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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident. 

Introduction

Throughout this assignment I will identify and evaluate my next steps in teaching based on an observed critical incident. I will compare and critique relevant literatures around the critical incident and use these to inform my practice. 
In the context of this assignment a critical incident is defined by Tripp (Tripp, 2011) as an event observed during a lesson which can be interpreted and analysed in terms of theory and trends rather than being of critical nature in terms of severity of the action. 
Identifying and reflecting on the observed critical incident allows the teacher to understand how to interpret events within the classroom and assign them to their wider contexts. Throughout this assignment, I will use Tripp’s definition of a critical incident to reflect on an observation that I experienced whilst on a bridging placement. I will then use this incident to reflect and develop my next steps, where I will plan to use what I have learnt in my own teaching. I will base my reflective practice on Kolb’s (1984) Experiential Learning cycle, as it allows me to base my concepts on thinking and reflecting on the event, and I will use what I learn to reflect and meet the Professional Standards for Teaching and Leadership in Wales (2019).

The role of critical reflection 
Kolb’s Experiential Learning Cycle (1984) will be used to reflect upon the critical incident observed and to develop my teaching practice. This method of reflection focusses on interpreting and learning from “concrete experiences” (Kolb, 1984) through a combination of observation, reflection and questioning, and testing out or experimenting with what has been learnt.
The Professional Standards for teaching and leadership (Welsh Government, 2019) has five key areas that support a teacher’s professional development. Through documenting and analysing the critical incident (Tripp, 2011), as well as reflecting on the incident using Kolb’s (1984) experience-based cycle, it will help ensure that professional standards are being met through developing knowledge and practice. 
The professional standard set by the Welsh Government, that will be addressed first through this process is “Effective Pedagogy” (Welsh Government, 2019, p. 1), as through reflecting on the experience and applying theory to understand the incident I will be able to improve my teaching practice to positively impact the learners. The second standard is “Professional Learning” (Welsh Government, 2019, p. 1), this will be met through this process of self-reflection, as I am leading by example and helping to improve shared principles within the educational reforms and my own practice. 
The third standard is “Innovation” (Welsh Government, 2019, p. 1), this will be met as I will be using the observed incident as well as the relevant theory to develop and come up with new ways to implement these in my classroom. The final professional standard that this will address is “Collaboration” (Welsh Government, 2019, p. 1). During this experience I worked with a colleague to observe and share ideas relating to the critical incidents observed. I will also share and feedback my outcomes of this project with my peers and use what I have learnt to create a more effective learning environment across the department. 
Critical reflection also plays a part in developing and implementing the Curriculum for Wales. To meet the aims of the curriculum as a practitioner it is important to reflect upon what is already taking place in the classroom, why it is happening, and the impact it has on the learners. There is also a focus on how reflection will help the learners achieve the Four Purposes (Welsh Government, 2020) of the new curriculum based on Professor Donaldson’s, Successful Futures report (2015, p25-31). The new curriculum focuses on the “Four Purposes” which are to create “ambitious, capable learners, ready to learn throughout their lives; Enterprising, creative contributors, ready to play a full part in life and work: Ethical, informed citizens of Wales and the world; Healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (Welsh Government, 2020). Through critical reflection in the classroom and of the teacher it will enable a review of what is working practically, and the focus being made in the classroom to meet the progression steps and embed the aims of the four purposes. 

Observation: School & Class context 
Due to the importance of anonymity and data protection (BERA, 2018) all school, teacher, and learner names have been omitted from the assignment. 

The critical incident took place at an Estyn rated Excellent school based in Cardiff. According to the school’s Estyn report (2018, p1) there are 1263 pupils at the school and roughly 16% of the pupils have additional learning needs, whilst just under 9% are eligible for free school meals. There is also a very low number of pupils who are EAL and only 18% of the pupils identify as BAME. 
The lesson that the incident focusses on is a Year 8 English group that took place at 9:45 on a Thursday morning. The class teacher informed us that there would be roughly 20 pupils attending the low-medium ability group and that they also have a general learning support assistant (LSA) who accompanies the class around the various lessons due to there being pupils with suspected additional learning needs. 
During the lesson the LSA circulated the room and provided support to the teacher as well as to the entire class whilst on task. The ability of the pupils in the room was low and they relied heavily on the relationship they had with the LSA to stay on task. 

