Social inclusion in practise
The main aim for this essay will be to critically discuss the factors that can put groups or individuals at risk of being excluded in an educational setting. 
The concept of social inclusion originated in France in the 1970’s to describe the condition of certain groups on the margins of society who were cut off both from regular sources of employment and the income safety nets of the welfare state. (Pierson, J 2003)
There are multiple factors that could contribute to an individual or group being socially excluded, families seeking asylum, religion, disabilities, sexual orientation, and people living in deprived areas and in poverty could all experience social exclusion. Social exclusion is a multi-dimensional process, which consists of four main dimensions, economic, political, social and cultural (Handlers, 2016). Children who are subject to social exclusion may have reduced literacy and numeracy skills, poor mental health, feel isolated and have low self-esteem. Educational settings should work with families to ensure social inclusion is achieved within a school to reduce the negative effects it could have on a child. 
Education providers have a responsibility to ensure attitudes to diversity and difference- not only so that the child is included and not disadvantaged but that they learn from the earliest age to value diversity in others and grow up making a positive contribution to society. (Rogers, A, Wilmot E (2012)) 
During this essay, the social inclusion policy from a special educational needs setting will be discussed, and how the school implements their policy into practise across the setting. This setting will be referred to as school A. The Pupils at this school all have very complex health needs and require a high level of care and the school thrives to be fully inclusive to all pupils ensuring their needs are met in all areas. In order to ensure an inclusive approach, settings need to develop their ethos, policies and practise to include all learners with the aim of meeting their individual needs.  ‘Inclusion is the process by which we value all individuals, recognising their unique attributes, qualities and ways of being’ (Rodgers, A, Wilmot, E 2012). 
There are vast ranges of contributing factors that can cause social exclusion; this essay will mainly focus on how children living in poverty or children living with a disability may be affected and what can be put in place to help prevent social exclusion within a school setting. According to the Welsh government figures, approximately 200,000 children in wales live in poverty that is 31% of children (Welsh government, 2020). Children living in poverty can face social exclusion through their childhood, Lack of clothing, food and poor hygiene can all contribute to this. Children living in poverty will have fewer cultural and social opportunities and less access to resources and support networks. Children who live in deprived areas could be living in overcrowded housing, and live in areas with non-existent shops and parks.   All of these factors can leave a child feeling ashamed, frustrated, isolated and have low self-esteem. Many children living in poverty are asylum seekers or have single parent families, ‘In 2019 there were approximately 2.9 million lone parents, which is 14.9% of families in the UK’ (Office for National statistics, 2020). Without strong support networks, parents may feel socially excluded by barriers to the job market, which then leads to low or no income resulting in children feeling marginalised in school. According to Maslow children’s physical needs must be met in order for them to build their self-esteem and reach their full potential. Children must sleep well, eat well, and feel safe and loved. When these needs are met children can then think more clearly and stay focused. (Mcleaod, S 2019). Parents who are unemployed may feel socially excluded, have low self-esteem, and have a lack of social relationships. In the 1990’s the labour government introduced the welfare to work scheme, a contracted employment programme designed to help long term unemployed people find work and come off benefits. According to Levitas, 2005 ‘involuntary unemployment is one main cause of poverty, and providing people with work opportunities delivers inclusion’. Schools across Wales are working hard to tackle childhood poverty and reduce the stigma that comes with it. The welsh government have implemented strategies to help reduce the number of children living in poverty; children from deprived areas can now have access to flying start, childcare that is provided to ensure they get the best start at life prior to school age. Breakfast clubs and free school meals are in place with staff encouraged to provide non-stigmatising provision such as swipe cards to reduce the stigma of free school meals. Schools are provided with grants such as the pupil development grant, which can be used to ensure children in receipt of free school meals are getting extra support where needed to ensure they reach their full potential. According to Keller (2015) ‘statistics show that children of poverty start school with a disadvantage and end school with a disadvantage’. The welsh government plan to reduce childhood poverty in the next few years, in return lowering the amount of pupils who feel socially excluded in school. This will help reduce mental health in children, teenagers and young adults, the amount of teenage pregnancies, and less pupils will leave school with little or no qualifications.  While all these strategies prove beneficial to children and can provide much needed support it is of great importance that staff provide ways of discreetly providing this extra help in order for these pupils to feel equal to their peers. This can help prevent Children of being subject to bullying and stop social exclusion amongst children. 
