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	Module Learning Outcomes 
(from module syllabus)

	Criminology
· Critically review the constitutional role of the police in contemporary society and the wider criminal justice system
· Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies
· Evaluate the benefits that a greater understanding of sociology and criminology can have on operational policing and decision making
Counter Terrorism 
· Explain the organisational structures and inter-relationships that exist in counter-terrorism policing and the current threats faced by the UK CT network
· Analyse the potential links between terrorism and other forms of criminality
Response Policing
· Illustrate how theories and principles of psychology and human behaviour can be applied in various response contexts
· Critically review key issues relating to the complexity and challenges of operational policing
· Undertake the role and responsibilities of a first responder to a critical incident
· Review examples of high-profile critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’ 

Policing Communities 
· Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
· Engage with the community to examine/critique how current policing practice can impact upon the community
· Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement
Policing the Roads 
· Apply police powers in relation to commercial vehicle enforcement
· Explain how to police the strategic road network effectively and safely
· Explain roles and responsibilities of personnel involved in police pursuits, and the types of vehicle
Information & Intel
· Explain and employ analytical products provided by intelligence specialists during the course of an investigation
Conducting Investigations 
· Understand the difference between 'volume and priority' crime
· Understand the importance of the concept of memory upon interview methods and process






	
TASK DESCRIPTION





Students are required to complete a 1000-word essay under the following title:

Analyse why key incidents/events have had a damaging effect on the willingness of communities to engage with the police
Evaluate the role of community policing in fostering and maintaining community cohesion and understand and apply key principles of effective community engagement

There are a number of key incidents/events that have had a damaging effect on the willingness of communities to engage with the police. These in turn can cause lasting damage between the police and the local communities they work in, which can sometimes take years to fix. The College of Policing state “Without the cooperation of the public, policing in developed democracies would become essentially unworkable. In simple terms, the police service would cease to function without the active support of the communities it serves”. (College of Policing).  This proves that it is vital that the police as a service continually work on building a better relationship with the public.  A strong relationship of trust between police and the communities they serve is critical in being able to maintain the safety of the public and continue to deliver effective policing. It is evident that Officers rely on the cooperation and engagement from the public to provide them with information about ongoing crimes, anti-social behaviour and any Intelligence they may have.  As well as this, a community’s willingness to trust police relies on whether they believe that the police’s actions reflect on what is best for the community. For example, if the community do not believe that the actions the police are taking, do not have that communities best interests at heart then they will not be supportive of the police or forthcoming with vital information. 
An example of an incidents/events which led to damaging effects on the willingness of communities to engage with police could be Fiona Pilkington case. This case involved a mother who was struggling to handle the anti-social behaviour she was receiving due to her daughter’s disabilities. This led to her taking her own life as well as her daughters. Anti-social behaviour is covered in the anti-social behaviour Crime and Policing Act 2014. Anti-social behaviour means “Conduct that has caused, or is likely to cause, harassment, alarm or distress to any person. Conduct capable of causing nuisance or annoyance to a person in relation to that person’s occupation of residential premises or conduct capable of causing housing-related nuisance or annoyance to any person”.  (Legislation.gov.uk). When this case went to court, “the jury decided that the police action “contributed” to the deaths, notably the failure of officers to connect dozens of separate calls for assistance. (The Guardian). 
This was a major incident/event that became very well-known across the UK.  News teams were publishing live updates as the case was ongoing, therefore there was nowhere for the police hide. The public were fully aware of the involvement the police had in this case and the lack of responsibility they took in safeguarding Fiona and her family.  Due to the publicity this case had, it had a damaging effect on the willingness of communities across the UK to engage with the police. Communities may have been reluctant to go to police for help, or come forward with information because they believed they would not be taken seriously or would not be listened to, just like Fiona Pilkington. This type of incident/event can take Police forces months if not years to put right and regain the trust of the public they serve. This is why it is vital that all calls officers go to are dealt with professionally, efficiently and with the victim’s safety and welfare at the forefront of any officer’s actions in order to prevent any more cases such as this reoccurring. 
The role of community policing is vital in maintaining community cohesion between the public and police service. With the demand on response officer so high, this role tends to lie with the Police Community Support Officers, more commonly known as PCSOs. “The role of PCSO is to reduce crime, fear and antisocial behaviour in the community. PCSO’s aim to provide a visible and reassuring presence in the neighbourhood. This means they spend around 8- percent of their time patrolling their patch on foot or bicycle”.  (Input Youth).  As well as PCSOs this role can also fall on the Neighbourhood Policing Team (NPT).  Even though PCSOs cannot arrest, interview or investigate serious crimes, they still play an important role in engaging and keeping the community they patrol in, safe. Their job is to be visible and approachable, this is important because the majority of response officers patrol in vehicles so therefore, they are not as approachable. By being visible and approachable, PCSOs help to prevent trouble and crime occurring therefore, making communities safer.  For example, a PCSO as well as the NPT are usually the first members of the policing team that suspects get to know and talk to. They are also full of local intelligence and know the area and the people who live in it very well, they can hold vital information that can sometimes lead to cracking a case. As well as being visible and approachable whilst patrolling, PCSOs hold community events such as “Cuppa with a Copper”.  This was set up by police services across the UK. Its purpose is for officers such as PCSOs to attend a café in the local area and encourage members of the community to go and have a cup of tea and a chat with these officers. The local police force will publish where and when this event will take place on their social media pages and in posters outside the police station. Another effective community engagement event that community policing teams use are attending local sporting events. Officers attend local sporting events to engage, explain and encourage communities to approach and talk with officers. Officers attending Allt-Yr-YnTennis Clubs open day, in order to encourage engagement with police and allow younger members of the community to communicate with officers, which they otherwise would not have the opportunity to do so.  Allt Yr-Yn Lawn Tennis Club stated on their twitter page “Confirmed we will have @GwentPolice and @SWFireandRescue supporting our event with their interactive mobile vehicles. Great support as ever”. (Allt-Yr-Yn Lawn Tennis Club). 
Overall, Community policing plays an important role in fostering and maintaining community cohesion and understanding. The community policing teams show key principles of effective community engagement by attending local community events and engaging and interacting with the public as much as possible in order to build a relationship full of trust and reassurance.  
 (1049) 




















