while telling a story increases children's engagement and attention, making them feel more involved in the story. Allowing children to become more engaged with the story and inviting them to participate by using the props in the report may positively impact their language and literacy development. Using onomatopoeia to describe the characters or settings can help children develop their literacy and language skills when telling a story. In the future, based on this evidence, the use of onomatopoeia should be encouraged for all practitioners. 
Finally, Storytelling is a powerful tool to engage children and influence their learning experiences. Through reflection on my own story telling techniques and storytelling's impact on children's cognitive and social development, I have gained a greater appreciation for the power of storytelling and how it can be used to enhance learning experiences. Through this reflection on storytelling, I have learned that stories can be powerful tools to share knowledge, create meaning, and connect young and older people. Storytelling is a timeless form of communication we can tap into to bring life to our stories. I now see how stories can unite cultures, bridge generations, and promote children's oracy, writing and reading. This understanding of storytelling will help my teaching practice in the future; I will strive to incorporate stories into my classroom activities to foster a deeper connection between those I am teaching and the material we are discussing. I know the proper steps to take to ensure that my storytelling with children is compelling and engaging. I have realized the value of using props, onomatopoeia, intonations to captivate my audience. I now have a clearer understanding of my storytelling strengths and weaknesses, and I am better equipped to create an engaging and interactive storytelling experience for children in the future.
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