Critical incident linked to Donaldson’s Four Purposes 
The critical incident (appendices record 3) that will be the focus of this assignment was the use of a free choice silent reading activity at the start of the lesson. The activity was used to calm and settle the class on arrival to the lesson, possibly as a form of behaviour management, but also to further engage the learners with the subject as they were in an English lesson. This activity took place for the first five minutes, at the start of the lesson whilst the teacher prepared the next task on the board and took the register. 
The pupils were told “you know what to do, get your books out and read quietly.” (English Teacher) This insinuated that they were familiar with the task as it was done regularly, also each pupil brought out a different book which they had chosen and carried with them. This gave them a sense of responsibility for their learning and helped to develop their professional relationship with the teacher through building respect. 
The activity could also reinforce that children and young people should be “healthy, confident individuals” (Donaldson, 2015, p29) as the activity itself allowed the children to calm themselves down on arrival to the class, whilst also respecting the other members of their class as they kept quiet during the duration of the task. The familiarity with the task could also play a part with developing learner confidence in the classroom as they were aware of what was expected of them as they all settled down into the reading activity straight away. 
Another of the four purposes outlined in the New Curriculum for Wales (2020) is for young people to become “ambitious, capable learners” (Donaldson, 2015, p29). The use of free choice reading allows for the learners to develop their voice through choice as well as reinforcing key reading skills which will allow them to become capable learners in a range of subjects, not just in English. 
All the pupils produced a book which they had chosen, this element of choice allows the students to engage in reading that they are interested in and aligns itself with the concept of becoming “informed citizens” (Donaldson, 2015, p29) as it allows them to develop their knowledge and contextualisation of the world through reading. The opportunity for free choice reading also encourages the students to explore different types of media, which links to developing creative contributors, as they will be given time to read and hopefully introduced to imaginative, creative, and inspirational ideas. 




Literature Review
There are several key areas for research which link to the critical incident (appendices: Record 3) however, this literature review will focus on the use of settling tasks (Atwell, 2007) and how they are used in terms of behaviour management and motivation. It will also look at views surrounding the impact of using reading as a task and how this links to the new curriculum in Wales. 
One of the reasons for introducing a settling task at the start of the lesson is to reinforce and outline expectations for the class’ behaviour (Cowley, 2014). However, according to Cowley some classes require students to settle into tasks and start learning straight away, but this could be due to classes having certain behavioural challenges, as students might not learn if they “aren’t paying attention” (Willingham, 2009, p44), therefore, settling the class through a quiet starter activity will promote focus. Both Willingham and Cowley focus on the impacts of behaviour management on the students’ ability to learn, but how does the use of a settling task impact the teacher? The educational psychologist, Jacob Kounin (1970), focussed on staff development opposed to student development, and the impacts this had on behaviour management, as well as looking at how this can improve the structure and focus of the lesson for the teacher. 

Promoting “group focus” is a term referred to by Jacob Kounin (1970) in relation to classroom and behaviour management. In his theory he refers to “movement management” (Bates, 2019, p154), as a method of ensuring the students are always engaged and working, and to ensure a smooth pace to the lesson, as opposed to the more independence focussed views of Cowley (2014) who promotes more autonomy for the learner and suggests that through constant patterns and clear expectations students can control their own behaviour. 

Using the reading activity at the start of the lesson encouraged the students to start learning as soon as they entered the classroom, as they will have certain expectations of “patterns of good behaviour”. (Cowley, 2014 p12-13). As having all the students involved in the same activity at the start of the lesson also helps to reinforce the shorter-term goals (Curzon, 2006) and promotes focus and engagement as all students are aware of the teacher’s expectations.  

The idea of behaviourism links to concepts of intrinsic and extrinsic motivations, these concepts were discussed first in the learning philosophies of Plato (427bc) and Aristotle (384bc). However, their ideas contrast, as in ‘The Republic: The Dialogues of Plato’ (Translated by Jowett, 1970) Plato defines understanding as being an intrinsic concept, one that is pieced together by the subject or viewer and is ingrained within the learner. 
While more fitting with a behaviourist angle, Aristotle referred to knowledge and truth as being extrinsically attained, empirical, and obtained through observing the world (Winch, 2012). This concept could be linked to more modern ideas posed by Vygotsky (1978) as it fits with the ideas of cognitivism and learning as a process of building a bigger picture, therefore behaviour modification comes from understanding rather than achieving a specific outcome. 