School A is a school for pupils aged 3-19, they all have profound and multiple learning difficulties, a range of health conditions and sensory and behavioural issues. While the school understands the need for social inclusion for free school meal (FSM) pupils its main priority is ensuring full inclusion for all pupils across the school. 
The 1989 United Nations convection on the rights of the child spelled out for the first time, the rights of disabled children to be educated in the mainstream, article 23 of the convection calls for a child to be educated in a way that will allow him or her to achieve the fullest possible social integration and individual development. (UNCRC, 2020)
School A’s equality policy highlights the commitment from the school on ensuring equality of education for all pupils irrespective of their disability. The governors and the staff at the school recognise and believe that they have a duty to promote equality of opportunity for all. (Anonymous, 2020). The school adopts a fully inclusive approach and its main objective is pupil voice. The majority of pupils at the school are non-verbal, however staff ensure that a vast range of communication aids are provided throughout the school in order for the pupils to communicate to the best of their ability and that they are included in decision making throughout the school day. 
Effective inclusion is characterised by a commitment to meeting the educational entitlement of all children and young people; and their involvement in the planning and decision making involved in their learning’ (Welsh government, 2020)
The curriculum is widely adapted to meet all individual needs; if identical provision is put in place throughout a SEN school then not all individual needs will be met.  The school treats every child as an individual, and will adapt every activity so that all pupils whatever their ability can join in.  An example of this would be an activity where pupils are playing with toys, some of the pupils with cerebral palsy have reduced mobility and have difficulty moving some of their limbs, the school provides access to toys that can be connected to switches and eye gaze computers, where pupils can use their hands or eyes to activate a toy, here play is made inclusive to all. 
In 1994, more than 300 participants representing 92 governments and 25 international organisations met in Salamanca, Spain to further the aim of education for all. Their main aim was to consider that policy changes needed to be made to promote inclusive education, especially those with SEN. The Salamanca statement recognises that every child has a right to education and those with special educational needs must have access to regular school (Salamanca statement, 1994). 
School A provides education for pupils age 3-19 and over the years have continued to support pupils with the most complex of needs. It provides a safe loving environment where pupils can feel accepted and respected. Bronfenbrenner’s approach is used throughout the setting with the pupils being at the very centre of all that happens at the school. The school will look at every child’s individual needs as soon as they start, and produce an individual education plan alongside an individual health care plan. This enables the school to ensure that all the needs are being met in the best way possible. The school then looks at the immediate environments surrounding the child, again linking in with Bronfenbrenner’s approach. The classroom can be made fully accessible to all pupils, with specialist equipment such as tables that can be heightened or lowered for wheelchairs, and specialist sand and water trays so all pupils can have access to any form of play activities within the classroom, According to Barry, M (2005) ‘by improving the educational attainment by making the education system more inclusive, and by integrating support for children around the school system, the prospects for all children can be improved’. Every year a person centred review is held for each pupil, which considers their progress, sets new targets and decides whether any changes to the ALN statement are needed. Parents are invited in for these reviews; here they will be shown a video of their child from the past year and all their achievements. Bronfenbrenner recognised the importance of close relationships between school and the family, these meetings and any of the school’s activities that parents are invited to join in with are an excellent way of forming close bonds and strengthening relationships, while also providing inclusive opportunities for  the families. 
The school also provides fantastic integration opportunities which not only benefit pupils at the school but it also provides pupils from mainstream schools the opportunity to integrate with pupils with SEN and learn about diversity from a young age, helping to reduce the stigma of children with a disability. The school has close links with mainstream schools. Pupils from three primary schools and a comprehensive school regularly visit school A (Pre covid 19) and work alongside the pupils in an inclusive art lesson. A number of pupils at the school attend their own local mainstream schools assisted by staff from their own class. According to Liew (2016) ‘Integrating children with special needs is not without challenges, yet such inclusion is very important for developing an accepting, empathetic, well rounded society’. 
