Discuss the importance and effectiveness of developing Assessment for Learning throughout the primary school, including critical analysis of personal implementation of ONE AfL strategy from Professional Teaching Experience. 
Assessment for Learning (AfL) can be defined as a means of informal assessment that is embedded within every aspect of teaching and it is used to improve learning (Black, 2006). AfL is also a type of formative assessment because it allows the teacher to know what level a student is working at and the teacher utilises this information to meet the students needs (William, 2009). AfL works towards bridging the gap between where the student currently is and where they need to be (Briggs, 2009). 

AfL was first introduced by Black and William in 1998 within their book ‘Inside the Black Box’ (1998). Black and William identified four key elements of AfL, one was sharing the success criteria with learners in order to let them know the steps to success (Black and William, 1998), another was the types of questions that would be brought to the students, this would encourage the students to think independently about what they currently know. (Black and William, 1998). The third element identified was the quality of the feedback given to students (Black and William, 1998). The final element identified was peer and self-assessment which helps to build independence and allows the students to see how the teacher would be assessing them, however in order to mark correctly the students would need to be made aware of the success criteria for the task (Burnham, 2018).

It can be argued by various theorists, such as Black and William (Black and William, 1998), that AfL is very important throughout the primary school and it is effective with any students development. However, it can also be argued that AfL is only effective when it is planned well and when it is used suitably. When this is not done the effectiveness of the assessment is reduced excessively therefore making it ineffective. This view can be supported by Gardner (Gardner, 2012), Kluger and DiNisi (Kluger and DiNisi, 1996). 

Gardner argues that when the learning is being monitored through formative assessment but nothing is being done to help the student develop their learning, then the AfL strategy becomes ineffective and, in turn, pointless. David Didau also supports this view, he argues that when the AfL strategy is not done correctly then the overall effectiveness is limited (Didau, Unknown). This therefore shows that in order for the AfL to be effective and have an impact on a students learning, the teacher will need to use the information obtained from the formative assessment to develop and improve future lessons to benefit the targeted students. 

[bookmark: _GoBack]Kerry, however, argues that ‘the use of assessment for learning strategies enables all children...to have ownership of their learning’ (Kerry, 2015, p114). It can also be argued that AfL benefits the lower attaining pupils the most because it helps to decrease the spread of attainment (Lambert and Lines, 2000), this would therefore mean that the whole class would be working towards similar targets, which would then enhance not only the confidence of the pupils but it will help enhance the overall achievement of the students. 

During the Professional Teaching Experience (PTE) the writer (the teacher) used an AfL strategy where the students were asked to rate their Learning Objective with a coloured pencil (Green, Amber or Red) depending on whether they thought they met the Learning Objective. The students were also asked to leave a comment which reflected on how the students felt during the task and possibly for some students leave something they could do differently next time to be successful. This AfL strategy links in with the feedback and it links in with the self-assessment aspect of AfL, as it actively involves the students in reflecting on what they have achieved throughout the lesson and they have used this information to decide (assess) what colour they should put for the learning objective. It can be argued that in order for the pupils to understand how to assess themselves based on the learning objective the students would need to know the success criteria for it (Sadler, 2013). This therefore shows how effective the chosen AfL strategy would be because it links in with three of the key aspects of AfL. 

The students would be asked to colour code their work and leave a comment independently. The interdependence that the students’ developed would be supported by the humanist approach as they believe students should be working more independently to recognise what they need to do in order to achieve their goals (Gould, 2010). D. Royce Sadler (2013) supports this idea of independence, he states that teachers should be teaching ‘students how to judge quality and modify their own work’ (Sadler, 2013, p.55). This view can also be supported by Graham Donaldson within his ‘Successful Futures’ (2015) document where he states that teachers should ‘engage students in their own assessment’ which therefore agrees that the students should be self-assessing themselves within lessons, which therefore shows that the strategy is effective for not only the current curriculum but it is needed within life and the future curriculum. Donaldson also argues that this type of assessment allows the students to develop more of a growth mindset instead of a set mindset which will allow them to think more with an open mind (Donaldson, 2015). 

