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	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	I believe that my rationale section was strong as it detailed what I had done and explained the decisions I had made.

	Which aspects do you consider could have been improved in this piece of work?
	I feel that I could have expanded on the reflection process.

	What have you found most satisfying whilst undertaking this submission?
	I have found it very satisfying and interesting learning about the process of assessment in more detail and the different types of assessment.
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Rationale for Assessment Rubric
Assessment:

“A collection of information in order to establish whether, and to what extent, something has been attained or achieved” (Green, 2008: 78)

As described by Green (2008), assessment is a form of evaluating whether or not something has been attained or achieved, and in this instance, the assessment rubric will be used to collect information, record this information and then assess what level has been achieved by the pupil. It is often questioned ‘why do we assess?’ and there are many reasons for why, in this scenario, assessment is important because the assessor needs to be able to understand and know what level the pupil is at so that they can provide a meaningful report to the pupil’s new school. The new school needs to know the ability level of the pupil, and what their character is like during physical education lessons so that they can adequately prepare themselves and understand how to integrate the new pupil into their class as effortlessly as possible.

The assessment rubric that has been created (see appendix A) and subsequently used to assess a pupil was designed as an assessment of learning, which is used to grade/level a pupil on their current ability. Assessment of learning, according to Lockwood and Bowler (2013) is ‘the record of attainment at a current time’ and is commonly used within and to support formal reporting, predicting future grades and evaluation of pupils. The purpose of this particular assessment rubric was to identify the level at which a pupil was performing during a specific physical education lesson in order to create a formal report for that pupil, which would be given to the pupils new school, allowing them to understand the pupils level of ability and their character. 

The process of assessment will be criterion referenced, meaning that the pupil will be judged/assessed in relation to a certain set of criteria (Lockwood and Bowler, 2013). The reason for the use of a criterion referenced system is that it allows for easy use by all involved with carrying out assessment, and it enables clear objectives/targets that need to be met in order to achieve a certain level/grade. Furthermore, criterion referenced assessment is a useful tool for assessment of learning, or summative assessment, as it enables the assessors to see what the pupil can already do, and what they need to be able to do in order to develop to the next stage.

Margaret Whitehead’s (2010) concept of Physical Literacy is a heavy influence on the design of the assessment rubric, evidenced through the implementation of the different learning domains and attention paid to the pupil as a ‘whole’.

What is being assessed and why?

In physical education, there are many aims that are purportedly trying to be achieved and that should be achieved, meaning that assessment within physical education is once again a hotly debated topic. Depending on the viewpoint taken in regards to physical educations aims, this will influence the way in which assessment in viewed, and in turn, what should be assessed and how it should be assessed. 

In the designing of the rubric, a more holistic approach was taken, looking to incorporate assessment of physical competencies, cognitive abilities and also, personal and social competencies, this is shown in the three sections; Thinking, feeling, doing. Looking towards the present representation of physical education, Whitehead’s (2010) concept of physical literacy, which places focus on four key areas (confidence, competence, motivation, knowledge and understanding), has been largely seen as a positive move forward for the aims of physical education. A holistic approach means embedding monism within the assessment process and into the rubric, through taking into account the physical and mental capabilities of each individual. Monism, as described by Whitehead (2010) means viewing a human as one whole, where mind and body are connected, not separated, or as Whitehead (2010) states ‘an indivisible whole’. The assessment rubric created (see appendix a) clearly has this belief system in mind, as it promotes the need for assessing not only the physical, but also the way individuals feel and act within lessons, and furthermore, whether they are actually learning, essentially placing the education into physical education.

Obviously, assessment of physical ability needs to be measured in some form, as after all, it is physical education, however, it is important that each individual is assessed with more than just the physical in mind. However, just because the physical ability is being measured, does not mean that the assessment process will revolve around fitness levels. Many researchers (including Cale et al., 2007; Lloyd et al., 2010; Rowland, 1995) have dismissed fitness testing as necessary or indeed a valid form of assessment due to the insufficient evidence in regards to the implications of fitness and fitness test scores and health (Cale et al., 2007). The physical assessment taking place within this rubric are based more around the individual movement skills and fundamental skills possessed by an individual and how they use these skills, whether that be more independent use and being able to interlink them, or whether they need assistance performing skills. Taking influence from Whitehead (2010), the assessment of physical capabilities are more tailored to development and progress of skills, not necessarily the mastery of them. 

Additionally, the process of Structure of Observed Learning Outcomes (SOLO) or SOLO taxonomy played a part in the design of the rubric and the content. Using Biggs and Collis (1982) five SOLO levels as influence, the progression of the levels in the rubric attempted to mimic the style of progressions used by Biggs and Collis (1982). These five levels are as follows;

1. Prestructural (no understanding)
2. Unistructural (understanding of one element)
3. Multistructural (understanding of a number of elements but not the pattern of relationships between them)
4. Relational (understanding of the links between the elements)
5. Extended abstract (the ability to relate the concept to contexts and other concepts)
(Biggs and Collis, 1982)
Although only using four levels and not five, the rubric designed still tried to showcase the kind of development shown above through all of the different domains. A crucial reason for the influence of SOLO taxonomy was that ‘it is not limited to any one domain in its application’ (Dudley, 2015), allowing for the structure to be used within all domains.