Students are required to complete a 1000-word essay under the following title:

Assess the strengths and weakness of different policing models in relation to crime/victimisation and the public and explore crime prevention theories initiates and strategies

Explain and employ analytical products provided by intelligence specialists during the course of an investigation

There are a number of different policing models that officers can use in relation to crime/investigation and the public. The most frequently used model is the National Decision Making Model (NDM). “The NDM has six key elements. Each component provides the user with an area for focus and consideration. The element that binds the model together is the Code of Ethics at the centre”. (College of Policing).  The NDM is most frequently used as it is suitable for all policing incidents and should be used by officers at every incident they attend. Below is an image of the NDM from the College of Policing website, showing how it is structured.  (College of Policing). 
[image: https://www.app.college.police.uk/wp-content/uploads/2014/12/NEW-National-decision-model1.png]
This model has a number of strengths. As stated above, it can be used in any incident, as the incident changes you can keep going through the model and adapting to the challenges you face and it also gives you a chance to review and reflect on your performance. Blackstone’s states “A decision involving risk should be judged by how good the decision making was, and not by the actual outcome, so any police officer who has followed these principles when making a decision should be supported”.  (Blackstone’s for Policing Students 2019). As stated there are a number of strengths with this model, the weaknesses are limited. One weakness could be that officers get bogged down on going through the NDM rather than focusing and dealing on the incident in front of them, as we are taught to always go through this model. This model can also help officers when dealing with a number of crimes and victims as it gives police a structure to follow therefore offering a consistent and professional approach to all incidents. 
Another model used is the National Intelligence Model (NIM). The NIM “is concerned with using intelligence to determine priorities for policing”. (Blackstone’s Handbook for Policing Students). The NIM is a model which can help provide intelligence to senior staff which can be used to help them formulate a strategic direction, make tactical decisions and manage risk. For example, when conducting arrest enquiries for a high profile suspect. The NIM is not just about crime and intelligence, it can be used for most areas of policing. It is a tool that if used correctly, can provide police with vital information in relation to high profile cases. Some weaknesses of this model are that it is a highly complex model to follow, so can take time to use it efficiently. For example, the NIM revolves around the Tasking and Coordination Process which has three levels, local BCU level, Force and regional level and national level. This model can help when dealing with a number of different crimes and victims of crime, which can allow officers to assess the credibility of the intelligence. This intelligence can also help safeguard victims of crime. For example, if we know an offender frequently visits an area close to a victim, bail conditions can be put in place for them not to attend those areas, rather than just the victim’s address. 
 
