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I. Introduction
I would like to focus my tentative research on Business English as I always do, Because I majored in Business English and I have been teaching Business English for 6 years. Originally, I planned to initiate my mock research proposal on business English major curriculum reform verifying the effectiveness of the current curriculum for Business English Majors and examining the validity of TEM4/8 (Test for English Major Band 4/8) in testing Business English Majors by comparison with TBEM4/8 ((Test for Business English Major Band 4/8), BEC (Cambridge Business English Certificates), TOEIC (Test of English for International Communication) and ETIC (English Test for International Communication) in the frameworks of CEFR (Common European Framework of Reference for Languages: Learning, Teaching, Assessment) and CSE (China Standards of English).

However, finding it too ambitious, I saved this idea for bigger and more formal research later. First of all, it remains vague that whether Business English belongs to English Major or Business Administration Major or a simple combination of both. Thus, it is hard to decide whether it is feasible to evaluate the fulfillment of the curriculum in a full scale with generally only language tests. On the other hand, the function as washback of teaching and the meaning of reviewing the conception and content of those language tests is thereby also questioned. The last straw is the process of data collection. The criterion of the sample selection is that the student must be from Business English Major of my university who has   participated in all aforementioned tests and is willing to share the scores with me in compliance with the research ethical regulations. It is not to say that we cannot find any. However, it is very hard to find a large volume of samples. If the number of samples is too few, then we can hardly yield a conclusion with statistical meaning. This bottom-up data collection is almost unachievable. One of the solutions is to get authorizations from the owners of those tests and cooperate with them, which might be another difficulty. Thus, the research scope should be also adjusted from specific my university, my major into general situation. So, I decide to look into what I have already done in my previous teaching practice and find a new topic.

II. Research Topic and Title
I still would like to focus on Business English Teaching, to be specific, I will focus on the cultivation of language ability, cross-cultural ability and critical thinking skills of Business English majors in the college. The title of the research is Research on the O2O and P2P Curriculum Reform of Business English Critical Reading and Writing Courses based on POA and Peer Review Theories, which is inspired by and derived from Suggestion 6, An evaluative study of the way of planned curriculum was realized in the classroom communications between two teachers and their students, Suggestion 8, Planning implementing and evaluating a small-scale change in EFL classroom practice and Suggestion 9 The impact of information technology in the language syllabus of a TEFL course out of the list of suggestions in the assignment description. It is an evaluative study of the way a planned curriculum, but it is between two classes realizing two different teaching and learning modes. There are two major parts in the research: the first is the planning and implementation of a new teaching and learning mode; the second is the evaluation on the effectiveness of the reform.

III. Research Background and Significance
In this part, the macro-environment where and the reasons why the research is proposed is discussed. In general, the development of China has posed higher standards on the higher education, especially on college graduates in language majors. Technology has made a new However, the curriculum, the conception and mode of teaching and learning has lagged behind and thus needs a reform.

In 2010, the Outline of National Medium and Long Term Education Reform and Development Plan (2010-2020) stipulates that the goal of higher education of China is to cultivate "a large number of international talents with international vision, familiar with international rules and capable of participating in international affairs and international competition"(Outline of National Medium and Long Term Education Reform and Development Plan (2010-2020), 2010). 

The Belt and Road Initiative was proposed as a national strategy in September, 2013, based on which, one of the tasks of the higher education institutions is to train talents for the Belt and Road Initiative. These people should have a certain cultural awareness, in addition to the necessary professional knowledge, language skills and communication knowledge. Under the impact of cultural transformation, they should be also self-confidence and self-esteem in treating their own culture.

The Law of Higher Education of China (Law of Higher Education, People's Republic of China, 1999) also stipulates that “the task of higher education is to cultivate senior professionals with innovative spirit and practical ability.” The fundamental basis of innovation spirit and practical ability is critical thinking. The cultivation of critical thinking skills is an eternal proposition of higher education. In the new round of education reform guided by the internal development and quality improvement of higher education in China, its importance is more prominent.

It was pointed out in 2017 that insisting on promoting the construction of the community of shared future for mankind is one of the basic strategies for China in the new era. Foreign language education is the foundation of building a community of shared future for mankind. This goal has pointed out the direction, responsibility, mission for the development of China’s foreign language education. In 2018, the National Standard for the Teaching Quality of Foreign Languages and Literature (hereinafter referred to as the New National Standard) requires foreign language majors to have such qualities as both Chinese conception and international vision, humanistic and scientific literacy and basic discipline literacy and such abilities as foreign language application competence, cross-cultural and critical thinking capacity (Foreign Language and Literature Teaching Steering Committee of the Ministry of Education, 2018). 

