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[bookmark: _Hlk518405128]Introduction
Music is described as verbal or instrumental noises (or both) united together in such a way to create a magnificence configuration, synchronisation, and a representation of passion (Oxford Dictionary, 1884).
Music comes in many forms, styles and genres from classical, electronic, Blues, country Hip Hop, Jazz, Folk to name a few. Each style is personal to every individual person. Music is a personal choice for people of all ages, ranging from the very young to the old.
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(Source: Classicalradio.com, no date)         (Source: Steyning Jazz Club, no date).                   (Source: TriStates Public Radio, no date)


MacDonald et al. (2013) stated that music is undoubtedly the finest human poignant, sensorimotor and cognitive experience. It involves listening, observing, consideration, co-ordinating and moving, memorizing, recalling and anticipating. Shore et al. (2006) suggests that music facilitates children combine experiences, shift between activities, experience tranquillity during naptime and elevate self-esteem.

[bookmark: _Hlk518409178]Modern musical idea

The concept ‘Magical Music’ if successful would, encourage a change of policy in early years’ settings to enable practitioners and the children to access music when and wherever and at any time during session times at settings. Music playing when children arrive, while they paint, during toileting etc. background music playing (acceptable music such as classical, folk, cultural music, Christian music not Heart radio!) during all of session times. There are times when music may not be acceptable during session times, story time for example, which may be distracting and disruptive, and each setting will realise when and how often they wish the music to be playing, but the option is there without any risk of any penalties from Estyn and Flying Start advisors. High quality provision settings may choose a particular kind of music that suits the setting, that benefits their children and staff but the program encourages instrumental music and certainly not pop music. Thompson et al. (2012) states that ‘fast and loud background music disrupts reading comprehension’.

                                                                          
                                                                                               
Successful reasoning

Children are exposed to music as early as during pregnancy in the womb. A foetus from as early as 19 weeks, demonstrates foetal movements as a result of being exposed to music (Arabin, 2002). Likewise, Campbell (2000) hints that tempo and pitch elements of music can heighten children’s development from earlier than birth into mid childhood. Hallan (2002) suggests that when music is pleasurable and a gratifying experience it has constructive results on language development, literacy and numeracy, degrees of accomplishment, creativity, fine-motor coordination, emotional understanding, social skills, collaboration, self-control and respite/relaxation. Similarly, Habermeyer (1999) agrees that exposing children to classical music can fast track language development, enrich science and mathematical skills, increase reading ability and recollection, enrich physical coordination and promote children with additional needs. However, Crncec (2006) suggests that there is no reliable proof that music affects any academic areas such as mathematics.

The Foundation Phase Framework is organised as a continuing curriculum that covers four years (36-84 months) to meet the varied needs of all children, incorporating children who are 
developmentally (less able) or further developed (more able). Children’s abilities and understanding are organised across seven Areas of Learning.

Personal and Social Development, Well-being and Cultural Diversity

Magical Music would promote children’s Personal and Social Development by the children collaborating as they make music together, inspired by the music that they hear, creating their own music by choosing and using their own resources to mimic the music. They may dance imaginatively together, feeling the rhythm and tempo. Kirschner et al. (2010) supports this   explaining that joint music-making amid children, compounds spur-of-the-moment obliging and accommodating behaviour, gratifying our individual human desires to portion feelings, activities and experiences with others.

Hallam (2012) states that background music has an impact on our health and wellbeing, although the type of music is immaterial, lifts spirits and reduce pain, stress or anxiety. Similarly, in Montessori education, (Schvetts et al., 2016) it is agreed that music impacts mental health and can help counteract risky behaviours such s drug taking. However, North et al. (2003) disagrees by saying that music is self-choice and is often picked depending on the state of mind/mood of the individual at any given time. Certain types of music can be of detriment to certain individuals, e.g. fans of rock and rap music are more likely to self-harm or commit suicide.	Comment by sarah davies: pacts

Giving children the opportunities to hear music from their own countries and others exposes them to the cultural differences between themselves and their peers. Music is a world-wide language. Through Montessori education children are exposed to multicultural forms of music, singing new languages, dancing and wearing costumes from other countries which enhances the experience, promoting creativity and imagination. Co-operation with each other, sharing resources would be a key factor as children conclude which supplies they wish to use, which links to Vygotsky (1980).




                                                                                         


Language, Literacy & Communication Skills

Harris (2009) conducted a study over a 20 - week period which involved both parents and carers, with a music professional who provided the musical activities. In pre-interviews with parents, the majority expressed the preference that the children’s social skills would develop. During exit interviews, the consensus had changed, with parents expressing that their musical abilities had changed, predominantly their speech and language through singing, higher levels of concentration and a marked improvement in listening and speaking skills. Kay (2013), states that music is inclusive and is suitable for all children. She believes and has researched that there are numerous similarities between skills supported through music and those for literacy development. Musical activities can often prepare children with the skills required for listening, speaking, reading and writing. This is also substantiated by Hill-Clarke et al. (2004) who stated that musical undertakings aids literacy development.

Mathematical Development

Burack (2005) believes that mathematical skills and music form a partnership in the brain from early life, the foundations of music such as a perpetual beat, the pattern of rhythm, the tune of a melody and tempo own mathematical philosophies as spatial assets, counting, patterning and one-to-one correspondence. Geist (2008) affirmed that we as humans react involuntary and physiologically to musical input which then infers that even pre-school children have the capability to essentially act in response to music and the mathematical paradigms it encompasses. Music is an exceedingly social, normal and developmentally way to absorb even the most infantile child in mathematical learning.

Welsh Language Development

The discussion and the benefits of music has been outlined in the language, literacy and communication subheading previously, and this differs not at all with the regard of welsh language development. Singing rhymes, hearing rhymes encourages the children’s welsh language development.

