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	Targedau / Targets
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How you have worked on this
	Ceir enghraifft ar /
An example can be found on

	[bookmark: cysill]Targed/Target 1
	“Read even more relevant and peer reviewed books and journal articles as well as websites when researching”. I have worked on this by extending my reading and including more books into my writing. 
	

Pages 2,3,7 & 9

	Targed/Target 2
	“Revise some sentence structure for clarity of message”. I have done this by proofreading my work numerous times.
	

Page 9 & 10 

	Targed/Target 3
	“Continue to develop a supported critical approach throughout, offering the opposing view whenever possible”. I have done this by looking for relevant research that agree/disagree with the points I have made. 
	


Page 3, 7 & 8


 
Choose an intervention that supports the learning and development of a pupil / group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise.
This assignment will be focused on discussing an intervention for a year four pupil called Idris, and I will be explaining why I have chosen the intervention by critically evaluating how it will aid pupil progression. 
To determine where Idris is at in regards his development, we would normally measure where he should be based on age and stage, but with the Curriculum For Wales 2022, we discuss Progression steps, which are not seen as an assessment tool yet used as a guide of where the children in our classes should be. Idris is shows signs of achieving progression step 3. There are many milestones Idris should be achieving within his age group. Some of the emotional, social, and behavioural milestones according to Burnham and Baker (2010, p.153) are factors like being able to understand boundaries and why they are implemented. This is an area Idris needs to improve as he needs to gain an understanding that when he is meant to be doing work and not allowed on the electronic devices, instead of being upset he needs to understand why there are boundaries in place, which in return will develop his behavioural development. According to Burnham and Baker (2010, p.153) a social milestone is at this age is friendships groups are formed, and strong connections can be achieved. Socially this is an area that Idris has difficulties with as he prefers his own company and lacks socialising with others. Burnham and Baker (2010, p.153) states an emotional milestone is that opportunities for problem solving and promoting independence are implemented to encourage cognitive development. Idris responds uniquely to this as he shows disappointment if he feels he’s failed activity yet thrives independence when assisting Mrs James with classroom tasks. Implementing intervention will help Idris in each of these areas advancing his holistic development and promote his confidence. Holistically, Idris thrives within his physical development and shows he has good gross motor skills. He likes to be outdoors and explore the world around him. He has formed a positive relationship with his class teacher, he likes to please her and enjoys helping her with classroom chores. This highlights that Idris shows signs of attachment which links in with Bowlby’s attachment theory. Bowlby explains that a close bond can provide a safe foundation for a child to feel secure in their surroundings and motivate them to engage in opportunities (Mcleod, 2017). Although, building a positive relationship with the teacher is important because it builds a level of trust and sense of belonging, alongside a safe and secure environment for the child. (Meggitt, 2015, p.46) agrees highlighting that within this profession, a teacher’s role is to ensure that all learners feel included, secure, and valued to achieve an integrated environment. Additionally, Save the Children (2022) agrees with this and says, “ARTICLE 3 (the best interests of the child) In all decisions and actions that concern children, the best interests of the child shall be a primary consideration”. However, Idris has some learning barriers, and throughout this assignment I will be discussing what main intervention can be put in to place to support Idris’s needs. Idris demonstrates traits highlighting he may have social, emotional, behavioural difficulties (SEBD) and therefore requires additional support as these are three areas which are arising as cause for concern in class by his class teacher. Within Idris’ emotional development, his class teacher explains that he shows disappointment if he fails to perform tasks or gets incorrect answers. This highlights that he hasn’t learnt the concept of learning from his mistakes. Schaefer and Theresa Foy Digeronimo (2000 p.175-177) describe that he may have experienced fearful inhibitions which have