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Defining pupil behaviour

 A pupil’s actions and 
reactions or a pupil’s 
treatment of others

 Behaviour involves children 
learning to conform to 
parental expectations for 
behaviour, school 
expectations for behaviour 
and society’s expectations for 
behaviour. 

Children who are not prepared (or 
are unable) to conform have to 
accept the consequences, such as 
sanctions or punishments for 
unacceptable behaviour. 

Learning about behaviour always 
takes place within a social context.

Certain types of behaviour may be 
acceptable in one context, but not 
in another.



Different rules apply in 
school because adults must 
consider the needs of all 

pupils.

Loud boisterous behaviour is 
acceptable in the 

playground, but not in the 
classroom.

Conforming brings 
limitations to pupils’ 

behaviour – following rules 
and participating in all 

national curriculum areas 
even those they do not like.

Defining pupil behaviour



Parental expectations of behaviour

Many parents may have idealised or unrealistic expectations 
concerning their children’s behaviour because:

Parents compare their children to 
others – individuality?? Children also 

observe their 
parents’ behaviour , 

which may be:

Assertive: sensitive 
to their own and 

other people’s needs

Passive: too 
sensitive to other 
people’s needs so 
ignores own needs

Aggressive: 
obsessed with own 
needs so ignores 

other people’s needs

Parents of children with special 
needs may be unsure of what to 
expect from their children in 
terms of behaviour -over 
compensate for their child’s 
needs (over protective, let them 
get away with unacceptable 
behaviour)

Expectations for behaviour based on 
perceptions of their own childhood and 

their parents’ attitudes to behaviour. 



Other influences on children’s behaviour

 Competition – sports and 
merit/house points

 Assessed and compared to 
others

 Competition can be used to 
promote positive behaviour 
 Winning merit/house points
 Sharing common interests –

clubs, sports
 Belonging to clubs in local 

community

 Peer pressure may have a 
negative influence 
 Persuaded to participate in 

dangerous activities
 Pressured into unacceptable 

behaviour (lying, stealing, 
bullying)

 Excluded from or threatened 
by a group unless they 
conform

 Encouraged to behave in 
ways they never would as an 
individual (mob rule)



TEACHERS SHOULD AIM TO:

 Create a positive and safe 
environment for learning

 Promote a culture based on 
achievement, care and support

 Enable students to work in an 
atmosphere of security, respect 
and trust

 Have an ordered, purposeful 
atmosphere in all learning 
contexts

 Encourage students to take 
responsibility for their actions



Behaviour management is key in achieving 
these aims

BEHAVIOUR 
MANAGEMENT

UNDERSTAND 
STUDENTS 
POTENTIAL

CONSISTENCY

RESPONSIBILITY
FOR
ALL

THE SCHOOLS 
SYSTEMS

LEARNING 
ENVIRONMENT

Presenter Notes
Presentation Notes
All of the circled areas are important in order to achieve behaviour management.



In the Learning Environment

 Establishing boundaries
 Non-negotiable 

minimum standards 
(ground rules)

 Stepped procedures

Communicating and 
recognising 
achievement 

through the reward 
system

Agreed core values 
underlining 

effective learning

Identification and 
supporting of 

students ‘at risk’

Knowing about 
specific learning 

difficulties and the 
strategies to deal 

with them

Presenter Notes
Presentation Notes
It is important that a new teacher creates their own boundaries and make these overt to all students.
Make sure the teacher knows what & why rewards are being given.
It can help to have steps for rewards & sanctions clearly displayed.



The School’s System

Have a copy of the 
schools behaviour 

systems and be clear 
about the procedures 

and standards of 
behaviour

Be clear about 
the referral 

system and lines 
of responsibility

Use the system 
consistently 

with all 
students

MOST IMPORTANTLY BE CONSISTENT

Students should be 
encouraged to take 

responsibility for their 
own actions

Reflecting on 
appropriate behaviour 
through discussions with 
peers, staff and tutors



