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Prepare a prospectus for a radical school

Ivy Bridge School

This school is aimed at educating key stage one and two pupils. Overall, our school’s community bases its curriculum from a humanistic teaching approach including a strong focus on modern pedagogy such as information and communication technology (ICT). Within our school structure the timetable is based on allowing the children to choose their own learning path and educating the pupil on what learning style suit them depending on their personality or emotional well-being on that school day (Holt, 1984). We encourage different learning environments to keep the passion for developing cognitive skills and knowledge, this can be enabled through self-regulation of different learning stations in each classroom (Perren et al. 2017). Our practitioners aim to keep the child’s natural curiosity for learning alive with these different activities, as well as basing as much learning as possible outdoors to improve physical and emotional well-being of the child and an opportunity for the pupils to independently explore or take part in risky play (Harvey et al. 2020). All these activities encourage improving self-esteem and social and communication skills for a more positive outcome in the future. The curriculum is based on teaching from a humanistic theory point of view where our ethos is focusing on the whole child, not just their education. We promote emotional well-being and concentration through yoga sessions, teach how to eat healthy and get the correct nutrition into our bodies and promoting a healthy life style. All these factors will benefit the pupil’s future outcomes, as well as helping to lower stress and anxiety all to achieve the best they can (Western Governors University, 2020). Making sure our pupils have a healthy mind is important to us as a whole school approach which is why we do not believe in testing but we teach pupils how to self-regulate in order to improve their grades and achieve highly. Our practitioners teach through an assessment for learning (AFL) and blended growth mindset method. This is implemented through constant feedback from the teachers, peers and pupils themselves to find affective teaching and learning styles (Black and Wiliam, 2009). Additionally, mixed with the growth mindset approach we encourage to set their goal as consistently moving towards the next level of learning (Dweck, 2012). Both these teaching styles will allow children to develop their critical thinking, which will further their education in all different subjects. Learning through experiencing the world is important to understand diverse opinions and as a school celebrating every pupil’s cultural background is an important part of the curriculum (Shabashvili and Gotchitashvili, 2017). Finally, we hold a strong focus on ICT and teach pupils coding so that they can evolve with the world around them and always be up to date with new research, ensuring they are very employable individuals in the future (Kivunja, 2014).

The definition of a mainstream education is “for all kinds of students regardless their abilities in regular classes” (IGI Global, 2021). For a small handful of pupils, the national curriculum can be very beneficial, however in present day it is common that the national curriculum is only fit for one and not all children. Many talented pupils slip through the gaps and underachieve as the curriculum has not been tailored to suit their learning style, to focus on their emotional health and well-being on that day or just to teach children out-dated information that they are not interested in learning (Mead, 2020). The education we teach in our school challenges the typical traditional schooling education. We support ideologies that focus on benefiting the child as a whole in order to help their education excel and achieve the best they possibly can for a successful future (Hancock, 2018). Our ethos as a school ingrains that all children need to be empowered and celebrated in relation to their culture, diversity, race, religion etcetera. We have a vision of a better society and so that we can enable that our education must change and the child’s health and well-being must be a focus so that their education can thrive (Hicks in Ward, 2004). In hypothesis, the Welsh Government defines a suitable education as “the age, ability, aptitude and to any special educational needs the child or young person may have” (2006). This is our practitioners aim, to empower every child to achieve the best they can for a successful outcome.