There is a beneficial focus on the role of the teacher and scaffolding (Vygotsky, 1978) best practice when considering motivations, which can be linked to the concept of promoting “Behaviour for Learning” (Ellis & Todd, 2016, p7). Subsequently, another advantage of a lesson starter is to set the tone and engage pupils with learning and if they can enter an environment where learning is promoted and there is a sense of focus it should aid with behaviour management as “expectations” (Cowley, 2014, p31) have been established from the beginning and an emphasis on learning should continue throughout the lesson.

But how does a settling activity and specifically a free choice reading activity promote positive learning behaviours? The following literature reviews the impacts of reading on overall learning and its use in the classroom. 

The PISA report (interpreted by the Welsh Government in 2019) identified that Wales had the “lowest attainment in the UK” for reading achievements (Welsh Government, 2019, p143) as this could be linked to the fact that “44% of pupils in Wales rarely or never read books” (Welsh Government, 2019, p59), and subsequently could be a reason reading plays a prominent part in the new curriculum as part of the Literacy AOLE. There is a clear relationship between practising and seeing the results, as described by the “Matthew Effect” (Stanovich, 1986, p130) where the more you read the more you improve which in turn increases your motivation to progress. 

However, Nancy Atwell outlines the benefits of sustained silent reading in her book “The Reading Zone” (2007) and argues that “students need time to read” (Atwell, 2007, pg12) which is reinforced by the Welsh Government’s (2021), Literacy Area of Learning and Experience as reading sparks “ imagination, and inspires creativity” (Welsh Government, 2019) Atwell argues that the more we read, the more we comprehend and the easier we can make sense of the world, as “it fills up the file drawers of long-term memory…and improves our comprehension of the world” (Atwell, 2007, pg60).  The concept of linking memories relates to the cognitivist theories of developing a schema as reading allows the learner to make connections between what they already know and understand. It also aligns with Vygotsky (1978) and the concept that children engage with and grow into what they are exposed to. Therefore, there could be benefits to frequently exposing children to books through scaffolding of good practice. Giving the children time to read has been promoted, but what does this mean in terms of self-motivation?
Carol Dweck discusses the growth mindset (1988) in relation to a learners intrinsic and extrinsic motivations for learning. Dweck states that there is a difference between fixed and growth mindsets, with the latter benefitting learners as those who said they had a growth mindset “scored higher in reading in PISA” (Gouëdard, 2021). Gouëdard also discusses the benefits of the growth mindset, and it’s benefits to wellbeing, which reinforces the need for learners to be “healthy, confident individuals” (Donaldson, 2015,p29) as he states that learners who have a growth mindset “may also experience heightened well-being” (Gouëdard 2021, p2) and therefore reinforces Dweck’s (1988) concepts that taking part in activities that promote learning, such as reading, can encourage a growth mindset. In summation, the benefits of scaffolding good practice through promoting reading in class is seen to apply Dweck’s idea and improve attainment, which far outweighs any practical issues of self-motivation. 
The need for students to be “healthy, confident individuals” (Donaldson, 2015,p29)  which is outlined as one of the four purposes of the New Curriculum for Wales could involve the importance of practicing a skill such as reading as it allows you to “gain confidence” (Willingham, 2009, p82-83) and according to BookTrust Cymru’s (2020) report reading also improves “relationship-building, empathy, relaxation, self-understanding” skills (BookTrust, 2020, p1). BookTrust Cymru also identifies another benefit that links to the four purposes within the new curriculum. The report suggests that reading encourages citizenship as it states that reading improves “understanding of the world and others” (BookTrust, 2020, p1). In her book, The Reading Zone Atwell states that reading “improves our comprehension of the world” (Atwell, 2007, p60) which can also be seen to reinforce BookTrust’s (2020) report on the reading in the new curriculum. This is also further implied by the Framework for the Future report which suggests that “People cannot be active or informed citizens unless they can read” (Dep. C,M& S, 2003, p8) and that reading plays a full part in developing your cultural and social skills. 
Developing “ambitious, capable learners” (Donaldson, 2015,p29)  is another one of the New Curriculum’s Four Purposes, as this area encourages learners to become life-long learners through fostering “behaviour for learning” (Ellis & Tod, p25)  environments in schools and through the use of reading to “upgrade their skills” (Building Futures, 2004, p6) in order to benefit and enable research and engagement (Willingham,2009, p82-83).  The New Curriculum has been developed to give students an equal start in education, to focus on dispelling “underlying beliefs about intelligence…” (Gouëdard, 2021, p2) and to create a curriculum with a focus on learner voice (Dewey, 1963). 
The critical incident (appendices: Record 3) allowed students to partake in a free choice reading activity which has been identified as a benefit to learning by “widening…knowledge of genre and their reading interests, increasing their vocabulary and developing confidence” (Ofsted, 2004, p13) as reading is the “…gateway to economic, social and civic life.” (Holden, 2004, p18) However, through this set reading activity it could hinder a student, as knowledge is more beneficial and memorable when “discovered” (Bruner, 1996, preface XIII) opposed to instructed and he also reinforces that reading improves your decision making as you make choices as you read. 
Given that the learners were asked to read, it questions the championed learner voice, as it wasn’t selected by the learner, and defies academic benefits as “reading for pleasure (is) one way to advance literacy attainment in children.” (Clark and Rumbold, 2006, p5) So could reading for pleasure bring benefits that instructed reading doesn’t? 
Being asked to read as part of a lesson could imply a lack of motivation. The concern with reading for extrinsic motivations has been challenged by Wigfield (1997) who notes the difference between doing something for intrinsic and extrinsic motivations.  As a child’s engagement in the activity will “be greatly facilitated when they are intrinsically motivated to read” (Wigfield, 1997, p420-421) as opposed to when they are instructed to do so. Whereas Hattie’s (2012) concept of motivational desires in which intrinsic motivators include a desire to progress, to develop knowledge and further educate themselves could be seen as a way of developing capable, independent learners. There is also the change in motivation between primary and secondary schools that needs to be considered when discussing motivations as the National Literacy Trust (2006) recognise there is a difference between the amount of reading for pleasure that takes place in the two settings, as this is possibly due to reading for pleasure decreasing throughout teenage years (Clark and Rumbold, 2006). 
The review of the literature surrounding the impacts of reading in the classroom suggest a positive impact on the students’ attainment as “extensive reading promotes fluency, vocabulary, and background knowledge” (Pressley, 2000 p56).  The activity in the critical incident (appendices: Record 3) used reading as a method of settling and transitioning the behaviour of the students into a learning environment (Ellis & Todd, 2016) and to promote focus (Kounin,1997) within the classroom, but can be seen to have a wider impact as we have seen through links to behaviourism and motivational theories. Furthermore, the positive impact of reading in the classroom can be linked to developing lifelong learners through discovery (Bruner 1996), developing creativity and comprehension (Atwell, 2007) and creating informed students (BookTrust, 2020) which can be reflected positively through the implementation of Donaldson’s Four Purposes (2015) into the classroom.