Positive behaviour

Sharing

Turn taking

Cooperation

Helping/comforting others

Being friendly

Remaining on task

Concentration

Compliance

Expressing self-efficacy

Being aware of danger

Being polite

Responsible for own actions

Independence

Flexibilty

Active participation



Benefits of positive behaviour 

Creating a positive 
framework with realistic 
expectations for pupils’ 

behaviour

Provides consistent 
care/education for 

pupils with clear rules 
and boundaries

Security and stability of 
a welcoming and 

structured environment 

Positive motivation 
through praise, 

encouragement, rewards
Positive social interaction 
between pupils and staff

Encourages self-reliance, 
self-confidence, positive 

self-esteem

Encourages staff 
confidence in supporting 

learning
Promotes a positive 

atmosphere 

Opportunities for more 
effective thinking and 
learning leading to 

improved educational 
achievement/test results.



challenging behaviour include…
Aggressive 
behaviour, 
including 
pushing, 

punching, kicking, 
biting, scratching, 

threatening 
behaviour and 
verbal abuse; 

Disruptive 
behaviour, 
including 

screaming, 
tantrums, non co-

operation, 
running away; 

Destructive 
behaviour, 
including 

destruction of 
property and the 

environment;

Withdrawn 
behaviour, 

including refusal 
to respond, such 

as elective 
mutism;

Stereotypical 
behaviour, 

particularly in 
children with 

learning disabilities 
and autistic 

spectrum disorders, 
which can include 
rocking, repetitive 

vocalisations, 
ritualistic hand 

movements; and 

Self-injurious 
behaviour, 

including head 
banging, 

scratching and 
poking. 

Disruptive/challenging behaviour in schools
Behaviours that…

• Interferes with the pupil’s own and/or other pupils’ learning; 
• Disrupts the day to day functioning of the school; 
• Jeopardizes the right of staff and pupils to a safe and orderly environment;
• Has a duration, frequency, intensity or persistence that is beyond the normal 

range that schools tolerate; and 
• Is less likely to be responsive to the usual range of interventions used by the 

school to address pupil misbehaviour. 



Good behaviour game
Behaviour modification
ABA (applied behaviour analysis)
ABC (antecedent, behaviour, consequence)
Behavioural Contract
Shaping Behaviour
Social Stories
Incredible Years

Behavioural interventions 



Goals of the Good Behaviour 
Game

To socialise children 
into the role of 

being a pupil and 
to reduce disruptive 

and aggressive 
behaviours in the 

classroom
“The Headteacher suspended me –
School is the only place in the world 
where you can get time off for bad 
behaviour.”



Good Behaviour Game: History

About 30 years ago, 
Barrish, Saunders, and 
Wolf, published a study 

called the Good Behaviour
Game. 

The game first was applied 
successfully in a classroom 
of 4th grade students with 
high rates of talk-outs and 

out-of-seat behaviour.

The Good Behaviour Game 
is an interdependent group 

contingency (Tingstrom, 
Sterling-Truner & 

Wilczynski, 2006).

(Embry, 2002). 

Presenter Notes
Presentation Notes
Yr 5 – 9-10



Steps in implementing this intervention

 Step 1: Decide when to schedule the Game.
 Step 2: Clearly define the negative 

behaviors that will be scored during the 
Game. 

 Step 3: Decide upon suitable daily and 
(perhaps) weekly rewards for teams 
winning the Game.

 Step 4: Introduce the Game to the class
 Step 5: Put the Game into effect.



Good Behaviour Game: Procedures

(1) dividing the 
class into teams. 

(2) setting criteria 
for winning. 

(3) reinforcement 
for the winning 
team

Harris & Sherman (1973) analyzed the components of Good Behaviour Game, 
they found there are only three essential features

(Tingstrom, 2006).

Teachers announce the rules of the game to students such as “no talking” and “no out-of-seat”. All of the rules 
are labeled as “the good things we all want.”

Teachers elicit and combine students’ descriptions of behaviours that would interfere with desirable outcomes 
and label those negative behaviours as “fouls.”

Teachers provide examples of both (the good things and fouls) which are presented physically and in words 
for the children to form a generalized concept.

Teachers explain that the game is played at intervals. The duration of the game should base on the length of 
academic period. 

Teachers divide the group into teams and explain that a team may win the game by having the fewest 
fouls (or fouls is below a criterion, so enabling multiple winners).

The team wins the game can get the prize. The prize (reinforcer) could occur naturally in the school setting. 