School structures 

The school day will consist of traditional school hours where children will arrive at nine am and finish at three pm, however there are a few aspects to this timetable to benefit the children’s learning. Every pupil will have their induvial visual timetable that will enable them to choose their subjects for the week every Monday morning. Giving the pupils a choice in their weekly timetable and enabling them to visualise what they are doing each day can reduce anxiety in pupils as they will know what to expect for the upcoming week (Zimmerman, Ledford and Barton, 2017).  Additionally, this will promote decision making and independence, it is important that children develop these skills in order to improve their self-esteem and to empower their voice (martin et al. 2017). This reflects Holt’s belief that children should be able to choose their own curriculum in order to enhance their natural love of learning. Holt believes that letting the pupil guide their own curriculum and be able to learn from their own experience’s will benefit learning. By giving the child the freedom to choose their own curriculum it gives them the opportunity to facilitate their own learning and be excited about the whole process (Holt, 1984). As well as choosing their own timetable, the pupil will have the option to take up to two days to learn from home every week. Practitioners and parents must understand that children will not always have high amounts of energy to take part in large activities and that sometimes they will feel lethargic or tired. This method demonstrates how the school can adapt to pupils’ personalities and feelings. For example, if the child is in a calm mood they can sit at home and research their subjects with their digital competency skills or if a pupil prefers to learn through the form of reading they can take books home to read in a quieter environment (Bumgarner, 1980). Gatto also supported the ideology of home school learning, he believed that the most effective learning takes place in more than one different environment and the contrasting environments will encourage learning to take place naturally (Gatto, 2001). In contrast, traditional schooling does not give the child an opportunity to choose their own curriculum or learn in a multiple of different environment’s. The traditional school system is seen to oppress pupils and practitioners by what the government believes will grow future generations into efficient workers. It can be harder for the practitioner to have effective behaviour management with in the classroom when the child is in the same environment every day and route learning facts to pass their next test. Both philosophers stress the outcome of the child after they have finished school as they have no reflection on real life and contributing towards the repression of critical thinking and lack of social skills (Fryer, 2018). 

This school is in a setting inspired by Montessori. Like Holt, she believed that the child’s emotional well-being had a large part of how well they will learn on that day as well as considering their social, intellectual and physical development all been taken into consideration (Meinke, 2019). The classroom will be child led and will have different stations with activities that will develop the child’s cognitive skills focusing on different core subjects such as maths, numeracy or digital competency. Not only will the students have self-regulation over their own choice of activities for learning but they will be allowed to walk freely through the different classrooms. This shows that the education in this school is based around a child centred approach where the child can choose their subject of choice depending on what learning they want to take part in on that day (Perren et al. 2017). These methods of education have been shown to develop high interest in learning through the pupil demonstrating independence and decision making (Montessori Educational Centres, 2019). As well as enhancing the child’s confidence in their own cognitive development, freedom in learning can further social and communication skills. For the reason that, the child will observe other pupil’s problem solving and partaking in different tasks which will lead to their natural curiosity of wanting to learn from the other pupil. This can create relationships between pupils by removing all the barriers that put pressure on children to make friends in school (Waco Montessori School, 2021). The outcomes of Montessori based learning approaches enable independence in learning and that the individual will always have a curiosity to explore the world around them. Learning will become a passion to the pupil so that school will not be a chore but something the child is excited to wake up for in the morning. Improving a child’s cognitive development through freedom of learning has been described to create an entrepreneurial skill set later in life and becoming a successful adult (Meinke, 2019). 