resulted in him being afraid of trying something new as he’s scared of getting embarrassed if he fails. Schaefer and Theresa Foy Digeronimo (2000 p.175-177) explain that it is important that children like Idris should have opportunities to feel like they don’t want to do something, and that choice should be respected to improve his emotional wellbeing. Contradicting this, he should be provided with opportunities to fail, but see it as a learning curve, and the adult should model how to show the child how to avoid it from affecting your self-esteem. Schaefer and Theresa Foy DiGeronimo (2000 p.175-177) also explain that these opportunities shouldn’t be completely taken away from children as it will result in a fear of challenge, instead patience and encouragement should eventually help children come out of their fear inhibitions phase. Idris lacks concentration when reading and writing, Burnham (2000 p.175-177) suggests there are multiple reasons for this, it could be his concentration span is very low, the task may be too difficult or may be too easy and needs stimulation to keep him actively involved. Therefore, observations and assessments could be undertaken here to see if there is a certain pattern which defines where Idris is at and why he is losing focus. In relation to Idris’ social development, Mrs James explains he prefers to play alone on the yard suggesting he likes his own company and isolates himself from others. Therefore, this impacts his social development because he’s not having the same interactions and communication as his peers, affecting his Language, literacy, and communication area of learning. Schaefer and Theresa Foy DiGeronimo (2000 p.175-177) explain that research suggests that children who are socially isolated are more likely to be low achievers and suffer emotional difficulties. When thinking about the neuroscience of Idris’ development it is important to remember that the way he may be behaving could be due to past experiences. A child's brain can develop in a healthy way by having loving interactions and access to support networks, which can lessen the detrimental impacts of negative events from occurring (Shonkoff, J.P. et al, 2015). Limitations of Idris’ profile is that nothing has been said about his dad. This makes me question whether there are negative past experiences such as a form of ACEs which are affecting Idris’ emotional development. Therefore, this is where an intervention clearly needs to be implemented to avoid Idris being a low achiever and instead focus on his needs. 
Interventions can be defined as several different meanings to many different people. I believe an intervention is an additional support tool to help learners progress and succeed. (Campbell & Stanley, 1966 cited in NASUWT, 2018) also agrees and states that Interventions are normally recognized as activities or methods that are different from, or additional to, those employed routinely with pupils. Research suggests that if interventions are encouraged early on, later difficulties can be prevented or minimised (Meggitt, 2015a, p.278). Interventions are a great tool if implemented correctly and effectively, however there are some limitations that surround the ELSA programme. For example, time is a big factor which can affect the intervention because a school day is so busy, fitting in the time for ELSA may be difficult as I don’t want Idris to fall behind in class, but he needs to develop his SEBD. The cost of implementing the programme could be a challenge due to school budgets, as practitioners are required to receive the relevant training to carry out the intervention. Hawthorne (2021) supports this explaining ‘Some interventions can be costly and time-consuming’. Others may argue that although cost is an issue initially, in the long run it is worth it and benefits the pupils. A good resource which may be used in schools to evaluate whether the intervention is cost effective and has valid data evidence is the teaching and learning toolkit (Education Endowment Foundation, 2023). Yet limitations arise with using this toolkit such as, questioning how up to date the evidence is, how relatable the studies are in comparison to regular classroom practice and based off the research is there a variety of outcome data. Therefore, this demonstrates that there are some controversial opinions about intervention and how effective they are. I believe there are more positives than negatives with interventions as research supports this showing that children who undertake interventions of any kind thrive with their development. Supporting this NSPCC (2019) explain that outcomes of interventions are children are safeguarded from harm, there are fewer referrals to child protection services and long-term outcomes are enhanced for the learners. 