A scoreboard should be highly visible in the classroom.



Good Behaviour
Game: Pros vs. Cons

The reinforcers are 
efficient resources and 

difficult to purchase, steal, 
or share.

The Good Behaviour
Game utilizes the group 

solidarity and cooperation 
within teams.

Students can win the game 
in a variety ways.

Group-oriented 
procedures may alleviate 
some teachers’ concern 
that a particular student 
will be singled out and 

treated differently.

Pros

(Tingstrom, 2006)

flexibility - designed 
to be as simple or as 
complex as desired.

May not require 
rigorous 

compliance on the 
part of the 

teachers to be 
effective.

Presenter Notes
Presentation Notes
It could lead positive side effects such as increasing prosocial and cooperative behaviours among group members.
Students may be motivated to behave appropriately according to the rules.



Cons

Peer influence can potentially 
be the greatest disadvantage: 
it can produce undue pressure 
verging on harassment toward 

the individual who does not 
exhibit the requisite behaviours. 
(O’Leary and Drabman, 1971).

Students may still not 
comply with the rules of 

good behaviour, if the 
reinforcers are not 

attractive enough or are 
not what they want.

(Tingstrom, 2006)

Presenter Notes
Presentation Notes
Teachers should emphasize appropriate reactions to offending students and warn to students that negative reaction won’t be tolerated before the beginning of the   game.
An optimal alternative for teachers to solve the problem may be to use a combination of individual and group-oriented contingencies.



GBG UK Project 2010-2012
The Good Behaviour

Game UK
Behaviour for 

Learning



Intervention - ABA

 APPLIED
 Refers to the social significance of the behaviour (of 

immediate importance to the individual or society)

 BEHAVIOUR
 Behaviour is in need of improvement
 Behaviour must be observable and measurable

 ANALYSIS
 Demonstrates a functional relationship between 

behaviour and intervention    
 controls the occurrence and nonoccurrence of a behaviour



Interventions 

 Positive Reinforcement
 Negative Reinforcement
 Prompting and Fading
 Task Analysis
 Generalization
 Behaviour Contracts
 Video Modeling
 Picture Exchange Communications Teaching
 Errorless Teaching
 Peer-Mediated Social Skills Training



Task analysis

• Physical actions
• Cognitive actions
• Repetition
• Allocation
• Environment

Once a professional has analysed how a child 
performs tasks, they can use this information to 
make other tasks easier for the particular child



Picture Exchange Communication 
Systems

 Developed by the Delaware Autism Program in 
1985, PECSs are cards with graphics that convey 
everyday terms. 

 PECs are communication aides that children can 
point to. 

 Kids who are nonverbal or have limited speaking 
abilities can benefit greatly. 

 Therapists gradually keep building skills with the 
picture exchange communication system. 



Intervention - Behaviour Contract

A simple positive-
reinforcement intervention 

to change student 
behaviour. 

It spells out in detail the 
expectations of student and 

teacher (and sometimes 
parents) in carrying out the 
intervention plan, making it 
a useful planning document.

25

Because the student 
usually has input into the 

conditions that are 
established within the 
contract for earning 

rewards, the student is 
more likely to be 

motivated to abide by the 
terms of the behaviour

contract than if those terms 
had been imposed by 

someone else.
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 Prompting  Fading
 Gradual removal of 

prompts until the 
behaviours occurs in 
the presence without 
prompts

Stimuli provided before or during a 
behaviour to facilitate the 
performance of the behaviour to 
access reinforcement

Types of Prompting

 Response Prompts
 Modeling/Imitation
 Verbal Prompts
 Gestural Prompts
 Visual Prompts
 Physical Prompts

 Partial
 Full

Intervention - Shaping of 
Problem Behaviour



Shaping ExampleFor example, John never does his math 
homework. You would like to have him 

complete his homework on a daily 
basis. You realize that if you wait for 
him to complete his homework before 
you reinforce him in some way, you 

may never (or infrequently) have the 
opportunity to administer a positive 

consequence. 



Three-term Contingency

ANTECEDENTS

What happened 
immediately 

preceding the behaviour

BEHAVIOUR CONSEQUENCES

What happened 
immediately 

after the behaviour - what 
one gets and what one 

avoids

ABA

Once the target behaviours are identified, alternative behaviours can be 
developed. 