Reflection, evaluation, and next steps
On reflection of the observation, the use of a settling activity for the specific class worked well as it gave the students the trust to get on with the task on arriving to the classroom but also reinforced the idea that the teacher expected a learning behaviour (Ellis & Todd, 2016) when the students arrived at the lesson. This set the tone for the remainder of the lesson and encouraged “group focus” (Kounin,1970) as a way of avoiding poor behaviour. The teacher in the class had explained to us prior that it was a low-level group which often displayed poor behaviour and lacked concentration. In relation to the critical incident in question the pupils in that class already knew what to expect of them as they were able to engage with the activity without much input from the teacher, so in many ways this could reinforce Cowley’s (2014) argument.
How would this same group respond to a more active start to the lesson instead of a calming start to the lesson? Would they have settled into the lesson as well if it wasn’t an independent task? Did the fact that the pupils selected their own reading material play a part in the motivation of the task? 
It is clear from the reviewed literature and the PISA report (2018) that Wales has huge improvements to make regarding reading. There are many positive reasons to encourage reading in the classroom and the consensus in the literature reviewed seems to be that reading impacts a wide range of learning and attainment. 
It is also clear that there are some implications regarding literacy outcomes as intrinsic motivations promote reading for pleasure whereas extrinsic motivations can improve the variety and quantity of reading carried out (Clark and Rumbold 2006). As, in this case the teacher instructed the students to read, but Atwell (2007) still suggests that there are a host of benefits to giving reading opportunities as it teaches about decision making, cultures, general knowledge and children engage with and grow into what they are exposed to (Vygotsky,1978) reinforcing the benefits of introducing reading activities into the class routine. 
To continue with Kolb’s learning cycle (1984), I am going to develop more opportunities for reading into my lessons and test these out in the classroom. This is something that has been shown to widely impact the learner’s attainment in a range of areas that relate to Donaldson’s Four Purposes (2015). Due to the nature of the subject that I teach, Art and Design holds itself to a wide range of inspiration and sources and therefore offers a great opportunity for encouraging a wide range of reading materials to inform the learner’s projects.  I will introduce an opportunity for reading into my lessons, this could be free choice reading to find inspiration or reading material that is chosen in relation to the topic. But, based on the literature reviewed encouraging the learners to choose their own reading material may benefit their retention and motivation in the topic, so I will aim to allow the learners to source their own reading materials around a topic once they have developed the appropriate skills to do so through scaffolding techniques. 
Through reflecting on the literature and critical incident it has helped me to work towards attaining the professional standards as I have learnt how to use reading in a cross-curricular approach to improve my lessons; to assist the learners when it comes to meeting a range of the criteria for the four purposes; and to demonstrate effective use of pedagogy to come up with ways to benefit the learners in the classroom. 
Conclusion
Throughout this project I have reflected on a Critical Incident (Tripp, 2011), in terms of its relationship to the New Curriculum Wales (Welsh Government, 2018) and its place within relevant literature. I have been able to implement standards that represent the reflective practitioner in Wales and work towards meeting the Professional Standards (Welsh Government, 2019) by using the information I have learnt in my research and applying it to my teaching and planning. 
This process has allowed me to collaborate with new colleagues and network with new schools, as the initial process of observation opened a dialogue with myself and the other teachers within the school, as well as provided a learning opportunity to discuss next steps and how we could learn from the critical incidents we observed. Throughout this process, I have been able to come up with and share ideas of how the research suggests positive impacts from using reading activities in lessons, through collaborating and identifying opportunities to embed literature I will be able to extend my own knowledge and skills to provide better learning opportunities within my classes.
I have been able to refine my knowledge of teaching and learning through the research conducted in the literature review. This process has helped to extend my skills and understanding of how reading can benefit the pupils’ cognitive and social development. The research in the literature review has shown the impacts that reading can have on the learner and this is something that I will use in my planning, as there are opportunities to embed core skills, benefit the pupils’ development and promote a culture of learning and enquiry. The overall target of this research was to review the literature surrounding the benefits of using reading as an activity in the classroom, which helps to ensure the professional value (Welsh Government, 2019) of embedding literacy and promoting the rights of the learner are being met. 
APPENDICES 