Main body 
A term used often in schools is ‘progress’, when thinking about a child and their progress we often refer to how they are developing in regards their rate and sequence compared to their peers. However, progress refers to a process of improving and advancing knowledge and understanding over time, in schools when designing a curriculum learner progress is at the centre of all that they do. Pupil progression is essential in schools and relates to how a child develops from one stage to the next. As part of the Curriculum for Wales 2022, pupil progression is fundamental to ensuring that each student is encouraged and challenged appropriately while allowing them to advance at a pace that is appropriate for them (Hwb Welsh Government, 2020). Pupil progression is beneficial because it enables learners to recognise achievement and make progress, and teachers to mould and adapt their instruction to individual needs and objectives, (Qualifications and Curriculum Development Agency, 2010). Therefore, there are five principles of progression which need to be implemented. Research states that because of these five principles, they will reflect an increase in the learner’s performance, they will broaden the knowledge and understanding within each of the areas, (hwb.gov. Wales, n.d.). They will become more confident when applying new skills and concepts, the learners will establish links and be able to transfer their knowledge in new circumstances, and the learner’s overall effectiveness will grow. These will in time shape the school’s ethos and relevant information that reflects the five principles helping to aid the overall pupil progression. Linking back to Idris, the intervention I have chosen is ELSA. I have chosen this intervention because it will assist Idris’ pupil progression through carrying out appropriate assessment and routines to support Idris’ progress through identifying, capturing, and reflecting over a certain period (Welsh Government, 2021). ELSA demonstrate this as they adapt specific activities for the learners such as Idris involved, to ensure they are being challenged but at the right level to ensure they are meeting their individual needs. Statistics shows that ‘£6.25 million’ has been provided to schools to support the learner’s wellbeing and progression to lay the foundations for future COVID-19 breakouts (Welsh Government, 2021), this includes covering costs of programmes like ELSA. This shows that the intervention plays a key part in wellbeing and the government are highlighting this by investing money into ELSA programmes to support pupil progression to secure their futures.
To support Idris and help him overcome his learning barriers, I will be implementing the ELSA Programme, as I believe this will be most effective intervention to support Idris SEBD and aid his pupil progression. ELSA is an abbreviation for Emotional Literacy Support Assistant, and it was introduced by Shelia Burton, educational psychologist in the 1990’s (Elsa Network, 2017). ELSA is an intervention programme which supports children by promoting and supporting their emotional wellbeing. ELSA also incorporates Maslow’s hierarchy of needs theory, which discusses the significance of making learners feel safe and giving them a sense of belonging, both of which are necessary for children to develop a positive self-image, which increases their ability to achieve and enjoy doing so (Maslow, 1970). Malow’s hierarchy of needs is what teachers can refer to ensure that Idris needs are prioritised. There are ‘5 stages within Malow’s pyramid of hierarchy of needs, they are physiological, safety, love/belonging, esteem, self- actualization’, Verywellmind (2021). These attributes contribute ensuring Idris develops at a steady pace, meeting each need at a time. In regards Idris emotional needs, we are concentrating on his belonging and esteem needs towards the top of his pyramid. This humanist approach ensures that all of Idris emotional needs are met and to a high standard. ELSA’s are teaching assistants who have received six-week courses who have completed specialised training from educational psychologists who further offer post-training supervision and guidance, Estyn (2020). Their responsibility is to assist learners in school in understanding and controlling their own emotions, while also showing consideration for those around them, Estyn (2020). This links in with Banduras’s (1977) Social Learning theory as he discusses the importance of social relationships, which highlights emotional literacy is modelled rather than taught. When referring to Idris here this links in with the ‘VARK theory’ (Cherry, 2019) introduced by Neil Fleming who believed that children learn in four different ways; visually, auditory, reading and writing and kinaesthetic learning. I think Idris is a kinaesthetic learner as he enjoys practical activities, dislikes reading and writing and has a low attention span. Identifying this is good to know when implementing an intervention because activities can be designed specifically suited to Idris, to promote his development and help progress in a way he is comfortable with. This links in with one of the twelve pedagogical principles, ‘building on previous knowledge and experience to engage interests’ (Primary, 2018). ELSA focuses on areas the class teacher has identified as barriers and plans activities around these, incorporating interests to make the activities more inclusive.