Eliminate the cue for the problem 
behaviour

Provide cues for alternative 
acceptable behaviour

Reinforce the good behaviour

Do not reinforce the bad 
behaviour

Increase the response effort for 
the problem behaviour

30

Antecedent Control Measures
Modify the environment to 
increase the consistency and 
predictability of expectations

Schedules

Maximize opportunities for choice 
and control

Clear, concise expectations

Modify curriculum/expectations 
to maximize independent success



Consequences - Reinforcement

A consequence that 
follows a behaviour

and increases the 
rate or frequency 
of that behaviour
occurring again in 

the future.

Everything we do 
provides some form 
of reinforcement.

31



Sample ABA Sheets



Social stories (SS) 

Individualised short 
stories designed to 

improve or teach social 
skills and positive social 

interactions. 

SS describe a situation, 
specific activity or 

behaviours related to 
social cues (Gray and 

Garand, 1993). 

Stories are age specific 
and may include pictures, 
drawings and texts. SS 
are used to address the 
acquisition of new social 

skills and improve 
existing behaviours that 

may be causing the 
individual or those 

around them concern or 
difficulty (Gray and 

Garrand, 1993). 

My paper: https://psychopathology.imedpub.com/the-
efficacy-of-social-stories-in-the-classroom-to-reduce-
disruptive-behaviours-in-children-with-
adhd.php?aid=22768

https://psychopathology.imedpub.com/the-efficacy-of-social-stories-in-the-classroom-to-reduce-disruptive-behaviours-in-children-with-adhd.php?aid=22768


Providing instructions 
on who, what, when,
where and why of a 
social situation 
(Gray, 2000). 

For example, a SS 
may be created for 
a child who has 
problems sharing. 

Social stories (SS) 

The story needs to place the child 
within a specific situation and present 
them with their own perspective of the 
setting (e.g., “When I go to the toy 
corner, I like to play with the toys). 
There are other children who like to 
play with the toys, too”). 

Gray (2003) 



Once the scenario 
has been 
established, the 
story would include 
information of what 
sharing looks like 
(e.g., “A friendly 
person would never 
snatch the toys from 
other children while 
playing in the toy 
corner. That hurts 
their feelings”). 

This information 
presents to the child 
an accurate 
understanding of 
social information 
for a specific social 
situation (Gray, 
1998).

Social stories (SS) 

The story would then instruct the child 
how to respond and maintain 
appropriate social reactions (e.g., 
“Sharing toys with other children is a nice 
thing to do, it makes them happy. “In 
future I will try to share the toys”. 

To affirm what they have just learnt the 
story will end with positive statements 
such as “the other children will be happy 
that I am sharing. I will be happy too.”



Benefits of SS

They present children with basic information 
of a particular situation that may be confusing 
to them. 

They use visual learning strategies which are 
beneficial to those with learning disabilities or 
prefer visual stimuli. 

Easy to implement within the classroom as 
they do not require special training. 

They can be implemented into their daily 
routine without disruption to the schedule or 
curriculum.

Each SS is individualised with the child’s 
interests, perspective and problem in mind 
which makes it successful in a variety of 
settings covering a range of different 
behaviours. 

Literature has indicated 
effectiveness in decreasing 
aggressive behaviour 
(Adams, Gouvousis, Van Lue
and Waldron, 2004; Ali and 
Fredrickson, 2006), increasing 
pro-social behaviour (Kuouch
and Mirenda, 2003), 
improving social skills (Barry 
and Burley, 2004) and 
increasing on-task 
behaviour (Brownell, 2002).





References

 August, G. J.,  Hektner, J. M.,  Egan, E. A.,  Realmuto, G. M., & Bloomquist, M. L. (2002).  The early risers
longitudinal prevention trial: Examination of 3-year outcomes in aggressive children with intent-to-treat and 
as-intended analyses. Psychology of Addictive behaviours, 16, 27-39.

 Baker, L.A., Raine, A., Liu, J., & Jacobson, K.C. (2008). Differential genetic and environmental influences on 
reactive and proactive aggression in children. Journal of Abnormal Child Psychology, 36, 1265-1278.