                                                                                             

Knowledge and Understanding of the World

Magical Music would expose the children to music from different countries and cultures which will enrich their knowledge and understanding of the world, which is supported by Volk (2004), who states that while exploring music from different cultures, children develop tolerance of intercontinental relationships and could facilitate world peace. Children can create their own music by creating noises using natural resources such as twigs and leaves to coincide with music that’s playing. They can dance to forms of music imitating trees and animals. 
                                                                                              






Physical Development

Music and movement planned activities are evident in all settings. Flying Start, require music and movement to be planned at least twice weekly. Through music and movement activities gross motor is developed alongside creativity and imagination. Through Magical Music, fine motor skills could be developed as children paint whilst listening to classical music, feeling the tempo and using their imagination and creativity to paint what they see or feel as the music develops around them. 

Creative Development

Children ought to be persistently developing their imagination and creativity through the curriculum. The Foundation Phase Framework for Children’s Learning for 3 to 7-year-olds in Wales (2015) states that children must participate in creative, imaginative and expressive activities in art, craft, design, music, dance and movement. Mellou (1995) describes creativity as a close link to imagination. Imagination presents innovation and unique changes and opportunities which can be described as creativity. The Reggio Emilio values (1900 cited in Thornton et al. 2010:4) highlights the prominence of the setting in reinforcing children’s play, learning and development in relation to children’s creativity. Froebel (1861) believed that creativity is the core of being human and is important to learning. As lots of research has proven, listening to music can evoke creativity, an influence would be Magical Music.

Children with Additional Needs

Music therapy has been commonly used with children with Autism, to encourage interaction and communication (Gold et al., 2006). Researchers have found that music therapy has proved to show significant improvement in communicative behaviours in autistic children (Edgerton, 1994). Autistic children in particular will benefit from Magical Music as there is much research that’s been included within this handbook to prove that there are beneficial results to language; literacy and communication. However, Simpson et al. (2011) disagrees by implying that there is inadequate evidence to support these findings under  
guaranteed conditions to accelerate communicative, social and behavioural skills in children on the spectrum.

The big question. WHY?
	
At present, my current position is a leader in a registered education setting which also, offers   commissioned flying start places. I have over twenty years’ experience, working in various maintained and non-maintained settings and have seen a lot of changes in those years, especially with the use of music. Currently both flying start (RCTCBC, no date), and Estyn 
(no date) both agree that music should be used as a planned activity and not without a purpose. The Flying Start Monitoring Tool is a quality Assurance mark which is inspected annually and within the tool, if settings have background music playing at anytime, they will achieve a score of 1 which is an immediate action. Similarly, Estyn require settings to plan applying the Foundation Phase Framework (Welsh Government, 2015) which also encourages music as a planned activity. 

My proposal of the ‘Magical Music’ is to educate both these services to the power and achievement that music has on the children who access these services, parents/carers, visitors and staff. 


Programmes currently used

There are many activities which incorporate music as a planned activity, one of which is the ‘Magic Train Ride’ (Barefoot Books, 2012). Children use their imagination as they board an imaginary train and stop at different junctions where they meet a variety of jungle creatures. 

The ‘Busy Feet’ toolkit (Health Matters, 2016), includes a wealth of topic related themes, music CD’s, session plans and it supports the Early Years Foundation Phase (Wales) (Gov.Uk, no date). Both these activities are based around music and movement.

The Mozart Effect

Rauscher et al. (1993) made an astounding claim that listening to music composed by Mozart (sonato for two pianos, k488) for ten minutes, increased cognitive skills. Although, they did stress that there is no evidence to prove enrichment of overall intelligence. The tests were conducted with participants after listening to the music and conducted with participants who didn’t listen to the music. Thompson et al. (2001) disagree with the findings, explaining that the participants were affected by stimulation and ambiance. Similarly, Kenneth et al. (1999), conducted a sililar research with the same procedures and instructions and deemed that the results were inconclusive and there is insignificant evidence to prove that the Mozart effect improves reasoning skills. 
                                                                                             

Challenges/Barriers

Types of music chosen – children are exposed to all sorts of music at home and in the car. They develop their own tastes and choices. Magical Music is not suggesting that practitioners allow ‘Heart Radio’ to be played during session times as music lyrics have become progressively graphic - specifically suggestions to drugs, sex, and violence. High quality provision services are in no doubt aware of these risks and Christensen (1996) agrees that paediatricians/practitioners should multiagency work with educationalists and parents in local and national alliances to deliberate the impact of music lyrics on children and teenagers.

Background noise distracting – Flying Start (no date) and both Estyn (no date) agree that background music can be distracting to the children which has been determined by Thompson et al. (2011) who state that rapid and noisy music disrupts reading ability, however, Crncec et al. (2006) suggests that music has a calming effect on children and supports their ability to focus.

Licences and Copyright – Settings will need to acquire licences for the following from the Department of Education (Gov.uk, no date):-

· ‘Performing Right Society for Music and Phonographic Performance Ltd – for musical performance and playing recorded music’
· ‘Christian Copyright Licensing International, - for hymns and other Christian Music’


Appraisal

Overall there is no large cost for this proposal. If the change of policy is accepted, there would be travelling costs for myself to travel to settings, conferences etc. to deliver the proposal to relevant organisations. Characters could be produced as a further development such as ‘Mozart Monkey’ with story books to work alongside particular symphonies.

Conclusion

What children learn in the first five years of their life forms the groundwork for all  successive educational development (Gordon, 2003), let music be the food of creativity. In the words of Sir Ken Robinson ‘Creativity now is as important in education as literacy, and we should treat it with the same status’.
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