The ELSA intervention links in with the twelve pedagogical principles. It does this by linking in with the four purposes of Curriculum for Wales as the programme incorporates the ‘ambitious, capable learners who are building up a body of knowledge and have the skills to connect and apply that knowledge in different contexts’ (Welsh Government, n.d.).ELSA supports this as they incorporate a range of different activities which educate the learners such as Idris, about different emotions explaining how they should be managed and expressed in different contexts. It incorporates the ‘healthy, confident individuals who are building their mental and emotional well-being by developing confidence, resilience and empathy’ (Welsh Government, n.d.). ELSA implements this as their focus is to develop the learner’s emotional wellbeing holistically. The intervention incorporates promoting Idris ‘social, emotional development and building positive relationships’ principle (Primary, 2018) by building trustworthy relationships with the ELSA and other peers within the group on a regular basis. Using a range of repertoire teaching approaches (Primary, 2018) is consistently embedded within ELSA as a range of different activities and resources are provided to the learners to help them promote their understanding of how to develop in different contexts. For example, some ELSA activities and resources are things like the use of emotion cards, bingo games, kindness games, affirmation cards, social and emotional prompt cards, puppets, circle timecards and many more (ELSA Support, n.d.). All of which promote pupil progression and development ensuring the children feel comfortable and welcomed in a safe space. 
As part of ELSA parents/carers will be informed, and The ELSA Network (2017) says that a letter will be provided outlining what ELSA is, and why their child may be encouraged to undertake this intervention. ELSA Network (2017) clearly states that any questions or queries are welcome for the parents/carers to gain a better understanding, either face to face or over the phone. Ensuring the parents/carers have a good understanding of what their child is involved in is important because it provides them with clarification of their child’s progression. Meggitt (2015, p.132) explains that establishing a secure trusting relationship with parents/carers allows the practitioner to have a greater understanding of the learner and enables the parents/carers to value their own role as the child’s primary educator. Being able to communicate with parents/carers is an essential skill as a practitioner to ensure the child has a consistent home to school life approach making them feel cared and always educated. However, in some cases depending on child’s safeguarding circumstances will determine what is shared with the parents purely because the child’s safety needs to be protected consistently. Welsh Government and Education Wales (2022) support this explaining that if there are any questions or concerns involving the child's family, the DSP should confirm with the statutory authorities whether the parents or carers should be informed. 
From my bridging experience at St. Thomas, they explained the process regarding how children are identified for intervention groups. They start with ‘identification’ (St Thomas, 2023) which involves assessing where the children are at using base line assessments. From this, they analyse the data and identify where there are gaps in the child’s learning (St Thomas, 2023). SMART targets are set before the children get reassessed, which in return concludes whether further support such as interventions needs to be implemented (St Thomas, 2023). Following this, St Thomas Primary School explained how ELSA works and how effective it was. They explained that within their setting, the class teacher identifies what areas the child needs support in, and instructions for how they would like the interventions to be implemented (St Thomas, 2023). They also explained that a lot of their interventions target to build social, and emotional skills, an example of this would be using Jenga blocks with different questions such as ‘what is one school rule which is important and why?’ (St Thomas, 2023). This encourages them to engage with higher ordering questions which incorporates the research from Ruhl (2021) Blooms Taxonmy, which expands the learner’s knowledge of different levels of questioning. During my placement, I attended an inset regarding excellent teaching, and they explained as part of Estyn inspections this is now a requirement that the inspectors are looking out for during observations, as they want to see the children being challenged more. Estyn (2016) explains learners are prompted to think more thoroughly about their learning and they understand that learning is about more than just retaining and repeating facts. This is an activity that could be incorporated into Idris’ intervention sessions to get him thinking on a deeper level and to increase his engagement levels. 
The ELSA intervention will occur once a week for either half an hour to an hour depending on the context of the work or activity planned. The people involved within the ELSA intervention are the ELSA trained member of staff, Idris, and other children as he is in a group intervention to promote his social skills. Bowerman and Davies (2018) explain that puppets are a good Elsa strategy as it’s a physical tool enabling learners to express difficult feelings and scenarios without it being about themselves. Socially, this would benefit Idris as a way of interacting with others. The ELSA would be responsible for preparing suitable activities for Idris and the group to take part in, these activities focused on interests that the children have, to make it more inclusive. It’s crucial the ELSA ensures that active engagement between Idris and them is consistent to support learner progression (Hwb Welsh Government, 2020). The ELSA is also responsible for ensuring a quiet space is provided for the intervention to take place, so the learner/s involved feel comfortable and valued, knowing that they have the ELSA’s undivided attention with no risk of interruptions. In some schools, this may be a limitation of the ELSA programme because they may be unable to provide this space based on the size of the school, resulting in the intervention being less effective. However, ELSA Network (2017) disagrees with this and says the feeling of containment would be provided to learners by a partially screened area, and not necessarily a dedicated room. 