Another three factors largely focussed on Montessori schools is the ideology that nearly all classes within this school will be outdoor based, the classrooms will contain furniture a suitable size for the children as well as everything being made out of natural materials. This school will provide outdoor classrooms for every year group and overalls to teach children about hygiene and cleanliness if they are in a muddy environment (Al, Sari and Kahya, 2012). It is important to focus on the fact that the outdoors is a crucial component to a child’s education. Learning and playing outdoors has a massive impact on the child’s physical well-being, from taking part in risky play they will have the opportunity to run, jump, splash in puddles and mud or even climb trees and other obstacles. This will keep your child fit and develop essential motor skills that will improve hand eye coordination (Ouvry and Furtado, 2020). As well as allowing the child to learn about senses from first-hand experience, this enables the individual to touch, feel, smell, see and listen to the natural environment around them (Yilddirim and Akam, 2017). This is a concept that Piaget’s theory supports, he illustrates in order to move from the preoperational stage to the concrete operational stage children must be able to explore nature and become little scientists to develop key stages in their cognitive learning. These factors are social and communication skills, recognising different objects and people, conversation, imitation and drawing. (Paolo et al. 2014). This states that being outside will benefit your child’s physical health as well as their emotional health. Research proves that children who feel withdrawn from school and suffer with depression and anxiety can see huge improvements in participation from spending more time connecting with the outdoors and nature (Harvey et al. 2020). In a study taken in one hundred and twenty-five English schools the outcome states that ninety five percent of pupils enjoyed learning more, ninety three percent of pupils improved in their social skills and ninety two percent engagement in education improved (Martin, 2016).This is a factor in education that traditional schools lack, children will spend minimal time outdoors in mainstream schools which is usually down to a high emphasis on technology in lessons and the only spaces available outdoors are very small. These are substantial barriers for practitioners to plan lessons and activities outdoors without the appropriate resources (Marchant et al. 2019), including the fact that in the national curriculum there is very small guidelines for key stage two pupils to partake in outdoor learning and play (Waite, 2009). 

Curriculum 

Yoga 

The intervention of yoga in schools is something that is slowly becoming more popular throughout the world, however not seen as much in the United Kingdom (UK). As a school we encourage the use of new technology for pupils to use as a learning resource nonetheless, it is often that individuals spend too much time looking at a screen and can make it hard for concentration in other aspects of life and cause lack of sleeping in children and young people. By teaching our pupils an hour of yoga every morning it will help excel concentration for learning and reduce anxiety and stress (Nanthakumar, 2018). Research has taken place examining teaching yoga to pupils in randomised early years setting over an eight-week time period and the results show that children were able to express their feelings more positively. As well as self-regulation skills for independent learning improving, which highlights effective cognitive development (Rashedi, Wajanakunakorn and Hu, 2019). Another experiment took place were yoga was practised every day, within the age groups of children that were eight to thirteen, in ninety-eight schools and the outcome was higher self-esteem and advancement in social skills (Telles et al. 2013). 

Healthy life style and eating

Living a healthy lifestyle and learning how to eat properly will also be one of the subjects we teach in this school to support the health and well-being of our pupils. It is important that students are educated on how to eat healthy and how the food that enters their body has an effect on their physical and mental health. As well as how being outdoors and exercising can reduce stress and anxiety and improving mental health (Chapman, 2006). It is often the case that children who come from minority groups or a poverty background will not have access to healthy food and will lack nutrition that is needed to benefit fully from learning. An additional factor is the individual becoming obese from not understanding the effects of processed and fatty food being put inside their bodies. According to UNICEF, one in three children the UK are underweight or obese which is stopping cognitive development, weakening immune systems and creating vitamin deficiencies that leads to lack of obtaining educational knowledge (UNICEF, 2019). Likewise, research shows that in 2017 one in three pupils in a classroom in the UK suffered from an eating disorder (NCFED, 2021). This is why as a school we believe it is very important to educate our pupils how to eat properly and to enhance this with benefits of being outdoors or exercising which are skills they will need to live a successful life. Aside from the benefits that will allow better concentration levels during class time, happier relationships between practitioners and pupils friendships and appropriate development for the individuals age (McKenna, 2010). 

The school will implement this through lessons that involve teaching other subjects a long side the healthy life style and eating. For example, the children will measure out vegetable plots, how many vegetables they will be able to grow and how many people they will be able to feed with the produce in order to demonstrate their numeracy skills. They will gain geography and science skills by calculating average rainfall and weather or how much sunlight certain plots will receive for the vegetables to grow (Kommu, 2010). The pupils will then be able to harvest the vegetables they have grown and learn how to cook different recipes so that they can feed their peers. This aspect of the lesson will teach cooking, how to create balanced meals and what nutrients is needed with in different recipes. As a whole this covers how to eat healthy and maintain a happy well-being in conjunction with developing their maths skills whilst having the opportunity to be outdoors (Tingey, 2021). Furthermore, pupils will be rewarded with fun healthy snacks and smoothies for achieving learning goals or displaying good values and morals based on kindness. This will encourage a habit of eating healthy and additional nutrients for pupils that may not have access to fruit and vegetables at home (Price, 2019).