The final model is the SARA model. “The SARA model is a decision-making model that incorporates analysis and research, tailoring solutions to specific problems, and most importantly, evaluating the effectiveness of those responses”. (The Evidence based Policing App).  There are four stages to this model; Scanning, Analysis, Response and Assessment. Within the SARA Model there is further model, known as POP – Problem-Oriented Policing.  POP is described in the context of the SARA model. The model can help officers by identifying and understanding the cause of the problem which in turn can help develop a solution and effectively tackle the issue.  There are a number of strength to using this model. The College of Policing states “Overall, the evidence suggests that POP has reduced levels of general offending”. It goes on to state that “POP led to a 33.8% reductions in crime and disorder”.  (College of Policing).  This model is an effective and efficient tool to have at an officer’s disposal, if used correctly. One weakness of this model could be that the problem in hand has to be well understood in order for the solution to be tailored correctly to the problem. This can sometimes be difficult when response officers are under pressure to understand the incident they are dealing with in such a stressful and ever changing environment. But this model can be used when dealing with a number of different victims and crimes and help to prevent reoffending and victimisation if the problem is fully understood.
Crime prevention theories that are used by offices and policing staff across the force. Some theories used are the routine activity theory, crime pattern theory and the rational choice Theory. “Routine activity theory, developed by Cohen and Felson, revolves around three things: a “potential offender, suitable target, and the absence of a capable guardian” (bottoms & Wiles, 1997, p.320). All three must come together in order for criminal activity to be realized”. (Science Direct). This theory has evolved from the Rational Choice Theory, “it assumes that humans make decisions in a rational manner, which implies that their behaviour can be moulded and so predictions can be made on future activities”.  (Science Direct).  The final theory is the crime pattern theory. “This Theory is also closely related to the rational choice and routine activities theory. The Brantinghams believed that there was a much stronger geographic resonation within the thought process of committing crime”. (Crime and Place). For example, there tends to be a hot spot for thefts in areas with more shops, restaurants and stalls. 
Intelligence specialist produce a number of analytical products, which help during an investigation. The College of Policing states “There are four products which are the deliverables of intelligence-led policing. They are the result of collaboration between analysts, intelligence officers and policing units. Each product has a defined purpose, and provides recommendations for making decisions and options for action”.  (College of Policing).  Intelligence specialist provide information based on intelligence sent to them, they analyse and develop it into statistics for officers. For example, providing specific times and days for when shop lifting is at its highest. This enables patrols to be enforced around that area at the times stated to prevent or deter offenders.  Intelligence specialist are also able to provide analytical products on personal records. This is useful during the course of an investigation as if an investigator is in need of personal information about the suspect such as: Criminal record details, financial profiles or life style and habits, this can be provided to them. 
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Students are required to complete a 1000-word essay under the following title:



Critically review key issues relating to the complexity and challenges of operational policing, review examples of critical and major incidents and analyse the role of the police within a joint emergency services operation to establish ‘best practice’. 