Pupils at school A can stay at the school until they are 19. Provision is provided for post 16 to help prepare these pupils for leaving school and transition into adult life successfully. Due to the extreme complex needs of the pupils they will always need care and support throughout their adult lives, however as a fully inclusive school, wider skills is the main focus for these 3 years to help achieve as much independence as possible. The school’s policy states ‘ because of the complex needs of pupils at school A, particular emphasis is placed on increasing their independence and working to reduce the support they need in all social and life skills in order to prepare them for adulthood’ (Anonymous, 2020) . The school and pupils work together to develop life skills as much as possible. The pupils spend more time in the community in these three years, visiting cafes, shopping and buying their own ingredients to make meals at school, teaching vital social schools that can help them to transition into adult life and accepted into society. Many of the pupils with sensory issues find visiting busier areas such as shops and cafes extremely difficult and can often display negative behaviours, which are deemed inappropriate. Throughout school staff work with these pupils to overcome this barrier, visiting the town centre frequently and helping to build a tolerance by providing positive experiences, helping to reduce the behaviours so that these pupils can be socially included in society when they leave school. The school also provides a long transition period when the pupils are moving onto adult services or specialist colleges, this enables the pupils and staff from the new settings to have the opportunity to build  trusting relationships, while also providing enough time for all important information about the pupils to be passed on to the relevant staff to ensure a positive transition. ‘Evidence suggests that transition programmes for those young adults with special educational needs and disabilities can have a significant and observable impact on behaviour attainment and progression’ (Careers enterprise, 2020). 

On researching how other schools implement their equality policies, one came across a mainstream school in Swansea that over recent years has seen a high increase in children with SEN. In 2018 the school reported having 508 pupils at the school, 40.3% of these are now on the SEN register. The schools policy recognises the ‘school as a rights respecting school- by embedding children’s rights within the strategic equality plan, they are supporting equality and fairness for all children and strengthening pupil wellbeing’  (Anonymous, 2020).  The school recognised that many of the children with SEN were often unable to stay for after school activities due to their additional needs, because staffing levels were reduced after school. The school understood the exclusion that these pupils may have been feeling so worked to provide extra staffing using money provided by the welsh government’s pupil development grant, this in return ensured that all after school activities were fully inclusive to all pupils. The school also has a large amount of pupils that come from ethnic backgrounds and recognises the importance of involving children from across the school and celebrating different cultures and religions. Bronfenbrenner (1979) suggested that ‘ if children and youth of a nation are afforded opportunity to develop their capacities to the fullest, if they are given the knowledge to understand the world and the wisdom to change it, then the prospects for the future are bright’. 

To conclude this essay I would start by saying that it is very apparent to see that massive progress has been made with working towards eradicating social inclusion in schools. From researching school equality policies it is obvious that it has been recognised as a significant problem and schools are working hard to promote equal opportunities across their settings, providing children and young people with learning opportunities to help them have knowledge and understanding of diversity. The welsh government have implemented strategies such as flying start and free school meals that are working well and enabling pupils to have basic needs met in order to thrive and reach their full potential. From researching the policy from the setting in which I work I can see that full inclusion throughout the school is of great importance and pupils are encouraged to use their own voice in their own way to feel included in all aspects of school. Many people would believe that because a pupil cannot verbally communicate they cannot be included in decision making, the school proves every day that this is not the case and even the smallest amount of communication is listened too and respected. While I feel that all there have many successful strategies implemented within schools that have proved beneficial with pupils; there is a concern that the pupils who receive free school meals and are in receipt of extra support from the PDG grant could still feel marginalised socially and be subject to bullying through the stigma that is linked to receiving free school meals. Studies show that more than a quarter of children entitled to free school meals take a packed lunch instead because they fear being stigmatised (institute for social and economic research, 2015). Schools are working to overcome this by providing swipe cards to make it less obvious what pupils are receiving free school meals. Equal opportunities are vitally important and schools should provide pupils with as many opportunities to learn diversity from a young age, this could help form a strong foundation for a more accepting nation and narrow the gap of people feeling socially excluded. 
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