In this school there is a high emphasis on mental health and well-being which will have a cross curricular approach through out every core subject. To support and benefit the mental health of our pupils we will teach lessons with knowledge about how to keep a healthy physical and mental wellbeing. The subjects that are taught through the curriculum will educate pupils about yoga and healthy lifestyle and eating. Each subject has been designed to be supported through the humanistic theory approach. These factors include student choice, self-motivating pupils to learn on their own accord and acknowledging how the child is feeling in order to be ready to learn (Western Governors University, 2020). As a school we will focus on the whole child not just their learning or grades. It is important that the child is able to concentrate through the correct nutrition as well as, understanding their feelings on that particular day to measure what focus they will have in the classroom environment or if they need the opportunity to study elsewhere. Along with learning on their own accord to make the academic journey fully affective (Hancock, 2018). This coincides with Maslow’s hierarchy of needs, for the child to access successful learning opportunities they must complete each level of the pyramid which include; psychological needs, safety needs, feeling love and belonging, self-esteem that leads to self-actualisation (Kurt, 2021). All lesson plans have been designed to fulfil these needs, for example it is previously mentioned that we will make sure children have the appropriate nutrition which we provide through education through cooking which will enable them to move from the psychological needs level to the safety needs level. 

Assessment and Pedagogy 

Self-regulation 

In this school we will not test pupils but will encourage students to become self-regulated learners. As previously mentioned self-regulation is an important process in the child’s cognitive development and in order to become an independent learner the individual’s passion to achieve must drive them. To understand self-regulation and self-regulated learning, it is important to focus on Bandura’s triangle of reciprocal determinism (Mannion, 2020) which includes the individual’s personal circumstances and monitoring their progression, their behaviour and the environment they are learning in (Bandura, 2017). For instance, the personal factors of the triangle would focus on the knowledge of the individual, and the attitude that the learning can be expanded through the ambition of wanting to achieve. Our pupils who hold a growth mindset are constantly wanting to move to the next level and are excited to learn the curriculum. Additionally, the behaviour section would be the pupil’s enthusiasm to learn and the self-regulation to put thoughts into action such as, self-motivation or rewards for achieving. Finally, the environmental factors can be different learning approaches or finding the correct learning style to suit the pupils needs. However, good instruction and appropriate feedback are necessary from the practitioner to excel the pupil’s grades. This would include the physical environment which the child is learning within, in our school we promote freedom and outdoor learning which benefits the child’s natural learning progress and curiosity (Bandura, 1989).

Monitoring the learner’s progression

The no testing policy within our school is seen as very different to other schools within the UK however, your child’s grades will not suffer but their knowledge and understanding of learning will become greater. As a small community our school does not believe in testing, in order to monitor the individuals learning section with in Bandura’s triangle of reciprocal determinism this school uses an assessment for learning (AFL) and growth mindset approach. In more traditional schools testing pupils has led to unnecessary stress and anxiety for the pupil which affects their mental health and well-being. Standardised testing has proved to have more negative effects on pupils rather than encouraging them to achieve their best (Simpson, 2016). Additionally, route learning is usually a method used to teach pupils knowledge to prepare them for these standardised tests however, it can take away the excitement and self-regulation to learn. As well as minimalising the connection of learning between the pupil and the curriculum leading to less motivation and lower grades (Qi, 2021). The practitioner will assess the pupils progress through an AFL approach blended with a growth mindset method. 