Record 1 

	Date and time, year group:
22.9.21 
10:45- 11:45 
YR7 Gymraeg

	Where and When: 
Welsh lesson for a year 7 group. Top Set. 


	What happened: 

Teacher builds upon learners’ prior knowledge and displays on the whiteboard some new higher-level vocabulary that she introduces as being a bit trickier, and something that they might not have heard of before or need to learn yet as it is a bit overloading. She reassures them that they aren’t to understand it straight away as she is introducing them to the topic initially to show them what is to come. 

Purpose of this was to set the purposes of the Welsh lesson and to introduce the learners to the curriculum path for the subject. 

The teacher gave an anecdote about how she didn’t learn about ‘mutations’ until she was in A level so to enforce a belief in the learners capabilities and set the tone for what to expect in later years. 

This then led to an activity introducing the learners to mutations and a copying activity from the board and answering questions based on mutations noted. 



	Areas of possible exploration: 

· Learners understanding WHY they are learning specific subject. 
· Set challenging yet achievable tasks’ pg 145 Curzon
· - Short-term goals and how they relate to our long term outcomes – pg 144 Curzon 
· Contextualising learning. (aids development of schema and linking ideas together)
· Stretch and challenge and to meet the needs of MAT students. (differentiation) (desirable difficulties-Bjork) 
· Edward Tolman- Latent learning ‘ learning is always purposeful and goal directed’
· Inspiring life long learning (four purposes) Hattie ‘Self Goals and mastery’
· Aide memory- J.B Watson- remembering depends on ‘frequency and recency” of knowledge use so introducing learners to this early might aide this. 
· The time spent applying the new information to the questions could link to (Cognitive load theory and the Germane category where you are given time to process the information) 
· Extraneus load decreased as she presented is as not being as relevant yet and not to worry about it. Also minimal distraction in class not to overload with info.
· Constructivist theory building on prior knowledge, learning by doing, rote learning and questioning new learning. 