 Bernat, D., August, G.J., Hektner, J.M., & Bloomquist, M.L. (2007). The Early Risers preventive intervention: Six 
year outcomes and mediational processes. Journal of Abnormal Child Psychology, 35(4), 605-617. 

 Bloomquist, M.L. (2006). Skills training for children with behaviour problems: A parent and practitioner 
guidebook (Rev. ed.). New York : Guilford Press.

 Bloomquist, M.L., August, G. J., Horowitz, J., Lee, S.S., & Jensen, C. (2008).  Moving from science to practice: 
Transposing and sustaining the “Early Risers” conduct problems prevention program in a community service 
system. The Journal of Primary Prevention.

 Bloomquist, M.L., & Schnell, S.V. (2002). Helping Children with Aggression and Conduct Problems: Best Practices 
for Intervention. New York: Guilford Press.

 Campbell, S.B., Spieker, S., Burchinal, M., Poe, M.D., & the NICHD Early Child Care Research Network 
(2006). Trajectories of aggression from toddlerhood to age 9 predict academic and social functioning 
through age 12. Journal of Child Psychology and Psychiatry, 47, 791-800. 

 Crick, N.R., & Dodge, K.A. (1994). A review and reformulation of social information-processing mechanisms in 
children’s social adjustment. Psychological Bulletin, 115, 74-101.

 Crick, N.R., & Zahn-Waxler, C. (2003). The development of psychopathology in females and males: Current 
progress and future challenges. Development and Psychopathology, 15, 719-742.



References

 Dumka, L.E., Roosa, M.W., Michaels, M.L., & Suh, K.W. (1995). Using research and theory to develop 
prevention programs for high-risk families. Family Relations, 44, 78-86.

 Embry, D.D. (2002). The good behaviour game: A best practice candidate as a universal behavioural
vaccine. Clinical Child and Family Psychology Review, 5, 273-297.

 Farrington, D.P. (1991). Childhood aggression and adult violence: Early precursors and later life outcomes. In 
D.J. Pepler & K.H. Rubin (Eds.), Development and Treatment of Childhood Aggression (pp.5-30). Hillsdale, NJ: 
Lawrence Erlbaum Associates, Inc.

 Jaffee, S.R., Belsky, J., Harrington, H., Caspi, A., Moffitt, T.E. (2006). When parents have a history of conduct 
disorder: How is the caregiving environment affected? Journal of Abnormal Psychology, 115, 309-319.

 Kellam, S.G., Brown, C.H., Poduska, J.M., Ialongo, N.S., Wang, W., Toyinbo, P., Petras, et al. (2008). Effects of 
a universal classroom behaviour management program in first and second grades on young adult 
behavioural, psychiatric, and social outcomes. Drug and Alcohol Dependence, 95S, S5-S28. 

 Lahey, B.B., Van Hulle, C.A., Waldman, I.D., Rodgers, J.L, D’Onofrio, B.M., Pedlow, S., et al. (2006). Testing 
descriptive hypotheses regarding sex differences in the development of conduct problems and delinquency. 
Journal of Abnormal Child Psychology, 34, 737-755.

 Lansford, J.E., Malone, P.S., Dodge, K.A., Crozier, J.C., Pettit, G.S., & Bates, J.E. (2006). A 12-year prospective 
study of patterns of social information processing problems and externalizing behaviours. Journal of 
Abnormal Child Psychology, 34, 715-724.

 Moffitt, T.E. (1993). Adolescent-limited and life-course-persistent antisocial behaviour: A developmental 
taxonomy. Psychological Review, 100, 674-701.



References

 Moffitt, T.E., Arseneault, L., Jaffee, S.R., Kim-Cohen, J., Koenen, K.C., Odgers, C.L., et al. (2008). 
Research review: DSM-V conduct disorder: Research needs for an evidence base. The Journal of 
Child Psychology and Psychiatry, 49, 3-33.

 Offord, D.R., & Bennett, K.J. (1994). Conduct disorder: Long-term outcomes and intervention effectiveness. 
Journal of the American Academy of Child and Adolescent Psychiatry, 33, 1069-1078.