Police are confronted with a number of issues that can lead to complex and challenging operational policing. A lot of these issues are due to the ever shrinking budget and lack of resources. Due to this, senior officers and staff are having to decide which aspect of the police roles are most important and therefore, where they are going to priorities their resources. As well as this, operational officers must contend with the ever changing crimes, the local communities they work in and social values and morals. All this whilst being subject to scrutiny and pressure from their bosses and the public, alongside being held accountable for their actions when dealing with any incident.  It is no secret that police forces are short staffed and with the demand from 999 calls ever growing and the complexity of these calls increasing, police officers are being subjected to calls which they are not trained or equipped to deal with. An example of this would be the ever changing cybercrime incidents where officers are having to learn on the job as criminals are constantly coming up with new ways to scam their victims and hiding their identity, making it near impossible for officers to trace the offender. Another more serious issues operational officers are facing on a frequent basis, is attending calls single crewed. A lot of the incidents which police officers are called to are of a violent nature, for example domestic assaults and aggravated burglaries. It has become more and more common due to short staffing that officers are attending these calls alone, which is putting them at risk. Especially due to the increase in the number of officers being attacked whilst on duty. An article released in August 2020 by BBC News states “Met Police figures showed 2,027 assaults on officers were recorded between May and July, a 38% increase compared with the same period in 2019”. (BBC News). This type of behaviour is unfortunately becoming a lot more common and something that officers are now expecting to happen.  It is one of the biggest issues relating to the complexity and challenges that operational policing face on a day to day basis. 
Critical incident is defined as “any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or the community”. (College of Policing).  A major incident is defined as “An event or situation with a range of serious consequences which requires special arrangements to be implemented by one or more emergency responder agency”. (Jesip). An example of a critical incident I have dealt with was a sexual assault in a care home. Whilst investigating this incident it became apparent that there were multiple victims from the same offender and due to the location of the offences and the high volume of vulnerable persons living there this was a high profile case. It was clear that the police and its partner agencies would have to work effectively together in order to safe guard these victims and prevent any further offending.  “Police need to recognise the potential for such events to escalate and should identify the points at which the response should intensify to avoid being overwhelmed”. (College of Policing). A major incident tends to have some sort of effect on the general public, this type of case did so due to the nature of the crime and the location it took place in. 
Blackstone’s Handbook for Policing Students will state that “Every force and every emergency service will have contingency plans to deal with a wide range of emergencies and incidents, and for some types of incidents this will be a legal requirement under the Civil Contingencies Act 2004. (Blackstone’s Handbook for Policing Students 2019).  Police officers follow a procedure set out by JESIP when attending any major incident, this is to ensure they establish best practice at every call. This is known as METHANE, which stands for:
 Major Incident declared
Exact location 
Type of Incident 
Hazards, present or suspected
Access – routes that are safe to use 
Number, type severity of casualties 
Emergency services present and those required. 
The majority of the time police are the first emergency service on the scene and it is vital that they work out what has happened, severity of any casualties and if any other emergency service is needed. So this mnemonic should be run through by the first officer on scene. An example of a major incident which would need multiple emergency services to attend would be a fatal Road Traffic collision.  
JESIP stands for The Joint Emergency Services Interoperability Programme. This programme “was set up for coordinating major incidents requiring a multi-agency response. It developed procedures which allow for joint working between police, fire and rescue and ambulance services, so each organization can work with others, but still maintain autonomy and follow their own procedures”. (Blackstone’s Handbook for Policing Students 2019).  As well as following these procedures, it is also important that each emergency service understands and appreciates the others role and priorities. Each services has its own priority when attending a major incident, but at the end of the day the victim’s wellbeing is most important. In order to work well as one big team and achieve the best possible outcome, good communication skills are paramount. 
“Out of all the services that may attend such an incident, only the police will be constantly alert to the possibility that a crime has been committed, and that the emergency, major, or critical incident could also be a crime scene”. (Blackstone’s Handbook for Policing Students 2019).  Due to this, it is important that the first officer on scene is able to grasp and understand the incident as quickly as possible in order to work out an access route for other emergencies services which will not interfere with any possible forensic evidence needed to help solve or determine how the accident occurred. This must be bale to do this with effective communication skills to make sure every service knows exactly what is happening in order to achieve best practice when  deal with an road traffic collision. 
(1024)

























Students are required to complete a 1000-word essay under the following title:

Analyse the potential links between terrorism and other forms of criminality and discuss how policing the roads assist in counter terrorism investigation.