Sun Youzhong (Sun, 2020), Secretary General of the Foreign Language and Literature Teaching Steering Committee of the Ministry of Education, and his research team put forward the conception and teaching paradigm of LICTIA, the Language and Intercultural Critical Thinking Integrated Approach: in the teaching of English language skill courses in colleges and universities, through the integration of language and content learning, students’ language ability, critical thinking skills, cross-cultural competence and humanistic quality can simultaneously improve. Sun Youzhong (Sun, 2020) pointed out that "the traditional foreign language teaching cannot meet the requirements of four needs: needs for the country’s development, the needs for national standards, international needs and the needs of Chinese people which highlight the importance and urgency of promoting cross-cultural and critical thinking English teaching, which is considered one of the ultimate core goals of higher education.

Therefore, within the social and economic context of Belt and Road Initiative and under the guidance of the New National Standard, Professor Sun Youzhong's “Language and Intercultural Critical Thinking Integrated Approach", foreign language education should not only stress on students' language skills training, but also pay attention to the social and cultural functions of language emphasizing the cultivation of students' language and culture awareness as well as critical thinking skills and thus yields international talents with excellent English proficiency, critical thinking and humanistic quality, and with international vision and cross-cultural ability to deal with international and domestic affairs.

However, traditional teaching pays too much attention to language ability neglecting the cultivation of students’ cognitive and speculative ability and cross-cultural competence, where there are many problems, especially in the normal school teaching and students' learning activities: students' international vision is not wide enough; language expression is not authentic enough; participation in social problems is not enough; humanistic quality is not high; critical thinking is not meticulous enough; cross-cultural ability is not strong. 

Therefore, the purpose of this reform is to: first, improve students' international vision and negotiation and cooperation ability, which means that the students can have a better understanding of both their own country and the world, a clearer conception of the world’s history and the current international society, the consciousness of teamwork, international cooperation and win-win situation, and the ability to solve problems with others; second, improve students' ability to analyze and solve problems. It refers to the use of relevant knowledge, logical, systematic and orderly methods to find, analyze and solve problems in real world, which relies on the improvement in critical thinking skills; third, improve students' cross-cultural understanding and expression ability. It refers to understanding and respecting the cultural differences of different countries, nationalities and groups, and effective communications across these differences; forth, improve the students' ability to survive in the workplace and employment competitiveness. In all, within the reform, we can find a new and proper way to train business English professionals fit the need of China’s social and economic development with basic language skills, especially solid writing output skills, broad international vision and keen business mind, good thinking habits, humanistic quality and cross-cultural business communication ability.

IV. Theoretical Framework
The first part of the research which is the curriculum reform and design is based on following Theoretical framework:

First, the Production-oriented Approach proposed by Wen Qiufang. In order to explore the way out for the development of the foreign language teaching in Chinese universities, Professor Wen Qiufang (2015) put forward a theoretical system - "Production oriented approach" (POA for short). It is based on Krashen (1985) and Swain (1995) 's "input - output hypotheses" and aims at adult foreign language learners in China composed by three layers. The first layer on the teaching conception which can be divided into three principles: learning-centered principle, giving positions to students and learning where the role of teacher in this approach is more like a learning collaborator; learning-using integrated principle meaning that output activity is both a motivating means and a teaching goal, while input activity is an enabling tool, where output and input are organically linked to achieve effective teaching; whole-person education principle focusing on areas other than language itself in addition. The second layer is on the teaching hypotheses of output-motivating, input-enabling and selective learning. The third layer is on the teaching process considering teacher as intermediary including three key elements: motivating, enabling and assessing. 

Second, on Critical thinking. Bloom (Bloom et al., 1956) classified educational objectives into three fields, namely "knowledge", "emotion" and "action", He further classified the knowledge-based objectives in into knowledge, comprehension, application, synthesis and evaluation. The Delphi Report by American Philosophical Association (Facione, 1990) reached an “expert consensus” on the critical thinking in teaching while Paul and Elder (2007) proposed "elements of thought" and "universal intellectual standards". Paul (1990) also proposed 35- level system of thinking ability. Jeyamahla（Jeyamahla et al., 2010）linked the influence on College students’ reading comprehension and critical thinking to Bloom’s taxonomy in teaching practice. Tjahjaning and Vivienne（1999）believed that critical reading teaching based on Bloom’s cognitive taxonomy has positive influence on the improvement of student’s critical thinking reading skills. Sun (2015) defines critical thinking ability from two aspects: At emotional attitude level, it means: diligent learning, inquisitive attitude, rational belief, respect for facts, prudent judgment, fair evaluation, eagerness to exploration, and persistent pursuit of truth. At cognitive skill level, it refers to the ability to elaborate, analyze, evaluate, reason and explain evidence, concept, method, standard, background and other elements. He advocates that the ultimate way to cultivate English majors’ critical thinking ability is to make critical thinking part of both knowledge and skill courses and adopt content-based instruction and content and language integrated learning into these courses. Therefore, when designing the teaching objectives, teaching contents and teaching activities, critical thinking must be taken into account. Teachers as part of teaching process should get sufficient training in critical thinking awareness. Also, Thinking ability can be effectively improved by exploring cross-cultural issues.