AFL will enable the pupil to follow their own progress in learning. This constant learning cycle that the pupils will take part in will improve cognitive development and independent learning. This process consists of the practitioner informing the pupils what they will be learning in the future, giving the students the opportunity to ask questions and feedback from teachers and peers (Black and Wiliam, 2009). This approach benefits the pupils learning within our school as the practitioner is able to adapt different teaching styles to the child so that their style of learning can benefit future outcomes (Black and Wiliam, 1998). For example, if there is a big research project that the pupil is taking part in the teacher will be able to asses which pupils work better as a group, which pupils research excels when using digital resources or as previously mentioned, the pupils who learn better at home will be able to use this opportunity (De Witte and Klaveren, 2014). When using this AFL alongside growth mindset, we believe developing a growth mindset will not just benefit our pupils within current education but will be a lifelong skill which can lead to a successful future. We encourage the children in our school to become incremental learners and cognitively develop through achievement and enjoyment of learning. As Dweck states, our practitioners will make our children aware that they will be learning through a growth mindset approach which will lead to the pupil improving their own learning in order to challenge their knowledge to move onto the next level (Dweck, 2012). An important factor of the growth mindset approach is goal setting in the individuals learning and rewards for achieving. As discussed in the curriculum section of this prospectus, we reward all our children with healthy snacks and smoothies to encourage a positive lifestyle. By using incentives and appropriate praise this will encourage the pupil to learn and self-regulate on their own accord to achieve the best they possibly can. During the process of AFL and growth mindset the teacher will observe as much as they can to allow independent learning to take place, they will encourage children to problem solve as much as possible and peers will support each other’s learning. This is an example of Vygotsky’s ZPD, as the pupil will have the opportunity to learn independently until they need extra help, at this point the teacher will step in to scaffold the learning process and guide the students learning in the right direction (Van de Pol, 2015). With the use of AFL and growth mindset the pupils progress will be visually tracked for the practitioner, care giver and child to be able to monitor in order to understand strengths and weaknesses of the pupil’s learning style. Using the visual aid can make it more accessible for the pupil to be supported to move onto the next level (Hattie, 2012).

Critical Thinking

Using these two methods in this school will not only create independent learners but will encourage critical thinkers as well. As previously mentioned, testing and route learning can seriously damage a child’s curiosity to learn about the world around them (Uddin, 2019). Freire described teachers in a mainstream classroom treating the pupil as an open vessel and filling their brains with knowledge without initiating the learners critical thinking and problems solving skills to research independently (Freire, 1996). Using the context of Freire’s theory of the oppressor and the oppressed, the practitioner would be the oppressor and the pupil would be the oppressed. The practitioner is at risk of pushing the curriculum onto the pupils in a route learning style which will lead to the child’s opinion being oppressed without realisation. The impact of the damage will stop the pupil’s love of learning and natural curiosity from a critical cognitive development (Freire, 1996). Through hands on learning and child initiated play the pupil will learn at their own speed and through experiences. Alongside this, encouraging the critical thinking is important in advancing the child’s learning such as, teaching art and science as a blended subject will promote creativity as well as improving critical thinking and question asking. 

In our school we encourage education to teach the student not just the curriculum, but to understand culture and the world around them. In order to educate our pupils about culture through experience, we like all our pupils to talk openly about their background and involvement in other experiences outside our educational environment. This allows children to understand the world around us and that every individual will have different opinions that are formed from their own upbringings. This will improve social and communication skills which are important factors for the pupils to develop their thoughts and critical thinking, and to learn new vocabulary that would not usually be used within the classroom (Shabashvili and Gotchitashvili, 2017). Classroom discussions are something we encourage between our pupils to promote critical thinking and to develop social skills and relationships between peers. As well as improving self-management through learning different social ques and improvement on classroom behaviour through a sitting, listening and taking turns to speak activity (Peterson, et al. 2006). To enable the practitioner to teach culture through class discussions, the pupils will share ideas about their cultural and ancestry background which is a way of improving educating pupils about diverse backgrounds as well as a cross curricular approach of the history of pupil’s families (Collins, 2011). Once in-depth discussions have taken place with participation of every pupil’s background or culture, the students will then decide as a team what country they would like to visit on an educational trip to further their knowledge of culture through experiences (Yi-Huang, 2018). The school will make sure every child’s trip has been covered financially for the reason that every child in our school has the right of participation (UNICEF, 2021). It gives every child the opportunity to have a better understanding of the world whilst improving their independence through exploring different cultures.