There can be a number of links between terrorism and other forms of criminality. Terrorism is defined as “the use of action, both in and outside of the UK, designed to influence any international government organisation or to intimidate the public. It must also be for the purpose of advancing a political, religious, racial or ideological cause”. (CPS).  A person does not have to have committed a terrorism offence to be convicted of this offence. By just being in the concern of planning, assisting and/or even collecting information on how to commit a terrorist act is enough for a person to be convicted of this offence.  Terrorism crimes are treated by the criminal justice system in the same way as other crimes. These cases are reviewed by CPS and make a charging decision. “However, terrorism offences are distinct from other types of crime in that individuals who commit terrorism-related offences have political, religious racial and /or ideological motivations, unlike typical criminal motivations, which may be personal gain or revenge”. (CPS).  If a person is suspected to be involved in a terrorism offence, the terrorism Act 2000 (TACT) provides stop search powers to help prevent any such crime being committed. “Ss 34 and 34A, for which reasonable suspicion is required to search person and vehicles (respectively) and S 47A for which no suspicion is required for searching persons and /or vehicles in specified locations (but it does require prior authorization by a senior police officer)”. (Blackstone’s Handbook for Policing Students 2019).  
Crimes such as Domestic abuse, drug dealing, Organised Crime Gangs- more commonly known as OCG, assaults and Honoured based violence can have a number of potential links to terrorism. For example, if a child grew up in a religious family and witness honour based violence on a daily basis, it may lead to them rebelling against that religion and therefore targeting those people who believe in it.  Honour based abuse is defined as “an incident or crime involving violence, threats of violence, intimidation coercion or abuse (including psychological, physical, sexual, financial or emotional abuse) which has or may have been committed to protect or defend the honour of an individual, family and/or community for alleged or perceived breaches of the family and /or community’s code of behaviour. (College of Policing). This could be one link as, as mentioned above terrorism acts tend to involve a religion aspect. Another type of crime which could have potential links with terrorism could be OCG/drugs related gangs.  An OCG is defined under Section 45 (6) of the Serious Crime Act 2015 as a group of people which “has at its purpose, or one of its purpose, the carrying on of criminal activities, and consists of three or more people who agree to act together to further that purpose”. (CPS).  OCG and drugs related gangs tend to have a number of people involved, they usually have a leader who delegates specific roles for certain people and any operation is planned precisely. The link with OCG/Drugs related gangs and terrorist crimes is that there tends to be a number of people involved in the planning and undertaking of the offence. One example of a planned terrorist attack with multiple offenders would be the London bombings. 
Roads policing is vitally important in preventing and reducing crime on the roads. It can also be a great tool to help in assist counter terrorism investigations. Road Policing play a huge role in helping to reduce and disrupt any terrorist acts from occurring and they have recently produced a strategy to help with this. “The NPCC (2018) Policing our Roads Together. A 3 years strategy 2018-2021 priorities the following:  
· Reducing road casualties 
· Disrupting criminality 
· Countering terrorism 
· Patrolling the roads”. (College of Policing). 
Roads policing teams have access to a number of different tools which can help to assist in counter terrorism investigations. One of these tools is the use of Automatic Number Plate Recognition, more commonly known as ANPR. This “is a highly accurate system capable of reading vehicle number plates without human intervention through the use of high speed image capture with supporting illumination, detection of characters within the images provided, verification of the character sequences as being those from a vehicle license plate, character recognition to convert image to text.”. (MAV). If police have intelligence that a possible counter terrorist attack may take place,  and they are aware of the potential offenders involved and their vehicles, they can monitor or asses these ANPR cameras and track where they may be travelling. This will then allow the roads policing team to plan a tactical pursuit of the vehicle and prevent the vehicle and the occupants of the vehicle attending the planned location of the attack. As well as preventing this type of crime, these cameras can also assist in the investigation of a counter terrorism attack. If an attack has already occurred and the offenders have fled the scene, these cameras can be monitored and again, allow road policing teams to purse the vehicle and apprehend any suspects. Although, sometimes this can be difficult as many criminals are now aware of this type of technology and tend to use rental cars so that they cannot be traced by these cameras and police are unaware who is actually in the vehicle. 
Another way in which policing the roads can assist in counter terrorism investigation is by stop searching vehicles they may have suspicion of being involved in crime.  Response officers are also able to stop search vehicles however, if this vehicle makes off from them they are not allowed to purse. If a vehicles does make off it raises suspicion that it has either been involved in crime or they have something in that vehicle they do not want police to see. For example, equipment which has been or could be used in terrorist attacks.  This can help assist in a counter terrorism investigation as if the vehicle is stopped and items are located in the vehicle with the occupants then this is vital evidence needed to link them to the offence and show they are involved.  
Overall, policing the roads plays a huge role in assisting the investigation of counter terrorism investigations in a number of different ways. It can help to reduce and prevent crime from occurring. 
(1049)
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills

Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set. You should provide evidence that you have accessed an appropriate range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 

Refer to reading list to help you find relevant sources. Do not use Wikipedia or ‘red top’ newspapers’ these sources are not reliable, try to use governmental sources and reliable journal articles and books. 

2. Knowledge and Understanding Skills

At level 5, you should be able to demonstrate: sound knowledge and critical understanding of the well-established concepts and principles of the subject area and the way in which those principles have developed; knowledge of the main methods of enquiry in the discipline.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding. 

Guidance specific to this assessment: You should demonstrate that you have understood what we have discussed in lectures and tutorials. Do not simply reproduce power point slides, show understanding and expand your knowledge by reading. 

3. Cognitive and Intellectual Skills

You should be able to critically analyse information, and propose solutions to problems arising from that analysis, including the critical evaluation of the appropriateness of different approaches to solving problems. Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification/evidence for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts, with an understanding of the limits of knowledge, and how this influences analyses and interpretations. Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Do not show bias in your assignment you should present a balanced argument putting forward different perspectives on the topic for example can states commit ;’terrorism’? some would argue that they can whilst others would disagree. 

4. Practical Skills

At level 5, you should be able to use/deploy a range of established techniques within the discipline, and apply underlying concepts and principles outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: You might use ‘real world’ examples to highlight your arguments, for example why might one group be labelled ‘terrorist’ whilst another is not, is it the intended target? Or the ideology?




5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.  This includes demonstrating: professional development to advance existing skills and acquire new competences that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: Put into practice what you have learned in Academic skills to structure your work so that it flows from one logical argument to the next using ‘linking’ words and sentences. Demonstrate you effective referencing skills. 































	
STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	25
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 5

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 5 students will be expected to have developed sound knowledge and critical understanding of the well-established concepts and principles in their field of study, and of the way in which those principles have developed.  They will have learned to apply those concepts and principles more widely outside the context in which they were first studied, including, where appropriate, the application of those principles in an employment context. They will have knowledge of the main methods of enquiry in the subject area, and ability to evaluate critically different approaches to problem solving. They will possess an understanding of the limits of their knowledge, and how this influences their analyses and interpretations.  They will be able to use a range of established techniques to initiate and undertake critical analysis of information, and to propose solutions to problems arising from that analysis. They will be able to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences, and deploy key techniques of the discipline effectively. They will be able to undertake further training, develop existing skills and acquire new competences that will enable them to assume significant responsibility within organisations.  They will have the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.



	Level 5
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature. High-level referencing skills consistently applied.

	Knowledge and understanding (Sound knowledge and critical understanding of the well-established concepts and principles in their field of study; knowledge of the main methods of enquiry in the discipline.) 
	Major gaps in knowledge with unsatisfactory, uncritical understanding of the subject matter. Much irrelevant material.  Substantial inaccuracies. Significantly flawed understanding of the main methods of enquiry in the discipline.
	Fragmentary knowledge, with only superficial critical understanding. Some significant inaccuracies and/or irrelevant material.  Incomplete or partially flawed understanding of the main methods of enquiry in the discipline.
	Limited but adequate knowledge and critical understanding of the well-established concepts and principles within the subject area, with a few gaps in the selection of material. A narrow critical understanding of the main methods of enquiry. 
	Knowledge is reasonably detailed and accurate. A good critical understanding of the well-established concepts and principles and the main methods of enquiry, with minor gaps in the selection of material.
	Knowledge is reasonably extensive.  Exhibits very competent critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry.  Breadth and depth of knowledge.
	Excellent, detailed knowledge and highly critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. 
	Exceptionally detailed knowledge and outstanding critical understanding of the well-established concepts and principles of the subject and the main methods of enquiry. May go beyond established theories.