 Offord, D.R., Boyle, M.C., & Racine, Y.A. (1991). The epidemiology of antisocial behaviour in childhood and 
adolescence. In D.J. Pepler & K.H. Rubin (Eds.), Development and Treatment of Childhood Aggression (pp.31-
54). Hillsdale, NJ: Lawrence Erlbaum Associates, Inc.

 Ollendick, T.H., Jarrett, M.A., Grills-Taquechel, A.E., Hovey, L.D., & Wolff, J.C. (2008). Comorbidity as a 
predictor and moderator of treatment outcome in youth with anxiety, affective, attention 
deficit/hyperactivity, and oppositional/conduct disorders. Clinical Psychology Review, 28, 1447-1471.

 Patterson, G.R., DeBaryshe, B.D., & Ramsey, E. (1989). A developmental perspective on antisocial behaviour. 
American Psychologist, 44, 329-335.

 Schaeffer, C.M., Petras, H., Ialongo, N., Poduska, J., & Kellam, S. (2003). Modeling growth in boys’ 
aggressive behaviour across elementary school: Links to later criminal involvement, conduct disorder, and 
antisocial personality disorder. Developmental Psychology, 39, 1020-1035.

 Sprague, J., Cook, C.R., Browning-Wright, D., & Sadler, C. (2008). Response to intervention for behaviour: 
Integrating academic and behaviour supports. Palm Beach: LRP Publications. 

 Temcheff, C.E., Serbin, L.A., Martin-Storey, A., Stack, D.M., Hodgins, S., Ledingham, J. et al. (2008). 
Continuity and pathways from aggression in childhood to family violence in adulthood: A 30-year 
longitudinal study. Journal of Family Violence, 23, 231-242.



References 
Embry, D. D. (2002). The Good behaviour Game: A best 

practice candidate as a universal behavioural vaccine. 
Clinical Child and Family Psychology Review, 5(4), 273-297.

Kerr, M.M. & Nelson, C.M. (2006) Strategies for addressing 
behaviour problems in the classroom (5th ed.), Addressing 
Disruptive behaviours (pp.192-219). Columbus, Ohio: Charles 
E. Merrill Publishing Company.

Tingstrom, D.H., Sterling-Truner, H.E., & Wilczynski, S. M. (2006). 
The Good behaviour Game: 1969-2002. behaviour
Modification, 30(2), 225-253.

Tingstrom, D.H. (1994). The Good behaviour Game: An 
investigation of teachers’ acceptance. Psychology in the 
Schools, 31, 57-65.



Useful website

Dealing with disruptive behaviour in the classroom. Illinois 
State University, Center for Teaching Learning & 
Technology. Retrieved February 25, 2008, from 
http://www.teachtech.ilstu.edu/additional/tips/disBe
hav.php

Good behaviour Game. Blueprint for violence prevention, 
Blueprints Promising Program. Retrieved from March 
10, 2008, from 
http://www.colorado.edu/cspv/blueprints/promising/programs/BPP06.html



Papers of the effectiveness of these 
classroom interventions
 Evidence-based Classroom Behaviour Management Strategies 

http://files.eric.ed.gov/fulltext/EJ976654.pdf

 ANTECEDENT STRATEGIES TO PROMOTE APPROPRIATE CLASSROOM behaviour 

https://www.gvsu.edu/cms3/assets/2CF6CA25-D6C6-F19E-
339DC5CD2EB1B543/itmodules/pbis/pbisreadings/kern__clemens.pdf

 Teacher classroom management practices: effects on disruptive or 
aggressive student behaviour 

 http://eprints.qut.edu.au/64449/1/Kay_Ayre_Thesis.pdf

 http://www.tdsb.on.ca/Portals/0/Leadership/Ward12/Good%20Behavio
ur%20Game.pdf

 http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3188824/

http://files.eric.ed.gov/fulltext/EJ976654.pdf
https://www.gvsu.edu/cms3/assets/2CF6CA25-D6C6-F19E-339DC5CD2EB1B543/itmodules/pbis/pbisreadings/kern__clemens.pdf
http://eprints.qut.edu.au/64449/1/Kay_Ayre_Thesis.pdf
http://www.tdsb.on.ca/Portals/0/Leadership/Ward12/Good%20Behaviour%20Game.pdf
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC3188824/
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