	Notes: 

Noisy environment due to door being left open.
Students sat boy-girl.
Morning lesson just after break. 
Inactive classroom students sat down. 
Very minimal classroom, lack of distractions. 
Lots of teacher led student engagement.
Inclusive classroom, students felt comfortable asking questions. 
Teacher stood at front of lesson for majority. 
Only two students absent from lesson. 
No mention of ALN students, however teacher did address a few learners at the front with reassuring tones.  




Record 2 

	Date and time, year group:
22.9.21
1:20 – 2:10 
Yr8 PE 

	Where and When: 
PE hall. Practical activity.

	What happened: 

Teacher explains the success criteria for the lesson to the learners and asks them to work in their groups of 4/5 to come up with an activity that will meet the success criteria. In this case the learners had to come up with warm up activities for basketball to raise their pulses and warm up their muscles as well as drill activities to practice their skills. 
The learners then were put into groups, and all instantly began discussing what to do, the teacher after about 1 minute then counted down 3,2,1 to bring students focus back to him and then asked them to carry out the warmup activities as a group that they had decided on. 

The teacher used leaders in groups and groups in general to share knowledge and upskill other learners during the process. The teacher walked around the hall observing the different activities and correcting any errors in stretching being made. 

The teacher then explained that he was able to judge the learner’s prior knowledge of the sport from what their teams were doing as warm up/ drill activities and whether they were directly related to benefit the sport. 

	Areas of possible exploration: 

· Formative assessment throughout session- Black and Wiliam- learners need to know what they are learning and why and also teacher more of a facilitator to the learning so that they can observe the learning rather than controlling it. 
· Hattie- visable learning so that the teaching can see what the learners are understanding and partaking in. 
· Edward Tolman- Testing learner’s prior knowledge
· Edward Tolman- Purposeful learning as teacher was asking why they needed to stretch and how the specific stretches would help them when playing basketball. 
· Short-term goals and how they relate to our long term outcomes – pg 144 Curzon 
· Link to four purposes and creating healthy individuals. 


	Notes: 

3 students not taking part (not in kit)
Loud space, very noisy due to it being a hall. 
Students arrived and all stood against the wall. 
Very active lessons- students leading a lot of the learning. 
Lots of visual demos
Fast paced lesson 
Smaller burst of activities
Class were late initially as groups were wrong
1 ALN student 
2 MAT students  




Record 3

	Date and time, year group:
23.9.21
9:45 
Yr8 English 

	Where and When: 
Teachers’ usual English classroom. Morning session.

	What happened: 

On arrival to the class the learners were noisy and slightly disruptive on entry as there was no formal meet at the door and come into the classroom or any instructions given as the learners were walking in. 

As the learners began sitting down the teacher instructed them to get their reading books out and reinforces a quiet start to the lesson. This reading activity lasted for about 5 minutes.
The learners went into their bags, and each brought out a book that they had brought with them, each child had a different book, so they weren’t provided by the English department but instead chosen by the learner. 
It took a few minutes for the learners to settle, as the teacher kept reinforcing to the learners to read quietly and no talking. Whilst the learners were reading the teacher was bringing up the PowerPoint and resources on the board ready to begin the lesson. 

Following this quiet reading activity, the students seemed to be more settled than when they entered the classroom and the room had become quieter ready for learning.

The teacher then stood up and turned the lights off instructing the learners to put away their books and look at the board.  The teacher then began reading through the slide on the PP which contained a WAGOLL, a paragraph a sample student wrote for the subject ‘What they like about Wales’. 


	Areas of possible exploration: 

· Student choice- free choice reading activity
· WAGOLL benefits? Modelling good behaviour
· Benefits of having routine and structure during the sessions
· Starter activities that quiet and calm students ready for learning- relaxing activity
· Benefits of reading activities that aren’t topic related
· Changing pace throughout the lesson
· Link to the four purposes with creating ambitious and capable learners- encouraging free choice reading and a passion for learning throughout their lives. WAGOLL also links to ambition as it shows best practice. 
· Links to four purposes of healthy, confident individuals as it improves their reading skills but also allows for them to look at their passions, hobbies and individual likes for relaxation purposes. 
· Links to creative contributors as it encourages student voice 


	Notes: 

Low level English group.  Noisy and disruptive in areas of the lesson as well as on entry.
1 LSA
20 students
Some students with behavioral needs. 
Lots of displays on wall.
Teacher reinforces school rules about uniform at the end of lesson
Students inactive and sat down for the lesson. 
Working independently and in pairs. 
Teacher kept referring to task and reinforcing instructions. 
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