	Cognitive and intellectual skills 
(Critical evaluation and analysis of concepts and principles; argument and judgement; the limits of their knowledge, and how this influences their analyses and interpretations.) 
	Wholly or almost wholly descriptive work. Little or no critical evaluation and analysis of concepts and principles.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations or opinion, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation and analysis of concepts and principles. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical evaluation and analysis of concepts and principles, tending towards description.
Some evidence to support arguments and judgements but these may be underdeveloped, with a little inconsistency / mis-interpretation or failure to fully recognise limits of knowledge.


	Some critical evaluation and analysis of concepts and principles, though descriptive in parts. 
An emerging awareness the limits of their knowledge and ability to use evidence to support the argument though with some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
Mostly valid arguments and logical judgements. 
	Sound critical evaluation and analysis of concepts. Is selective in the range of evidence used and synthesises rather than describes. Ability to devise arguments that show awareness of different stances, and use evidence convincingly, to support appropriate and valid judgements. 
	Excellent critical evaluation and analysis of concepts and principles leading to logical, evidence-based, reasoned arguments and judgements. Explicit recognition of other stances and a strong awareness of the limits of their knowledge.
A capacity for independent thought and ability to ‘see beyond the question’, suggesting some grasp of the broader field and wider concepts.
	Outstanding critical evaluation and analysis of concepts and principles.  Uses evidence exceptionally well to connect ideas, and support highly logical and persuasive, arguments and judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting a clear grasp of the broader field and wider concepts. Perceptive recognition of the limits of their knowledge, and how this influences their analyses and interpretations.

	Practical skills
(Apply underlying concepts and principles more widely outside the context in which they were first studied; use a range of established techniques; propose solutions to problems arising from analysis.)
	Limited or no use of established methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills outside the context in which they were first studied. 
	Rudimentary application of established methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills outside the context in which they were first studied. 


	An adequate awareness and mostly appropriate application of established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions outside the context in which they were first studied. 
	A good and appropriate application of established methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two.
Can identify problems and propose mostly appropriate solutions outside the context in which they were first studied.
	A very good application of a range of established methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Consistent, accurate and logical application of theory to practice, making appropriate links between the two. Can identify problems and propose appropriate solutions outside the context in which they were first studied.
Evidence of some creativity. 
	An advanced application of a range of established methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Consistent, accurate and logical application of theory to practice, making well-developed links between the two. Can identify problems and propose excellent, creative solutions outside the context in which they were first studied. 
	Exceptional levels of application and deployment skills using established methods, materials, tools and/or techniques.  Consistent, accurate and logical application of theory to practice, making highly developed links between the two. Can identify routine and non-routine problems and propose quite sophisticated, creative solutions outside the context in which they were first studied. 

	Transferable skills for life and professional practice
(Effectively communicate in a variety of forms
to specialist and non-specialist audiences;  the qualities and transferable skills necessary for employment requiring the exercise of personal responsibility and decision-making.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Failure to work effectively as part of a group. Little or no evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Flawed approach to group work, meeting only partial obligations to others. Limited evidence of the skills for employment requiring the exercise of personal responsibility and decision-making.
	Can communicate in a suitable medium for the audience but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a group, meeting most obligations to others but perhaps with limited involvement in group activities.
Demonstrates the basic skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of minor weakness.
	Can communicate effectively in a suitable medium for the audience, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills for employment requiring the exercise of personal responsibility and decision-making, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable medium for the audience.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good skills for employment requiring the exercise of personal responsibility and decision-making, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable medium for the audience.
Work is coherent, very fluent and is presented proficiently. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, and meeting obligations. Demonstrates excellent skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.

	Can communicate with an exceptionally high level of professionalism, highly suitable for the audience. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well within a team, showing leadership skills. Demonstrates exceptional skills for employment requiring the exercise of personal responsibility and decision-making and an appetite for further development.
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