Moving forward from the physical, the rubric also considers how pupils feel and interact during lessons, as well as they’re cognitive ability or knowledge and understanding. Emphasis is placed on the ability to show confidence, interact with their peers as well as their perceived motivation to be involved in lessons and activities. ‘Motivation is understood to be a drive, willingness and eagerness to take a particular action’ (Whitehead, 2010) and this drive and willingness to participate is vital in learners being able to reach higher levels and fulfil their own potential. It is difficult to measure; however, through the way an individual reacts in lessons and their overall attitude towards the lesson, their peers and the teacher, it is possible to do so.

Finally, the overall rationale behind the creation of this assessment rubric was to enable all of the different learning domains to be assessed, to make sure that each individual criterion and overall level was achievable to everyone but more importantly, allow each individual to be assessed to their own individual ability. It was important to be flexible with the way the levels are designed and to show that all learners can achieve full potential in each area. Pickup and Price (2007) suggested that ‘every individual is different, will confront a given task in their own unique way and will adapt to the environment they are working in differently to others’ and this was the underlying principle behind the use of all learning domains and using a personal quotation criteria for the levels.
























Student Report

To whom it may concern,
			I am writing to you in regards to the pupil transfer of ‘student A’ from our school to yours. I will be providing you with information about the student and her current ability based on the assessments carried out. In addition, I will, where necessary, provide suggestions for what I believe to be the most effective ways of developing her current abilities and allowing her to reach her full potential.

As stated above, an assessment process has taken place where ‘student A’ has been assessed according to our assessment criteria and we have graded her ability in the different categories within what we believe should be achieved within physical education. This assessment has given us valuable information surrounding her current level within each of the different learning domains.

The assessment process was focused on three domains of learning; the physical, which was referred to as doing, the social/affective, which was referred to as feeling and finally, the cognitive domain, referred to as thinking.

Physical Domain:

‘Student A’s’ performance in the physical domain during assessment suggested that she is currently operating at level 2, however she showed that she is a high level 2 and is on the verge of moving up a level. When participating in tasks, she has good fundamental motor skills and can perform activities relatively well, without the need for constant supervision or guidance. Student A has mastered the cognitive stage of learning and shows positive signs of progression into the associative whereby she can perform tasks and movements automatically. 

In order for her to progress onto the next stage of learning, I would suggest that she is given more complex activities and movements, and allow opportunity for her to develop the ability to be able to link together different movement skills in a fluid and efficient manner.

Social/Affective Domain:

‘Student A’ has shown excellent progress and aptitude in relation to her social/affective behaviour during classes and shows great confidence. She frequently engages in class discussions with both her peers and the teachers, contributing with answers and questions helping to further develop her understanding. In addition to her high levels of confidence, she shows high levels of motivation to participate in all activities and does so with great enthusiasm.

Furthermore, ‘student A’ is always willing to offer help and assistance to her classmates during lessons, especially if she can perform the task with little difficulty but can see others struggling. This level of support and to an extent empathy shown is well beyond her years and shows great maturity on her behalf, something that will stand her in good stead when adapting to life in her new surroundings. 

Overall, this domain is where ‘student A’ excels, showing high confidence, motivation, enthusiasm and cooperation when working with her peers, allowing her to fit right in different groups and adapt and excel at different tasks, especially team-based activities. Much like in the physical domain, she is working at a very high level 2 and to allow her to progress further, the suggestion would be that she is given more opportunities to take on leadership roles where necessary and to keep allowing her to work and interact with her peers during activities. This is where she thrives and produces her best work.

Cognitive Domain:

Finally, in the cognitive domain, ‘student A' has displayed good knowledge of different activities and of movement skills. During performances, she shows that she can complete movement based tasks with success most of the time and she shows good understanding of how and when movements or actions are supposed to occur. ‘Student A’ has also shown a brief understanding of what a warm up is, and to an extent, she can describe some reasons why a warm up is useful and important.

In regards of level, once again she is operating at a level two; however, the cognitive domain is the area where most improvement or development is required. To facilitate this development, it would be vital that she is given plenty of opportunities to explore new activities to develop and expand her knowledge, and through exploration and practice, she will be able to increase her ability in making correct decisions relating to movement skills and how and when to perform them. I would suggest that emphasis is placed on the importance of warm ups and show how they can be modified and changed to suit different activities.

Overall, ‘Student A’ is working at a level 2, but she is progressively showcasing that she is well on her way to becoming a level 3, with the right opportunities and guidance. She has shown herself to be a very confident and engaged member of every class she has been in.

Kind Regards,

Mr. Steve Ward





Evaluation/Reflection

The assessment process has been an eye opening experience, as the difficulty with preparing an assessment and subsequently performing a pupil assessment was a lot higher than initially expected. It was an interesting process to be involved in and has allowed for a much better understanding of how assessment takes place, what different types of assessment there are and why it is important to assess in different ways at different times.