Focus on Information and Communication Technology (ICT)

As a school we hold a strong focus on ICT, this subject can help develop critical thinking in our pupils as well as decision making, independent research and improving social and communication skills. When this subject is used as a cross curricular approach it can improve the knowledge of other areas of learning for the students (Shkvyr, Haidamashko and Tafintseva, 2020). A young child’s natural curiosity will enable them to improve their ICT skills with very little help from the practitioner, which has long term advantages in a fast-moving technological world. Mitra supports this statement by illustrating that if you were to give a child between six and twelve a computer within a few hours they would have the skill to work the device. This was proved in India, New Delhi in 1999 where computers were placed within the disadvantaged areas of the city and children had full access to explore and develop their ICT skills. This research states that within three months the children could work the computer to its full capacity (2013). It is beneficial for your child’s future that they have good ICT skills and as a school we will develop these as effectively as possible. For example, younger children have fun playing games on the computers and if this was a maths and numeracy-based game that will give them a natural advantage when they come to learn more in depth about the subject (Wen, Zaid and Harun, 2016). For older pupils once their skills have developed they will be able to start lessons in coding which will be a compulsory subject for all students. Research shows that in Hong Kong a survey took place within forty-five primary and secondary schools who do not teach coding as a compulsory subject and how effective pupil outcomes are with the additional subject. Results show positive effects on the children’s learning as well as the practitioners teaching method (Wong, et al. 2015). Students studying coding are able to acknowledge structures and patterns of behaviour, improved concentration and attention span and a more understanding of the world. From learning about technology children can become more adaptable to the world around them and have more awareness of events that are happening around the world. For example, a crucial topic pupil will be aware of is sustainability for the environment and subjects like coding can lead to a future working with renewable energy (Scaza, Crippen and Carroll, 2013). 

In a country where technology is a constantly evolving process this is a skill that is deemed essential for today’s generation of children. As educators it is our job that we our preparing our pupils for a successful future which will include large reliance of computers and technology, or employment based around ICT. As well as developing key skills that future employers will look for such as critical thinking and problem solving (Kivunja, 2014). Gonzalez describes knowledge in the twenty first as being more accessible to induvial in present day to what it was in previous years, and the information which is already published is constantly doubling every eighteen months (2004, quoted in Siemens, 2005). This proves that traditional pedagogies need to be altered to keep up with the demand of a different style of learning through technology. As children learn through experience, it is important to consider that they cannot experience everything in the world (as much as we would like them to). However, we are able to change this context through the latest technology devices which for example, could give them a realistic tour of what the Amazon Rainforest would look like. By using the connectivism theory alongside the teaching pedagogy within the coding subject, which teaches and encourages that pupils are being educated of society’s fast paced world and are able to make informed decisions independently. Along with lessons on finances and currencies, constantly questioning current research and supporting diverse opinion amongst pupils (Siemens, 2005). Traditional schools do not teach coding and lack a strong core element independently using the latest technology within learning. It can be a challenge for the schools to find funding to employ practitioners that hold such a specialised skill set and to even buy all the up to date equipment for all the pupils to get the opportunity to use. Additionally, students that come from underprivileged backgrounds who would not have the access to latest technology at home are now able to use these devices within our school community so that the individuals learning is always up to date (Dunne, et al. 2007). 
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