Third, on Peer Review. Yu and Lee proposed (2016) that Peer review refers to the activity that learners provide and receive written or oral feedback for peer writing in pairs or in groups, which consists of two parts: process and product. It has been proved by Nelson and Murphy (1993) that peer review has many benefits for learners and is generally applicable to students of different language levels, which plays an important role in writing teaching (Liu and Hansen, 2018). With the emergence of peer-to-peer writing evaluation system, peer-to-peer evaluation is more and more used in University and middle school courses in the United States, Canada, Germany and other countries, especially in subject writing. It is found that peers have the ability to score effectively (Patchan & Schunn, 2016). Peer reviews have the same or even better role in helping students improve their compositions as teacher reviews (Cho and MacArthur, 2011), and the feedback from multiple people on the same question and from different perspectives is more persuasive (Dipardo & Freedman, 1988). The experimental results of online peer feedback and teacher feedback show that peer feedback can improve students' awareness of article quality, significantly improve students' composition content and language quality, and help students form an English learning community (Cai, 2011). Gao and her team from Northeast Normal University (Gao et al., 2018) have initiated an empirical research and examined the effectiveness of Peer review based on an online writing system Peerceptiv, whose participant, Zhang Fuhui was my tutor in my undergraduate, and Changchun Normal University is also part of the Peerceptiv project which is jointly initiated by NENU and the University of Pittsburgh. 

V. Methods and Methodology
In the first part of the research which is the teaching and learning mode reform, two natural and paralleled classes of 24 students each taught by the same group of teachers are involved Class A will be taught remaining the traditional way of teaching and learning, while Class B will be part of the integrated teaching reform, which includes changes in following aspects:

As for the teaching content, the reading texts are selected from authoritative media reports such as the Economist, Harvard Business Review, Bloomberg Business Weekly, Guardian, the Daily Mail, the Atlantic, BBC, New York Times, Time, Wall Street Journal, and the Financial Times. Aforementioned newspapers and magazines are all authentic English material which provide students with a native language and culture input. 

As for the mode and Approach of teaching (in class), we try to integrate internet elements into the class. The selected business and trade newspapers and magazines are posted on to Wechat platform in advance of classes with guidance questions. Students will preview the texts and try to answer the questions and bring discussions in class. Thus, the classroom is flipped. Teacher as facilitator and cooperator has been decentralized from the classroom: Selective learning hypothesis in POA (Production-orientated Approach) applies as well when teacher only focuses on difficulties and key points in both language and content. Bloom’s cognitive model is adopted in the design of the questions to guide students to read and think at different levels. Reading as input is no longer the ultimate teaching objective. Output (both oral in class and written after class) after critical thinking process in a cross-cultural context has become the teaching objective, process and production of teaching and learning.

As for the assignment and assessment, besides in class discussion, there are also online forum for discussion and resources sharing. The summary and reflection of those material and discussion will finally form reflective reading journals which need to be uploaded onto Peerceptiv and Iwrite online writing platform for peer review (P2P, horizonal), teacher review (tutorial and vertical) and machine rating (automatic and objective). This Online to Offline (O2O) learning and teaching mode enables both formative evaluation and summative evaluation, and is implemented in two environments: online platform and offline face-to-face discussion.

In the second part of the research, which is the examination on the effectiveness of the reform, a mixed research methodology will be adopted. There will be questionnaire and interviews regarding satisfaction and feelings of both teacher and students, the statistical scores will be also gathered from the online writing systems for analysis.

In order to make sure the reliability of the outcomes, a pre test and post test method will be adopted: Before initiating the research, both classes will take a pre tests to set a parameter of the pre-conditions. (assume that the two classes are equivalent in language ability, critical thinking and cross-cultural competences.) During and after the reform, the both class will also take tests to see whether they both have any progress and if Class B will outperform Class A. This comparison and contrast between and before/after will show the effectiveness of the reform. Teachers reviews, peer reviews and computer reviews will be also compared and contrasted to examine the function of peer reviews itself and double check as retests to see the effectiveness of the reform.