The chosen strategy was used during PTE on an upper key stage two class with mixed ability students, therefore the skills that the students will have needed to use the AfL strategy will have been quite advanced. This therefore means that the strategy would be ineffective for use within the lower years of the primary school. However adaptations could be put into place to ensure that the learners of a lower ability and even a lower age group would be able to use the strategy to a similar purpose. For example students within the lower foundation phase might be unable to write down their feelings, therefore an alternative method of recording the students reflections would need to be in place. This could be done as a voice recording of a conversation with an adult regarding the work the student will have completed, these would then be transformed into QR codes and made available to the students within a book to use as evidence or as a means of feedback for the class teacher. Although this would work with able students, this might not be as effective with a student with special educational needs or a child who lacks confidence in speaking. Therefore showing that this AfL strategy is not as effective as what it could be throughout the primary school because a lot would need to be altered to ensure all students would be able to participate, thus making it ineffective.

The AfL strategy was effective in allowing the teacher to understand how each student felt about their own work, this information was then used to develop future lessons. For example, a mathematics lesson took place where the students were using the bus stop method to work out a range of sums. One student marked themselves as red, which meant they felt they did not achieve the learning objective, within their comments they wrote how they lacked confidence within their times tables and therefore this was the reason why they did not achieve their learning objective. The teacher read these comments and found that this student was not the only one who felt they did not achieve the learning objective. Within the next mathematics lesson, the teacher offered a times table grid to the students who either lacked confidence in or felt they needed the help with their work. Within this lesson the students concentrated more on learning the method rather than stressing over their times tables, which was not the focus of the lesson, this therefore shows that this strategy was effective and important within this lesson. This is because the comments and colours that the students left meant that the teacher was able to see and develop the resources available to the students to allow them to gain a greater understanding. This also helped develop the students confidence within the topic, which relates to a humanist approach because it focused on helping build up confidence before over-challenging the student. 

Humanists suggest that teachers should encourage students to be more empathetic and communicate more freely with their own work, to allow them to create true reflections and give the teacher a clearer understanding of how each student felt during the task (Khatib, Sarem and Hamidi, 2013, p.47). When a class has no trust with the class teacher they will not be honest and open with how they feel regarding work (Gipps, McCallum and Hargreaves, 2000). This therefore stresses the need for a relationship of trust to be created between a teacher and the students to ensure learning can be supported appropriately for selected students. This view can also be supported by Gardner (2012) because he states that a students’ trust in a teacher will ‘affect their response to any feedback’ (Gardner, 2012, p. 224) he also adds to this by stating that students need to feel safe in order to be honest with the teacher (Gardner, 2012). It can be argued that within a new class this trust can be difficult to obtain, this can be supported by theorists such as Carless (2011) who suggests that a teacher should make sure the students are within a comfortable learning environment before they are asked to be honest with their feelings regarding the work.  

The strategy is very important and effective as it allows the teacher to receive feedback from each student and how they felt during the task, however this feedback was often not during the time of the activity or lesson. Often the comments that were made by the students were done at the end of the lesson, meaning they would not be read by the teacher until the books were handed in and marked after the lesson had finished. This therefore shows that this strategy would not be effective within a classroom as direct feedback or as a type of good AfL because the teacher was not receiving instant feedback from the students. Instant feedback needs to be given to students ‘as the learning is happening’ (Clarke, 2008) this is to ensure any changes or support can be given to the pupils ‘while the work is in progress’ (Clarke, 2008). 

To conclude, the chosen AfL strategy was effective to an extent throughout the primary school, adjustments would need to be made in order to ensure it could be as effective as it possibly can. For example, for the lower attaining pupils of KS2 and the foundation phase would need to have the strategy adapted in order for the students to be able to reflect on their lesson or activity correctly. A suggestion is that the students could voice record their reflections rather than write them as this may be easier for the pupils who cannot read or write. However as mentioned before, this would not be a suitable suggestion if it was to take place within an special educational needs classroom because particular students may struggle with their speech, as well as their ability to write. The AfL strategy is on the whole effective throughout the school is there has been a relationship of trust and mutual respect between the teacher and the students (Gardner, 2012). If this respect and trust is not apparent then it makes the strategy ineffective, this therefore stresses the need to use this strategy within a class midway through the term or to be used consistently throughout the school. This will allow the students to become more independent and it will allow them to get into the routine of self-assessing their learning objectives. Furthermore, AfL is crucial within any teaching and learning aspect as it allows the teacher to see where each learner is and allows them to help the students reach their best possible outcomes (William, 2009). AfL can only be effective, however, when it is done appropriately. This therefore suggests that schools need to use the information from formative assessments and AfL to enhance and develop future lessons in order to allow the students to progress in their learning appropriately. 
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