The ELSA intervention benefits the learners and the school itself. Welsh Government (n.d) supports this explaining that the learner’s benefits are that they feel valued and listened to which helps them build up their self-esteem, and feel they have trustworthy relationships enabling them to open about certain difficulties they may be experiencing. Welsh Government (n.d) also explains that the learners develop new coping methods which build a stronger self-awareness which in return builds their overall confidence and helps them develop holistically. Therefore, these advantages will benefit Idris’ development as if he builds self-awareness, coping strategies and self – esteem its more likely he will be more confident to socialise with others improving his social development. Statistics show that children working with ELSA’s have developed their friendships skills by 59% (Bowerman, Davies, and Psychologists, 2017). Therefore, this shows that this will be a beneficial intervention for Idris to develop his social development. As a school setting, research from the Welsh Government (n.d) suggests the ELSA programme provides immediate support for learners who require it which in return will have a positive impact in learners social, emotional, and behavioural development. Welsh Government (n.d) highlights that the schools overall ethos relating to coping with difficult situations will increase too as ideas and new skills can be shared with other members of staff within the setting. Burton (2008) discovered a significant rise in the number of schools participating in ELSA training, demonstrating the beneficial effects the training is having. The study by Burton (2008) also revealed how all trained ELSAs believed that taking part in the training had aided them in supporting vulnerable students. Mann (2014) supports this explaining that ELSA training had a positive effect on teacher assistants’ professional development. This highlights that the ELSA programme has an overall positive effect for the learners and staff showing its effectiveness as an intervention.
Learning Journals (2021) helps me identify that Idris may be achieving level 2 of the Leuven scale which shows his well-being as low. With the ELSA programme, Idris should slowly start progressing and moving up the scale, the more confident he gets. However, the levels can fluctuate based on how much involvement and wellbeing is incorporated throughout a school day. Main (n.d.) supports this and suggests the more wellbeing and involvement we can provide for the learners, the more we can advance their development. 
Personalised learning is important because its focus is specific to the child and their needs, it provides the opportunity for additional support such as interventions. Dreambox (2021) explains that personalised learning is education that provides pedagogy, curriculum, and learning settings that are tailored to the needs of each individual student. The waves of support model demonstrate this and how different groups of learners are catered for in different ways (adapted from Choudry, 2021, p.167). For example, wave one outlines an inclusive approach which is targeted for the whole class, this defines high expectations and quality teaching to cater for all needs and abilities for every child within the classroom (adapted from Choudry, 2021, p.167). Wave two targets a smaller group of children specifying on age related expectations by implementing additional interventions to help the children achieve these goals (adapted from Choudry, 2021, p.167). Finally, Wave three outlines one to one provision which are interventions specifically personalised for the learner in a specific area (adapted from Choudry, 2021, p.167). ELSA comes under Wave two or three depending on the child’s needs. Idris would come under wave two because I’d like him to develop his social, emotional and language skills and being in a group would encourage this. Vygotsky believed in scaffolding the children’s learning through the zone of proximal development (McLeod, 2019). This is associated with the ELSA intervention and waves of support model because it discusses how the learner requires assistance to be able to complete an activity which suits their needs.
Conclusion 
Reflecting on what I have discussed above provides an outline of how effective the ELSA intervention programme is in aiding pupil progression. I have critically reflected on how ELSA will help support Idris holistically within the three main areas, social, emotional, and behavioural development. Overall, I believe that ELSA is an effective intervention tool which every school should have access to. I believe that it should be a requirement to have at least one member of staff if not more ELSA trained because I think it will ensure that the children’s emotional wellbeing will be catered for more effectively. I feel that because of implementing the ELSA programme, Idris’ will overcome his barriers as the activities in place will encourage him to do so improving his overall holistic development making him a more confident individual. 
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