VI. Data Collection and Analysis
Data fed the research can be divided according to two dimensions: subjective and objective, qualitative and quantitative. The four parts of data are cross - examined by each other and analyzed one by one to show whether the reform is effective.

The subjective and qualitative data are majorly yielded from interviews of teachers and students on personal understandings, comments, feelings of the reform, which are taken during and after the reform from both classes with an interval of four weeks. These data will contribute to a qualitative conclusion of the reform: what the reform is about; whether it is good and effective; what benefit they can get from the reform. Another source of subjective and qualitative data is from sample of student works, which explains as examples whether the ability of students improves. These data are analyzed also to see if the understanding and satisfaction enhanced over time. 

The subjective and qualitative data are supported by the subjective and quantitative data questionnaires on benefits and satisfaction. A questionnaire will be designed in 1-10 scales on whether the participants are satisfied with the curriculum and how they think they benefit from it. The data will be monitored and analyzed both over time and between classes to show both the changes in perception and satisfaction during a period of time and the differences between two teaching and learning modes. The analysis results of these data should coincide with that of the subjective and qualitative data.  

However, the most important data should be objective quantitative data collected from pre and post tests, teachers’ review and both online writing systems. These data will be analyzed in a statistical way with SPSS software. In this part, three elements should be considered, the source of the scores, time factor and classes (meaning different teaching and learning mode). The average scores of pre tests shows the pre-condition and parameter of the research. The average scores of post tests between different classes can be compared to show the effectiveness of the two teaching and learning modes, together with the average teacher’s reviews and average Iwrite scores. The average scores from different system but the same class at the same time can show the reliability and co-relation of the scores, especially, the comparison between average Peerceptiv scores and average scores from other systems in Class B can examine the reliability of Peerceptiv. The average scores from different system but the same class over time can show the progress of the students.

	
	Pre post test
	Peerceptiv
	Teacher
	Iwrite

	CLASS A
	PRE
	POST
	N/A
	1,2,3
	1,2,3

	CLASS B
	PRE
	POST
	1,2,3
	1,2,3
	1,2,3



The subjective and quantitative data can be a personal performance interpret individual progress over time, which can be evidence to the interview result.

 
VII. Ethical Issues
The quantitative statistics do not involve ethical issues: numbers in general do not reveal privacy, especially after “detoxication”. However, personal cases may cause privacy issues. So, before interviews and questionnaires, a statement of purpose and personal data usage will be poised. Language materials produced by students uploaded onto Iwrite and Peerceptiv will be also examined with DRM – Digital Copyright Management. Before using and registering both systems, there will be a user agreement license. Sample writing will be only used after agreement. The rating and ranking in Iwrite is blind to students. The reviews from students in Peerceptiv are all in pseudo names. 

Another issue is about fairness. As natural and paralleled classes, intentionally and forcefully they are taught in different modes. However, the effectiveness of the new mode remains to be clarified. The new mode might be just different, not better. Or, the traditional way is better. If this does not justify, then the boundary of natural classes can be broken. Students can select their classes to take, either traditional or new. Either way, the research will be revealed at the very beginning. 

VIII. Time Table
Assume this tentative research will start from now and last for a year. There will be four stages in the research.

The First Stage: Preparation（April 2020- August 2020)
· The first preparation is on the theoretical framework and literature review. Teaching and research methods and methodology are to be reviewed.
· The second preparation is for technology. The Wechat Platform, Peerceptiv and Iwrite Systems are set for both students and teachers to sign in.
· The third preparation is for curriculum. The permit for running the reform research will to be granted by the university and school.
The Second Stage: Implementation (September 2020 – January 2021）
In this stage, the reform in teaching and learning mode is to be carried out. The longer it lasts in practice, the more dramatic the dada will be. So, it is suggested that the reform experiment will last for at last a natural semester.
The Third Stage: Collection (September 2020 – February 2021)
There will be also two procedures in this stage: data collection and data analysis.
The collection procedure will start simultaneously with the Second Stage as formative assessment in the process may feedback as soon as the reform carries out and finish right after the final exam and post test. The analysis will start after the collection and last till winter vocation.
The Last Stage: Conclusion (March 2021- April 2021)
The outcome of the data analysis will secure a conclusion whether this reform is feasible, together with a decision whether this reform should spread and carry on. A paper as final report summarizing the key findings of the research by then should await publication. 
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