The most positive outcomes from the experience came from learning and understanding the different methods of assessment and how it is important to vary them and make them as individualised as possible to make them valid and reliable.

The assessment process that has taken place was an assessment of learning, meaning that it was being used to provide an overall summary of what has been learnt or what the student has learnt. As defined by Lockwood and Bowler (2013) it is a ‘record of attainment at a current time’, meaning that it is assessing the individual at that current time. Although this can be good for summary use, it would have been more beneficial to use a method of assessment that was ‘for’ learning, rather than one that was ‘of’ learning. Assessment for learning is defined as being a ‘type of assessment that promotes pupil learning, understanding, and attainment’ (Lockwood and Bowler, 2013). By using this form of assessment pupils would have more opportunity to get feedback from their assessors and would be enabled more opportunity for developing an understanding of where they are currently at and how they can progress to the next level.

Moreover, by mixing types of assessment and measuring achievement e.g. criterion and ipsative, it would be more beneficial for the students involved. By using criterion referenced assessment (judged in relation to set criteria (Lockwood and Bowler, 2013)) and following this up with ipsative assessment (measuring against an individual’s previous work (Lockwood and Bowler, 2013) it would allow for clarification of where they were at in relation to the set criteria, but would also allow for the progress of each individual to be tracked and recorded.

There were some drawbacks of the process, the most identifiable the fact that this process was a one off assessment. The major issues with a one off assessment are that you cannot gain a true understanding of an individual’s ability as they may be new to the task, or they could be having a bad or off day where their engagement or performance is not that of their normal standards. Furthermore, a one off assessment process does not allow for any student engagement or feedback and does not truly reflect the pupil as it does not take into account their previous progressions, nor does it allow for authentic identification of how to further progress and develop. According to Siedentop and Tannehill (2000) assessment should be a ‘variety of tasks and settings where students are given opportunities to demonstrate their knowledge, skill understanding and application of content in a context that allows continued learning and growth’ and the one off assessment does not provide the variety, or the setting whereby students can have the opportunities required to demonstrate their learning nor does it allow continued learning and growth for the pupils involved. 

If the process was to be repeated, it would be necessary to carry out the assessment over multiple lessons, or to gather information about the student prior to any assessment taking place in order to know what their current level is and how they have been developing or progressing. By having this information available it would allow for a truer reflection of the pupil through the assessment and would allow for more detailed and authentic feedback on where they are currently at and what they need to do to progress. 
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Appendix
Appendix A
	Criteria
	Level 1
	Level 2
	Level 3
	Level 4

	Thinking: (Decision making, knowledge)
	I show that I understand the rules of play/movement and the need for rules.

I have no knowledge of the activity/skill/movement.

I frequently make the wrong decisions when performing the movement or skill.

I have little, to no knowledge of what consists of a warm up and why it is used and important.
	I show that I understand the rules of play/movement and understand the need for rules.

I can participate within the confines of the set out rules.

I have some understanding of the activity/movement/skill.

I sometimes make the right decisions when performing the movement or skill.

I can identify a mistake but cannot suggest ways to avoid or improve.

I know what is included in a warm up, but only know briefly why a warm up is used or important.
	I can demonstrate successful decision making in relation to different skills and movements most of the time.

I have good knowledge of the activity/movement/skill.

I can identify mistakes and can provide some suggestions on how to improve them. 

I understand what to include in a warm up and can explain why it is important to warm up.
	I can evaluate the effect of different rules in different contexts.

I have an advanced knowledge of the activity/movement/skill.

I can identify mistakes in my own and others performance and can suggest ways to improve mistakes and performance.

I understand why it is important to warm up and can understand how warm up’s can be changed in relation to different activities.

	Feeling: (Social, Emotional, Confidence, Attitude, Effort)
	I arrive at lessons, but am hesitant to fully engage in the lesson.

I rarely answer questions or get involved in the lesson or with my peers.

I am able to control my own behaviour without prompting or supervision.
	I engage in lessons and with the teacher by answering questions.

I show respect for, communicate and work with my peers.

I show a little bit of confidence when performing and when engaging in lessons and with others.
	I can accept and understand feedback on my performance.

I show respect for, support, cooperate and empathise with my peers.

I show confidence, motivation and enthusiasm to take part in activities and engage with others.

	I can support, cooperate and empathise with my peers while also trying to help their performance.

I demonstrate leadership during activities.

I show great confidence when engaging in activities or with teachers and my peers.


	Doing: (Physical Development, Physical Competence)
	I can perform a movement skill if I am assisted, if I am imitating or if others model the movement.

I can perform a warm up following instructions from the teacher.
	I can perform a movement skill unassisted or by following instructions independently.

I can perform a warm up following instructions from the teacher, but can also perform some parts of the warm up independently.
	I can combine movement skills to perform successful movement sequences with some errors.

I can perform my own warm up independently.
	I can perform combined movement skills to make movement sequences with consistency and very few mistakes.

I can alter my own performance to improve and I can also aid in learning/improving the performance of my peers.

I can adapt the skills learned to new situations.

I can perform my own warm up and lead a class warm up when necessary.



